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ABSTRACT





Senior High School Voucher Program (SHS VP) is a program of financial assistance wherein subsidies in the form of vouchers are provided to qualified SHS learners in participating private or non-DepEd public SHSs. This study looked into the contribution of the voucher program to the school in terms of support to facilities and teaching and learning assistance which was associated with the school’s performance. To ensure confidence in the results, appropriate descriptive and inferential tools were utilized. The study revealed that in the assessment of the hindering factors experienced in the implementation of the voucher program, the school-administrator assessed it as slightly hindering, while the three remaining groups of respondents assessed it as moderately hindering. While in the assessment of the extent of the contribution of the voucher program in terms of support to facilities, all groups of respondents assessed it as highly contributory. Furthermore, in associating the relationship between the facilitating and hindering factors in the implementation of the voucher program and the performance of the school, the evaluation arrived at was not significant. Furthermore, in associating the relationship between the extent of the contribution of the voucher program in terms of support to facilities and teaching learning assistance and the performance of the school, the evaluation arrived at was not significant.
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Chapter 1





THE PROBLEM AND ITS BACKGROUND





Introduction

As DepEd upgrades our old curriculum to raise the value of education, students are overstretched to keep up with the world’s learning standard. Students are now required to take up an additional two years of basic education through the Senior High School (SHS) where they can acquire and upgrade their skills and choose among the four exits of SHS: higher education, employment, entrepreneurship, and middle-skill development. Moreover, students have to make sure that they are ready in terms of the four exits and that, quality SHS should be provided for them. However, opportunities in public schools are a lot less compared to private schools, so students were doubtful of pursuing private education until the voucher program was implemented.

Governments around the world, particularly those in developing countries, face significant educational challenges. According to the United Nations, about 115 million are not in school; the bulk of these children live in Sub-Saharan Africa and South Asia (United Nations 2005). While progress has been made toward meeting the education Millennium Development Goals (MDGs), much remains to be achieved. This is particularly true in the least developed countries (LaRocque, 2008:6).

Today, education in the developing world faces the twin challenges of getting and keeping more children enrolled in school, while simultaneously ensuring that learning outcomes improve. A number of governments have responded to these education challenges by making greater use of the private sector and Public-Private Partnerships (PPPs) in education as a means of improving both the delivery and financing of Basic Education in developing and developed countries (LaRocque, 2008:6).

The first form of PPP in the education sector is the private management of public schools. This involves education authorities contracting directly with private providers to operate public schools or certain aspects of public school operations. While these schools are privately managed, they remain publicly owned and publicly funded (LaRocque, 2008:13).

Other developing countries have tried various voucher or voucher-like programs, especially to draw in poor students who might not otherwise attend school at all. In Côte d’Ivoire, subsidies are given to private schools per student enrollee. Students may attend the school of their choice if they can make it over the entrance restrictions. Cameroon provides subsidies to faith-based private schools for accepting poor students. Bangladesh has a program which covers 80 percent of teacher salaries in private schools. Vouchers or various other financial support structures from the government appear to be widely available in and embraced by developing countries as a means of increasing enrollment at the bottom end of their socioeconomic ladders (Patrinos & Sakellariou, 2004:1-32).

The Philippines, on the other hand, has the Educational Service Contracting (ESC) scheme which was introduced as a trial in the early 1980s and made permanent in the late 1980s. Under ESC, the government contracts with private schools to enroll students in areas where there is a shortage of places in public high schools. Assistance under the Government Assistance to Students and Teachers in Private Education (GASTPE) is generally restricted to students at institutions that charge low fees, and preference is generally given to students from low-income families.

	Recently in 2016, with the full implementation of the K to 12 Program, the Department of Education started to provide financial assistance for qualified Grade 10 completers who wish to enroll in non-DepEd SHS through the Senior High School Voucher Program (www.deped.gov.ph, 06 October 2019).

	The Senior High School Voucher Program (SHS VP) is an aid from DepEd to help Junior High School (JHS) completers study in a SHS program of their choice as provided by DepEd Order Number 016, series of 2020 (www.deped.gov.ph, 15 May 2020). Likewise, this lets them enroll in SHS at any school with a lesser burden on the high costs of school fees. The voucher program lets them gain first-rate teaching fit for their needs and goals at a marked-down price. Students will not get cash, but instead a voucher certificate as DepEd remits the payment right to their chosen school. Further, they must show proof and other required papers for enrollment. Hence, based on scope, students may claim up to 50 percent to 100 percent discount on school fees (Deped Order 19, s. 2017).

The government tries to make good quality education by extending years of study in secondary high school. To make it more accessible, financial assistance is performed through the SHS VP for the benefit of the students who wish to enroll in private schools. School vouchers provide one means of subsidized education. Vouchers allow students to expand their school choice, including attending private schools, potentially providing “better quality” education. However, this evidence is limited to two cases in Latin America with a well-developed institutional structure, Columbia and Chile. The relevance of voucher schemes for other developing countries, and how replicable they are to other contexts, is unclear. Rigorous impact evaluations, adequate baseline data and monitoring mechanism of true and quasi-voucher schemes are lacking. More evidence is needed for more countries to draw more conclusive lessons.

Experience with comprehensive voucher schemes in industrialized countries has shown that they boost the number of private schools, private school enrolment and competition between private and public schools. But as students from well-to-do families use vouchers to move to private schools, they leave behind increasing proportions of poorer students in public schools of declining quality (Braun-Munzinger, 2005; Gauri & Vawda, 2003).

In developing countries, public schools face several problems such as lack of infrastructure, low quality teaching standards, and so on. Although private enrolment as a proportion of total enrolment is usually higher than in industrialized nations (Angrist et al., 2002), private schooling is usually unaffordable for poor people. In such a context where there is large gap between the supply and demand for schooling, vouchers could be an effective way to improve access to any education. However, rigorous evaluations of voucher systems in developing countries have been few, focusing on the Latin American experience. 

It is evident that vouchers encourage demand for private schools based on the number of students enrolled in public and private schools in the Division of Olongapo City. Moreover, there is a quest for the issuance of a voucher, at a predetermined monetary value, to private schools. It necessitates an effective plan in the disbursement of fund since that it could affect the financial management of the private school. In addition, termination of the fund for drop-outs seems harsh on the part of the private schools subsequent to the fact that they already rendered services before the students drop-outs. Moreover, when it comes to registration, voucher system may encounter problem similar to LRN registration where it is usually affected by the very slow internet connectivity. 

The philosophy behind this approach is that only those private schools offering a high quality of education will attract students who are really interested to finish their studies and will receive the necessary financial support from the submission of the billing statements during the enrollment up to the unannounced monitoring of the committee, who are to evaluate the attendance of the students and to make sure that there is no “ghost students” included in the submitted master lists of recipients of the program. Researcher perceives it as a mechanism providing for greater parental choice and encouraging competition within the educational system.

	It is in this viewpoint that this study was conducted to determine the level of implementation of the Senior High School Voucher Program, the facilitating and hindering factors, and their concrete and tangible contributions to the participating secondary schools in the City of Catbalogan probing the government’s funds were spent judiciously.



Statement of the Problem

	This study determined the facilitating and the hindering factors in the implementation of voucher program to the participating Senior High Schools in the City of Catbalogan during the School Year 2019-2020.

	Specifically, this study sought answers to the following questions:

1. What is the profile of the school administrator-respondents in terms of the following variates:

1.1 age and sex;

1.2 civil status;

1.3 average monthly family income;

1.4 highest educational attainment;

1.5 number of years as school-administrator;

1.6 latest performance rating;

1.7 number of relevant in-service trainings; and

1.8 attitude toward the implementation of the voucher program?

2. What is the profile of the teacher-respondents in terms of the following variates:

2.1 age and sex;

2.2 civil status;

2.3 average monthly family income;

2.4 highest educational attainment;

2.5 number of years in teaching;

2.6 latest performance rating;

2.7 number of relevant in-service trainings; and

2.8 attitude toward the implementation of the voucher program?

3. What is the profile of the student-respondents in terms of the following variates:

3.1 age and sex;

3.2 grade level; and

3.3 attitude toward the implementation of the 

voucher program?

4. What is the profile of the parent-respondents in terms of the following variates:

4.1 age and sex;

4.2 civil status;

4.3 highest educational attainment;

4.4 occupation; 

4.5 average monthly family income; and

4.6 attitude toward the implementation of the voucher program?

5. What are the facilitating and hindering factors experienced by the school in the implementation of the program as perceived by the four groups of respondents?

6. Are there significant differences among the perceptions of the four groups of respondents on the facilitating and hindering factors experienced by the school in the implementation of the program?

7. What is the extent of the contribution of the voucher program to the participating schools as perceived by the school heads, the teachers, the students, and the parents, in terms of the following:

7.1 support to facilities; and

7.2 teaching and learning assistance?



8. Are  there   significant   differences   in   the 

perceptions of the four groups of respondents on the extent of the contribution of the voucher program to the participating schools in terms of the foregoing areas?

9. What is the performance of the school in terms of the following performance indicators like, gross enrolment rate, cohort-survival rate, completion rate, graduation rate, promotion rate, simple drop-out rate, repetition rate, retention rate, and school leaver rate?

	10. Is there a significant relationship between the performance of the school and the following factors, namely:

		10.1 facilitating and hindering factors; and

		10.2 extent of the contribution of the voucher 

              program? and

	11. What intervention scheme may be derived based on the findings of the study?



Hypotheses

	Based on the afore-listed specific questions, the following hypotheses were drawn and tested:

1. There are no significant differences among the perceptions of the four groups of respondents on the facilitating and hindering factors experienced by the school in the implementation of the program.

2. There are no significant differences in the perceptions of the four groups of respondents on the extent of the contribution of the voucher program to the participating schools in terms of the identified areas. 

3. There are no significant relationship between the performance of the school and the following factors, namely:

		3.1 facilitating and hindering factors; and

		3.2 extent of the contribution of the voucher 

              Program.



Theoretical Framework

This study was anchored on the Public Choice Theory of Shaw, Planned Behavior Theory (PBT) of Aizen, and the Self-Determination Theory (SDT) of Deci and Ryan.

Public choice (Shaw, 2014:44) takes the same principles that economists use to analyze people's actions in the marketplace and applies them to people's actions in collective decision making. Economists who study behavior in the private marketplace assume that people are motivated mainly by self-interest. Although most people base some of their actions on their concern for others, the dominant motive in people's actions in the marketplace—whether they are employers, employees, or consumers—is a concern for themselves. Public choice economists make the same assumption—that although people acting in the political marketplace have some concern for others, their main motive, whether they are voters, politicians, lobbyists, or bureaucrats, is self-interest.

Public Choice Theory allows that public goods can be provided through market mechanisms, such as vouchers, if information, effective demand and consumer choice can be clearly expressed. The promise of vouchers is that they will stimulate a quality supply response in underserved markets. Vouchers allow government to respond more flexibility to changes in demand and target the children served, rather than providing or buying slots in centers. Studies of vouchers in general find benefits of increased efficiency and competition on the supply side, and enhanced choice and voice on the demand side but at the same time raise concerns about adverse selection, information asymmetries, substitutability, regulation, and quality control.

Secondly, this study was anchored on the Planned Behavior Theory (PBT) (Ryan, 2010, 63-75). The theory was an extension of the Theory of Reasoned Action (TRA) of Fishbein and Ajzen. Both models are based on the premise that individuals make logical, reasoned decisions to engage in specific behaviors by evaluating the information available to them. The performance of a behavior is determined by the individual’s intention to engage in it, as influenced by the value the individual places on the behavior, the ease with which it can be performed and the views of significant others, and the perception that the behavior is within his control.

This theory was more applicable when the probability of success and actual control over performance of a behavior are suboptimal. In addition to attitudes and subjective norms which comprise the Theory of Reasoned Action, the TPB's key contribution is the concept of perceived behavioral control, defined as an individual's perception of the ease or difficulty of performing the particular behavior. How strong an attempt the individual makes to engage in the behavior and how much control that individual has over the behavior are influential in whether he or she engages in the behavior. Behavioral intention is produced from a combination of attitude toward the behavior, subjective norm, and perceived behavioral control. 

Behavioral control was similar to self-efficacy, and depends on the individual's perception of how difficult it is going to be to engage in the behavior. The more favorable a person's attitude is toward behavior and subjective norms, and the greater the perceived behavioral control, the stronger that person's intention will be to perform the behavior in question. Moreover, given a sufficient degree of actual control over the behavior, people will be expected to carry out their intentions when the opportunity arises.

Lastly, this study was anchored on Self-Determination Theory (SDT) of Deci and Ryan (2000: 227-268) which represents a broad framework for the study of human motivation and personality. SDT articulates a meta-theory for framing motivational studies, a formal theory that defines intrinsic and varied extrinsic sources of motivation, and a description of the respective roles of intrinsic and types of extrinsic motivation in cognitive and social development and in individual differences. 

Perhaps more importantly, SDT propositions also focus on how social and cultural factors facilitate or undermine people’s sense of volition and initiative, in addition to their well-being and the quality of their performance.  Conditions supporting the individual’s experience of autonomy, competence, and relatedness are argued to foster the most volitional and high-quality forms of motivation and engagement for activities, including enhanced performance, persistence, and creativity. In addition, SDT proposes that the degree to which any of these three psychological needs is unsupported or thwarted within a social context will have a robust detrimental impact on wellness in that setting (Deci and Ryan, 2000: 227-268).

Self-Determination Theory assumes that there are individuals for whom a feeling of being in control of their life and responsible for their actions is very important for their personal fulfillment and, consequently, for their motivation.



Conceptual Framework

	Figure 1 shows the conceptual framework of the study.

	The base of the frame reflects the locale of the study which is the City of Catbalogan involving the participating Senior High Schools. 

	It is connected by a single-headed arrow to the next bigger frame which contains the major variables of the study, both independent and dependent variables. The three boxes at the next frame enclosed by the bigger box that are vertically positioned represent major variables of the study. The top-most frame represent the extent of contribution of voucher program while the middle frame reflects   performance  of  school,  and  the  lower  frame 
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Figure 1. The Conceptual Framework of the Study





contains the facilitating and hindering factors in the implementation of the voucher program based on the perceptions of the four groups of respondents which were compared for any significant differences.

	Correlation analysis was conducted in this study as it determined the relationship between the performance of school and the facilitating and hindering factors and the extent of contribution of voucher program.

The end-process of the research drew the findings and implications of the study which provided feedback mechanism to the participating Senior High Schools in the City of Catbalogan. This, further resulted to the attainment of the ultimate aim of the study, which is the improved academic performance of Senior High School students.



Significance of the Study

	The findings of the study would provide broad and vital information regarding the facilitating and the hindering factors in the implementation of voucher program and their contribution to the participating Senior High Schools which would give significant benefits to the following: participating Senior High Schools, school administrators, teachers, students, parents, DepEd Key Officials, and future researches.

	To the Students. The results of this study would be beneficial to the voucher recipients in having a favorable school-parent relationship. Such atmosphere would give them motivation in improving their intellectual skills through the voucher program. The motivating factor that would start from the initiative of the school administrator would help the students to be more enthusiastic in the learning process.

To the Teachers. The findings of this study would serve as guide for teachers on the appropriate practices to adapt and to ensure delivery of quality education to the students.

To the School Administrators. The results of this study would serve as framework for various programs and strategies to be employed in the implementation of Voucher Program scheme. Appropriate administrative and supervisory strategies and actions may be formulated to attain quality assurance and access of quality education.

	To the Parents. The result of this study would benefit the parents of the children. As parents enroll their children in an institution of their choice, there comes self-assurance that their children are given more education that would make them a functional individual in the society.

	To the DepEd Key Officials. The findings of this study would give input to the DepEd Key Officials on the status of the voucher program. Thus, this would give them more support to sustain the program and issuing guidelines and policies for its effective implementation.

	To the Future Researchers. This study would help future researchers to conduct the other vital components of the voucher program. Likewise, the results of this study would propel them to go into related area or they may study further about the implementation, sustainability and impact of voucher program. This would also provide the future researchers a rich source of related studies and information regarding the voucher program.



Scope and Delimitation

	This study was basically focused on the facilitating and hindering factors of the voucher program and its contribution to the participating private Senior High Schools in the City of Catbalogan, namely: Samar Colleges, Inc. and St. Mary’s College of Catbalogan. The study involved four groups of respondents, namely: school administrators, teachers, students, and parents covering the voucher program of the participating private Senior High Schools in the City of Catbalogan. The demographic profile of each group of respondents were determined such as age and sex and other applicable personal characteristics.

	Likewise, the facilitating and hindering factors were elicited based on the perceptions of the four groups of respondents and the extent of contribution of the voucher program. Furthermore, the performance of the school was ascertained in terms of gross enrolment rate, cohort-survival rate, completion rate, graduation rate, promotion rate, simple drop-out rate, repetition rate, retention rate, and school leaver rate.

	Finally, this study was conducted during the School Year 2019-2020.



Definition of Terms

	The following terms are herein defined conceptually and operationally to offer better understanding to the readers.

Cohort Survival Rate. This conceptually refers to the proportion of enrollees at the beginning grade or year who reach the final grade or year at the end of the required number of years of study (https://www.teacherph.com/basic-education-statistics-philippines/, 13 December 2019).

Completion   Rate.  Conceptually,   this   refers  the 

percentage of first year entrants in a level of education who complete or finish the level in accordance with the required number of years of study (https://www.teacherph. com/ basic-education-statistics-philippines/, 13 December 2019). 

Facilitating and Hindering Factor. This term refers to the type of circumstantial evidence that help the facilitation of something and the factor that interfere with the activity or progress of causing harmful or annoying delay or interference with progress (https://www.merriam-webster.com, 15 June 2020).

GASTPE. The term GASTPE stands for Government Assistance to Students and Teachers in Private Education. This was provided for by Republic Act (RA) 6728 called the GASTPE Act, which was amended by RA 8545 known as the Expanded GASTPE (E-GASTPE) Act (https://www.deped.gov.ph, 15 June 2020).

Gross Enrolment Rate. This conceptually refers to the total enrolment in a given level of education as a percentage of the population which according to national regulations should be enrolled at this level, i.e., age 6-11 for elementary and 12-15 for secondary. It is a measure of the “capacity” of a region’s elementary and secondary schools  (https:// www. teacherph. com/ basic-education-

statistics-philippines/m, 13 December 2019). 

Millennium Development Goal (MDG). Conceptually, this refers to the eight goals that all 191 UN member states have agreed to try to achieve by the year 2015. The United Nations Millennium Declaration, signed in September 2000 commits world leaders to combat poverty, hunger, disease, illiteracy, environmental degradation, and discrimination against women. The MDGs are derived from this Declaration, and all have specific targets and indicators (https://www.who.int/topics/ millennium_development_goals/ about/en/, 13 December 2019).

Participation Rate. Conceptually, this refers to the ratio of the enrolment for the age group corresponding to the official school age in the elementary/secondary level to the population of the same age group in a given year. Also known as Net Enrolment Ratio (NER) (https://psa.gov.ph/content/ participation-rate, 13 December  2019). 

Performance Indicator. This conceptually refers to the several key indicators that can be computer and utilized for evaluating the education system’s performance at various levels (https://www.teacherph.com/basic-education-statistics -philippines/, 13 December 2019).

Public-Private  Partnership  (PPP). Conceptually, this 

can be broadly defined as a contractual agreement between the Government and a private firm targeted toward financing, designing, implementing and operating infrastructure facilities and services that were traditionally provided by the public sector (https://ppp.gov.ph/ppp-program/what-is-ppp/, 13 December 2019).

Senior High School Voucher Program. Senior High School 

Voucher Program (SHS VP) is conceptually defined as a program of financial assistance wherein subsidies in the form of vouchers are provided to qualified SHS learners in participating private or non-DepEd public SHSs (https://peac.org.ph/ senior-high-school-voucher-program/, 

13 December 2019).












Chapter 2





REVIEW OF RELATED LITERATURE AND STUDIES





This chapter contains materials reviewed from published and unpublished sources, theses and dissertations, which are deemed related to the study in order to provide a strong justification and anchorage to it.



Related Literature

	This section provides detailed discussion of topics relevant to the problem of the present research which was the facilitating and the hindering factors of voucher program and its contribution to the participating Senior High schools in the City of Catbalogan.

	Education is the government’s central strategy for achieving inclusive economic growth by investing in human capital development to reduce poverty and build national competitiveness. The government’s Philippine Development Plan, 2011–2016 sets out broad strategies to achieve inclusive growth, including providing quality basic education. However, Philippine education faces significant challenges, particularly at the secondary level. The secondary net enrollment rate in school year 2012-2013 was low. Significant disparities in access between regions, urban and rural populations, and income classes also exist. On average, the country’s 18- to 24-year-olds had only 8 years of schooling. The quality of education is diminished by large class sizes, a crowded basic education curriculum, insufficient teaching resources, and a lack of specialist teachers, particularly in mathematics and science (Asian Development Bank Project Brief, 2016:1-2).

The education sector has also been experiencing chronic underfunding during a time when a growing school-age population has increased the demand for basic education. This has resulted in large shortages in such crucial resources as teachers, classrooms, textbooks, and school furniture, and water and sanitation facilities. 

Recently, with the passage of the Enhanced Basic Education Act of 2013, the government expanded the basic education system from 10 years to 1 year of kindergarten, 6 years of elementary school, four years of Junior High School, and two years of Senior High School (SHS).

Through Republic Act 10533, Luistro (PACU Newsletter, 2015:1-12) said, the State will provide financial assistance to qualified Grade 10 completers from public and private Junior High School (JHS) institutions who want to enroll in private high school, private university or college, state or local university or college, or technical-vocational school which offers SHS starting next school year. Luistro explained that through the SHS-VP, the DepEd will engage the non-DepEd SHS providers to enroll qualified voucher recipients (QVRs) from both public and private JHS.

DepEd, on the other hand, issued a detailed guidelines on the implementation of the Senior High School Voucher Program (SHS-VP) to ensure the smooth implementation of the Senior High School on the conditions, requirements, and processes with regard to the program, such as: Student Eligibility and Voucher Value, Voucher Validity and Redemption, Conditions for Voucher Program Beneficiaries, Provider Eligibility and Requirements, Voucher Tiers, Processing of Vouchers and Payments to Schools, Monitoring and Program Compliance (DepEd Order Number 46, series of 2015).

Furthermore, DepEd discussed in an order the Policies on the Implementation of the SHS Voucher Program under the Government Assistance to Students and Teachers in Private Education (GASTPE), which captures the whole rationale for the DepEd’s SHS voucher system to empower families to make choices about where to enroll in SHS, thereby improving the learning environment in DepEd SHSs; and to increase the diversity of SHS providers by stimulating private provision while providing private schools with a more diverse student population (DepEd Order Number 11, Series of 2015).

