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This study investigated the kinesthetic learning of Senior High School Grade 11 students and their Academic Performance in 21st Century Literature in Calbiga National High School during the School Year 2019-2020. Specifically,  it sought to answers the following questions: 1) what is the profile of the student-respondents in terms of the following variates: age and sex, family size, parents’ highest educational attainments, parents’ occupation, gross monthly family income, preferred mode of participation in class, seating arrangement, and mean grade in 21st Century Literature during the first semester; 2) what is the kinesthetic learning of student-respondents based on the personality max profile in terms of kinesthetic intelligence, and kinesthetic learning style.

Likewise, it answered the following questions: 3) what is the academic performance of student-respondents based on the Mean Grade in 21st Century Literature of the first semester; 4) is there a significant relationship between the academic performance of student-respondents and their bodily-kinesthetic learning based on the following variates: age and sex, family size, parents’ highest educational attainments, parents’ occupation, gross monthly family income, preferred mode of participation in class, seating arrangement, and mean grade in 21st Century Literature during the first semester; 5) to what extent are kinesthetic teaching methods utilized by the teachers; 6) is there a significant relationship of teaching style and learning style; and 7) what intervention program may be evolved from the findings of the study?

	 Based on the formulated specific questions, the following hypotheses were drawn and tested: 1) there is no significant relationship between the Academic Performance of student-respondents and their bodily-kinesthetic learning based on the following variates: age and sex, family size, parents’ highest educational attainments, parents’ occupation, gross monthly family income, preferred mode of participation in class, seating arrangement, and mean grade in 21st Century Literature during the first semester; and 2) there is no significant relationship of teaching style and learning style.

From the findings of the study, it was noted that the student-respondents kinesthetic learning depends on the learning style which was accounted at 72.25 with a Standard Deviation of 10.89, and the general weighted mean of the Academic Performance of the student-respondents based on the mean grade of the first semester which was about 84.37 with a standard deviation of 7.38. In associating linear relationship between the academic performance of student-respondents and their profile variates, age, sex, parents’ highest educational attainment and preferred mode of participation, the evaluation was found as significant, while family size, parents’ occupation, gross monthly family income and seating arrangement turned not significant. Also, in associating linear relationship between the academic performance of student-respondents & their kinesthetic style arrived at a significant  

evaluation.

Furthermore, the teachers assessed the extent of kinesthetic teaching methods utilized by them as “high extent” being supported by the grand weighted mean of 4.10. In associating linear relationship between the teaching style of teachers and the learning style of the student-respondents, a significant evaluation was noted.
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Chapter 1



Observe space of 3 spa

THE PROBLEM AND ITS BACKGROUND





Introduction



	Each individual is a unique learner. Individual learns and thinks in distinct ways, and various learning characteristics exist in any group of learners, particularly in the areas of information processing. Some students may absorb the lesson better when physically working with their hands, while others might prefer to watch video about a topic, and others still would learn best by writing, drawing, or even with music or dance. These preferences involve learning styles which refer to the one factor that brings about students’ differences within the classroom. Students preferentially take in and process information in different ways, by seeing and hearing, reflecting and acting, reasoning logically and intuitively, or analyzing and visualizing. Some students focus on principles and others on applications. Some emphasize memory while others focus on understanding. Individuals tend to process information actively sometimes, and reflectively at other times, each of which may hold a stronger preference than the other. 

There is no denying that 21st Century Literature is vital

for the intellectual outlook of the present time. It is a medium to make an inquiry, to engage, to understand and appreciate society and traditions. As such, it is eventually the avenue to mirror oneself from. With the appropriate teaching strategy, 21st Century Literature makes students realized the why’s and how’s of the society and traditions they are in and eventually identify their real nature as a human being and as a race (Andelene, 2018:5).

	Furthermore, the Department of Education stated that the learner is at the center of the teaching-learning process. Thus, as prescribed by Republic Act No. 10533, DepEd shall adhere to the principle in pursuit of the K to 12 Basic Education Program in which the curriculum shall use pedagogical approach that is differentiated. Differentiation take into great consideration the different learning styles and multiple intelligences of the learners, which are significant aspects of their individual differences not only as learners but also as individuals (deped.gov.ph, 2016).