In a survey conducted by the Philippine Association of Colleges and Universities (PACU), it showed that 41 percent of parent-respondents of public school students said that they are “most willing” to let their children switch to private schools while 23 percent said they are “very likely” to switch. Of the 41 percent, 75 percent to 78 percent said that they will transfer their children to prestigious private schools while 78 percent said that they do not mind whether the private school is popular or not (PACU Newsletter, 2015:1-12).

However, in choosing school, the top three reasons provided by the students, regardless of track, are as follows: 1) convenience, particularly, the school’s proximity to their place of residence; 2) affordability; and 3) continuity of secondary education in the same school. Most students noted that despite having specific preference on track/strand, they still opted to enroll in the nearest school primarily out of their own judgment, and also in consideration of their parents’ advice. They particularly considered safety, and ease and minimal cost of transportation. This is why affordability is also a major consideration in selecting schools (Orbeta, Jr. et al., 2016:13).

Students were inclined to choose public schools over private ones because of free tuition. Despite voucher program, which is intended for those enrolling to private schools, many of the student-respondents believed that vouchers would not guarantee them of free schooling. For those who enrolled in private schools, some noted that they choose these schools because of the good facilities and smaller class sizes.

The foregoing citations strengthened the impact of voucher program as viewed by the several experiences; thus, these strengthened the rationale for the conduct of this study.



Related Studies

The following studies have been reviewed since they were deemed to have significant bearing on the present study.

The study of Baum (2018) entitled, “Private School Vouchers in Developing Countries: A Survey of the Evidence”, provided a narrative review of the existing rigorous evaluations of private school vouchers in developing countries. The findings suggest that school vouchers can be an effective means of expanding access to education, particularly for underserved populations such as, poorer, girls, and students in undersupplied rural and urban communities. However, there was insufficient empirical evidence to sustain the expectation that universal school voucher policies will substantially raise the performance of an education system by increasing school choice and competition; and, universal vouchers were likely to reinforce socioeconomic stratification. However, as a catalyst for increased school attendance, targeted school vouchers have been effective at improving the performance of students on the margins of participation in the education system; and these outcomes can be achieved at lower costs than in the traditional public school system.

The study of Baum bore similarities with the present study as it delved into the contributions of the voucher program being the highlight of this study. The two studies only differed in terms of the scope and locale of the study. The previous study gave emphasis on the developing countries while the present study focused only in the City of Catbalogan.

Lee and Tiberi (2017) in their study entitled, “The Fiscal Effect of Private-School Vouchers” found that some parents of students with special needs, who are enrolled in underperforming public schools, or who are in low-income families are dissatisfied with their children’s education. When given the opportunity to access a private school through the use of a voucher, many parents and students choose to leave their government-assigned school. Higher graduation rates along with parent and student satisfaction are sufficient reasons to maintain and expand private-school vouchers. Furthermore, as States face tighter budgets, the fiscal relief from vouchers also makes them an important budget-stabilizing tool.

The study of Lee and Tiberi bore significant similarities with the present study as it highlighted the attitude of the parents toward the voucher program which was also a major concern of the present study. The two studies differed in terms of the local of the study as the present study was conducted in the City of Catbalogan only.

Meanwhile, Abiva (2016) in her study entitled, “The Facilitating and the Hindering Factors in the Implementation of Government Assistance to Students and Teachers in Private Education (GASTPE) Program and Its Contribution to the Participating Secondary Schools” revealed that contribution of GASTPE program in terms of support to facilities and assistance to teaching and learning did not exceed as to what is expected per objective of the program. This could be attributed to the findings that the construction of more classrooms is given less priority instead, the purchase of some facilities was given importance like electric fans per classrooms. The implementation of the GASTPE program has met considerable impediments like the refusal of the public elementary school principals to declare poor-performing students though some of its objectives are met.

	The study of Abiva was relevant to the present study in the sense that both studies delved with the facilitating and hindering factors in the implementation of a program. However, the two studies differed in the focus of the study. The previous study evaluated the implementation of the GASTPE program in general while the present study was focused on the Voucher Program.

	Egalite et al. (2016) in their paper entitled, “A Review of the Empirical Research on Private School Choice” found evidence that private school choice delivers some benefits to participating students—particularly in the area of educational attainment—and tends to help, albeit to a limited degree, the achievement of students who remain in public schools. According to their review, contemporary education policies allow parents in many areas to choose from among public schools in neighboring districts, public magnet schools, public charter schools, private schools through the use of a voucher or tax-credit scholarship, virtual schools, or even homeschooling. Opponents claim that expanding private school choice yields no additional benefits to participants and generates significant harms to the students left behind in traditional public schools. 

The study of Egalite et al. bore similarities with the present study as it delved into the possible contributions of providing school choice to parents and students through the use of vouchers. The two studies differed with the context by which the study was conducted, and the fact that the present study was also focused on how the voucher program was implemented aside from its contribution.

Mohammad (2016) in his study, “The Perception of the Parents and Students on the Implementation of K to 12 Basic Education Program in the Philippines”, found that the Mangsee National High School, specifically the parents of the Grade VII students encountered problems in the Implementation of K – 12 Program, they all had varying opinions or thoughts about the said program. Some parents were viewing this program in a negative view which is this will be another burden for them and for their children both physically and financially, but some parents overviewed the program positively and thinking that this will help the learners choose and decide the career which best suits to their skills. The poor quality of basic education is reflected in the low achievement scores of Filipino students. Many students who finished basic education did not possess sufficient proficiency in basic competencies. One reason was that, students were not given adequate instructional time or time on task.

The study of Mohammad had bearing to the present study considering that the two studies tackled the implementation of a program. However, they differed in the focus of the study. While, the previous study focused on the perception of the parents and students toward the K to 12 Program, the present study was focused on the perception of the parents and students, as two of the four groups of respondents toward the implementation of the voucher program.

Epple et al. (2015) in their study, “School Vouchers: A Survey of the Economics Literature”, found that vouchers have been neither the rousing success imagined by proponents nor the abject failure predicted by opponents. Their assessment was that recent theoretical and empirical results reveal a need for—and reasons to be optimistic about—potential gains from improving voucher design. To summarize, the evidence thus far, while uneven, is sufficiently encouraging to make a strong case for continued experimentation and evaluation. The evidence also suggests that work originating in a single country or in a single research approach is unlikely to completely answer questions regarding vouchers. 

Small-scale experiments are appealing in providing strong statistical identification, but do not always isolate mechanisms (such as, peer effects, differences in expenditure per pupil) and leave open the issue of scalability. Large-scale programs provide scope for assessment of the effects of vouchers in practice, but identification is a greater challenge due to potential selection effects and associated differential peer effects and, sometimes, to potential confounding effects of contemporaneous policy changes. For research, the ongoing tasks include continuing refinement of identification strategies, investigating longer-term impacts, providing a better understanding of why effects emerge or fail to emerge, and marshalling theory and evidence to improve voucher design.

The study of Epple et al. was relevant to the present study in consideration that the two studies delved into the voucher program. However, the two studies differed with the main point of the study. The previous study focused on the design of the voucher program for the purpose of improving such program, while the present study focused on the assessment of the voucher program in the Philippines due to its new implementation.

Morgan et al. (2015) reported a systematic review of evaluations of education voucher programs in developing countries in their study entitled, “The Impact of School Vouchers in Developing Countries: A Systematic Review”. Extensive searching identified two studies that met inclusion criteria—one examining the Colombia PACES program and the other evaluating the Quetta, Pakistan Urban Fellowship program. Both programs increased private school enrollment among the countries’ poorest income groups, thus probably improving equity. The Pakistan program resulted in girls being educated for less than it would have cost for the government to create public school spaces, while the Colombia program cost more, but would most likely prove cost-effective in terms of long-term economic gains. More rigorous research in developing country contexts was necessary to determine whether the gains from these two programs could be replicated and enhanced.

The study of Morgan was in parallel with the present study considering that the two studies tackled the contribution of the voucher program with the enrolment rate as one of the positive indicators. However, the two studies differed in the locale of the study. The previous study was conducted among developing countries in contrast to the present study which was only focused in the City of Catbalogan.

In the study of Macalinao (2014) entitled, “Education Service Contracting (ESC) Scheme: Its Implementation and Sustainability”, it was revealed that the ESC program brought positive outcomes to the participating schools as this provided increase in enrolment and participating rate. Furthermore, the ESC program in the Philippines could be regarded as having a moderate level of engagement with the private sector. The coverage of ESC was extensive and had been growing over the years as its grantees were also increasing. Its impact at the secondary level had expanded tremendously in terms of numbers of grantees and the number of participating private schools. Likewise, it also promoted an effective public-private partnership as both institutions were benefited.

	The study of Macalinao bore similarities with the present study as it delved on the implementation of a program specifically in a private school. The two studies only differed in terms of the focus. The previous study was focused on the Education Service Contracting (ESC) schools while the present study focused on the Voucher Program.

	Fleming et al. (2013) in their article entitled, “Similar Students, Different Choices: Who Uses a School Voucher in an Otherwise Similar Population of Students?” examined what factors predict why some parents enrolled their children in voucher schools, while other parents with similar types of children and from similar neighborhoods did not. Furthermore, it investigated how aware parents were of their educational options, where they got their information, and what school characteristics they deemed the most important. To answer these questions, they analyzed the school choice patterns in the Milwaukee Parental Choice Program. 

Using survey data, they compared responses from a representative sample of voucher parents and a matched sample of public school parents. While public school parents had higher incomes than voucher parents did, voucher parents had more years of education on average. They found out that parents in both sectors relied heavily on their social networks to gain information about school options. Finally, they concluded that religion plays an important role in explaining why some parents used vouchers while others do not.

The article was relevant to the present study in the sense that both studies investigated voucher program as one way of promoting school choice. However, the two differed in terms of focus. The article delved on the factors affecting parents’ school choice while the present study delved on the implementation and contribution of the voucher program.

Wolf et al. (2013) in their study, “School Vouchers and Student Outcomes: Experimental Evidence from Washington, DC”, examined the empirical question of whether or not a school voucher program in Washington, DC, affected achievement or the rate of high school graduation for participating students. The District of Columbia Opportunity Scholarship Program (OSP) had operated in the nation's capital since 2004, funded by a federal government appropriation. Because the program was oversubscribed in its early years of operation, and vouchers were awarded by lottery, they were able to use the “gold standard” evaluation method of a randomized experiment to determine what impacts the OSP had on student outcomes. Their analysis revealed compelling evidence that the DC voucher program had a positive impact on high school graduation rates, suggestive evidence that the program increased reading achievement, and no evidence that it affected math achievement. They discussed the implications of these findings in light of recent policy developments including the reauthorization of the OSP and the enactment or expansion of more than a dozen school voucher or voucher‐type programs throughout the United States in 2011 and 2012.

The afore-cited study was relevant to the present study in the sense that both studies delved on the contribution of the voucher program as evident in the performance indicators like graduation rates, and others. The two differed in terms of the focus as the previous study only targeted student outcomes, while the present study dealt with the contribution of the voucher program as a whole.

The foregoing studies helped the researcher in conceptualizing the concept of this study and strengthened the need to pursue such as this study at hand.




Chapter 3





METHODOLOGY





This chapter presents the procedures used in this study. It describes the research design, locale of the study, instrumentation, validation of instrument, sampling procedure, data gathering procedure, as well as the statistical tools in the treatment of data.



Research Design

This study utilized the descriptive-correlation research design in order to meet the major objectives of the study. The study was descriptive considering that it elicited the profile of the four groups of respondents in terms of their respective demographic characteristics. Likewise, it identified and assessed the facilitating and the hindering factors in the implementation of voucher program and their contribution to the participating Senior High Schools in the City of Catbalogan based on the perceptions of the four groups of respondents, which were compared for any significant differences. Furthermore, the performance of the school was determined in terms of gross enrolment rate, cohort-survival rate, completion rate, graduation  rate, promotion  rate,  simple  drop-out  rate,  

repetition rate, retention rate, and school leaver rate. Also, the extent of contribution of the voucher program was elicited along support to facilities and teaching and learning assistance.

Moreover, the study was a correlation study in the sense that the performance of the school was associated with the facilitating and hindering factors in the implementation of voucher program and the extent of contribution of voucher program to Senior High School.

The data gathered were treated statistically using both the descriptive and inferential statistics, namely: Frequency Count, Percentage, Mean, Median, Mean Absolute Deviation, Weighted Mean, Kruskal-Wallis’ Test, Spearman’s Rank Coefficient of Correlation, and Fisher’s t-Test.



Locale of the Study

Figure 2 presents the map showing the locale of the study.

The study was conducted in the City of Catbalogan, covering the Voucher Program of participating private Senior High Schools.

There were two participating Senior High Schools in the  City  of  Catbalogan, namely: Samar Colleges, Inc. and St. Mary’s College of Catbalogan.

[image: ]ST. MARY’S

COLLEGE OF CATBALOGAN



Figure 2. The Map Showing the Locale of the Study

The town of Catbalogan was founded or settled sometime in October 1596, by the Priest of the Jesuit order. Friar Francisco de Otazo, who arrived in the Philippines in 1596, was the First missionary to bring the Catholic faith to the people of Catbalogan. When the Jesuits left Catbalogan in 1768, the Spanish Franciscan took over.

The original name of the town was Katbalaugan or Kabalaugan. The two syllables of the name are compounds of the prefix Kat or Ka and the substantive noun BALAUG of the Samar Visayas dialect. “Katbalaugan or Kabalaugan” means “a place where seafarers, fishermen or sailors take shelter or cover and are detained.” The old fishing village of Katbalaugan or Kabalaugan was the refuge of people riding in small boats and sailboats when the northwest and southwest monsoons blew during the month of July, August and September.

On January 27, 1900, the American captured the town of Catbalogan. Civil government was established on June 17, 1902 with Julio Florente of Cebu as the first governor of Samar.

On May 24, 1942, the Japanese forces landed in Barrio Pangdan and occupied the capital and on December 18, 1945 the American Liberation Forces reoccupied the town.

Congress, on June 19, 1965, approved Republic Act 4221 

dividing Samar into three provinces. Catbalogan then ceased to be the capital of the whole island–province after enjoying the prestige the premier town of Samar for 197 years since 1768.

Catbalogan City attained its cityhood on March 15, 2007 through the sponsorship of Senator Alfredo S. Lim and by the virtue of Republic Act No. 9391 despite the opposition by the League of Cities of the Philippines, particularly Catbalogan City’s neighbor, Calbayog City. On June 16, 2007, Catbaloganons ratified the change by a Comelec plebiscite with over 92 percent of “YES” votes to make Catbalogan a component city known as the City of Catbalogan.

Samar College and St. Mary’s College of Catbalogan are two private schools that offer basic to tertiary education in the heart of the city.

Samar Colleges, Inc. was founded in 1949 as the Samar Junior College and initially offered Elementary Teacher Certificate and Associate in Arts. Bachelor's degree programs in Education were opened in the 1950s, while the Bachelor of Science in Commerce followed in the 1980s. The college expanded its undergraduate programs throughout the years, and it eventually established the College of Graduate Studies in the late 1990s. This was also the same time that the high school and elementary departments were opened.

At present, Samar College offers programs for basic education, tertiary, and graduate levels (https://samar college.edu.ph, 24 February 2020).

St. Mary’s College of Catbalogan, on the other hand, started as a parochial school in 1929. By 1950, the school received government recognition of its high school program and in 1992, it started to offer five undergraduate programs. SMCC currently provides Basic and Higher Education programs. The students are called Marian students for the reason that they possessed the Marian-Ignacian identity values imitated from Most Venerable Mother Ignacia Del Espiritu Santo.

St. Mary's College of Catbalogan is a member of the Catholic Educational Association of the Philippines (CEAP) (http://www.rvmonline.org/smccatbalogan/, 24 February 2020).



Instrumentation

	The research instrument used in the collection of data for this study was a survey questionnaire in obtaining information from all groups of respondents with regard to the  facilitating  and  hindering  factors  of  the voucher 

program.

	Questionnaire. There were four sets of questionnaires prepared for this study. Set 1 was intended for the administrator-respondents, Set 2 for the teacher-respondents, Set 3 for the student-respondents and Set 4 for the parent-respondents.

	The question intended for the school administrator-respondents was composed of four parts. Part I determined their profile in terms of age and sex, civil status, average monthly family income, highest educational attainment, number of years as administrator, latest performance rating, and number of relevant in-service trainings. Part II elicited the attitude of the respondents toward voucher program. The respondents rated each attitude indicator using this scale: 5 for Strongly Agree (SA), 4 for Agree (A), 3 for Uncertain (U), 2 for Disagree (D), and 1 for Strongly Disagree (SD).

	Part III dealt on the facilitating and the hindering factors in the implementation of voucher program. The respondents rated each indicator using this scale: 5 for Extremely Felt (EF), 4 for Highly Felt (HF), 3 for Moderately Felt (MF), 2 for Slightly Felt (SF), and 1 for Not Felt (NF).

	Part IV  contained  statements on the contributions of 

the voucher program considering support to facilities and assistance to teaching and learning. The respondents rated each statement using this scale: 5 for Exceeded what is Expected (EE), 4 for Meet what is expected (ME), 3 for Less than what is Expected (LE), 2 for Did not Meet what is Expected (DME), and 1 for Not at all (N). 

	The questionnaire intended for the teacher-respondents was also composed of four parts. Part I determined their profile in terms of age and sex, civil status, average monthly family income, highest educational attainment, number of years in teaching, latest performance rating, and number of relevant in-service trainings. Part II elicited the attitude of the respondents toward voucher program. The respondents rated each attitude indicator using this scale: 5 for Strongly Agree (SA), 4 for Agree (A), 3 for Uncertain (U), 2 for Disagree (D), and 1 for Strongly Disagree (SD).

	Part III dealt on the facilitating and the hindering factors in the implementation of voucher program. The respondents rated each problem using this scale: 5 for Extremely Felt (EF), 4 for Highly Felt (HF), 3 for Moderately Felt (MF), 2 for Slightly Felt (SF), and 1 for Not Felt (NF).

	Part IV contained statements on the contributions of the voucher program considering support to facilities and assistance to teaching and learning. The respondents rated each statement using this scale: 5 for Exceeded what is Expected (EE), 4 for Meet what is expected (ME), 3 for Less than what is Expected (LE), 2 for Did not Meet what is Expected (DME), and 1 for Not at all (N). 

The questionnaire intended for the student-respondents was also composed of four parts. Part I determined their profile in terms of age and sex, grade level, and attitude toward the implementation of the voucher program. Part II elicited the attitude of the respondents toward voucher program. The respondents rated each attitude indicator using this scale: 5 for Strongly Agree (SA), 4 for Agree (A), 3 for Uncertain (U), 2 for Disagree (D), and 1 for Strongly Disagree (SD).

	Part III dealt on the facilitating and the hindering factors in the implementation of voucher program. The respondents rated each problem using this scale: 5 for Extremely Felt (EF), 4 for Highly Felt (HF), 3 for Moderately Felt (MF), 2 for Slightly Felt (SF), and 1 for Not Felt (NF).

	Part IV contained statements on the contributions of the voucher program considering support to facilities and assistance to teaching and learning. The respondents rated each statement using this scale: 5 for Exceeded what is Expected (EE), 4 for Meet what is expected (ME), 3 for Less than what is Expected (LE), 2 for Did not Meet what is Expected (DME), and 1 for Not at all (N). 

	The questionnaire intended for the parent-respondents was also composed of four parts, with provided translation in Waray. Part I determined their profile in terms of age and sex, civil status, highest educational attainment, occupation, average monthly family income, and attitude toward the implementation of the voucher program. Part II elicited the attitude of the respondents toward voucher program. The respondents rated each attitude indicator using this scale: 5 for Strongly Agree (SA), 4 for Agree (A), 3 for Uncertain (U), 2 for Disagree (D), and 1 for Strongly Disagree (SD).

	Part III dealt on the facilitating and the hindering factors in the implementation of voucher program. The respondents rated each indicator using the following sets of scale: a) for facilitating indicators: 5 for Extremely Facilitating (EF), 4 for Highly Facilitating (HF), 3 for Moderately Facilitating (MF), 2 for Slightly Facilitating (SF), and 1 for Not Facilitating (NF); for hindering factors: 5 for Extremely Hindering (EH), 4 for Highly Hindering (HH),  3  for  Moderately Hindering (MH),  2  for 

Slightly Hindering (SH), and 1 for Not Hindering (NC).

	Part IV contained statements on the contributions of the voucher program considering support to facilities and assistance to teaching and learning. The respondents rated each statement using this scale: 5 for Extremely Contributing (EC), 4 for Highly Contributing (HC), 3 for Moderately Contributing (MC), 2 for Slightly Contributing (SC), and 1 for Not Contributing (NC).



Validation of Instrument

	Validated instruments were adopted by the researcher from the study of Abiva (2016) entitled, “The Facilitating and the Hindering Factors in the Implementation of Government Assistance to Students and Teachers in Private Education (GASTPE) Program and Its Contribution to the Participating Secondary Schools,” as the main instrument in gathering the pertinent data.

Considering that the questionnaire for the parent-respondents were translated in Waray, it underwent expert validation in the area of its construction, face, and content.

First, the researcher drafted the questionnaire and provided translations of all the questions and statements using the other sets of questionnaires as her guide. Then, it was submitted to her adviser for correction and improvement. After considering the suggestions of the adviser, the first revision of the set of questionnaires was made and passed on to the experts for suggestions to improve the set’s validity, construct, face, and content. The second revision was made after considering the suggestions from the experts and it was passed on to the members of the panel of oral examiners for final expert validation. 

Then, the questionnaire was finalized and made ready for actual data collection.



Sampling Procedure

	The study utilized the certainty sampling for the school administrator- and the teacher-respondents considering that their population was only few. This meant that all the school administrators, academic coordinators, and teachers in the participating private Senior High Schools were considered respondents of this study.

	Moreover, the stratified-random sampling was employed for the student-respondents with the school enrolled in as the basis for stratification. The parents of the selected student-respondents were automatically considered as the parent-respondents.	

The sample size was identified by using the Slovin’s 

(Pagoso et al., 1979) formula provided below:

n = N / (1+Ne2) 

where:  n = sample  size;  N =  population;  e  = 

margin of error.



Data Gathering Procedure

	In this study, the researcher sought the approval of the administrators of participating private Senior High Schools in the City of Catbalogan to conduct the study among them, their teachers, and students.	

	Upon approval of the said request, the list of names of all the teachers and students was requested from the concerned personnel of every school covered in the study. After which, the three sets of questionnaires were administered to the respective respondents. Responses from the identified respondents were treated with strict confidentiality by the researcher. To ascertain the quality of the data gathered, the researcher employed probing for vague and confusing answers.

	Furthermore, the data gathering was made within the months of January and February 2020. After which, data processing followed immediately.



Statistical Treatment of Data

	The  computation, analyses, and interpretation of data

Table 1





The Number of Respondents by School and Category



		Senior High Schools

		School Administrator

		Academic Coordinator

		Teachers

		Students



		

		

		

		

		N

		n



		Samar College

		1

		1

		24

		641

		193



		St. Mary’s College of Catbalogan

		1

		1

		 7

		288

		 87



		Total

		2

		2

		31

		929

		280



		Response Rate

		100.00%

		100.00%

		100.00%







were made using the following descriptive and inferential statistical tools:

Frequency Count. This descriptive statistical tool was used to present the data on age and sex, among others, as to the number of its occurrences.

	Percentage. This descriptive statistical tool was used to convert the magnitude of occurrences to a proportion with respect to the total sample.

	Mean. This statistical tool was employed to calculate the average number of trainings attended by the administrator- and teacher-respondents in all training levels including the its overall mean. 

Median. This statistical tool was used to express the middle most point of some of the identified characteristics of the respondents specifically on the not normally distributed ratio and interval scale data. The following formula (Freud & Simon, 1992:35) was used:

                          [1/2N – F] 

				Md = (-----------) i

					     F



		where:	Md refers to the middle most point of an 



				   array of observations;



				N refers to the total observations;



				F refers to the accumulated 



  frequencies equal or less than 1/2 of 



  the total observations; and



f refers to the number of occurrences 



  in the assumed midpoint step 



  distribution.



Mean Absolute Deviation. This tool was used to describe the extent to which not normally distributed data varied. The following formula (Freud & Simon, 1992:35) was used:

			           ∑ /Xi - µ/

				MAD = -----------

                            n



		where: 	MAD refers to the mean average 



    deviation;



				/Xi-µ/ refers to the absolute difference 



                        between the observation and the 



    mean; and

				n refers to the number of observations.



	Mode. This tool was used to determine the most frequent occurring observation determined by the highest registered frequency in the step distribution (Walpole, 1989:207). 

	Weighted mean. This was used to express the collective perceptions of the respondents’ relative to their attitude toward the Voucher Program, facilitating and hindering factor in the implementation of the voucher program and the extent of contribution of the voucher program. 

In interpreting the foregoing data, the following sets of scale were used: 

Range		    Interpretation

   4.50-5.00 		Strongly Agree				(SA)

Extremely Facilitating		(EF)

Extremely Hindering		 	(EC)

Extremely Contributing		(EC)   

   3.50-4.49 		Agree					(A)

Highly Facilitating			(HF)

Highly Hindering			(HH)

Highly Contributing			(HC)

   2.50-3.49 		Uncertain					(U)

Moderately Facilitating		(MF)

Moderately Hindering		(MH)

Moderately Contributing		(MC)

   1.50-2.49 		Disagree				  	(D)

Slightly Facilitating		(SF)

Slightly Hindering			(SH)

Slightly Contributing		(SC)

   1.00-1.49 		Strongly Disagree			(SD)

Not Facilitating			(NF)

Not Hindering				(NH)

Not Contributing			(NC)

	Kruskal-Wallis’ Test (H-Test). This tool was used to compare ordinal data particularly on the perceptions of the four groups of respondents relative to the facilitating and hindering factors in the implementation of the voucher program and the extent of contribution of the voucher program to the Senior High School using the following formula (Walpole, 1989):

                       12       Ri2

H = -------- ∑ ----- - 3(N+1)

                     N(N+1)     ni



	where:  H refers to the computed H-value;



	        N refers to the total number of samples;



		   R refers to the ranking of the scores;



		   Ri2 refers to the squared total of the ranks



 		      for ith group; and



    		   ni refers to the number of observations for the 



      ith group.



	Spearman’s Rank Coefficient of Correlation. The Spearman’s Rho was employed to associate linear relationship between two variables which were in a not normal distribution using the following formula (Walpole, 1997:460):

                         6∑D2

			ρ = 1 - --------

                        N3 – N



		where:	ρ refers to the coefficient of linear 

                      association between paired ranks 

                      assigned to individual scores on two 

                      variables;

				D refers to the deviation between 

  paired ranks; and

N refers to the total number of paired 

  observations.

Table 2, was used as guide in interpreting the degree of linear association (SRTC, 2013:98).

Fisher’s t-Test. This statistical tool was used to test the significance of the coefficient of linear association between a set of paired variables. The formula (Best & Khan, 1998:402-403) applied in this case was as follows:

                                                     

   N - 2

		tf = rxy    ---------

				  1 – rxy2	



where:   tf refers to the Fisher’s t-test value;

	Table 2



The Table of Linear Association

		Correlation

Coefficient

		Interpretation



		0

		No linear association



		0<p<+0.2

		Very weak linear association



		+0.2<p<+0.4

		Weak linear association



		+0.4<p<+0.6

		Moderate linear association



		+0.6<p<+0.8

		Strong linear association



		+0.8<p<+1.0

+1.0

		Very strong linear association

Perfect linear association







		rxy refers to the value of the Pearson r;

			n-2 refers to the degree of freedom; and

			  n refers to the sample population. 

To test the normality of the distribution in a parametric test, the Shapiro Wilk test (Goss-Sampson, 2020:30) was employed using the following formula: 

 	   (∑ni=1αix(i))2

ω  =

      ∑ni=1(xi − µ)2,









where the x(1) was the smallest ordered sample value and α1 was the constant value generated from the mean, variance, and covariance  of  the order statistics of a sample size n from a normal distribution. The higher the value of ω than the chosen alpha level, the normal the distribution was.

Furthermore, in all cases in the testing of the hypotheses, the decision whether the null hypothesis was accepted or rejected, the following decision rule served as guide: accept the null hypothesis if and when the computed value turned lesser than the critical or tabular value or the p-value turned greater than the α; otherwise, reject the null hypothesis if and when the computed value turned equal or greater than the critical or tabular value or the p-value turned equal or lesser than the α.

Finally, the hypotheses testing assumed the level of significance equals to α=0.05 in a two-tailed test. Available statistical software or packages were utilized for accuracy and precision in the data processing.  

















































Chapter 4





PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA





	This chapter presents the findings of the study with the corresponding analysis and interpretation of data as well as implications that evolved based on the findings of the study.



Profile of the School Administrator-

  Respondents

	This section presents the profile of the administrator-respondents in terms of age and sex, civil status, average monthly family income, highest educational attainment, number of years as school-administrator, latest performance rating, number of relevant in-service trainings, and attitude toward the implementation of the voucher program.

	Age and Sex. Table 3 shows the age and sex distribution of school-administration respondents.

	From the table, it can be gleaned that the four school administrators were equally distributed to the ages of 45, 26, 25, and 23 years old, that is 25 percent in each of the aforementioned age. Consequently, the median age of the school administrator-respondents was posted at 25.5 years old with a MAD of 1.5 years.

Table 3





Age and Sex of School Administrator-

Respondents



		Age

		Sex

		Total

		%



		

		Male

		Female

		

		



		45

		1

		0

		1

		 25.00



		26

		0

		1

		1

		 25.00



		25

		0

		1

		1

		 25.00



		23

		1

		0

		1

		 25.00



		Total

		2

		2

		4

		100.00



		%

		50.00

		50.00

		100.00

		



		Median

		25.50 years old



		MAD

		1.5 years





ω=p=0.033<.05 not normally distributed



	The data signified that based on those who cooperatively gave their ages, the school-administrator-respondents were relatively young and at the height of their positions as school administrators, still far from the retirement age. This suggested that they would still meet several experiences being school administrators until they retire from service.

	Moreover, Table 3 shows that half of the school administrator-respondents were male and the other half were female, accounting for 2 each or 50 percent.

	The data signified that the school administrator-respondents were equally distributed in terms of sex, an indication that in private educational institutions, sex dominance is not observed.

	Civil Status. Table 4 provides the civil status of the school administrator-respondents. 

The table shows that three of the school administrator-respondents or 75 percent were single, while one of them or 25 percent was married.

The data implied that majority of the school administrator-respondents have not entered into a marital state, however, they, being a member of a core family, contributed to its finances to support the members of with their basic, nutritional, as well as, educational needs of schooling member.

Average Monthly Family Income. Table 5 presents the average monthly family income of the school administrator-respondents.



Table 4





Civil Status of School Administrator-

Respondents



		Civil Status

		F

		%



		

		

		



		Single

		3

		 75.00



		Married

		1

		 25.00



		Total

		4

		100.00







Table 5





Average Monthly Family Income of School 

Administrator-Respondents



		Income

		F

		%



		

		

		



		PhP40,000

		1

		 25.00



		PhP20,000

		1

		 25.00



		Not Stated

		2

		 50.00



		Total

		4

		100.00







The table shows that one of the school administrator-respondents or 25 percent earned Php20,000 monthly family income, and another one or 25 percent earned Php40,000 monthly family income. The remaining two or 50 percent did not give information regarding this data.

The foregoing information suggested that the school administrator-respondents, although half of it did not disclose it, earned a monthly family income to support their respective family that was generally earned through their occupation being a school administrator.

Highest Educational Attainment. Table 6 contains the educational attainment of the school administrator-respondents.

The table shows that one of the school administrator-respondents has a master’s degree, and the other one has master’s  unit,  each  accounting  25  percent of the total

Table 6





Highest Educational Attainment of School 

Administrator-Respondents



		Educational Level

		F

		%



		

		

		



		Master’s Degree Holder

		1

		 25.00



		With Master’s Units

		1

		 25.00



		Baccalaureate Degree Holder

		2

		 50.00



		Total

		4

		100.00







respondents. The remaining two or 50 percent were baccalaureate degree holder.

The data revealed that the school administrator-respondents possessed the necessary education preparation for their present position whereby half of them had pursued advance education for their personal and professional development.

Number of Years as School-Administrator. Table 7 shows the number of years as administrator of the school administrator-respondents.

Table 7 shows that one of the school administrator-respondents has four years of experience as administrator, while two or 50 percent has been an administrator for one year, while the remaining one or 25 percent did not give information regarding their length of experience as school administrator.

Table 7



Number of years as Administrator of School 

Administrator-Respondents



		Years as Administrator

		F

		%



		

		

		



		4

		1

		 25.00



		1

		2

		 50.00



		Not Stated

		1

		 25.00



		Total

		4

		100.00







The modal number of years as administrator of the school administrator-respondents was posted at one year. The data signified that the school administrator-respondents were new in the service as administrator.

Latest Performance Rating. Table 8 presents the latest performance rating of the school administrator-respondents using the evaluation tool prescribed the school board which were not similar or standardized among private schools in Samar. However, the overall adjectival ratings were similar.

From the table, it can be gleaned that all the school administrator-respondents obtained a performance rating with an adjectival rating of “very satisfactory.”

This suggested that the school administrator-respondents discharged their duties and functions very satisfactorily  based  on  the responsibilities attached to

Table 8





Latest Performance Rating of School 

Administrator-Respondents



		Rating

		F

		%



		

		

		



		Outstanding

		0

		0.00



		Very Satisfactory

		4

		100.00



		Total

		4

		100.00







their positions being defined by the school board.

Number of Relevant In-Service Trainings. Table 9 presents the number of relevant in-service trainings of the school administrator-respondents in different levels.

It can be gleaned in the table that the mean number of trainings attended by the school administrator-respondents was as follows: national, three trainings with a SD of 3.30 trainings; regional, four trainings with a SD of 2.87 trainings; division, two trainings with a SD of 0.95 trainings; and district, zero training with a SD of 0 trainings.

The foregoing data manifested that the school administrator-respondents had attended relevant in-service trainings as part of their professional development through an invitation from the institution organizing said trainings.

Table 9





Number of Relevant In-Service Trainings of 

School Administrator-Respondents



		Training Level

		Mean

		S.D.



		

		

		



		National

		3

		3.30



		Regional

		4

		2.87



		Division

		2

		0.95



		Overall Mean

		2

		1.71







Attitude Toward the Implementation of the Voucher Program. Table 10 presents the attitude toward the implementation of the voucher program of the school administrator-respondents. There were 10 statements considered in this study whereby the respondents signified agreement or disagreement to each statement.

	Table 10 presents that, the school administrator-respondents “strongly agreed” with the nine attitude statements with weighted means ranging from 4.75 to 5. Statement Numbers 1, 6, 8, 9, and 10 obtained the highest weighted mean, stating: “The implementation of the Voucher Program is very favorable,” “The Voucher Program should be sustained as a program of the DepEd,” “The Voucher Program recipients perform equally well with those in the public schools,” “There is an advantage for the Voucher Program recipients  in private schools than in public schools,” and

Table 10





Attitude Toward the Implementation of the Voucher 

Program of School Administrator-

Respondents



		Attitude Statement

		Weighted Mean

		Interpretation



		

		

		



		1. The implementation of the Voucher Program is very favorable.

		5.00

		SA



		2. The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice.

		4.75

		SA



		3. The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School.

		4.75

		SA



		4. The Voucher Program is relevant to the present overflow of enrolment in the public high schools.

		3.75

		A



		5. The subsidy granted by the Voucher Program helps a lot to the less fortunate student.

		4.75

		SA



		6. The Voucher Program should be sustained as a program of the DepEd.

		5.00

		SA



		7. Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.

		4.75

		SA



		8. The Voucher Program recipients perform equally well with those in the public schools.

		5.00

		SA



		9. There is an advantage for the Voucher Program recipients in private schools than in public schools.

		5.00

		SA



		10. With the compliance of the guidelines for the Voucher Program, the implementation is very good.

		5.00

		SA



		Grand Weighted Mean

		4.78

		SA





	

		Legend:

		4.50 – 5.00

		Strongly Agree

		(SA)



		

		3.50 – 4.49

		Agree

		(A)



		

		2.50 – 3.49

		Uncertain

		(U)



		

		1.50 – 2.49

		Disagree

		(D)



		

		1.00 – 1.49

		Strongly Disagree

		(SD)





“With the compliance of the guidelines for the Voucher Program, the implementation is very good.” While, Statement Numbers 2, 3, 5, and 7 equally obtained the least weighted mean, stating: “The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice,” “The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School,” “The subsidy granted by the Voucher Program helps a lot to the less fortunate student,” and “Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.”

	The remaining attitude statement was “agreed” by this group of respondents corresponding to Statement Number 4 with a weighted mean of 3.75 stating, “The Voucher Program is relevant to the present overflow of enrolment in the public high schools.”

	Taken as a whole, the school administrator-respondents expressed that they “strongly agreed” toward the implementation of the voucher program being indicated by the grand weighted mean of 4.78. This suggested that the school administrator-respondents had a highly favorable attitude toward it.







Profile of the Teacher-Respondents

	This section presents the profile of the teacher-respondents in terms of age and sex, civil status, average monthly family income, highest educational attainment, number of years in teaching, latest performance rating, number of relevant in-service trainings, and attitude toward the implementation of the voucher program.

	Age. Table 11 presents the data on age of the teacher-respondents.

As gleaned in the table, 20 or 64.52 percent of the teacher-respondents were aged 20-24 years old, eight or 25.81 percent were aged 25-29 years old, and three or 9.68 percent were aged 30-35 years old.



Table 11





Age and Sex of Teacher-Respondents



		Age Range

		Sex

		Total

		%



		

		Male

		Female

		

		



		30-35

		0

		 3

		 3

		  9.68



		25-29

		2

		 6

		 8

		 25.81



		20-24

		7

		13

		20

		 64.51



		Total

		9

		22

		31

		100.00



		%

		29.03

		70.97

		100.00

		



		Median

		23 years old



		MAD

		2 years





ω=p=0.003<.05 not normally distributed

	The median age of the teacher-respondents was posted at 23 years old with MAD of two years. This signified that the teacher-respondents were still relatively young at the height of their teaching career.

Moreover, majority of the teacher-respondents were female accounting for 22 or 70.97 percent. Their male counterpart was composed of nine or 29.03 percent which signified that among the teachers, female outnumbered the male an indication that more of this sex group embraced teaching as their profession whether in public or in private institutions.

Civil Status. Table 12 presents the civil status of the teacher-respondents.

As gleaned from the table, majority of the teacher-respondents were single accounting for 26 or 83.87 percent, while five or 16.13 of them were married.

The  data  presented  showed that most of the teacher-



Table 12





Civil Status of Teacher-Respondents



		Civil Status

		f

		%



		

		

		



		Single

		26

		 83.87



		Married

		5

		 16.13



		Total

		31

		100.00





respondents had not entered into a marital status but this does not mean that they do not have families to support. In fact, as members of the respective families, they contribute to its finances to sustain each member with their basic and nutritional needs including the educational needs of the schooling member.

Average Monthly Family Income. Table 13 provides the information regarding the average monthly family income of the teacher-respondents.

Table 13 presents that majority of the teacher-respondents earned a monthly family income of PhP12,000-PhP21,999 accounting for 25 or 80.65 percent, four or 12.90 percent  earned  PhP32,000-PhP41,999,  while  two  or  6.45



Table 13



Average Monthly Family Income of Teacher-

Respondents



		Income

		F

		%



		

		

		



		PhP32,000-PhP41,999

		 4

		 12.90



		PhP22,000-PhP31,999

		 2

		  6.45



		PhP12,000-PhP21,999

		25

		 80.65



		Total

		31

		100.00



		Median

		PhP16,000.00



		MAD

		PhP0.00





ω=p=<0.001<.05 not normally distributed



percent earned PhP22,000-PhP31,999.

The modal monthly family income earned by the teacher-respondents was calculated at PhP16,999.50. The data signified that the teacher-respondents earned a monthly family income that was sufficient to sustain the basic and nutritional needs of the family members including their educational needs.

Highest Educational Attainment. Table 14 shows the highest educational attainment of the teacher-respondents. As gleaned from the table, majority of the teacher-respondents were baccalaureate degree holder accounting for 21 or 67.74 percent, while 10 or 32.26 has earned units in the master’s level.

The foregoing data suggested that the teacher-respondents possessed the educational qualification for the teaching  position. Some  of  them had even pursued advance



Table 14





Highest Educational Attainment of Teacher-

Respondents



		Educational Level

		F

		%



		

		

		



		With Master’s Units

		10

		 32.26



		Baccalaureate Degree Holder

		21

		 67.74



		Total

		31

		100.00







education for their personal and professional development.

Number of Years in Teaching. Table 15 presents the number of years in teaching of the teacher-respondents.

Based on the table, most of the teacher respondents, that is, three or 48.39 percent had been teaching for three years, 13 or 41.94 percent had been teaching for two years, two or 6.45 percent had been teaching for one year, and one or 3.23 percent had been teaching for four years.

The median number of years of teaching of the teacher-respondents was calculated at three years with a MAD of one year. This indicated that the teacher-respondents were newly hired teachers that served their respective institution for quite a long number of years.



Table 15





Number of Years in Teaching of Teacher-

Respondents



		Years in Teaching

		f

		%



		

		

		



		4

		 1

		  3.23



		3

		15

		 48.39



		2

		13

		 41.94



		1

		 2

		  6.45



		Total

		31

		100.00



		Median

		3 years



		MAD

		1 year





ω=p=<0.001<.05 not normally distributed

Latest Performance Rating. Table 16 presents the latest performance of teacher-respondents based on the evaluation tool prescribed by their respective institution.

As gleaned from the table, majority of the teacher-respondents, that is 28 or 90.32 percent, garnered an adjectival rating of “very satisfactory”, while three or 9.68 percent garnered an adjectival rating of “satisfactory.”

The data showed that the teacher-respondents manifested a highly favorable performance as evaluated by their respective supervisors.

Number of Relevant In-Service Trainings. Table 17 shows the number of relevant in-service trainings attended by the teacher-respondents in different levels.

As shown in Table 17, the mean number of trainings was posted  as  follows: regional,  two  trainings with a SD of 



Table 16





Latest Performance Rating of Teacher-

Respondents



		Rating

		f

		%



		

		

		



		Very Satisfactory

		28

		 90.32



		Satisfactory

		 3

		  9.68



		Total

		31

		100.00







Table 17





Number of Relevant In-Service Training of 

Teacher-Respondents



		Training Level

		Mean

		S.D.



		

		

		



		Regional

		2

		0.62



		Division

		1

		0.00



		Overall Mean

		1

		0.16







division, one training with a SD of 0.00 training. The overall mean number of trainings attended by the teachers was posted at one training with a SD of 0.16.

The data denoted that the teacher-respondents still lacked the necessary trainings in the different levels which they considered professional development so that they attended relevant in-service trainings in the different levels as invited by the organizing institutions.

Attitude Toward the Implementation of the Voucher Program. Table 18 appraises the attitude of the teacher-respondents toward the implementation of the voucher program. There were 10 attitude statements identified in this study whereby the respondents signified agreement or disagreement in each statement.

Table 18 presents that the teacher-respondents “strongly  agreed”  with  the five attitude statements with

Table 18





Attitude Toward the Implementation of the Voucher 

Program of Teacher-Respondents



		Attitude Statement

		Weighted Mean

		Interpretation



		

		

		



		1. The implementation of the Voucher Program is very favorable.

		4.68

		SA



		2. The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice.

		4.39

		A



		3. The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School.

		4.68

		SA



		4. The Voucher Program is relevant to the present overflow of enrolment in the public high schools.

		4.55

		SA



		5. The subsidy granted by the Voucher Program helps a lot to the less fortunate student.

		4.16

		A



		6. The Voucher Program should be sustained as a program of the DepEd.

		4.55

		SA



		7. Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.

		3.90

		A



		8. The Voucher Program recipients perform equally well with those in the public schools.

		4.29

		A



		9. There is an advantage for the Voucher Program recipients in private schools than in public schools.

		4.55

		SA



		10. With the compliance of the guidelines for the Voucher Program, the implementation is very good.

		4.39

		A



		Grand Weighted Mean

		4.41

		A







		Legend:

		4.50 – 5.00

		Strongly Agree

		(SA)



		

		3.50 – 4.49

		Agree

		(A)



		

		2.50 – 3.49

		Uncertain

		(U)



		

		1.50 – 2.49

		Disagree

		(D)



		

		1.00 – 1.49

		Strongly Disagree

		(SD)







weighted means ranging from 4.55 to 4.68. Statement Numbers 1 and 3 obtained the highest weighted mean, stating: “The implementation of the Voucher Program is very favorable,” and “The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School.” Statement Numbers 4, 6, and 9 obtained the least weighted mean, stating: “The Voucher Program is relevant to the present overflow of enrolment in the public high schools,” “The Voucher Program should be sustained as a program of the DepEd,” and “There is an advantage for the Voucher Program recipients in private schools than in public schools.” The other five statements were “agreed” by the teacher-respondents with weighted means ranging from 3.90 to 4.39. Statement Number 2 and 10 obtained the highest weighted mean, stating: “The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice,” and “With the compliance of the guidelines for the Voucher Program, the implementation is very good.” While Statement Number 7 obtained the least weighted mean, stating: “Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.”