	Accordingly, Calbiga National High School (2017) believed that assessment is an essential component of any successful teaching effort. But this assessment was questionable for the school due to not enough improvement of the Mean and Mean Percentage Score (MPS) in students’ learning outcomes in CNHS in 21st Century Literature subject for the school years 2017-2020, where, the Mean and MPS of the school year 2017-2018 was posted at 76.50 only, and in 2018-2019, arrived at 77.42, and for the school year 2019-2020, it declined into 76.74 (CNHS, 2017). The same problem was claimed in an article by Ronda (2017) stating that according to DepEd, the students’ achievement rates in the Basic Education are declining.  Education Secretary Armin Luistro spoke about this matter during the National Education Summit. He presented graphs showing a downward trend representing achievement levels and survival rates of high school students. Based on National Achievement Tests (NAT) results from 2012 to 2015, DepEd records showed a declining achievement level of high school students.  NAT results of high school students from these academic years showed that the mean percentage score (MPS) of students dropped from school year 2012-2013, which posted an MPS of 49.26 percent, to 47.40 percent in 2013-2014, and down to 46.30 percent in 2014 to 2015. Henceforth, schools should take into consideration improving this result by aligning their Curriculum Program Development efforts in improving learning outcomes of students. Teachers should therefore take appropriate steps in providing teaching-learning processes that will improve students’ learning outcomes in 21st Century Literature and the other subjects, as the ultimate test of

 effective teacher’s performance is a positive learning

 outcome of students. 

Moreover, teaching strategies are much imperative for students to appreciate their daily lessons or activities. However, it is a reality that there are teachers who use only one teaching style day after day, which denies students the opportunity of a variety of teaching techniques. Most of the traditional teachers often rely solely on text, lecturing, worksheets, and conventional tests. On the contrary, researches on teaching strategies conclude that students have more interest in a topic when a variety of teaching methods are implemented (Ford & Russell, 2018:13).

	Furthermore, identifying learning styles enables a teacher to capitalize on a student’s strengths and to become familiar with concepts they may find challenging. Outfitting student’s unique style will make every student bring up their full potential and provide opportunities for genuine learning based on learners’ interest and needs; thus, the rewards are great. Teachers who are unaware of student learning styles will likely teach in a manner that prevents pupils from doing their best work (Morgan, 2018).

	Shifting the educational paradigm from a major emphasis on core subject knowledge to kinesthetic learning implies a significant change in teaching tools and methodologies. Schools are held accountable by policies such as No Child Left Behind (NCLB) and implied Annual Yearly Progress (AYP). This accountability is transferred to the teachers who are held accountable by district mandated tests and academic performances, which are created to prepare students for higher stakes tests and academic performances (Griss, 2018:3).

	Gardner’s Multiple Intelligences stated that, rather than simply focusing on a single measure of human cognitive ability, it can be helpful to consider all of the different mental strengths that an individual may possess. Each individual has not only one general intelligence, but multiple intelligences. Every individual is capable of learning through the range of different intelligences (Tsai, 2018:213).

Moreover, Gilakjani (2017:52) stated that by creating a rich, contextual environment, kinesthetic learning constructs memories connected to time, place and emotions, which we call episodic encoding. Students activate and ingrate physical, emotional and cognitive responses to what they are learning, making learning more meaningful. Kinesthetic learners learn best with an active “hands-on” approach. These learners favor interaction with the physical world. Most of the time kinesthetic learners have a difficult time staying on target and can become unfocused effortlessly.  

In addition, Hall (2014:112) affirmed that Academic Per-

formance is the outcome of education, the extent to which a student, teacher or institution has achieved their educational goals. Academic performance of students is the center around which the whole education system revolves. The success and failure of any educational institution is measured in terms of academic performance of students. Not only the schools, but parents also have very high expectations as they believe that better academic results may lead to better career options and future security.

	Thus, the preceding problem enticed the researcher to conduct this study which assessed the teaching concerns of the Kinesthetic Learning and Academic Performance in Calbiga National High School as basis in proposing for an intervention scheme in achieving the improved academic performance of the Senior High School Grade 11 students.