Taken as a whole, the teacher-respondents “agreed” toward the implementation of the voucher program as shown by the grand weighted mean of 4.41. This suggested that the teacher-respondents had a highly favorable attitude toward the implementation of the voucher program.



Profile of the Student-Respondents



	This section presents the profile of the student-respondents in terms of age and sex, grade level, and attitude toward the implementation of the voucher program.

Age. Table 19 shows the age distribution of the student-respondents.

It can be gleaned from the table that most of the student-respondents, that is, 126 or 45 percent, were aged 18 years old, while 123 or 43.93 were aged 17 years old. 28 or 10 percent of the student-respondents were aged 19 years old, and three or 1.07 percent were 16 years old.

The median age of the student-respondents was posted at 18 years old with a MAD of one year which suggested that they were relatively young, at the age of accountability and just fitted for the grade level they were enrolled in.

Furthermore, majority of the student-respondents were female accounting for 204 or 72.86 percent, while 76 or 27.14 were male. The data manifested female dominance among the student-respondents.

	Grade  Level. Table 20 contains the grade level of the

Table 19





Age and Sex of Student-Respondents



		Age

		Sex

		Total

		%



		

		Male

		Female

		

		



		19

		13

		 15

		 28

		 10.00



		18

		33

		 93

		126

		 45.00



		17

		27

		 96

		123

		 43.93



		16

		 3

		  0

		  3

		  1.07



		Total

		76

		204

		280

		100.00



		%

		27.14

		72.86

		100.00

		



		Median

		18 years old



		MAD

		1 year





ω=p=<0.001<.05 not normally distributed



student-respondents. 

The table shows that majority of the student-respondents, that is, 230 or 82.14 percent, were in Grade 12, while 50 or 17.86 percent were in Grade 11. The data signified that the student-respondents were on their appropriate grade level commensurate to their age in the K to 12 Curriculum.

Attitude Toward the Implementation of the Voucher Program. Table 21 appraises the attitude of the student-respondents toward the implementation of the voucher program. There were 10 attitude statements identified in this  study  whereby the respondents signified agreement or

Table 20





Grade Level of the Student-Respondents



		Grade Level

		f

		%



		

		

		



		Grade 11

		 50

		 17.86



		Grade 12

		230

		 82.14



		Total

		280

		100.00







disagreement in each statement.

Table 21 presents that the student-respondents “strongly agreed” with the seven attitude statements with weighted means ranging from 4.51 to 4.74. Statement Numbers 3 and 4 obtained the highest and least weighted mean, respectively, stating: “The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School,” and “The Voucher Program is relevant to the present overflow of enrolment in the public high schools.” The other three statements were “agreed” by the teacher-respondents with weighted means ranging from 4.19 to 4.36. Statement Numbers 7 and 9 obtained the highest and least weighted mean, respectively, stating: “Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence,” and “There is an advantage for the Voucher Program recipients in private schools than in public schools.”

Table 21





[bookmark: _Hlk105578308]Attitude Toward the Implementation of the Voucher 

Program of Student-Respondents



		Attitude Statement

		Weighted Mean

		Interpretation



		

		

		



		1. The implementation of the Voucher Program is very favorable.

		4.59

		SA



		2. The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice.

		4.66

		SA



		3. The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School.

		4.74

		SA



		4. The Voucher Program is relevant to the present overflow of enrolment in the public high schools.

		4.51

		SA



		5. The subsidy granted by the Voucher Program helps a lot to the less fortunate student.

		4.58

		SA



		6. The Voucher Program should be sustained as a program of the DepEd.

		4.69

		SA



		7. Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.

		4.36

		A



		8. The Voucher Program recipients perform equally well with those in the public schools.

		4.34

		A



		9. There is an advantage for the Voucher Program recipients in private schools than in public schools.

		4.19

		A



		10. With the compliance of the guidelines for the Voucher Program, the implementation is very good.

		4.54

		SA



		Grand Weighted Mean

		4.52

		SA







		Legend:

		4.50 – 5.00

		Strongly Agree

		(SA)



		

		3.50 – 4.49

		Agree

		(A)



		

		2.50 – 3.49

		Uncertain

		(U)



		

		1.50 – 2.49

		Disagree

		(D)



		

		1.00 – 1.49

		Strongly Disagree

		(SD)







Taken as a whole, the student-respondents “strongly agreed” toward the implementation of the voucher program as shown by the grand weighted mean of 4.52. This suggested that the student-respondents had a highly favorable attitude toward the implementation of the voucher program.



[bookmark: _Hlk105578379]Profile of the Parent-Respondents



	This section presents the profile of the parent-respondents in terms of age and sex, civil status, highest educational attainment, occupation, average monthly family income, and attitude toward the implementation of the voucher program.

Age. Table 22 presents the age distribution of the parent-respondents.

As gleaned from the table, majority of the parent-respondents, that is 68 or 24.29 percent are aged 38-42 years old. 50 or 17.86 percent of the parent-respondents were aged 48-52 years old, 49 or 17.50 percent were aged 53-57 years old, another 49 or 17.50 percent were aged 43-47 years old, 14 or 5.00 percent were aged 33-37 years old, 10 or 3.57 were aged 58-62 years old, while 40 or 14.29 percent did not disclose their ages.

The modal age of the parent-respondents was posted at 40  years  old.  This  signified  that  most of the parent-

Table 22





[bookmark: _Hlk105578429]Age and Sex of Parent-Respondents



		Age

		Sex

		f

		%



		

		Male

		Female

		Not Stated

		

		



		58-62

		 5

		  5

		0

		 10

		  3.57



		53-57

		 5

		 44

		0

		 49

		 17.50



		48-52

		10

		 35

		5

		 50

		 17.86



		43-47

		15

		 34

		0

		 49

		 17.50



		38-42

		20

		 48

		0

		 68

		 24.29



		33-37

		 0

		 14

		0

		 14 

		  5.00



		Not Stated

		10

		 29

		1

		 40

		 14.29



		Total

		65

		209

		6

		280

		100.00



		%

		23.21

		74.64

		2.14

		100.00

		



		Modal Age

		40 years old







respondents were still relatively young at the height of their parenting career.

Moreover, majority of the parent-respondents were female accounting for 209 or 74.64 percent. Their male counterpart was composed of 65 or 23.21 percent. This signified that most of those who made themselves available at the time of data were the mothers who usually took good care of the family while their husband was out for work to earn a living for the family.

Civil Status. Table 23 presents the civil status of the parent-respondents.

Table 23





[bookmark: _Hlk105578503]Civil Status of Parent-Respondents



		Civil Status

		f

		%



		

		

		



		Single

		 10

		  3.57



		Married

		220

		 78.57



		Separated

		 19

		  6.79



		Widowed

		 15

		  5.36



		Not Stated

		 16

		  5.71



		Total

		280

		100.00







As gleaned from the table, majority of the parent-respondents were married accounting for 220 or 78.57 percent. 19 or 6.79 of the parent-respondents were separated, 15 or 5.36 were widowed, 10 or 3.57 percent were single, while 16 or 5.71 did not disclose their civil status.

The data presented showed that most of the parent-respondents had entered into a marital status.

Highest Educational Attainment. Table 24 contains the highest educational attainment of the parent-respondents.

The table shows that a number of the parent-respondents were high school graduates accounting for 74 or 24.43 percent, 64 or 22.86 percent were college undergraduate, 63 or 22.50 percent were college degree holder, and  the  rest were distributed in other identified

Table 24





[bookmark: _Hlk105578538]Highest Educational Attainment of Parent-

Respondents



		Educational Level

		f

		%



		

		

		



		Master’s Degree Holder 

		 10

		  3.57



		With Master’s Units 

		  4

		  1.43



		College Degree Holder 

		 63

		 22.50



		College Undergraduate 

		 64

		 22.86



		Vocational Course Graduate 

		 10

		  3.57



		High School Graduate

		 74

		 26.43



		High School Level 

		 24

		  8.57



		Elementary Diploma 

		 15

		  5.36



		Elementary Level

		 10

		  3.57



		Not Stated

		  6

		  2.14



		Total

		280

		100.00







educational levels, including 6 or 2.14 percent who did not give information regarding this.

The foregoing data suggested that the parent-respondents were functional literates with the capability to receive and process information from the different media, including information from the administrators of the participating SHSs where their students were enrolled in.

Occupation. Table 25 presents the occupation of the parent-respondents. In this study, the parent-respondents’ occupation was grouped based on the Philippine Standard Occupational Classification (PSOC).

Table  25  presents  that,  a  number  of  the parent-

Table 25





[bookmark: _Hlk105578582]Occupation of Parent-Respondents



		Occupation

		f

		%



		

		

		



		Official of Government, Corporate Executive, Manager, Supervisor

		 30

		 10.71



		Professional

		 28

		 10.00



		Technician and Associate Professional

		  0

		  0.00



		Clerk

		  0

		  0.00



		Service Worker and Shop and Market Sales Owner

		 25

		  8.93



		Farmer, Forestry Worker, and Fisherman 

		 65

		 23.21



		Traders and Related Worker

		 10

		  3.57



		Plant and Machine Operator and Assembler

		  0

		  0.00



		Laborer and Unskilled Worker

		  0

		  0.00



		Special Occupation

		  5

		  1.79



		Not Stated

		117

		 41.79



		Total

		280

		100.00







respondents, that is, 65 or 23.21 percent belong to the group of Farmer, Forestry Worker, and Fisherman, 30 or 10.71 of them were Official of Government, Corporate Executive, Manager, Supervisor, 28 or 10 percent were Professionals, and the rest were distributed to the other PSOC groupings with 117 or 41.79 percent who did not specify their occupation.

The data presented that the parent-respondents were engaged in gainful occupation which served as the source of 

their monthly family income.

Average Monthly Family Income. Table 26 shows the average monthly family income of the parent-respondents.

The table shows that majority of the parent-respondents earned a monthly family income of less than PhP10,000 accounting for 147 or 52.50 percent, while 64 or 22.86 percent earned PhP10,500-Php20,499, and the rest were distributed to the other identified income brackets including 25 or 8.93 percent who did not state their average monthly family income.

The data signified that the family of the parent-respondents had a regular monthly income earned from their gainful occupations which the used to finance the basic and nutritional  needs of the family members, as well as, their



Table 26





[bookmark: _Hlk105578627]Average Monthly Family Income of Parent-

Respondents



		Income

		f

		%



		

		

		



		PhP40,500-PhP50,499

		 15

		  5.36



		PhP30,500-PhP40,499

		 14

		  5.00



		PhP20,500-PhP30,499

		 15

		  5.36



		PhP10,500-PhP20,499

		 64

		 22.86



		Less than PhP10,499

		147

		 52.50



		Not Stated

		 25

		  8.93



		Total

		280

		100.00







educational needs.

Attitude Toward the Implementation of the Voucher Program. Table 27 appraises the attitude of the parent-respondents toward the implementation of the voucher program. There were 10 attitude statements identified in this study whereby the respondents signified agreement or disagreement in each statement.

Table 27 presents that the student-respondents “strongly agreed” with the eight attitude statements with weighted means ranging from 4.55 to 4.75. Statement Numbers 1 and 7 obtained the highest and least weighted mean, respectively, stating: “the implementation of the Voucher Program is very favorable,” and “teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.” The other two statements were “agreed” by the teacher-respondents with weighted means ranging from 4.34 to 4.45. Statement Numbers 4 and 9 obtained the highest and least weighted mean, respectively, stating: “the Voucher Program is relevant to the present overflow of enrolment in the public high schools,” and “there is an advantage for the Voucher Program recipients in private schools than in public schools.”

Taken as a whole, the parent-respondents “strongly agreed” toward the implementation of the voucher program as

Table 27





[bookmark: _Hlk105578673]Attitude Toward the Implementation of the Voucher 

Program of Parent-Respondents



		Attitude Statement

		Weighted Mean

		Interpretation



		

		

		



		1. The implementation of the Voucher Program is very favorable.

		4.75

		SA



		2. The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice.

		4.66

		SA



		3. The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School.

		4.70

		SA



		4. The Voucher Program is relevant to the present overflow of enrolment in the public high schools.

		4.45

		A



		5. The subsidy granted by the Voucher Program helps a lot to the less fortunate student.

		4.68

		SA



		6. The Voucher Program should be sustained as a program of the DepEd.

		4.71

		SA



		7. Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.

		4.55

		SA



		8. The Voucher Program recipients perform equally well with those in the public schools.

		4.57

		SA



		9. There is an advantage for the Voucher Program recipients in private schools than in public schools.

		4.34

		A



		10. With the compliance of the guidelines for the Voucher Program, the implementation is very good.

		4.59

		SA



		Grand Weighted Mean

		4.60

		SA







		Legend:

		4.50 – 5.00

		Strongly Agree

		(SA)



		

		3.50 – 4.49

		Agree

		(A)



		

		2.50 – 3.49

		Uncertain

		(U)



		

		1.50 – 2.49

		Disagree

		(D)



		

		1.00 – 1.49

		Strongly Disagree

		(SD)





shown by the grand weighted mean of 4.60. This suggested that the parent-respondents had a highly favorable attitude toward the implementation of the voucher program.



[bookmark: _Hlk105579708]Facilitating and Hindering Factors Experienced 

  by the School in the Implementation of the 

  Program as Perceived by the Four Groups 

  of Respondents



This section presents the facilitating and hindering factors experienced by the school in the implementation of the program as perceived by the four groups of respondents.

Facilitating Factors. Table 28 presents the facilitating factors in the implementation of the voucher program as experienced by the four groups of respondents, namely: school administrator-, teacher-, student-, and parent-respondents. There were 12 indicators considered in this study whereby the respondents assessed each indicator.

Table 28 presents that the school administrator-respondents considered one indicator as “Extremely Facilitating” with weighted mean of 4.75 stating, “Improved institutional and program delivery access.” On the other hand, this group of respondents considered eight indicators as “Highly Facilitating” with weighted means ranging from 4.00 to 4.25. Indicator Numbers 1, 2, 3, 4, 5, and 7 obtained the highest weighted mean of 4.25 with the statement stating, “keeping the students stay in school for

Table 28





[bookmark: _Hlk105579854]Facilitating Factors Experienced by the School in 

the Implementation of the Program as 

Perceived by the Four Groups 

of Respondents



		Indicator

		School Adminis-

Trator

		Teachers

		Students

		Parents

		Combined Means



		

		WM

		I

		WM

		I

		WM

		I

		WM

		I

		WM

		I



		1. Keeping the students stay in school for the whole two years

		4.25

		HF

		4.00

		HF

		4.13

		HF

		4.33

		HF

		4.18

		HF



		2. Cost-effectivity

		4.25

		HF

		4.06

		HF

		3.85

		HF

		4.44

		HF

		4.15

		HF



		3. Promoting accessible Senior High School to the poor and marginalized students through the subsidy

		4.25

		HF

		4.19

		HF

		4.34

		HF

		4.67

		EF

		4.36

		HF



		4. Improving the standards of the private Senior High Schools

		4.25

		HF

		3.61

		HF

		4.05

		HF

		4.22

		HF

		4.03

		HF



		5. Enough subsidy amount to pay the top-ups of the tuition fee

		4.25

		HF

		4.10

		HF

		3.75

		HF

		4.44

		HF

		4.14

		HF



		6. Poor but deserving Qualified Voucher Recipients

		4

		HF

		3.39

		MF

		4.35

		HF

		4.22

		HF

		3.99

		HF



		7. Improving school quality and maintaining financial viability of private secondary schools

		4.25

		HF

		3.58

		HF

		4.23

		HF

		4.22

		HF

		4.07

		HF





Table 28 continued



		Indicator

		School Adminis-

Trator

		Teachers

		Students

		Parents

		Combined Means



		

		WM

		I

		WM

		I

		WM

		I

		WM

		I

		WM

		I



		8. Motivating the parents to eagerly enroll their children to private Senior High Schools

		4

		HF

		4.19

		HF

		3.85

		HF

		3.89

		HF

		3.98

		HF



		9. Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs

		1

		NF

		2.81

		MF

		3.46

		MF

		3.56

		HF

		2.71

		MF



		10. Distance from school

		1

		NF

		3.61

		HF

		3.70

		HF

		4.22

		HF

		3.13

		MF



		11. Financial resources to defray other expenses in school

		3.25

		MF

		3.52

		HF

		3.83

		HF

		4.13

		HF

		3.68

		HF



		12. Improved institutional and program delivery access

		4.75

		EF

		4.00

		HF

		3.86

		HF

		4.38

		HF

		4.25

		HF



		Grand Weighted Mean

		3.63

		HF

		3.76

		HF

		3.95

		HF

		4.23

		HF

		3.89

		HF





	

		Legend:

		4.50 – 5.00

		Extremely Facilitating 

		(EF)



		

		3.50 – 4.49

		Highly Facilitating 

		(HF)



		

		2.50 – 3.49

		Moderately Facilitating 

		(MF)



		

		1.50 – 2.49

		Slightly Facilitating 

		(SF)



		

		1.00 – 1.49

		Not Facilitating

		(NF)







the whole two years,” “cost-effectivity,” “promoting accessible Senior High School to the poor and marginalized students through the subsidy,” “improving the standards of the private Senior High Schools,” “enough subsidy amount to pay the top-ups of the tuition fee,” “poor but deserving Qualified Voucher Recipients,” and “improving school quality and maintaining financial viability of private secondary schools.” While Indicator Numbers 6 and 8 obtained the least weighted mean stating, “Poor but deserving Qualified Voucher Recipients” and “Motivating the parents to eagerly enroll their children to private Senior High Schools.”

Indicator Number 11 was considered by this group of respondents as “Moderately Facilitating” with weighted mean of 3.25 stating, “Financial resources to defray other expenses in school.”

The remaining two indicators, Statement Numbers 9 and 10, were considered by this group as “Not Facilitating” with weighted mean of 1.00, stating “Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs” and “Distance from school.”

Taken as a whole, the school administrator-respondents assessed the facilitating factors they experienced in the implementation of the voucher program as “Highly Facilitating” being manifested by the grand weighted mean of 3.63.

Table 28 also presents that the teacher-respondents considered majority, that is, 10 of the indicators, as “Highly Facilitating” with weighted means ranging from 3.52 to 4.19. Indicator Numbers 3 and 8 obtained the highest weighted mean of 4.19 with the statement stating, “Promoting accessible Senior High School to the poor and marginalized students through the subsidy,” and “Motivating the parents to eagerly enroll their children to private Senior High Schools.” While Indicator Number 11 obtained the least weighted mean of 3.52 stating “Financial resources to defray other expenses in school.”

The remaining two indicators, Statement Numbers 6 and 10, were considered by this group as “Moderately Facilitating” with weighted means of 3.39 and 2.81 respectively, stating “Poor but deserving Qualified Voucher Recipients” and “Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs.”

	Taken as a whole, the teacher-respondents assessed the facilitating factors they experienced in the implementation of the voucher program as “Highly Facilitating” being manifested by the grand weighted mean of 3.76.

Table 28 also presents that the student-respondents considered majority, that is, 11 of the indicators, as “Highly Facilitating” with weighted means ranging from 3.70 to 4.35. Indicator Number 6 obtained the highest weighted mean of 4.35 with the statement stating, “Poor but deserving Qualified Voucher Recipients,” While Indicator Number 10 obtained the least weighted mean of 3.70 stating “Distance from school.”

The remaining one indicator, Statement Number 9, was considered by this group as “Moderately Facilitating” with weighted mean of 3.46, stating “9.	Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs.”

	Taken as a whole, the student-respondents assessed the facilitating factors they experienced in the implementation of the voucher program as “Highly Facilitating” being manifested by the grand weighted mean of 3.83.

Table 28 also presents that the parent-respondents considered one indicator as “Extremely Facilitating” with weighted mean of 4.67 stating, “Promoting accessible Senior High School to the poor and marginalized students through the subsidy.” On the other hand, this group of respondents considered the remaining 11 indicators as “Highly Facilitating” with weighted means ranging from 3.56 to 4.44. Indicator Numbers 2 and 4 obtained the highest weighted mean of 4.44 with the statement stating, “Cost-effectivity” and “Enough subsidy amount to pay the top-ups of the tuition fee.” While Indicator Number 9 obtained the least weighted mean of 3.56 stating, “Lack of parental support  for  Qualified  Voucher Recipients (QVRs) on their 

needs.”

	Taken as a whole, the parent-respondents assessed the facilitating factors they experienced in the implementation of the voucher program as “Highly Facilitating” being manifested by the grand weighted mean of 4.23.

Hindering Factors. Table 29 presents the hindering factors in the implementation of the voucher program as experienced by the four groups of respondents, namely: school administrator-, teacher-, student-, and parent-respondents. There were 12 indicators considered in this study whereby the respondents assessed each indicator.