Statement of the Problem



	This study investigated the kinesthetic learning of Senior High School students and their Academic Performance in 21st Century Literature in Calbiga National High School during 

the School Year 2019-2020.

Specifically, it sought to answers the following ques-      

tions: 

1. What is the profile of the student-respondents in   terms of the following variates:

  	    1.1. age and sex;

         1.2. family size;

         1.3. parents’ highest educational attainments;

 	    1.4. parents’ occupation;

         1.5. gross monthly family income; 

         1.6. preferred mode of participation in class; 

         1.7. seating arrangement; and

         1.8. mean grade in 21st Century Literature during the  

              first semester?

	2. What is the kinesthetic learning of student respondents based on the personality max profile in terms of:

         2.1. kinesthetic intelligence; and

         2.2. kinesthetic learning style?

3. What is the academic performance of student-respondents based on the Mean Grade in 21st Century Literature of the first semester?

4. Is there a significant relationship between the academic performance of student-respondents and their bodily-

kinesthetic learning based on the following:

         4.1. age and sex;

         4.2. family size; 

    4.3. parents’ highest educational attainments;

         4.4. parents’ occupation;

         4.5. gross monthly family income; 

         4.6. preferred mode of participation in class; 

         4.7. seating arrangement; and

         4.8. mean grade in 21st Century Literature during the 

              first semester?

5. To what extent are kinesthetic teaching methods utilized by the teachers?

6.  Is there a significant relationship of teaching style and learning style?

7. What intervention program may be evolved from the findings of the study?



Hypotheses



    Based on the formulated specific questions, the following 

hypotheses were drawn and tested:

1. There is no significant relationship between the academic performance of student-respondents and their bodily-

kinesthetic learning based on the following:

    	   1.1. age and sex;

        1.2. family size

        1.3. parents’ highest educational attainments;

        1.4. parents’ occupation;

        1.5. gross monthly family income; 

        1.6. preferred mode of participation in class; 

        1.7. seating arrangement; and

        1.8.  mean grade in 21st Century Literature during the 

             first semester.

2. There is no significant relationship between the teaching style and learning style.  spaces



Theoretical Framework



	This study was anchored on the following theories: Gardner’s Multiple Intelligences Theory (Yalmanci and Gozum, 2013:28); Modality Theory (Asalone and Lister, 2016:31); Kinematics Teaching Strategy (Toulva, 2016:101); Vygotsky's Theory of Sociocultural with Key Concept on Zone of Proximal Development and Scaffolding (Konstantinou-Katzi et. al. 2017:45); and Kolb’s Experiential Learning Style Theory (Lantis et al. 2018:8).

	Yalmanci and Gozum (2013:28) stated that, Gardner’s Multiple Intelligences theory paves the ways for planning the education program in a way that students realize their potentials and move toward their desires. This theory can help students and teachers better understand their abilities. It helps students to build up confidence, as it demonstrates how they can use their strengths to address their weaknesses. Teachers in this theory strive for a balanced teaching style that does not excessively favor any one learning style, rather it tries to accommodate multiple learning styles.

	Moreover, according to Lister and Ansalone (2016:31) on

their Modality Theory, the idea that students differ in their ability to learn new and difficult material depending on the manner in which it is presented, may offer a visible strategy for facilitating academic success. Some research suggests that one specific form of modality, tactile or kinesthetic presentations, demonstrates improvement academically, especially when employed with underachievers. It reveals that underachievers, in fact, do learn differently than other students and that the tactile or kinesthetic resources may promote a more positive attitude among the students leading to greater engagement with their education and subsequently improved cognitive achievement.

	Furthermore, Toulva (2016:101) developed an approach for stimulating kinesthetic intelligence to respond to the unmet needs of students who had difficulty learning through auditory and visual methods. Toulva believed that a program that is centered on the development of the bodily-kinesthetic intelligence truly optimizes the opportunities for students to put their energy to good use. Learning how to put their energy to good use is a skill student will need to work at, especially because it could potentially be quite different than what they are used to in their classrooms. Allowing certain children to be “the traveler” for their group activities would allow them the flexibility to move between groups, get supplies for activities and handle the manipulatives, when in use. Many students, particularly those with ADHD or the bodily-kinesthetic learner feel the need to experience abstractions and move them or manipulate them. Incorporating manipulatives in the classroom allows for students to experience hands-on learning and are more likely to maintain their attention than a worksheet or a lecture.