Table 29 presents that the school administrator-respondents considered nine indicators as “Not Hindering” with weighted means ranging from 1.00 to 1.50. Indicators Numbers 1 to 8 obtained the highest weighted mean of 1.50 stating, “Keeping the students stay in school for the whole two years,” “Cost-effectivity,” “Promoting accessible Senior High School to the poor and marginalized students through the subsidy,” “Improving the standards of the private Senior High Schools,” “Enough subsidy amount to pay the top-ups of the tuition fee,” “Poor but deserving Qualified Voucher Recipients,” “Improving school quality and  maintaining  financial  viability of private secondary schools,”  and  “Motivating  the  parents to eagerly enroll

Table 29





[bookmark: _Hlk105579983]Hindering Factors Experienced By the School in the Implementation of the Program as Perceived 

by the Four Groups of 

Respondents



		Indicator

		School Admi-nis-

Tra-tor

		Tea-chers

		Stu-dents

		Pa-rents

		Combined Means



		

		WM

		I

		WM

		I

		WM

		I

		WM

		I

		WM

		I



		1. Keeping the students stay in school for the whole two years

		1.50

		NH

		2.84

		MF

		2.54

		MH

		2.78

		MH

		2.42

		SH



		2. Cost-effectivity

		1.50

		NH

		2.71

		MF

		2.65

		MH

		2.78

		MH

		2.41

		SH



		3. Promoting accessible Senior High School to the poor and marginalized students through the subsidy

		1.50

		NH

		2.65

		MF

		2.59

		MH

		2.33

		SH

		2.27

		SH



		4. Improving the standards of the private Senior High Schools

		1.50

		NH

		2.84

		MF

		2.51

		MH

		2.89

		MH

		2.44

		SH



		5. Enough subsidy amount to pay the top-ups of the tuition fee

		1.50

		NH

		2.94

		MF

		2.66

		MH

		2.44

		SH

		2.39

		SH



		6. Poor but deserving Qualified Voucher Recipients

		1.50

		NH

		2.81

		MF

		2.53

		MH

		2.78

		MH

		2.41

		SH



		7. Improving school quality and maintaining financial viability of private secondary schools

		1.50

		NH

		2.81

		MF

		2.52

		MH

		2.67

		MH

		2.38

		SH



		8. Motivating the parents to eagerly enroll their children to private Senior High Schools

		1.50

		NH

		2.65

		MF

		2.74

		MH

		3.00

		MH

		2.47

		SH











Table 29 continued



		Indicator

		School Admi-nis-

Tra-tor

		Tea-chers

		Stu-dents

		Pa-rents

		Combined Means



		

		WM

		I

		WM

		I

		WM

		I

		WM

		I

		WM

		I



		9. Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs

		3.00

		MH

		2.81

		MF

		2.92

		MH

		3.33

		MH

		3.02

		MH



		10. Distance from school

		2.00

		SH

		2.84

		MF

		2.99

		MH

		2.78

		MH

		2.65

		MH



		11. Financial resources to defray other expenses in school

		1.75

		SH

		3.13

		MF

		2.80

		MH

		3.63

		HH

		2.83

		MH



		12. Improved institutional and program delivery access

		1.00

		NH

		2.84

		MF

		2.52

		MH

		3.00

		MH

		2.34

		SH



		Grand Weighted Mean

		1.65

		SH

		2.82

		MH

		2.66

		MH

		2.87

		MH

		2.50

		SH





	

		Legend:

		4.50 – 5.00

		Extremely Hindering 

		(EH)



		

		3.50 – 4.49

		Highly Hindering 

		(HH)



		

		2.50 – 3.49

		Moderately Hindering 

		(MH)



		

		1.50 – 2.49

		Slightly Hindering

		(SH)



		

		1.00 – 1.49

		Not Hindering

		(NH)







their children to private Senior High Schools.” While Indicator Number 12 obtained the least weighted mean of 1.00 stating, “Improved institutional and program delivery access.”

The other two indicators, Indicator Numbers 10 and 11, were considered by this group as “Slightly Hindering” with weighted means of 1.75 and 2.00 respectively, stating “Financial resources to defray other expenses in school” and “Distance from school.”

The remaining one indicator, Indicator Number 9, was considered by this group of respondents as “Moderately Hindering” with weighted mean of 3.00 stating, “Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs.”

Taken as a whole, the school administrator-respondents assessed the hindering factors they experienced in the implementation of the voucher program as “Slightly Hindering” being manifested by the grand weighted mean of 1.65.

Table 29 also presents that the teacher-respondents considered all indicators as “Moderately Hindering” with weighted means ranging from 2.65 to 1.13. Indicator Number 11 obtained the highest weighted mean of 3.13 stating, “Financial resources to defray other expenses in school.” While Indicator Number 3 obtained the least weighted mean of 2.65 stating, “Promoting accessible Senior High School to the poor and marginalized students through the subsidy.”

Taken as a whole, the teacher-respondents assessed the hindering factors they experienced in the implementation of the voucher program as “Moderately Hindering” being manifested by the grand weighted mean of 2.82.

Table 29 also presents that the student-respondents considered all indicators as “Moderately Hindering” with weighted means ranging from 2.51 to 2.99. Indicator Number 10 obtained the highest weighted mean of 2.99 stating, “Distance from school.” While Indicator Number 4 obtained the least weighted mean of 2.51 stating, “Improving the standards of the private Senior High Schools.”

Taken as a whole, the student-respondents assessed the hindering factors they experienced in the implementation of the voucher program as “Moderately Hindering” being manifested by the grand weighted mean of 2.66.

Table 29 also presents that the parent-respondents considered majority, or 9 indicators as “Moderately Hindering” with weighted means ranging from 2.67 to 3.00. Indicator Number 12 obtained the highest weighted mean of 3.00 stating, “Improved institutional and program delivery access.” While Indicator Number 7 obtained the least weighted mean of 2.67 stating, “Improving school quality and maintaining financial viability of private secondary schools.”

The other two indicators, Indicator Numbers 3 and 5 as “Slightly Hindering” with weighted means of 2.33 and 2.44 respectively, stating, “Promoting accessible Senior High School to the poor and marginalized students through the subsidy,” and “Enough subsidy amount to pay the top-ups of the tuition fees.”

The remaining indicator, Indicator Number 11, was considered by this group as “Highly Hindering” with weighted mean of 3.63, stating, “Financial resources to defray other expenses in school.”

Taken as a whole, the parent-respondents assessed the hindering factors they experienced in the implementation of the voucher program as “Moderately Hindering” being manifested by the grand weighted mean of 2.87.



[bookmark: _Hlk105580079]Comparison of the Perceptions of the

  Four Groups of Respondents on the

  Facilitating and Hindering Factors in

  the Implementation of the Voucher

  Program



	Table 30 reveals the comparison of the perceptions of the four groups of respondents on the facilitating and hindering factors in the implementation of the voucher program.

	Facilitating Factor. In comparing the perceptions of the four groups of respondents on the facilitating factor in the implementation of the voucher program, the Kruskal-Wallis’ Test was employed. The result showed that the computed H-value was posted at 3.526 with a p-value of 0.317. The Critical H-Value was 7.815 with df = 3 at .05 level of significance. Obviously, in comparing the calculated  value  with  the  critical value, it turned out

Table 30





[bookmark: _Hlk105580171]Comparison of the Perceptions of the Four Groups of

Respondents on the Facilitating and Hindering 

Factors in the Implementation of the

Voucher Program



		Factor

		n

		Mean

		H-value

		p-value

		Evaluation/ Decision



		Facilitating Factor



		Administrators

		  4

		3.63

		3.526

		0.317

		NS /    Accept Ho.



		Teachers

		 31

		3.76

		

		

		



		Students

		280

		3.95

		

		

		



		Parents

		280

		4.23

		

		

		



		Hindering Factor



		Administrators 

		  4

		1.65

		Not Possible Variance = 0



		Teachers

		 31

		2.82

		



		Students

		280

		2.66

		



		Parents

		280

		2.87

		





ω=p=<.001<.05 normality deviated the normal curve

H-critical = 7.815;	df = 3	          S – Significant 

						    NS – Not Significant





lesser than the latter and the p-value with the α of .05, it turned greater than the α. Following the decision rule stated in the methodology, the noted disparities among the four independent perceptions of the on the facilitating factor in the implementation of the voucher program was not essentially significant. Therefore, the null hypothesis stating: “there are no significant differences among the perceptions of the four groups of respondents on the facilitating  factor  in  the implementation of the voucher 

program” was accepted.

	Hindering Factor.  In comparing the perceptions of the four groups of respondents on the facilitating factor in the implementation of the voucher program, the Kruskal-Wallis’ Test was employed. The result showed that it was not possible considering that the variance of the hindering factor was equal to zero. Hence, calculated value cannot be generated.



[bookmark: _Hlk105580267]Extent of the Contribution of the Voucher 

 Program to the Participating Schools 

 as Perceived By the Four 

 Groups of Respondents



This section presents the extent of the contribution of the voucher program to the participating schools as perceived by the four groups of respondents in terms of support to facilities and teaching learning assistance.

Support to Facilities. Table 31 presents the extent of the contribution of the voucher program to the participating schools as perceived by the four groups of respondents, namely: school administrator-, teacher-, student-, and parent-respondents in terms of support to facilities. There were eight indicators considered in this study whereby the respondents assessed each indicator.

Table 31 presents that the school administrator- respondents   considered  four    indicators   as   “Highly

Table 31





[bookmark: _Hlk105580355]Extent of the Contribution of the Voucher Program to 

the Participating Schools as Perceived 

by the Four Groups of Respondents 

as to Support to Facilities



		Indicator

		School Adminis-

trator

		Teachers

		Students

		Parents

		Combined



		

		WM

		I

		WM

		I

		WM

		I

		WM

		I

		WM

		I



		1. Improvement of School Campus

		4.50

		HC

		3.58

		HC

		3.96

		HC

		4.33

		HC

		3.97

		HC



		2. Construction of Additional Classrooms

		3.50

		MC

		3.77

		HC

		3.79

		HC

		4.01

		HC

		3.89

		HC



		3. Regular Auditing and Inspection of School Buildings

		4.00

		HC

		3.61

		HC

		3.98

		HC

		4.11

		HC

		4.05

		HC



		4. Repairs and Maintenance of Facilities and Utilities

		4.25

		HC

		3.71

		HC

		4.07

		HC

		4.11

		HC

		3.97

		HC



		5. Provision of Athletic and Playground Facilities and Basic Sports Equipment

		3.50

		MC

		3.74

		HC

		3.60

		HC

		3.96

		HC

		4.08

		HC



		6. Replacement of Defective Chairs and Addition of New Chairs

		4.50

		HC

		4.03

		HC

		3.87

		HC

		4.02

		HC

		4.23

		HC



		7. Provision of Electric Fans in All Classrooms

		4.75

		EC

		4.26

		HC

		3.94

		HC

		4.24

		HC

		4.24

		HC



		8. Procurement of Tools and Equipment for Science, ICT, and TVL Laboratories

		4.75

		EC

		4.26

		HC

		3.95

		HC

		4.24

		HC

		4.11

		HC



		Grand Weighted Mean

		4.22

		HC

		3.87

		HC

		3.89

		HC

		4.13

		HC

		4.07

		HC





	

		Legend:

		4.50 – 5.00

		Extremely Contributory

		(EC)



		

		3.50 – 4.49

		Highly Contributory 

		(HC)



		

		2.50 – 3.49

		Moderately Contributory

		(MC)



		

		1.50 – 2.49

		Slightly Contributory

		(SC)



		

		1.00 – 1.49

		Not Contributory

		(NC)







Contributory” with weighted means ranging from 4.00 to 4.50. Indicator Number 6 obtained the highest weighted mean of 4.50 stating, “Replacement of Defective Chairs and Addition of New Chairs.” Indicator Number 3 obtained the least weighted mean of 4.00 stating, “Regular Auditing and Inspection of School Buildings”

The other two indicators, Indicator Numbers 9 and 10, were considered by this group as “Extremely Contributory” with weighted mean of 4.75 stating respectively, “Provision of Electric Fans in All Classrooms,” and “Procurement of Tools and Equipment for Science, ICT, and TVL.”

The remaining two indicators, Indicator Numbers 2 and 5, were considered by this group of respondents as “Moderately Contributory” with weighted mean of 3.50 stating respectively, “Construction of Additional Classrooms,” and “Provision of Athletic and Playground Facilities and Basic Sports.”

Taken as a whole, the school administrator-respondents assessed the extent of the contribution of the voucher program in terms of support to facilities as “Highly Contributory” being manifested by the grand weighted mean of 4.22.

Table 31 also presents that the teacher-respondents considered all indicators as “Highly Contributory” with weighted means ranging from 3.58 to 4.26. Indicator Numbers 7 and 8 obtained the highest weighted mean of 4.26 stating, “Provision of Electric Fans in All Classrooms,” and “Procurement of Tools and Equipment for Science, ICT, and TVL Laboratories.” While Indicator Number 1 obtained the least weighted mean of 3.58 stating, “Improvement of School Campus.”

Taken as a whole, the teacher-respondents assessed the extent of the contribution of the voucher program in terms of support to facilities as “Highly Contributory” being manifested by the grand weighted mean of 3.87.

Table 31 also presents that the student-respondents considered all indicators as “Highly Contributory” with weighted means ranging from 3.60 to 4.07. Indicator Number 4 obtained the highest weighted mean of 4.07 stating, “Repairs and Maintenance of Facilities and Utilities.” While Indicator Number 5 obtained the least weighted mean of 3.60 stating, “Provision of Athletic and Playground Facilities and Basic Sports Equipment.”

Taken as a whole, the student-respondents assessed the extent of the contribution of the voucher program in terms of support to facilities as “Highly Contributory” being manifested by the grand weighted mean of 3.89.

Table  31  also  presents  that the parent-respondents 

considered all indicators as “Highly Contributory” with weighted means ranging from 3.96 to 4.33. Indicator Number 1 obtained the highest weighted mean of 4.33 stating, “Improvement of School Campus.” While Indicator Number 5 obtained the least weighted mean of 3.96 stating, “Provision of Athletic and Playground Facilities and Basic Sports Equipment.”

Taken as a whole, the parent-respondents assessed the extent of the contribution of the voucher program in terms of support to facilities as “Highly Contributory” being manifested by the grand weighted mean of 4.13.

Teaching and Learning Assistance. Table 32 presents the extent of the contribution of the voucher program to the participating schools as perceived by the four groups of respondents, namely: school administrator-, teacher-, student-, and parent-respondents in terms of teaching and learning assistance. There were eight indicators considered in this study whereby the respondents assessed each indicator.

Table 32 presents that the school administrator-respondents considered four indicators as “Highly Contributory” with weighted means ranging from 3.75 to 4.25. Indicator Numbers 11 and 13 obtained the highest weighted  mean  of  4.25  stating,  “Financing of teachers’ 

Table 32





[bookmark: _Hlk105580456]Extent of the Contribution of the Voucher Program to 

the Participating Schools as Perceived by the 

Four Groups of Respondents as to Teaching 

and Learning Assistance



		Indicator

		School Adminis-

trator

		Tea-chers

		Students

		Parents

		Combined



		

		WM

		I

		WM

		I

		WM

		I

		WM

		I

		WM

		I



		9. Increase of students’ academic achievement

		3.75

		HC

		3.87

		HC

		4.21

		HC

		4.43

		HC

		4.13

		HC



		10. Provision of school budget for teachers’ and students’ trainings

		4.00

		HC

		3.52

		HC

		4.00

		HC

		4.24

		HC

		3.94

		HC



		11. Financing of teachers’ training and seminars

		4.25

		HC

		3.48

		MC

		3.83

		HC

		4.26

		HC

		3.89

		HC



		12. Support on organization building enhancement activities and programs

		3.50

		MC

		4.32

		HC

		4.06

		HC

		4.20

		HC

		4.15

		HC



		13. Purchase of updated teaching and learning materials

		4.25

		HC

		4.06

		HC

		4.14

		HC

		4.13

		HC

		4.21

		HC



		14. Purchase of additional computers, Science, and TVL specializations tools and equipment

		4.75

		EC

		4.06

		HC

		4.03

		HC

		4.19

		HC

		4.20

		HC



		15. Purchase of new equipment in preparation for the Senior High School

		4.75

		EC

		4.00

		HC

		4.04

		HC

		4.13

		HC

		3.92

		HC



		16. Allocation of budget for students’ support activities

		3.25

		MC

		4.03

		HC

		3.91

		HC

		4.11

		HC

		4.01

		HC



		Grand Weighted Mean

		4.06

		HC

		3.92

		HC

		4.03

		HC

		4.21

		HC

		4.06

		HC





	

		Legend:

		4.51 – 5.00

		Extremely Contributory

		(EC)



		

		3.51 – 4.50

		Highly Contributory 

		(HC)



		

		2.51 – 3.50

		Moderately Contributory

		(MC)



		

		1.51 – 2.50

		Slightly Contributory

		(SC)



		

		1.00 – 1.50

		Not Contributory

		(NC)





training and seminars,” and “Purchase of updated teaching and learning materials.” Indicator Number 9 obtained the least weighted mean of 3.75 stating, “Increase of students’ academic achievement.”

The other two indicators, Indicator Numbers 14 and 15, were considered by this group of respondents as “Extremely Contributory” with weighted mean of 4.75 stating, “Purchase of additional computers, Science, and TVL specializations,” and “Purchase of new equipment in preparation for the Senior High.”

The remaining two indicators, Indicator Numbers 12 and 16, were considered by this group of respondents as “Moderately Contributory”. Indicator Number 12 obtained the highest weighted mean of 3.50 stating, “Support on organization building enhancement activities and programs,” while Indicator Number 16 obtained the least weighted mean of 3.25 stating, “Allocation of budget for students’ support activities.”

Taken as a whole, the school administrator-respondents assessed the extent of the contribution of the voucher program in terms of teaching and learning assistance as “Highly Contributory” being manifested by the grand weighted mean of 4.06.

Table  32  also  presents that the teacher-respondents 

considered majority or 11 indicators as “Highly Contributory” with weighted means ranging from 3.52 to 4.32. Indicator Number 12 obtained the highest weighted mean of 4.32 stating, “Support on organization building enhancement activities and programs,” while Indicator Number 10 obtained the least weighted mean of 3.52 stating, “Provision of school budget for teachers’ and students’ trainings.”

The remaining indicator, Indicator Number 11, was considered by this group of respondents as “Moderately Contributory” with weighted mean of 3.48 stating, “Financing of teachers’ training and seminars.”

Taken as a whole, the teacher-respondents assessed the extent of the contribution of the voucher program in terms of teaching and learning assistance as “Highly Contributory” being manifested by the grand weighted mean of 3.92.

Table 32 also presents that the student-respondents considered all indicators as “Highly Contributory” with weighted means ranging from 3.83 to 4.21. Indicator Number 9 obtained the highest weighted mean of 4.21 stating, “Increase of students’ academic achievement,” while Indicator Number 11 obtained the least weighted mean of 3.83  stating,  “Financing  of   teachers’   training   and 

seminars.”

Taken as a whole, the student-respondents assessed the extent of the contribution of the voucher program in terms of teaching and learning assistance as “Highly Contributory” being manifested by the grand weighted mean of 4.03.

Table 32 also presents that the student-respondents considered all indicators as “Highly Contributory” with weighted means ranging from 4.11 to 4.43. Indicator Number 9 obtained the highest weighted mean of 4.41 stating, “Increase of students’ academic achievement,” while Indicator Number 16 obtained the least weighted mean of 4.11 stating, “Allocation of budget for students’ support activities.”

Taken as a whole, the parent-respondents assessed the extent of the contribution of the voucher program in terms of teaching and learning assistance as “Highly Contributory” being manifested by the grand weighted mean of 4.21.



[bookmark: _Hlk105580550]Comparison of the Perceptions of the Four

  Groups of Respondents on the Extent of

  Contribution of the Voucher Program to

  Senior High School



	Table 33 contains the comparison of the perceptions of the  four  groups  of  respondents   on   the   extent   of

Table 33





[bookmark: _Hlk105580653]Comparison of the Perceptions of the Four Groups of

Respondents on the Extent of the Contribution

of the Voucher Program to Participating

Private Schools



		Factor

		n

		Mean

		H-value

		p-value

		Evaluation/ Decision



		Support to Facilities



		Administrators

		  4

		4.22

		10.741

		0.013

		S /    Reject Ho.



		Teachers

		 31

		3.87

		

		

		



		Students

		280

		3.89

		

		

		



		Parents

		280

		4.13

		

		

		



		Teaching and Learning Assistance 



		Administrators 

		  4

		4.06

		21.107

		0.000

		S /    Reject Ho.



		Teachers

		 31

		3.92

		

		

		



		Students

		280

		4.03

		

		

		



		Parents

		280

		4.21

		

		

		





ω=p=<.001<.05 normality deviated the normal curve

H-critical = 7.815;	df = 3	          S – Significant 

						   	    NS – Not Significant



contribution of the voucher program to the senior high school along support to facilities and teaching and learning assistance.

	Support to Facilities. In comparing the perceptions of the four groups of respondents on the extent of contribution of the voucher program to the senior high school along support to facilities, the Kruskal-Wallis’ Test was employed. The result showed that the computed H-value was posted at 10.741 with a p-value of 0.013. The Critical H-Value was 7.815 with df = 3 at .05 level of significance.  Obviously, in comparing the calculated value with the critical value, it turned out greater than the latter and the p-value with the α of .05, it turned lesser than the α. Following the decision rule stated in the methodology, the noted disparities among the four independent perceptions of the on the extent of contribution of the voucher program to the senior high school along support to facilities was essentially significant. Therefore, the null hypothesis stating: “there are no significant differences among the perceptions of the four groups of respondents on the extent of contribution of the voucher program to senior high school along support to facilities” was rejected. Based on the means it can be noted that the school administrators gave the highest mean which could be attributed to the fact that they were the implementers and therefore they considered the significant impact as they felt it in the improvement in the facilities under their administration.

	Teaching and Learning Assistance. In comparing the perceptions of the four groups of respondents on the extent of contribution of the voucher program to the senior high school along teaching and learning assistance, the Kruskal-Wallis’ Test was employed. The result showed that the computed H-value was posted at 21.107 with a p-value of 0.000. The Critical H-Value was 7.815 with df = 3 at .05 level of significance. Obviously, in comparing the calculated value with the critical value, it turned out greater than the latter and the p-value with the α of .05, it turned lesser than the α. Following the decision rule stated in the methodology, the noted disparities among the four independent perceptions of the on the extent of contribution of the voucher program to senior high school along teaching and learning assistance was essentially significant. Therefore, the null hypothesis stating: “there are no significant differences among the perceptions of the four groups of respondents on the extent of contribution of the voucher program to senior high school along teaching and learning assistance” was rejected. Based on the means it can be noted that the parents gave the highest mean which could be attributed to the fact that their children were the beneficiaries of the program and therefore they felt financial freedom in the tuition fees accruing the school because of the voucher program which the government subsidized the schooling of their children every year for two years during their senior high school days.

[bookmark: _Hlk105580749]





Performance of the Schools in Terms of 

 the Performance Indicators



Table 34 presents the performance of the participating schools based on the mean in terms of the following performance indicators: gross enrolment rate; cohort-survival rate; graduation rate; promotion rate; drop-out rate; and retention rate.

As shown in Table 34, the mean performance rates was posted as follows: gross enrolment rate at 96.39 with a SD of 1.10; cohort-survival rate at 89.47 percent with a SD of 1.39; graduation rate at 96.73 percent with a SD of 4.15; promotion rate at 96.10 percent with a SD of 4.77; drop-out rate at 0.36 percent with a SD of 0.25; and retention rate at 97.96 with a SD of 1.27.

The table shows also that the gross enrolment rate, graduation rate, promotion rate, and retention rate of Samar College increased over the last two school years except for the cohort-survival rate of 2.06 percent in SY 2019-2020. However, it can be noted that the drop-out rate significantly improved with a reduction of 0.15 percent in SY 2019-2020.

As for St. Mary’s College of Catbalogan, it can be gleaned from the table that all the identified performance indicators increased over the last two years except for the 

Table 34





Performance of the School in Terms of 

Performance Indicators



		Performance Indicators

		%

		Mean

		S.D.



		

		SY 2018 -2019

		SY 2019-2020

		

		



		

		SC

		SMCC

		SC

		SMCC

		

		



		Gross Enrolment Rate

		96.57

		94.54

		97.23

		97.23

		96.39

		1.10



		Cohort-Survival Rate

		89.84

		89.12

		87.78

		91.12

		89.47

		1.39



		Graduation Rate

		90.76

		99.03

		97.13

		100.00

		96.73

		4.15



		Promotion Rate

		89.37

		98.90

		96.11

		100.00

		96.10

		4.77



		Drop-Out Rate

		0.57

		0.43

		0.42

		0.00

		0.36

		0.25



		Retention Rate

		98.45

		96.93

		99.54

		96.93

		97.96

		1.27







retention rate that remain static. It can also be noticed that the drop-out rate significantly decreased at 0.43 percent by SY 2019-2020.



Relationship Between the Facilitating and 

  Hindering Factors of the Voucher Program 

  and the Performance of the School Based 

  on the Mean Rates During the SY 2018-2019 

  and SY 2019-2020



	Table 35 presents the results of the correlation analysis in associating relationship between the school performance and the identified factors, namely: facilitating and hindering factors in the implementation of the voucher program and the extent of contribution of the voucher program to the senior high school.

Facilitating  and  Hindering  Factors. In  associating 

Table 35





Relationship Between the Performance of the School

and the Identified Factors 



		Variate

		Association

		Fisher’s t-Value

		p-Value @ α=.05

		Evaluation/ Decision



		

		Coeffi-cient

		Degree

		

		

		



		Facilitating and Hinde-ring Factors of Voucher Program

		ρ = 0.00005

		Very Weak

		0.001

		0.989

		NS /  Accept Ho.





		Extent of Contribu-tion to SHS

		ρ = 0.096

		Very Weak

		2.349

		0.019

		S /   Reject Ho.





ω=p=<.001<.05 pairwise normality deviated from the norm

Fisher’s t-Critical =	+1.964, df = 593	  	S  = Significant

								NS = Not Significant





linear relationship between the performance of the school and the facilitating and hindering factors in the implementation of the voucher program using the Spearman’s Rho, the coefficient resulted to 0.00005 denoting a very weak linear association. To ascertain the significance of the calculated coefficient, the Fisher’s t-Test was employed which yielded a value of 0.001 with a p-value of 0.989. The critical value was set at +1.964 at df = 593. In comparing the calculated value with the critical value and the p-value with the α of .05. It was obvious that the computed t-value turned lesser than the critical value and the p-value turned greater than the α. Following the decision rule stated in the methodology, the linear association between the school performance and the facilitating and hindering factors was not significant. Therefore, the hypothesis stating that “there is no significant relationship between the performance of the school and the facilitating and hindering factor in the implementation of the voucher program” was accepted. This meant that the performance of the school was not significantly influenced by the facilitating and hindering factors in the implementation of the voucher program.

	Extent of Contribution to Senior High School. In associating linear relationship between the performance of the school and the extent of contribution of the voucher program to the senior high school using the Spearman’s Rho, the coefficient resulted to 0.096 denoting a very weak linear association. To ascertain the significance of the calculated coefficient, the Fisher’s t-Test was employed which yielded a value of 2.349 with a p-value of 0.019. The critical value was set at +1.964 at df = 593. In comparing the calculated value with the critical value and the p-value with the α of .05. It was obvious that the computed t-value turned greater than the critical value and the p-value turned lesser than the α. Following the decision rule stated in the methodology, the linear association between the performance of the school and the extent of contribution of the voucher program to the senior high school was significant. Therefore, the hypothesis stating that “there is no significant relationship between the performance of the school and the extent of contribution of the voucher program to senior high school” was rejected. This meant that the performance of the school was significantly influenced by the extent of contribution of the voucher program to senior high school.

	The coefficient being positive suggested a direct proportional relationship which signified that the higher the extent of contribution of the voucher program to the senior high school, the higher was the performance of the school also. This could be attributed to the impact of the support and assistance of the program to the facilities of the institution and the assistance extended to the teaching and learning processes.

	In summary, of the identified factors, only the extent of contribution of the voucher program to senior high school posed significant influence to its performance while the facilitating and hindering factors did not shew any evidence of influence toward the performance of the school.







Implications of the Findings of the Study

	The implementation of the SHS VP was based on the guidelines of the Deped being the program proponent. Therefore, participating SHSs should comply with all the requirements and guidelines of the program implementation set by the DepEd. For the program to be sustainable and effective in participating SHS, school administrators and teachers, students, and parents, should cooperatively work in one direction.

	Furthermore, the program had been known as contributory factor to the senior high school which should be sustained by the school administrators to ensure a smooth and continuous implementation of the voucher program and maintain the exemplary performance of the school.

	Likewise, every work of those involved in the Voucher Program implementation, particularly the teachers, should be recognized to sustain their interest toward it and continuously perform exemplary.




Chapter 5





SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS





	This chapter presents the summary of findings with the conclusions drawn from them and the recommendations based on the conclusions drawn from the findings of the study.



Summary of Findings

	The following were the salient findings of the study:

1. Four school administrators were equally distributed to the ages of 45, 26, 25, and 23 years old, that is 25 percent in each of the aforementioned age. Moreover, half of the school administrator-respondents were male and the other half were female, accounting for 2 each or 50 percent.

2. Three of the school administrator-respondents or 75 percent were single, while one of them or 25 percent was married.

3. One of the school administrator-respondents or 25 percent earned Php15,000 monthly family income, and another one or 25 percent earned Php40,000 monthly family income. The remaining two or 50 percent did not give information regarding this data.

4.  One  of the school administrator-respondents had 

a master’s degree, and the other one has master’s unit, each accounting 25 percent of the total respondents. The remaining two or 50 percent were baccalaureate degree holders.

5. One of the school administrator-respondents has four years of experience as administrator, while two or 50 percent has been an administrator for one year, while the remaining one or 25 percent did not give information regarding their length of experience as school administrator.

6. The mean number of years as administrator of the school administrator-respondents was posted at 1.5 years with a SD of 1.73 years. 

7. All the school administrator-respondents obtained a performance rating with an adjectival rating of “very satisfactory.”

8. The mean number of trainings attended by the school administrator-respondents was as follows: national, three trainings with a SD of 3.30 trainings; regional, four trainings with a SD of 2.87 trainings; division, and two trainings with a SD of 0.95 trainings.

9. The school administrator-respondents expressed that they “strongly agreed” toward the implementation of the  voucher  program being indicated by the grand weighted 

mean of 4.78. 

10. Twenty or 64.52 percent of the teacher-respondents were aged 20-24 years old, eight or 25.81 percent were aged 25-29 years old, and three or 9.68 percent were aged 30-35 years old.

11. The median age of the teacher-respondents was posted at 23 years old. 

12. Majority of the teacher-respondents were female accounting for 22 or 70.97 percent. Their male counterpart was composed of nine or 29.03 percent.

13. Majority of the teacher-respondents were single accounting for 26 or 83.87 percent, while five or 16.13 of them were married.

14. Majority of the teacher-respondents earned a monthly family income of PhP12,000-PhP21,999 accounting for 25 or 80.65 percent, four or 12.90 percent earned PhP32,000-PhP41,999, while two or 6.45 percent earned PhP22,000-PhP31,999.

15. The modal monthly family income earned by the teacher-respondents was calculated at PhP16,999.50.

16. Majority of the teacher-respondents were baccalaureate degree holder accounting for 21 or 67.74 percent, while 10 or 32.26 had earned units in the master’s level.

17. Most of the teacher respondents, that is, three or 48.39 percent had been teaching for three years, 13 or 41.94 percent had been teaching for two years, two or 6.45 percent had been teaching for one year, and one or 3.23 percent had been teaching for four years.

18. The modal number of years of teaching of the teacher-respondents was calculated at three years.

19. Majority of the teacher-respondents, that is 28 or 90.32 percent, garnered an adjectival rating of “very satisfactory”, while three or 9.68 percent garnered an adjectival rating of “satisfactory.”

20. The mean number of trainings was posted as follows; regional, two trainings with a SD of 0.62 training; and division, one training with a SD of 0.00 training.

21. The teacher-respondents “agreed” toward the implementation of the voucher program as shown by the grand weighted mean of 4.41.

22. Most of the student-respondents, that is, 126 or 45 percent, were aged 18 years old, while 123 or 43.93 were aged 17 years old. 28 or 10 percent of the student-respondents were aged 19 years old, and three or 1.07 percent were 16 years old.

23. The median  age of  the  student-respondents was 

posted at 18 years old.

24. Majority of the student-respondents were female accounting for 204 or 72.86 percent, while 76 or 27.14 were male.

25. Majority of the student-respondents, that is, 230 or 82.14 percent, were in Grade 12, while 50 or 17.86 percent were in Grade 11.

26. The student-respondents “strongly agreed” toward the implementation of the voucher program as shown by the grand weighted mean of 4.52.

27. Majority of the parent-respondents, that is 68 or 24.29 percent are aged 38-42 years old. 50 or 17.86 percent of the parent-respondents were aged 48-52 years old, 49 or 17.50 percent were aged 53-57 years old, another 49 or 17.50 percent were aged 43-47 years old, 14 or 5.00 percent were aged 33-37 years old, 10 or 3.57 were aged 58-62 years old, while 40 or 14.29 percent did not disclose their age.

28. The modal age of the parent-respondents was posted at 40 years old.

29. Majority of the parent-respondents were female accounting for 209 or 74.64 percent. Their male counterpart was composed of 65 or 23.21 percent.

30. Majority of the parent-respondents were married accounting for 220 or 78.57 percent. 19 or 6.79 of the parent-respondents were separated, 15 or 5.36 were widowed, 10 or 3.57 percent were single, while 16 or 5.71 did not disclose their civil status.

31. A number of the parent-respondents were high school graduates accounting for 74 or 24.43 percent, 64 or 22.86 percent were college undergraduate, 63 or 22.50 percent were college degree holder, and the rest were distributed in other identified educational levels, including 6 or 2.14 percent who did not give information regarding this.

32. A number of the parent-respondents, that is, 65 or 23.21 percent belong to the group of Farmer, Forestry Worker, and Fisherman, 30 or 10.71 of them were Official of Government, Corporate Executive, Manager, Supervisor, 28 or 10 percent were Professionals, and the rest were distributed to the other PSOC groupings with 117 or 41.79 percent who did not specify their occupation.

33. Majority of the parent-respondents earned a monthly family income of less than PhP10,000 accounting for 147 or 52.50 percent, while 64 or 22.86 percent earned PhP10,500-Php20,499, and the rest were distributed to the other identified income brackets including 25 or 8.93 percent who did not state their average monthly family income.

34. The parent-respondents “strongly agreed” toward the implementation of the voucher program as shown by the grand weighted mean of 4.60.

35. In the assessment of the facilitating factors experienced in the implementation of the voucher program, all groups of respondents assessed it as highly facilitating. 

36. In the assessment of the hindering factors experienced in the implementation of the voucher program, the school-administrator assessed it as slightly hindering, while the three remaining groups of respondents assessed it as moderately hindering.

37. In the comparison of the perceptions of the four groups of respondents on the facilitating and hindering factors in the implementation of the voucher program, it was found not significand along facilitating factors while not possible for hindering factors for the variance was equal to zero.

38. In the assessment of the extent of the contribution of the voucher program in terms of support to facilities, all groups of respondents assessed it as highly contributory.

39. In the assessment of the extent of the contribution of the voucher program in terms of teaching and learning assistance, all groups of respondents assessed it as highly contributory.

40. In comparing the perceptions of the four groups of respondents on the extent of contribution of the voucher program to the senior high school, it was found significant along support to facilities with the school administrators giving the highest perceived impact and significant also along teaching and learning assistance with the parents giving the highest extent.

41. The mean performance rates of the participating schools was posted as follows: gross enrolment rate at 96.39 with a SD of 1.10; cohort-survival rate at 89.47 percent with a SD of 1.39; graduation rate at 96.73 percent with a SD of 4.15; promotion rate at 96.10 percent with a SD of 4.77; drop-out rate at 0.36 percent with a SD of 0.25; and retention rate at 97.96 with a SD of 1.27.

42. In associating the relationship between the performance of the school and the facilitating and hindering factors in the implementation of the voucher program, the evaluation arrived at was not significant.

43. In associating the relationship between the performance of the school and the extent of the contribution of the voucher program, it was significant along teaching and learning assistance while in terms of support to facilities, the evaluation arrived at was not significant.



Conclusions

	The following were the conclusions drawn from the findings of the study:

1. Based on those who cooperatively gave their ages, the school-administrator-respondents were relatively young and at the height of their positions as school administrators, still far from the retirement age. This suggested that they would still meet several experiences being school administrators until they retire from service. The school administrator-respondents were equally distributed in terms of sex, an indication that even in private educational institutions, sex dominance was not observed.

2. Majority of the school administrator-respondents have not entered into a marital state. However, they, being a member of a core family, contributed to its finances to support the members of with their basic, nutritional, as well as, educational needs of schooling member. 

3. The school administrator-respondents, although half of it did not disclose it, earned a monthly family income to support their respective family that was generally earned through their occupation being a school administrator.

4. The school administrator-respondents possessed the necessary education preparation for their present position whereby half of them had pursued advance education for their personal and professional development.

5. The school administrator-respondents were new in the service as administrator.

6. The school administrator-respondents discharged their duties and functions very satisfactorily based on the responsibilities attached to their positions being defined by the school board.

7. The school administrator-respondents had attended relevant in-service trainings as part of their professional development through an invitation from the institution organizing said trainings.

8. The school administrator-respondents had a highly favorable attitude toward it.

9. The teacher-respondents were still relatively young at the height of their teaching career being dominated by the female; an indication that more of the female took teacher education degree and more of them embraced teaching as a profession.

10. Most  of  the teacher-respondents had not entered 

into a marital status but this does not mean that they do not have families to support. In fact, as members of the respective families, they contributed to its finances to sustain each member with their basic and nutritional needs including the educational needs of the schooling member.

11. The teacher-respondents earned a monthly family income that was sufficient to sustain the basic and nutritional needs of the family members including their educational needs.

12. The teacher-respondents possessed the educational qualification for the teaching position. Some of them had even pursued advance education for their personal and professional development.

13. The teacher-respondents were newly hired teachers that served their respective institution for quite a long number of years.

14. The teacher-respondents manifested a highly favorable performance as evaluated by their respective supervisors.

15. The teacher-respondents considered professional development so that they attended relevant in-service trainings in the different levels as invited by the organizing institutions.

16. The  teacher-respondents  had  a highly favorable 

attitude toward the implementation of the voucher program.

17. The student-respondents were relatively young, at the age of accountability and just fitted for the grade level they were enrolled in.

18. The student-respondents were disaggregated in the two grade levels in the senior high school that availed of the voucher program.

19. The student-respondents had a highly favorable attitude toward the implementation of the voucher program.

20. The parent-respondents were still relatively young and at the height of their parenting career.

21. Most of the parent-respondents had entered into a marital status.

22. The parent-respondents were functional literates with the capability to receive and process information from the different media, including information from the administrators of the participating SHSs where their students were enrolled in.

23. The parent-respondents were engaged in gainful occupation which served as the source of their monthly family income.

24. The family of the parent-respondents had a regular monthly income earned from their gainful occupations which the used to finance the basic and nutritional needs of the family members, as well as, their educational needs.

25. The parent-respondents had a highly favorable attitude toward the implementation of the voucher program.

26. The four groups of respondents arrived at the same adjectival assessment of the facilitating and hindering factors in the implementation of the voucher program.

27. The four groups of respondents arrived at the a despaired adjectival assessment of the extent of the contribution of the voucher program in terms of teaching and learning assistance while they were essentially similar support to facilities.

28. The schools manifested favorable performance considering that the performance indicators during SY 2019-2020 were higher than the previous school year. It can also be noticed that the drop-out rate significantly decreased by SY 2019-2020.

29. In some way, the voucher program has contributed to the schools’ performance indicators such as enrolment rate, cohort survival rate, participation rate and completion rate as indicated in the previous discussion.

30. The facilitating and hindering factors in the implementation of the voucher program did not influence significantly the performance of the school. 

31. The extent of the contribution of the voucher program in terms of teaching and learning assistance did influenced significantly the performance of the school in directly proportional relationship while in terms of support to facilities, it did not influence significantly its performance. 



Recommendations

Based on the conclusions drawn from the findings of the study, the following are the recommendations:  

1. Sanctions for schools not compliant to the minimum standards as contained in the guidelines for the SHS VP can be considered. This will gradually move schools to a performance-based scheme or approach based on program objectives. 

2. Administrators of beneficiary schools should be encouraged to strengthen and reinforce the expenditure of the voucher subsidy for school improvement and for return of investment. In this way, private schools will be able to increase at least a little bit of their holding power to teachers as well as make some renovations or construction of classrooms instead of just providing small classroom projects like purchase of electric fans.

3. Parents should also be directly involved in the teaching-learning process to make sure that the Qualified Voucher Recipients are supported in their needs.

4. There is a need to formulate a coherent policy on the part of the implementing agencies of the SHS VP to augment the academic achievement of the students, thus, the objective of the program achieved.

5. An intervention be implemented geared toward the voucher program and performance of school.

6. Another study may be conducted to validate the findings of this study.

7. 


Chapter 6





INTERVENTION SCHEME





This chapter presents the offshoot of the study to improve the academic performance of the senior high school students relative to the facilitating and hindering factors experienced by the participating schools in the implementation of the voucher program.



Rationale

	The findings of the study revealed that the facilitating factors in the implementation of the voucher program were: the SHS VP promoted accessible Senior High School to the poor and marginalized students through the subsidy; improved institutional and program delivery access; helps keep the students stay in school for the whole two years; SHS VP subsidy is cost-effective; there is enough subsidy amount to pay the top-ups of the tuition fee; improved the school quality and helped maintain financial viability of private secondary schools; improved the standards of the private Senior High Schools; has poor but deserving Qualified Voucher Recipients; and helps in motivating the parents to eagerly enroll their children to private Senior High Schools.

The following were, however, considered as hindering factors: lack of parental support for Qualified Voucher Recipients (QVRs) on their needs; financial resources to defray other expenses in school; and distance from school.

Furthermore, it can be noted that there was a decrease in the cohort-survival rate among the participating schools. This could be attributed to the fact that students lacked the support of their parents who could have found it difficult to support their children in defraying the other expenses in school with the additional burden of the distance of the school and home.

Thus, in order to reinforce and improve students’ academic performance, an intervention program must be developed where the above-mentioned hindering factors are addressed.



Objectives

	This Intervention Scheme aims to sustain and enhance the academic performance of the Senior High School students enrolled in private schools in the City of Catbalogan.

	Specifically, it is expected to:

1. Develop study skills among senior high school students with the end view of raising the level of their academic performance;

2. Boost parents’ involvement in the teaching-learning process; and

3. Help the senior high school students sustain their study habits in school or at home.



Features of the Program

	The content of the Intervention Program covers the following areas: 1) objectives; 2) methods/strategies; 3) resources; 4) time frame; and 5) success indicator.



Strategy of Implementation

	There are many things to be considered before the Intervention Program can be implemented, which include: 1) teacher-student conference to seek commitment or support of the teachers with the study habit of the students; 2) parent-student conference to seek support from the parents in providing regular time to study with less interruptions; 3) teacher-parent conference to show support and commitment to the students; and 4) implementation of the intervention program by phase.



Monitoring and Evaluation

	To assist the students to develop regular and sustained study habits, parents should closely monitor the regularity  of  the  student  in  practicing  study habits. 


The Intervention Program

		Objectives

		Methods/ Strategies

		Resources

		Time Frame

		Success Indicator



		To develop study skills among senior high school students with the end view of raising the level of their academic performance

		Review of notes and lessons

		Students Daily Journal



		Daily (after school)

		Improved participation in class



Learning Independence



Improved student

academic achievement



		

		Supplementary Self-Paced Online Class

		Accessible Learning Management System

		Self-paced (but will be checked weekly)

		



		To boost parents involvement in the teaching-learning proces

		Conduct of Good and Responsible Parenthood Seminar (in collaboration with the school’s Guidance and Counseling Department)

		Students Handbook stipulating duties and responsibilities of parents

		Semestral (every opening of classes)

Daily

		Active parent involvement



Improved compliance rate of students



Improved student achievement and experiences in school



		

		Conduct of Webinars for Parents

		Pre-Recorded or Live Webinars

		Monthly

		



		

		Conduct of Parents’ Conference

		Students Report Card

		Quarterly

		



		

		Assigning homework where parents’ involvement is needed

		Teacher-made Worksheets and Activity Sheets

		Once a week

		



		

		Establishing regular communication with parents regarding students’ performance

		

Communication Means (text messages, email, official letters from school)

		As needed

		



		To help the senior high school students sustain their study habits in school or at home

		Assigning Daily Homework



		Teacher-made Worksheets and Activity Sheets

Students Daily Journal

		Daily (after school)



		Regular study schedule set and religiously observed



Increased learner’s academic achievement based on the quarter results







Teachers can also evaluate the student’s progress through devising interactive strategies. Teachers can also assign homework to students designed to increase student-parent interactions, and keep constant communication to parents about their children’s education. The school may also conduct regular workshops or conferences, to monitor students’ performance.



Budgetary Requirements

	The conduct of the afore-cited intervention will entail budgetary requirements broken down as follows:

	Meals and Snacks (preparation and

	  Conduct of the activity)	. . . .	PhP 15,000.00

	Materials and Supplies		. . . .	    10,000.00



	Stipend for Resource Persons	. . . .	     6,000.00

	Incidental Expenses			. . . .		3,000.00

										---------

			Total					 PhP 34,000.00

									 Vvvvvvvvvvvvv





Funding Source

	The following will be the expected sources of funding:

1)  Registration from the participants;

2)  Logistical support from the administration;

3) Donations from benevolent institutions and individual;

4)  GPTA funds; and

5)  Other sources.
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Dear Respondent:



Warm greetings!



The undersigned is currently conducting a study entitled, “The Facilitating and The Hindering Factors of Voucher Program: Basis for an Intervention Program”, in partial fulfillment of the requirements for the degree of Master of Arts in Education major in Educational Management, with the College of Graduate Studies of Samar College, Catbalogan City.



In this regard, she is requesting for your wholehearted support and cooperation in answering the attached questionnaire.

	

Rest assured that your responses will be treated with utmost confidentiality and will be used for research purposes and shall be presented in statistical manner without reference to a particular person. 



Thank you very much and God bless!





Very truly yours,





(SGD.) MA. ELENA A. ARAMBALA
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PART I. SCHOOL ADMINISTRATOR-RESPONDENT PROFILE



Directions: This part is a combination of supply type and checklist which contains items about your profile variates. Please read each items carefully and answer the items by filling in the needed information on the line spaces provided in each items and/or by placing a check (/) mark or the appropriate line spaces.