	Moreover, Konstantinou-Katzi et al. (2017:45) affirmed that, differentiated instruction is a philosophy grounded in Vygotsky's Theory of Sociocultural with key concept on Zone of Proximal Development and Scaffolding (ZPD) that explain, to achieve meaningful learning, it needs teacher scaffolding, collaboration with peers, and most specially, slightly difficult task that beyond the comfort level of the students. This given tasks can be done through the help of someone who is more skilled, the teacher. Konstantinou-Katzi also believed that learning and development are interrelated from the child’s very first day of life.  A well-known and empirically established fact is that learning should be matched in some manner with the child’s developmental level. A child’s Zone of Proximal Development and Scaffolding is that point in a learning experience that is slightly more challenging than what he or she can do alone. By students working within their zone, they are not interacting with work that is too easy or too difficult for them. The learning is meaningful because it appropriately meets the child’s readiness level. Learning stimulates various internal developmental processes that are able to operate only when the child is interacting with people in his environment and in cooperation with his peers. Once these processes become automatic, they become part of the child’s independent developmental achievement. It is important to remember the notion that developmental processes do not coincide with learning processes. Instead, the developmental process falls behind the learning process; this sequence then results in zones of proximal development. 

	Furthermore, according to Kolb's Learning Styles (Lantis, et al., 2018:8), this theory stressed that different people naturally prefer a certain single different learning style. Various factors influence a person's preferred style.  For example, social environment, educational experiences, or the basic cognitive structure of the individual. Whatever influences the choice of style, the learning style preference itself is actually the product of two pairs of variables, or two separate 'choices' that we make, which Kolb presented as lines of an axis, each with 'conflicting' modes at either end. Knowing a person's and your own learning style enables

learning to be orientated according to the preferred method.

That said, everyone responds to and needs the stimulus of all types of learning styles to one extent or another, it is a matter of using emphasis that fits best with the given situation and a person's learning style preferences.



Conceptual Framework



	Figure 1 shows the conceptual framework of the study elucidating the working process that has been undertaken.   	The base reflects the research environment which was the Calbiga National High School under the Schools Division of Samar and the respondents of the study who were the Senior High School students, specifically, the Grade 11 students. The one-way headed arrow connecting the base and the next frame signify the progress of the study. 

	Furthermore, as shown in the schema, the three boxes are interconnected to one another with two-headed arrows which imply that statistical analyses were applied in treating the variables.	

	After going through the aforesaid processes, findings and implications were drawn which have provided feedback mechanism to the respondents of the study. The same findings 

and implications of the study have served as springboard for

the proposed intervention scheme. 

Moreover, the top box reflects the improved academic performance of the Senior High School students in 21st Century Literature based on the mean grade during the first semester.
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Figure 1. The Conceptual Framework of the Study

Significance of the Study



	The findings of the study would be beneficial to the following: senior high school students, teachers, school administrators, DepEd key officials, and future researchers. 	To the Senior High School Students. The students easily understand and appreciate the subject because they were engaged with the different psychomotor activities wherein this were the best ways on how they were motivated in learning the subject. This would give them also the chance to recall the lesson easily because of the different kinesthetic activities that helped the students retrieved their previous lessons. Kinesthetic activities also bridged the gap among learners and the subject itself, and helped them realized that learning 21st Century Literature was fun and an enjoying experience.

	To the Teachers. They would upgrade their skills both in content and in medium of teaching. They were able to developed the literary appreciation and competence of their students. Furthermore, they were able to achieved maximum and effective learning, motivated to use varied techniques and strategies in teaching literature, and make them more effective in directing the learners towards the desired outcomes.

	To the School Administrators. This would serve them as a guide in administering and implementing different programs on the different levels of learners. This would help them discover new insights on how to improve the teaching process in the school for the benefits of the students which improved and uplift the performance of the school especially in Literature classes.    

	To the DepEd Key Officials. This would help them to determined their priority and necessity in an educational institution.

	To the Future Researchers. For the future researchers, they would be benefited through the findings and implications gained from this study. This would help them explore the different activities that would enhance the psychomotor skills of the students. The result of this study would serve as rich reference material for future researchers who will conduct similar study in the future, particularly in the related studies.



Scope and Delimitation 



This study explored the Kinesthetic Learning and Acade-

mic Performance of the Senior High School Students in 21st Century Literature classes. The study determined the significant relationship between the Academic Performance of student-respondents and their Kinesthetic Learning based on the following: age and sex; family size; parents’ highest educational attainments; parents’ occupation; gross monthly family income; preferred mode of participation in class; seating arrangement; and the mean grade in 21st Century Literature during the first semester.                            	This study was conducted in Calbiga National High School, Schools Division of Samar, during the School Year 2019-2020.It involved 225 Senior High School Grade 11 students. 



Definition of Terms



	The following terms used in this study were herein defined conceptually and operationally.

	Academic Performance. This term represented the knowledge and skills that students have mastered in a subject or a course. It is basically a measure of how well students have performed in the various assessment items set for them based on some educational criteria determined by educators (Lee, 2011:9). In this study, this refers to the end result of the efforts exerted by the students in their grades in 21st

Century Literature during the first semester.

	Bodily-Kinesthetic Learning. This term refers to the ability to use the body to express emotion, play games, or create new products. It is commonly referred to as “learning by doing.” This type of intelligence enables people to manipulate objects and the body (Logsdon, 2019:29). In this study, these were the activities facilitated through some kind of physical movements where physical interaction helped students to manipulate objects, do physical experiments, and learned by trying and doing.

	Differentiated Instruction. This term refers to philosophy of teaching that is based on the premise that students learn best when their teachers accommodate the differences in their readiness levels, interest, and learning profiles. A chief objective of differentiated instruction is to take full advantage of every student’s ability to learn (Subban, 2015:13). Operationally, this was the method used by the teacher that recognizes the diversity of the learners, and affirmed that each learner has his or her own style of learning inside the classroom.

	Intervention Scheme. This term refers to a strategy used to teach a new skill, build fluency in a skill, or encourage a learner to apply an existing skill to new situations or settings (Wright, 2012:44). Operationally, this was how the researcher had evaluated by the school administrator to assists if the study at hand was successfully gave improvement to the student's academic performance.

	Kinesthetic.  This term refers to movement of the body, in general, following no specific curriculum (Griss, 2013:11). Operationally, this was the main variable used to determine the sensory perception of movement of the students.

	Kinesthetic Quality. This term refers to learning through feeling such as a sense of body position, muscle movement and weight as felt through nerve endings (Adelene, 2013:4). Operationally, this was the basis of the preferred

participation in class of the students.

	Kinesthetic Method. This term refers to the use in com

bination with visual and/or auditory study techniques, producing multi-sensory learning (Parides, 2012:28) Operationally, this was used in engaging kinesthetic students in activities that require movements. 

	Personality Max Report. This is a supplemental instrument which is actually a free software that generate psychological interpretations of different personality tests such as the kinesthetic intelligence and kinesthetic learning styles of a person, (Kostick, 2012:7). Operationally, this was the main instrument used in this study. 

    Senior High School. This term refers to a secondary school

that students attend in two highest grade levels before college (yourdictionary.com, 2018:10). In this study, this refers to the research environment which was the secondary school of Calbiga National High School comprising of Grades 11 & 12. 

	Teaching Strategy. This term refers to the methods of instruction used by the teacher to help students learned, and to apply their knowledge to achieve their academic goals (Finzi, 2015:21). Operationally, this was the teaching strategy that the teacher has employed to assist students’ learning.

























































































Chapter 2





REVIEW OF RELATED LITERATURE AND STUDIES



Observe the transition of 3 single spaces

	This chapter presents the related literature and studies that provide better understanding and knowledge of the problems taken up in the study according to variables.



Related Literature



   	The following were the relevant literature that guided the organization of the present study. This literature synthesized published works on kinesthetic learning.

   	Richards (2018:221) stated in the theory of learning that many at-risk adolescents in secondary tend to be tactile learners, kinesthetic learners or both. It is because adolescents have not biologically developed strong auditory skills, at-risk adolescent students are particularly unlikely to remember about 70% of what they hear or read. Thus, they do not read well and struggle to maintain concentration while learning, especially if they are not interested in the required reading. Thus, the best strategies for teaching students at this particular age includes engaging them with hands-on and bodily manipulative instructional resources that allow them to learn on their feet.