		Name:

		

		Age: _______



		

		(Optional)

		







Sex: 		[] Female 	[] Male

Civil Status:	[] Single		[] Separated

			[] Married	[] Annulled

			[] Widowed	[] Unknown

Average Monthly Family Income: PhP ________________________

Highest Educational Attainment:

			[] Doctorate Degree Holder

			[] With Doctoral Units

			[] Master’s Degree Holder

			[] With Master’s Units

			[] Baccalaureate Degree Holder

Number of Years as Administrator: _________________________



Latest Performance Rating:

			Numerical: _________________________________

			Adjectival: ________________________________

Relevant Trainings/Seminars Attended:

		Level

		No. of Trainings/Seminars



		International

		



		National

		



		Regional

		



		Division

		



		District

		







School’s Performance Indicators:



		

		S.Y. 2018 - 2019

		S.Y. 2019-2020



		Gross Enrolment Rate

		

		



		Cohort-Survival Rate

		

		



		Graduation Rate

		

		



		Promotion Rate

		

		



		Drop-out Rate

		

		



		Retention Rate

		

		







PART II. ATTITUDE TOWARD THE IMPLEMENTATION OF VOUCHER PROGRAM



Directions: This part is a checklist regarding your attitude toward the implementation of the voucher program. Please check the appropriate column of your responses using the following five-point scale:



		5

		-

		Strongly Agree

		(SA)



		4

		-

		Agree

		(A)



		3

		-

		Uncertain

		(U)



		2

		-

		Disagree

		(D)



		1

		-

		Strongly Disagree

		(SD)







		Indicators

		5

(SA)

		4

(A)

		3

(U)

		2

(D)

		1

(SD)



		1. The implementation of the Voucher Program is very favorable.

		

		

		

		

		



		2. The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice.

		

		

		

		

		



		3. The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School.

		

		

		

		

		



		4. The Voucher Program is relevant to the present overflow of enrolment in the public high schools.

		

		

		

		

		



		5. The subsidy granted by the Voucher Program helps a lot to the less fortunate student.

		

		

		

		

		



		6. The Voucher Program should be sustained as a program of the DepEd.

		

		

		

		

		



		7. Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.

		

		

		

		

		



		8. The Voucher Program recipients perform equally well with those in the public schools.

		

		

		

		

		



		9. There is an advantage for the Voucher Program recipients in private schools than in public schools.

		

		

		

		

		



		10. With the compliance of the guidelines for the Voucher Program, the implementation is very good.

		

		

		

		

		







PART III. FACILITATING AND THE HINDERING FACTORS IN THE IMPLEMENTATION OF VOUCHER PROGRAM



Directions: Below are the identified facilitating and hindering factors in the implementation of the voucher program in Senior High Schools. Kindly evaluate each and check the appropriate column as to the extent to which these factors are felt using the scale below:



	For Facilitating Factors:



		5

		-

		Extremely Facilitating

		(EF)



		4

		-

		Highly Facilitating

		(HF)



		3

		-

		Moderately Facilitating

		(MF)



		2

		-

		Slightly Facilitating

		(SF)



		1

		-

		Not Facilitating

		(NF)







For Hindering Factors:



		5

		-

		Extremely Hindering

		(EH)



		4

		-

		Highly Hindering

		(HH)



		3

		-

		Moderately Hindering

		(MH)



		2

		-

		Slightly Hindering

		(SH)



		1

		-

		Not Hindering

		(NH)









		Facilitation

		Indicators

		Hindrance



		5

(EF)

		4

(HF)

		3

(MF)

		2

(SF)

		1

(NF)

		

		5

(EH)

		4 (HH)

		3

(MH)

		2

(SH)

		1

(NH)



		

		

		

		

		

		1. Keeping the students stay in school for the whole two years

		

		

		

		

		



		

		

		

		

		

		2. Cost-effectivity

		

		

		

		

		



		

		

		

		

		

		3. Promoting accessible Senior High School to the poor and marginalized students through the subsidy

		

		

		

		

		



		

		

		

		

		

		4. Improving the standards of the private Senior High Schools

		

		

		

		

		



		

		

		

		

		

		5. Enough subsidy amount to pay the top-ups of the tuition fee

		

		

		

		

		



		

		

		

		

		

		6. Poor but deserving Qualified Voucher Recipients

		

		

		

		

		



		

		

		

		

		

		7. Improving school quality and maintaining financial viability of private secondary schools

		

		

		

		

		



		

		

		

		

		

		8. Motivating the parents to eagerly enroll their children to private Senior High Schools

		

		

		

		

		



		

		

		

		

		

		9. Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs

		

		

		

		

		



		

		

		

		

		

		10. Distance from school

		

		

		

		

		



		

		

		

		

		

		11. Financial resources to defray other expenses in school

		

		

		

		

		



		

		

		

		

		

		12. Improved institutional and program delivery access

		

		

		

		

		







PART IV. EXTENT OF CONTRIBUTIONS OF THE VOUCHER PROGRAM



Directions: Below are the contributions of the voucher program considering support to facilities and assistance to teaching and learning. Kindly evaluate each and check the appropriate column as to the extent to which these factors are met using the scale below:



		5

		-

		Extremely Contributory

		(EC)



		4

		-

		Highly Contributory

		(HC)



		3

		-

		Moderately Contributory

		(MC)



		2

		-

		Slightly Contributory

		(SC)



		1

		-

		Not Contributory

		(NC)







		Indicators

		5

(EC)

		4

(HC)

		3

(MC)

		2

(SC)

		1

(NC)



		Support to Facilities



		1. Improvement of School Campus

		

		

		

		

		



		2. Construction of Additional Classrooms

		

		

		

		

		



		3. Regular Auditing and Inspection of School Buildings 

		

		

		

		

		



		4. Repairs and Maintenance of Facilities and Utilities

		

		

		

		

		



		5. Provision of Athletic and Playground Facilities and Basic Sports Equipment

		

		

		

		

		



		6. Replacement of Defective Chairs and Addition of New Chairs

		

		

		

		

		



		7. Provision of Electric Fans in All Classrooms

		

		

		

		

		



		8. Procurement of Tools and Equipment for Science, ICT, and TVL Laboratories

		

		

		

		

		



		Teaching and Learning Assistance



		9. Increase of students’ academic achievement

		

		

		

		

		



		10. Provision of school budget for teachers’ and students’ trainings

		

		

		

		

		



		11. Financing of teachers’ training and seminars

		

		

		

		

		



		12. Support on organization building enhancement activities and programs

		

		

		

		

		



		13. Purchase of updated teaching and learning materials

		

		

		

		

		



		14. Purchase of additional computers, Science, and TVL specializations tools and equipment

		

		

		

		

		



		15. Purchase of new equipment in preparation for the Senior High School

		

		

		

		

		



		16. Allocation of budget for students’ support activities

		

		

		

		

		







Thank you for your support and cooperation.



The Researcher






APPENDIX D
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QUESTIONNAIRE

(For Teachers)



SAMAR COLLEGE

COLLEGE OF GRADUATE STUDIES



February 02, 2020



Dear Respondent:



Warm greetings!



The undersigned is currently conducting a study entitled, “The Facilitating and The Hindering Factors of Voucher Program: Basis for an Intervention Program”, in partial fulfillment of the requirements for the degree of Master of Arts in Education major in Educational Management, with the College of Graduate Studies of Samar College, Catbalogan City.



In this regard, she is requesting for your wholehearted support and cooperation in answering the attached questionnaire.

	

Rest assured that your responses will be treated with utmost confidentiality and will be used for research purposes and shall be presented in statistical manner without reference to a particular person. 



Thank you very much and God bless!





Very truly yours,





(SGD.) MA. ELENA A. ARAMBALA

Researcher





PART I. TEACHER-RESPONDENT PROFILE



Directions: This part is a combination of supply type and checklist which contains items about your profile variates. Please read each items carefully and answer the items by filling in the needed information on the line spaces provided in each items and/or by placing a check (/) mark or the appropriate line spaces.



		Name:

		

		Age: _______



		

		(Optional)

		







Sex: 		[] Female 	[] Male

Civil Status:	[] Single		[] Separated

			[] Married	[] Annulled

			[] Widowed	[] Unknown

Average Monthly Family Income: PhP ________________________

Highest Educational Attainment:

			[] Doctorate Degree Holder

			[] With Doctoral Units

			[] Master’s Degree Holder

			[] With Master’s Units

			[] Baccalaureate Degree Holder

Number of Years Teaching: __________________________



Latest Performance Rating:

			Numerical: _________________________________

			Adjectival: ________________________________

Relevant Trainings/Seminars Attended:

		Level

		No. of Trainings/Seminars



		International

		



		National

		



		Regional

		



		Division

		



		District

		









School’s Performance Indicators:



		

		S.Y. 2018 - 2019

		S.Y. 2019-2020



		Gross Enrolment Rate

		

		



		Cohort-Survival Rate

		

		



		Graduation Rate

		

		



		Promotion Rate

		

		



		Drop-out Rate

		

		



		Retention Rate

		

		







PART II. ATTITUDE TOWARD THE IMPLEMENTATION OF VOUCHER PROGRAM



Directions: This part is a checklist regarding your attitude toward the implementation of the voucher program. Please check the appropriate column of your responses using the following five-point scale:



		5

		-

		Strongly Agree

		(SA)



		4

		-

		Agree

		(A)



		3

		-

		Uncertain

		(U)



		2

		-

		Disagree

		(D)



		1

		-

		Strongly Disagree

		(SD)







		Indicators

		5

(SA)

		4

(A)

		3

(U)

		2

(D)

		1

(SD)



		1. The implementation of the Voucher Program is very favorable.

		

		

		

		

		



		2. The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice.

		

		

		

		

		



		3. The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School.

		

		

		

		

		



		4. The Voucher Program is relevant to the present overflow of enrolment in the public high schools.

		

		

		

		

		



		5. The subsidy granted by the Voucher Program helps a lot to the less fortunate student.

		

		

		

		

		



		6. The Voucher Program should be sustained as a program of the DepEd.

		

		

		

		

		



		7. Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.

		

		

		

		

		



		8. The Voucher Program recipients perform equally well with those in the public schools.

		

		

		

		

		



		9. There is an advantage for the Voucher Program recipients in private schools than in public schools.

		

		

		

		

		



		10. With the compliance of the guidelines for the Voucher Program, the implementation is very good.

		

		

		

		

		







PART III. FACILITATING AND THE HINDERING FACTORS IN THE IMPLEMENTATION OF VOUCHER PROGRAM



Directions: Below are the identified facilitating and hindering factors in the implementation of the voucher program in Senior High Schools. Kindly evaluate each and check the appropriate column as to the extent to which these factors are felt using the scale below:



For Facilitating Factors:



		5

		-

		Extremely Facilitating

		(EF)



		4

		-

		Highly Facilitating

		(HF)



		3

		-

		Moderately Facilitating

		(MF)



		2

		-

		Slightly Facilitating

		(SF)



		1

		-

		Not Facilitating

		(NF)







For Hindering Factors:



		5

		-

		Extremely Hindering

		(EH)



		4

		-

		Highly Hindering

		(HH)



		3

		-

		Moderately Hindering

		(MH)



		2

		-

		Slightly Hindering

		(SH)



		1

		-

		Not Hindering

		(NH)









		Facilitation

		Indicators



		Hindrance



		5

(EF)

		4

(HF)

		3

(MF)

		5

(EF)

		4

(HF)

		

		5

(EF)

		4

(HF)

		3

(MF)

		5

(EF)

		4

(HF)



		

		

		

		

		

		1. Keeping the students stay in school for the whole two years

		

		

		

		

		



		

		

		

		

		

		2. Cost-effectivity

		

		

		

		

		



		

		

		

		

		

		3. Promoting accessible Senior High School to the poor and marginalized students through the subsidy

		

		

		

		

		



		

		

		

		

		

		4. Improving the standards of the private Senior High Schools

		

		

		

		

		



		

		

		

		

		

		5. Enough subsidy amount to pay the top-ups of the tuition fee

		

		

		

		

		



		

		

		

		

		

		6. Poor but deserving Qualified Voucher Recipients

		

		

		

		

		



		

		

		

		

		

		7. Improving school quality and maintaining financial viability of private secondary schools

		

		

		

		

		



		

		

		

		

		

		8. Motivating the parents to eagerly enroll their children to private Senior High Schools

		

		

		

		

		



		

		

		

		

		

		9. Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs

		

		

		

		

		



		

		

		

		

		

		10. Distance from school

		

		

		

		

		



		

		

		

		

		

		11. Financial resources to defray other expenses in school

		

		

		

		

		



		

		

		

		

		

		12. Improved institutional and program delivery access

		

		

		

		

		







PART III. EXTENT OF CONTRIBUTIONS OF THE VOUCHER PROGRAM



Directions: Below are the contributions of the voucher program considering support to facilities and assistance to teaching and learning. Kindly evaluate each and check the appropriate column as to the extent to which these factors are met using the scale below:



		5

		-

		Extremely Contributory

		(EC)



		4

		-

		Highly Contributory

		(HC)



		3

		-

		Moderately Contributory

		(MC)



		2

		-

		Slightly Contributory

		(SC)



		1

		-

		Not Contributory

		(NC)







		Indicators

		5

(EC)

		4

(HC)

		3

(MC)

		2

(SC)

		1

(NC)



		Support to Facilities



		1. Improvement of School Campus

		

		

		

		

		



		2. Construction of Additional Classrooms

		

		

		

		

		



		3. Regular Auditing and Inspection of School Buildings 

		

		

		

		

		



		4. Repairs and Maintenance of Facilities and Utilities

		

		

		

		

		



		5. Provision of Athletic and Playground Facilities and Basic Sports Equipment

		

		

		

		

		



		6. Replacement of Defective Chairs and Addition of New Chairs

		

		

		

		

		



		7. Provision of Electric Fans in All Classrooms

		

		

		

		

		



		8. Procurement of Tools and Equipment for Science, ICT, and TVL Laboratories

		

		

		

		

		



		Teaching and Learning Assistance



		9. Increase of students’ academic achievement

		

		

		

		

		



		10. Provision of school budget for teachers’ and students’ trainings

		

		

		

		

		



		11. Financing of teachers’ training and seminars

		

		

		

		

		



		12. Support on organization building enhancement activities and programs

		

		

		

		

		



		13. Purchase of updated teaching and learning materials

		

		

		

		

		



		14. Purchase of additional computers, Science, and TVL specializations tools and equipment

		

		

		

		

		



		15. Purchase of new equipment in preparation for the Senior High School

		

		

		

		

		



		16. Allocation of budget for students’ support activities

		

		

		

		

		







Thank you for your support and cooperation.



The Researcher








APPENDIX E
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QUESTIONNAIRE

(For Students)



SAMAR COLLEGE

COLLEGE OF GRADUATE STUDIES



February 02, 2020



Dear Respondent:



Warm greetings!



The undersigned is currently conducting a study entitled, “The Facilitating and The Hindering Factors of Voucher Program: Basis for an Intervention Program”, in partial fulfillment of the requirements for the degree of Master of Arts in Education major in Educational Management, with the College of Graduate Studies of Samar College, Catbalogan City.



In this regard, she is requesting for your wholehearted support and cooperation in answering the attached questionnaire.

	

Rest assured that your responses will be treated with utmost confidentiality and will be used for research purposes and shall be presented in statistical manner without reference to a particular person. 



Thank you very much and God bless!





Very truly yours,





(SGD.) MA. ELENA A. ARAMBALA

Researcher





PART I. STUDENT-RESPONDENT PROFILE



Directions: This part is a combination of supply type and checklist which contains items about your profile variates. Please read each items carefully and answer the items by filling in the needed information on the line spaces provided in each items and/or by placing a check (/) mark or the appropriate line spaces.



		Name:

		

		Age: _______



		

		(Optional)

		







Sex: 		[] Female 		[] Male

Grade Level:	[] Grade 11		[] Grade 12



PART II. ATTITUDE TOWARD THE IMPLEMENTATION OF VOUCHER PROGRAM



Directions: This part is a checklist regarding your attitude toward the implementation of the voucher program. Please check the appropriate column of your responses using the following five-point scale:



		5

		-

		Strongly Agree

		(SA)



		4

		-

		Agree

		(A)



		3

		-

		Uncertain

		(U)



		2

		-

		Disagree

		(D)



		1

		-

		Strongly Disagree

		(SD)







		Indicators

		5

(SA)

		4

(A)

		3

(U)

		2

(D)

		1

(SD)



		1. The implementation of the Voucher Program is very favorable.

		

		

		

		

		



		2. The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice.

		

		

		

		

		



		3. The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School.

		

		

		

		

		



		4. The Voucher Program is relevant to the present overflow of enrolment in the public high schools.

		

		

		

		

		



		5. The subsidy granted by the Voucher Program helps a lot to the less fortunate student.

		

		

		

		

		



		6. The Voucher Program should be sustained as a program of the DepEd.

		

		

		

		

		



		7. Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.

		

		

		

		

		



		8. The Voucher Program recipients perform equally well with those in the public schools.

		

		

		

		

		



		9. There is an advantage for the Voucher Program recipients in private schools than in public schools.

		

		

		

		

		



		10. With the compliance of the guidelines for the Voucher Program, the implementation is very good.

		

		

		

		

		







PART III. FACILITATING AND THE HINDERING FACTORS IN THE IMPLEMENTATION OF VOUCHER PROGRAM



Directions: Below are the identified facilitating and hindering factors in the implementation of the voucher program in Senior High Schools. Kindly evaluate each and check the appropriate column as to the extent to which these factors are felt using the scale below:



	For Facilitating Factors:



		5

		-

		Extremely Facilitating

		(EF)



		4

		-

		Highly Facilitating

		(HF)



		3

		-

		Moderately Facilitating

		(MF)



		2

		-

		Slightly Facilitating

		(SF)



		1

		-

		Not Facilitating

		(NF)







For Hindering Factors:



		5

		-

		Extremely Hindering

		(EH)



		4

		-

		Highly Hindering

		(HH)



		3

		-

		Moderately Hindering

		(MH)



		2

		-

		Slightly Hindering

		(SH)



		1

		-

		Not Hindering

		(NH)









		Facilitation

		Indicators



		Hindrance



		5

(EF)

		4

(HF)

		3

(MF)

		5

(EF)

		4

(HF)

		

		5

(EF)

		4

(HF)

		3

(MF)

		5

(EF)

		4

(HF)



		

		

		

		

		

		1. Keeping the students stay in school for the whole two years

		

		

		

		

		



		

		

		

		

		

		2. Cost-effectivity

		

		

		

		

		



		

		

		

		

		

		3. Promoting accessible Senior High School to the poor and marginalized students through the subsidy

		

		

		

		

		



		

		

		

		

		

		4. Improving the standards of the private Senior High Schools

		

		

		

		

		



		

		

		

		

		

		5. Enough subsidy amount to pay the top-ups of the tuition fee

		

		

		

		

		



		

		

		

		

		

		6. Poor but deserving Qualified Voucher Recipients

		

		

		

		

		



		

		

		

		

		

		7. Improving school quality and maintaining financial viability of private secondary schools

		

		

		

		

		



		

		

		

		

		

		8. Motivating the parents to eagerly enroll their children to private Senior High Schools

		

		

		

		

		



		

		

		

		

		

		9. Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs

		

		

		

		

		



		

		

		

		

		

		10. Distance from school

		

		

		

		

		



		

		

		

		

		

		11. Financial resources to defray other expenses in school

		

		

		

		

		



		

		

		

		

		

		12. Improved institutional and program delivery access

		

		

		

		

		







PART IV. EXTENT OF CONTRIBUTIONS OF THE VOUCHER PROGRAM



Directions: Below are the contributions of the voucher program considering support to facilities and assistance to teaching and learning. Kindly evaluate each and check the appropriate column as to the extent to which these factors are met using the scale below:



		5

		-

		Extremely Contributory

		(EC)



		4

		-

		Highly Contributory

		(HC)



		3

		-

		Moderately Contributory

		(MC)



		2

		-

		Slightly Contributory

		(SC)



		1

		-

		Not Contributory

		(NC)







		Indicators

		5

(EC)

		4

(HC)

		3

(MC)

		2

(SC)

		1

(NC)



		Support to Facilities



		1. Improvement of School Campus

		

		

		

		

		



		2. Construction of Additional Classrooms

		

		

		

		

		



		3. Regular Auditing and Inspection of School Buildings 

		

		

		

		

		



		4. Repairs and Maintenance of Facilities and Utilities

		

		

		

		

		



		5. Provision of Athletic and Playground Facilities and Basic Sports Equipment

		

		

		

		

		



		6. Replacement of Defective Chairs and Addition of New Chairs

		

		

		

		

		



		7. Provision of Electric Fans in All Classrooms

		

		

		

		

		



		8. Procurement of Tools and Equipment for Science, ICT, and TVL Laboratories

		

		

		

		

		



		Teaching and Learning Assistance



		9. Increase of students’ academic achievement

		

		

		

		

		



		10. Provision of school budget for teachers’ and students’ trainings

		

		

		

		

		



		11. Financing of teachers’ training and seminars

		

		

		

		

		



		12. Support on organization building enhancement activities and programs

		

		

		

		

		



		13. Purchase of updated teaching and learning materials

		

		

		

		

		



		14. Purchase of additional computers, Science, and TVL specializations tools and equipment

		

		

		

		

		



		15. Purchase of new equipment in preparation for the Senior High School

		

		

		

		

		



		16. Allocation of budget for students’ support activities

		

		

		

		

		







Thank you for your support and cooperation.



The Researcher

APPENDIX F
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QUESTIONNAIRE

(For Parents)



SAMAR COLLEGE

COLLEGE OF GRADUATE STUDIES





Pebrero 2, 2020



Tinahud nga mga Kag-anak:





Maupay nga adlaw! 



An nagsurat hin nagdudumara hin usa nga pag-aram mahitungod han programa han gobyerno nga Voucher Program ha Senior High School nga kun diin naghahatag an gobyerno hin sabsidiya hadton mga kabataan nga naruruyag pag-eskwela ha mga pribado nga eskwelahan agud magin libre an pag-aram. Usa ha katuyoanan han hini nga pag-aram amo an pagkita han mga nakakapasayon ngan nakakaulang ha pag-implementar han programa para himuon nga basehan hin panhinglabot nga program. Ini nga pag-aram inin gintatawag nga “The Facilitating and The Hindering Factors of Voucher Program: Basis for an Intervention Program”, nga kinahanglan han paragsaliksik para makahuman han Master of Arts in Education major in Educational Management ha Samar College, cuidad han Catbalogan.



Mahitungod hini, gin-aaro an iyo kinasing-kasing nga suporta pinaagi hin pagbaton han nakalakip nga mga paki-ana.



Makakasarig kamo nga an iyo mga baton amo in gagamiton la ha para han pag-analisar han estadista, ngan titimangnuon hin maupay agud masiguro nga magin kompidensyal an iyo mga baton.