   Gilakjani (2017:33) said that strategies for incorporating 

kinesthetic movement into instruction in most highly effec-

tive and beneficial academic lessons, the use of tactile and kinesthetic movement should be pre-planned and strategically incorporated into content lessons. In order for students to reap the full benefits of kinesthetic movement in their academic instruction, teachers should analyze the opportune moments for hands-on learning to occur as well as how to go about utilizing a multi-sensory approach to learning using movement and gross motor activities. It was mentioned in one study that it is not a question of addressing all the individual multiple intelligences profiles of each learner in every language class but of offering a balanced approach where different windows on the same concept are incorporated.

	In the study of Beltram (2016:128) stated that combining movement and music into his own teaching because allowed students to be actively engaged and enjoy what they are learning. He found out that the combination of music and movement, provided the perfect opportunity to reinforce the connection between nerve cells. Perceptual, cognitive, and motor abilities evolve through connections between nerve cells. Beltram found that the benefits a learner can get from using music and movement to reinforce learning are numerous, such benefits include: connections between nerve cells are reinforced leading to perceptual, cognitive and motor abili-

ties being able to evolve. 

Moreover, Gurbuz and Gurbuz (2015:187) said that Multi-

ple Intelligence Theory assumed an important place in the recognition of the diversity of ways that learners approach the curriculum; it helps teachers and learners to successfully program for individualized instruction. Consequently, many researchers stress the importance of identifying the profiles of the learners and empowering them with recognition of their intelligences, in order to enhance and develop learning. Thus, it seems necessary to recognize students’ intelligences in order to consider them, when designing for the teaching and learning process to enhance their learning performance. 

Furthermore, Ediger (2014:39) claimed that one can conclude that more meaningful learning occurs when the learner makes a conscious effort in cognitive processes such as choosing, organizing, and incorporating new information with existing information and schema. Again, this requires predetermined planning and intentional use of tactile and interactive learning strategies by the teacher. One way to incorporate kinesthetic movement and tactile experiences into daily academic lessons is by using peer interactions as a preferred learning style. Peers can be heterogeneously or homogeneously grouped in order to facilitate meaningful discussions, interactions, debates or even style teaching structures.

	Accordingly, Godinez-Ortega (2013:41) stated that the 

use of kinesthetic movement during instruction is something that is becoming increasingly popular and used across more subject areas than just physical education. As research continues to unfold and present new findings regarding its benefits, more and more educators are beginning to incorporate it into everyday instruction. Most kinesthetic activities are designed to be self-corrective exercise where students do not require teacher feedback because the resources themselves have the correct answers built into them.

	Moreover, Schneider (2013:232) stated that kinesthetic, or body-based, teaching methods have the potential to reach substantial populations that do not necessarily test well verbally, particularly students with special needs. For all students of K-12, they are both a way to represent curricular content and a widely accessible means to cultivate critical thinking skills. Not only that, they are fun to incorporate often teaching to social and emotional intelligence standards 

as well.



	Furthermore, Jennings (2012:90) affirmed that gender differences can display a major benefit to kinesthetic movement being incorporated into everyday academic lessons. Engagement and participation will often increase in males when tactile and kinesthetic movement are incorporated in instruction. Again, there are numerous types of learners and one study suggests there are four types of learning styles such as the diverters, assimilators, conversers, and accommodators. Of the four types of learning styles, the accommodator often times wants to engage in a hands-on learning experience, rather than read and research, write answers, or build theories.

	Moreover, Sulaiman et al. (2011:114) claimed that for many years, educators have implemented traditional teaching methods in the classroom that have tended to classify learners as a homogeneous group where teachers use the executive approach to transmit knowledge to all the students with a similar set of teaching methods. With the traditional teaching approach, teachers struggle to find ways to reach the diversity of individual learning styles and needs. Learning styles is connected to individual characteristics and preferences, which reflect how a person perceives and interacts with the environment. Therefore, the need for multiple intelligences teaching strategy should be used in the classroom, for students have different learning capabilities.