Damo nga salamat han iyo hul-os nga suporta.



An matinalahuron,





(SGD.) MA. ELENA A. ARAMBALA

Researcher

PART I. PARENT-RESPONDENT PROFILE



Directions: Please read each item carefully and answer the items by filling in the needed information on the line spaces provided in each items and/or by placing a check (/) mark or the appropriate line spaces. (Pakibasa hin maupay an masunod nga mga pakiana ngan batuna pinaagi han pagbutang han mga kinahanglan nga impormasyon ngan pagbadlis hadton lugar nga nahitotokma han imo baton.)







		Name:

		



		(Ngaran)

		(Optional)(Puydi la diri batunon)









Age (Edad): _______



Sex: 		[] Female (Babaye)	[] Male (Lalaki)

Civil Status:	[] Single (Diri Inasaw-an) 	

			[] Married (Inasaw-an)	

			[] Widowed (Balo)	

[] Separated (Separada)

[] Annulled (Legal nga Separada)

[] Unknown (Diri ako maaram)

Average Monthly Family Income: 		PhP _______________(Pangita han Pamilya Kada-bulan)





Highest Educational Attainment (Edukasyon):

	[] Doctorate Degree Holder 

	[] With Doctoral Units 

	[] Master’s Degree Holder 

	[] With Master’s Units 

	[] College Degree Holder 

	[] College Undergraduate 

	[] Vocational Course Graduate 

	[] High School Graduate

(Naggradwar hayskul)

	[] High School Level 

(Nakatungtong hasykul pero waray makahuman)

	[] Elementary Diploma 

(Naggradwar elementarya)

	[] Elementary Level

(Nakatungtong elementarya pero waray makahuman)

	[] No Schooling 

(Waray gin-eskwelahan)

Occupation (Trabaho): ____________________________________

[] Official of Government, Corporate Executive, Manager, Supervisor (Opisyal ha gobyerno, korporasyon, manidyer, superbisor)

	[] Professional (Propesyonal)

[] Technician and Associate Professional (Propesyonal nga Teknisyan ngan pareho nga mga trabaho)

	[] Clerk (Klerk)

	[] Service Worker and Shop and Market Sales Owner (Pag-alagad nga Serbisyo ngan Tag-iya hin negosyo)

	[] Farmer, Forestry Worker, and Fisherman (Parauma, Trabahante han Forestry, Parapangisda) 

[] Traders and Related Worker (Negosyante ug mga Parabaligya)

	[] Plant and Machine Operator and Assembler (Parapan-ayad hin mga makina ug ha planta)

	[] Laborer and Unskilled Worker (Mga trabahador ngan waray mga mag-abtik nga abilidad)

	[] Special Occupation (Espesyal nga trabaho)

PART II. ATTITUDE TOWARD THE IMPLEMENTATION OF VOUCHER PROGRAM

	PAMURUBOOT MAHITUNGOD HAN IMPLEMENTASYON HAN VOUCHER PROGRAM



Directions: This part is a checklist regarding your attitude toward the implementation of the voucher program. Please check the appropriate column of your responses using the following five-point scale: (An masunod amo an iyo disposisyon mahitungod han implementasyon han programa han gobyerno nga Voucher Program. Batuna pinaagi hin pagbadlis hadton lugar nga nahitotokma han imo baton gamit an masunod nga sukol.)



		5

		-

		Strongly Agree 

(Nauyon Gud)

		(SA)

(NG)



		4

		-

		Agree

(Nauyon)

		(A)

(N)



		3

		-

		Uncertain

(Diri Sigurado)

		(U)

(DS)



		2

		-

		Disagree

(Diri Nauyon)

		(D)

(DN)



		1

		-

		Strongly Disagree 

(Diri Gud Nauyon)

		(SD)

(DGN)





	

		Indicators

		5

		4

		3

		2

		1



		

		SA/ NG

		A/ N

		U/ DS

		D/ DN

		SD/ DGN



		1. The implementation of the Voucher Program is very favorable.

Maupay an implementasyon han Voucher Program.

		

		

		

		

		



		2. The Voucher Program provides opportunity to incoming Senior High School students to choose the school of their choice.

An Voucher Program naghahatag hin oportunidad ha mga estudyante han Senior High School nga pumili han ira karuyag nga eskwelahan.

		

		

		

		

		



		3. The Voucher Program gives opportunity for the less fortunate students to pursue Senior High School.

An Voucher Program naghahatag hin oportunidad ha mga estudyante nga nagkukuri pinansyal para makapadayun pag-aram ha Senior High School.

		

		

		

		

		



		4. The Voucher Program is relevant to the present overflow of enrolment in the public high schools.

An Voucher Program may kalabutan ha nagsosobra nga mga estudyante ha publiko nga mga eskwelahan.

		

		

		

		

		



		5. The subsidy granted by the Voucher Program helps a lot to the less fortunate student.

An subsidiya han gobyerno pinaagi han Voucher Program hin nakakabulig ha mga kablas nga estudyante.

		

		

		

		

		



		6. The Voucher Program should be sustained as a program of the DepEd.

Kinahanglan magpadayon an Voucher Program han DepEd.

		

		

		

		

		



		7. Teachers’ training as one of the conditions of the Voucher Program helps them enhance their teaching competence.

An Voucher Program in nakakabulig ha mga magturutdo para pagpaupay han ira panutduan.

		

		

		

		

		



		8. The Voucher Program recipients perform equally well with those in the public schools.

An bata nga api han Voucher Program in may-ada pareho nga abilidad sugad han aadto ha mga publiko nga mga eskwelahan.

		

		

		

		

		



		9. There is an advantage for the Voucher Program recipients in private schools than in public schools.

Mas maupay an bentaha han mga estudyante nga nakakarawat ha Voucher Program kontra han aadto ha mga pampubliko nga mga eskwelahan.

		

		

		

		

		



		10. With the compliance of the guidelines for the Voucher Program, the implementation is very good.

Sugad han pagsunod ha mga giya han programa, an Voucher Program in maupay an implementasyon.

		

		

		

		

		







PART III. FACILITATING AND THE HINDERING FACTORS IN THE IMPLEMENTATION OF VOUCHER PROGRAM

	AN MGA NAKAKAPASAYON NGAN NAKAKAULANG HA IMPLEMENTASYON HAN VOUCHER PROGRAM



Directions: Below are the identified facilitating and hindering factors in the implementation of the voucher program in Senior High Schools. Kindly evaluate each and check the appropriate column as to the extent to which these factors are felt using the scale below: (An masunod amo nakakapasayon ngan nakakaulang ha implementasyon han programa han gobyerno nga Voucher Program ha mga Senior High School. Alayon pagturutimbanga an mga masunod ngan batuna pinaagi hin pagbadlis hadton lugar nga nahitotokma han imo baton gamit an masunod nga mga sukol.)



For Facilitating Factors:



		5

		-

		Extremely Facilitating

(Nakakapasayon Hinduro)

		(EF)

(NH)



		4

		-

		Highly Facilitating

(Nakakapasayun Gud)

		(HF)

(NG)



		3

		-

		Moderately Facilitating

(Sakto la nga Nakakapasayon)

		(MF)

(SN)



		2

		-

		Slightly Facilitating

(Nakakapasayon hin Gutiay)

		(SF)

(NHG)



		1

		-

		Not Facilitating

(Diri Nakakapasayon)

		(NF)

(DN)







For Hindering Factors:



		5

		-

		Extremely Hindering

(Nakakaulang Hinduro)

		(EH)

(NH)



		4

		-

		Highly Hindering

(Nakakaulang Gud)

		(HH)

(NG)



		3

		-

		Moderately Hindering

(Sakto la nga Nakakaulang)

		(MH)

(SN)



		2

		-

		Slightly Hindering

(Nakakaulang hin Gutiay)

		(SH)

(NG)



		1

		-

		Not Hindering

(Diri Nakakaulang)

		(NH)

(DN)







		Facilitation

		Indicators

		Hindrance



		5

		4

		3

		2

		1

		

		5

		4

		3

		2

		1



		EF/ NH

		HF/ NG 

		MF/ SN

		SF/ NHG

		NF/ DN

		

		EH/ NK

		HH/ NG

		MH/ SN

		SH/ NHG

		NH/ DN



		

		

		

		

		

		1. Keeping the students stay in school for the whole two years

Pagpadayun han estudyante ha eskwelahan ha sakob han duha ka tuig.

		

		

		

		

		



		

		

		

		

		

		2. Cost-effectivity to parents

Pagkaepektibo ha gasto ha bahin han kag-anak

		

		

		

		

		



		

		

		

		

		

		3. Promoting accessible Senior High School to the poor and marginalized students through the subsidy

Pag-aghat han Senior High School hadton mga kablas pinaagi han subsidiya han gobyerno

		

		

		

		

		



		

		

		

		

		

		4. Improving the standards of the private Senior High Schools

Pagpauswag han suruklan han mga pribado nga Senior High School

		

		

		

		

		



		

		

		

		

		

		5. Enough subsidy amount to pay the top-ups of the tuition fee

Sadang nga kantidad para pagbayad han sobra nga kabaraydan ha matrikula

		

		

		

		

		



		

		

		

		

		

		6. Poor but deserving Qualified Voucher Recipients

Kablas pero mga takos nga makakarawat han Voucher Program

		

		

		

		

		



		

		

		

		

		

		7. Improving school quality and maintaining financial viability of private secondary schools

Pagpakaupay han kalidad han eskwelahan ngan pagpabilin han karig-un han pinansyal nga aspeto han mga pribado nga hayskul.

		

		

		

		

		



		

		

		

		

		

		8. Motivating the parents to eagerly enroll their children to private Senior High Schools

Pagpagios ha mga kag-anak nga igpa-enrol an ira kabataan ha mga pribado nga Senior High School

		

		

		

		

		



		

		

		

		

		

		9. Lack of parental support for Qualified Voucher Recipients (QVRs) on their needs

Kulang nga suporta han mga kag-anak ha mga Qualified Voucher Recipient (Nakarawat ha Voucher Program) mahitungod ha ira mga kinahanglanun

		

		

		

		

		



		

		

		

		

		

		10. Distance from school

Kahirayo tikang ha eskwelahan

		

		

		

		

		



		

		

		

		

		

		11. Financial resources to defray other expenses in school

Mga katigayunan pinansyal para han iba mga garastusan han eskwelahan

		

		

		

		

		



		

		

		

		

		

		12. Improved institutional and program delivery access

Mas maupay nga programa han eskwelahan

		

		

		

		

		







PART III. EXTENT OF CONTRIBUTIONS OF THE VOUCHER PROGRAM

	SUKOL HAN MGA NAHIBULIG HAN VOUCHER PROGRAM



Directions: Below are the contributions of the voucher program considering support to facilities and assistance to teaching and learning. Kindly evaluate each and check the appropriate column as to the extent to which these factors are met using the scale below: (An masunod amo an mga nahibulig han programa han gobyerno nga Voucher Program. Alayon pagturutimbanga ngan batuna pinaagi hin pagbadlis hadton lugar nga nahitotokma han imo baton gamit an masunod nga mga sukol.)



		5

		-

		Extremely Contributory

Nakakabulig Hinduro

		(EC)

(NH)



		4

		-

		Highly Contributory

Nakakabulig Gud

		(HC)

(NG)



		3

		-

		Moderately Contributory

Sakto la nga Nakakabulig

		(MC)

(SN)



		2

		-

		Slightly Contributory

Nakakabulig hin Gutiay

		(SC)

(NHG)



		1

		-

		Not Contributory

Diri Nakakabulig

		(NC)

(DN)







		Indicators

		5

		4

		3

		2

		1



		

		EC/ NH

		HC/ NG

		MC/ SLN

		SC/ NHG

		NC/ DN



		Support to Facilities

Suporta ha mga Pasilidad



		1. Improvement of School Campus

Pagpaupay han eskwelahan

		

		

		

		

		



		2. Construction of Additional Classrooms

Pag-ayad han mga kadugangan nga klasrum

		

		

		

		

		



		3. Regular Auditing and Inspection of School Buildings 

Regular nga pag-awdit ngan panginano han mga building ha eskwelahan

		

		

		

		

		



		4. Repairs and Maintenance of Facilities and Utilities

Pag-ayad ngan pagmintinar han mga pasilidad ngan mga gamit

		

		

		

		

		



		5. Provision of Athletic and Playground Facilities and Basic Sports Equipment

Pamalit han mga gamit ngan pasilidad para han mga atleta ngan mag-uruyag han mga isport

		

		

		

		

		



		6. Replacement of Defective Chairs and Addition of New Chairs

Pagsaliwan han mga ruba ngan pagdugang han bag-o nga mga lingkuran

		

		

		

		

		



		7. Provision of Electric Fans in All Classrooms

Pagbutang hin mga electric fan ha ngatanan nga mga classroom

		

		

		

		

		



		8. Procurement of Tools and Equipment for Science, ICT, and TVL Laboratories

Pagpalit han mga gamit para ha mga laboratoryo han eskwelahan

		

		

		

		

		



		Teaching and Learning Assistance

Bulig ha Pagtutdo ngan Pag-aram



		9. Increase of students’ academic achievement

Pagdugang ha mga kinaadman han bata

		

		

		

		

		



		10. Provision of school budget for teachers’ and students’ trainings

Sadang nga badyet han eskwelahan para han mga pagbansay ha mga magturutdo sugad man han mga estudyante

		

		

		

		

		



		11. Financing of teachers’ training and seminars

Paggasto ha mga pagbansay han mga magturutdo

		

		

		

		

		



		12. Support on organization building enhancement activities and programs

Suporta ha mga aktibidad ngan programa han mga organisasyon ha eskwelahan

		

		

		

		

		



		13. Purchase of updated teaching and learning materials

Pagpalit han mga mga bag-o nga materyales para han pagtutdo ngan pag-aram

		

		

		

		

		



		14. Purchase of additional computers, Science, and TVL specializations tools and equipment

Pagpalit han kadugangan nga mga kompyuter, ngan iba pa nga mga gamit para han mga laboratory ha eskwelahan

		

		

		

		

		



		15. Purchase of new equipment in preparation for the Senior High School

Pagpalit han mga bag-o nga gamit para han pag-andam han Senior High School

		

		

		

		

		



		16. Allocation of budget for students’ support activities

Pagbahin han badyet para han mga buruhaton han mga kabataan

		

		

		

		

		







Thank you for your support and cooperation.

Damo nga salamat han iyo hul-os nga suporta ngan kooperasyon. 



The Researcher
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[image: ]REQUEST LETTER TO THE SCHOOLS DIVISION SUPERINTENDENT



SAMAR COLLEGE

COLLEGE OF GRADUATE STUDIES

City of Catbalogan



December 10, 2019

Schools Division Superintendent

Schools Division of Catbalogan City

Catbalogan City, Samar 



Madam:



	Greetings!



	The undersigned would like to seek permission to conduct the study among the Participating Senior High Schools in Catbalogan City on the Senior High School Voucher Program.



	This request is made in connection with the study she is currently conducting entitled, “The Facilitating and The Hindering Factors in the Implementation of Voucher Program and Its Contribution to The Participating Senior High Schools in the City of Catbalogan,” as one of the requirements of the degree, Master of Arts in Education major in Educational Management with the College of Graduate Studies of Samar Colleges, Inc., City of Catbalogan.

	

	Rest assured that all information given in this study will be used solely for research purposes and shall be presented in statistical manner without reference to a particular person.



	Thank you in anticipation for a favorable consideration. More power and God bless.



						Respectfully yours,



						(SGD.) MA. ELENA A. ARAMBALA

								Researcher

Recommending Approval:



GINA L. PALINES, PhD

Adviser



NIMFA T. TORREMORO, PhD

Dean, Graduate Studies



APPROVED:



(SGD.) CARMELA R. TAMAYO, EdD, CESO V

Schools Division Superintendent



APPENDIX H

[image: ]REQUEST LETTER TO THE DIRECTRESS OF ST. MARY’S COLLEGE 

OF CATBALOGAN



SAMAR COLLEGE

COLLEGE OF GRADUATE STUDIES

City of Catbalogan



December 10, 2019

S.MA.AMELIA V. SADARA, R.V.M.

School Directress

St. Mary’s College of Catbalogan

Catbalogan City, Samar 



Reverend Sister:



	Greetings!



	The undersigned would like to seek permission to conduct the study among the Participating Senior High Schools in Catbalogan City on the Senior High School Voucher Program.



	This request is made in connection with the study she is currently conducting entitled, “The Facilitating and The Hindering Factors in the Implementation of Voucher Program and Its Contribution to The Participating Senior High Schools in the City of Catbalogan,” as one of the requirements of the degree, Master of Arts in Education major in Educational Management with the College of Graduate Studies of Samar Colleges, Inc., City of Catbalogan.

	

	Rest assured that all information given in this study will be used solely for research purposes and shall be presented in statistical manner without reference to a particular person.



	Thank you in anticipation for a favorable consideration. More power and God bless.

						Respectfully yours,





						(SGD.) MA. ELENA A. ARAMBALA

								Researcher





APPROVED:





S.MA.AMELIA V. SADARA, R.V.M.

		School Directress
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[image: ]REQUEST LETTER TO THE SCHOOL ADMINISTRATOR OF SAMAR COLLEGE

SAMAR COLLEGE



COLLEGE OF GRADUATE STUDIES

City of Catbalogan



December 10, 2019

MANUELILDA ROSARIO A. TORREVILLAS

School Administrator

Samar College

Catbalogan City, Samar 



Madame:



	Greetings!



	The undersigned would like to seek permission to conduct the study among the Participating Senior High Schools in Catbalogan City on the Senior High School Voucher Program.



	This request is made in connection with the study she is currently conducting entitled, “The Facilitating and The Hindering Factors in the Implementation of Voucher Program and Its Contribution to The Participating Senior High Schools in the City of Catbalogan,” as one of the requirements of the degree, Master of Arts in Education major in Educational Management with the College of Graduate Studies of Samar Colleges, Inc., City of Catbalogan.

	

	Rest assured that all information given in this study will be used solely for research purposes and shall be presented in statistical manner without reference to a particular person.



	Thank you in anticipation for a favorable consideration. More power and God bless.

						Respectfully yours,





						(SGD.) MA. ELENA A. ARAMBALA

								Researcher





APPROVED:





(SGD.) MANUELILDA ROSARIO A. TORREVILLAS

School Administrator





























CURRICULUM VITAE




























NAME                 	:    MA. ELENA ABAINZA-ARAMBALA



HOME ADDRESS			:	Purok 5, San Andres

						City of Catbalogan



EMAIL ADDRESS			: 	ma.elena.arambala@gmail.com 



BIRTH DATE			:	July 18, 1996



BIRTH PLACE			:	Catbalogan City



CIVIL STATUS			:	Married



SPOUSE				:	Ronie G. Arambala



CHILDREN				:	Ruhan Kyrie Gabriel A.

 						Arambala



PRESENT POSITION		:	OIC-Principal, Senior High 

School



STATION				:	Samar College

						City of Catbalogan



DEGREE PURSUED      	: 	Master of Arts in Education 

(MAEd)



SPECIALIZATION           :  	Educational Management





EDUCATIONAL BACKGROUND



ELEMENTARY      		:  	Catbalogan III Central

 						Elementary School

						Brgy. Canlapwas 

City of Catbalogan 

						2002 - 2008

						 

SECONDARY        		: 	Samar National School 

						City of Catbalogan

						2008 – 2012 

        			

TERTIARY	   			: 	Bachelor of Secondary 

Education

						English and Social Studies

						Samar Colleges, Inc.

						City of Catbalogan

						2012 - 2016 



GRADUATE STUDIES		:	Samar College

						City of Catbalogan





ELIGIBILITY



CSC Certificate of Eligibility 

  for Honor Graduates	:	March 2012

						Samar Colleges, Inc.

						Catbalogan City



Licensure Examination for

  Teachers (LET)		:	Rating: 80.60percent

						September 25, 2016

						Tacloban City

						



WORK EXPERIENCE



Senior High School		:	Samar College

  Teacher					City of Catbalogan

						June 13, 2016 – March 2017



College Instructor		:	Samar College

						City of Catbalogan

						June 13, 2017 – present

 

Junior High School		:	Samar College

  Teacher					City of Catbalogan

						June 13, 2017 – present



Academic Coordinator	:	Samar College

						City of Catbalogan

						June 13, 2017 – August 2019 

OIC-Principal, Senior

  High School			:	Samar College

						City of Catbalogan

						September 2019 – present





HONOR, AWARDS, AND RECOGNITION



With Honors			:	Catbalogan III Central 

Elementary School

Brgy. Canlapwas

City of Catbalogan

March 2008



Salutatorian			:	Samar National School

						City of Catbalogan

						March 2012



Cum Laude				:	Samar Colleges, Inc.

						City of Catbalogan

						March 2016



Outstanding Student Teacher

  (In-Campus and Off-Campus

  Internship Trainings)	:	Samar College 

						City of Catbalogan

						March 2016



Plaque of Merit for

  Commendable Academic

  Achievement			:	Samar College 

						City of Catbalogan

						March 2016



Certificate in Teaching

  Proficiency Award		:	Samar College 

						City of Catbalogan

						March 2016





TRAININGS, SEMINARS, WORKSHOPS, AND CONVENTIONS



Regional Congress for Student Teachers and Mentors, held at LNU-HRDC Gym, Tacloban City on December 2, 2010.



2016 Training for Senior High School (SHS) Teachers in Private School, held at University of San Jose – Recoletos, Cebu City on June 01 – 03, 2016.



Policy Guidelines on Classroom Assessment for the K to 12 Basic Education Program, held at the Graduate Studies Library, Samar Colleges, Inc. on August 12, 2016.



Division Refresher Course in Officiating and Coaching Official Sports Event, held at Samar National School, Catbalogan City on November 03 – 05, 2016.

Trends in Classroom Management, Art of Questioning, and Test Construction, held at AVR, Samar Colleges, Inc. on December 02 – 03, 2016.



TekTeach 2017: ICT Summer Camp, held at University of San Carlos, Cebu City on May 09 – 12, 2017.



2017 DepEd-PEAC Summer In-Service Training (INSET) for Senior High School, held at Holy Infant College, Tacloban City on May 26 – 28, 2017.



2017 - 2018 Executive Course for Education Leaders (ExCEL) in Private Senior High Schools, held at University of San Jose – Recoletos, Cebu City on March 01 – 03, 2018.



TekTeach 2018: Summer Camp, held at University of San Carlos, Cebu City on May 02 – 04, 2018.



DepEd-PEAC Summer In-Service Training (INSET) for Senior High School, held at Holy Infant College, Tacloban City, on June 01 – 03, 2018.



Enhancing SHS Teachers’ Pedagogical Content Knowledge, held at the University of San Carlos, Cebu City on June 08, 2019.
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