Finally, Block (2011:165) developed the Comprehension Process Motions (CPM) method for teaching young readers to learn reading comprehension.  The CPM method teaches students kinesthetic hand movements that signal their understanding or lack of understanding of the text.   The CPM method teaches

students to use hand signals to indicate finding main ideas,

inferring, making predictions, and clarifying.

	The preceding citations presented, helped the researcher in conceptualizing the study at hand.



Related Studies



Likewise, the researcher reviewed certain studies to conceptualized the study at hand. Salient findings were herein discussed with the similarities and differences between the previous studies and the study at hand.

	In the study of Anderson (2016:13) entitled, “Multiple Intelligences: A Study Addressing Academic Achievement in Foreign Language Vocabulary”, revealed that Multiple Intelligence-Based Instructional Strategies is an effective means of improving student academic achievement in foreign languages vocabulary. The study was conducted in eighth grade students. Students were grouped into four groups based on Bodily-kinesthetic, Linguistic, Inter-personal, and Spatial Intelligences. 

	The study of Anderson (2016:13) was similar to the pre-

sent study considering that the two studies focused on the purpose on students increased academic achievement and to more thoroughly understand individual differences of the students. However, the two studies differed in terms of the variables wherein the previous study explored on the retention of foreign languages through the use of multiple intelligences while the present study was on the improvement of the students’ academic performance. Also, the study differed in the respondents and locale of the study. The previous study involved Grade 8 students in rural school district in Northwest Florida USA, while the present study involved the Grade 11 students in the District of Calbiga II, Calbiga National High School.

	Tarranco (2016:86) conducted a research study entitled, “Teaching and Assessment using Multiple Intelligences Theory: A Classroom-Based Action Research”. The purpose of the study was to examine the use of Gardner’s Multiple Intelligences Theory in the classroom and its implications. The study reported on teaching and assessment strategies that derived from Multiple Intelligences that can successfully reach diverse students with a wide range of learning abilities. The study concluded that a connection exists between improved academics and the eventual closing of the achievement gap for many diverse student populations. It emphasized on cross-curricular activities that helped students to stimulate the brain and promote intellectual growth.

	The study of Tarranco (2016:86) was related to the present study considering that the two studies delved into the use of Gardner’s Multiple Intelligences theory in the classroom and their implications. However, the two studies differed in the area of the study. The previous study focused on the teaching and assessment strategies of the teachers while the present study explored on the improvement of academic performance of the students incorporating kinesthetic activities. 

	Flower and Jennifer (2015:55) conducted a case study entitled, “Perceived Benefits of Kinesthetic Activities: Examining its Impact on Students’ Learning”. This study aimed to find out the impact of kinesthetic activities on the students’ learning and satisfaction in 5th grade social studies classroom. It also found out students’ motivation and the perceived benefits of kinesthetic activities in 5th grade social science classroom. Likert Scale Questionnaire was administered to the treatment group following each lesson. The results showed that the treatment group scored significantly higher than the control group. The kinesthetic activities had a positive impact on students. The students were motivated and had positive attitude towards the kinesthetic activities lessons which stimulated their learning.

	The study of Flower and Jennifer (2015:55) was similar to the present study since both studies were correlational studies focusing on the impact of the kinesthetic activities on students’ academic learning. However, the two studies differed with the grade level of the participants and the subject used wherein the former study conducted in the 5th grade students in Social Sciences classrooms, while the present study was on the 21st Century Literature with the Grade 11 participants. 

	In the study of Fortner and Gail (2015:92) entitled, “The Pedagogical Practices through Brain-based Learning in Multiple Intelligences Theory”, it examined the relationship between middle school English teacher instructional practices and student achievement. Student achievement data was analyzed from 6th to 8th grade students. Results indicated implications for incorporating Multiple Intelligences theory into instructional practices as means to improve student achievement.

	Fortner and Gail (2015:92) study and the present study were similar for both dealt on the pedagogical practices through learning with the use of the Multiple Intelligences Theory. However, the two studies differed since the former study wherein the former study gave more weight on English teacher instructional practices and students’ achievement while the present study was on Kinesthetic Learning and Academic Performance.

	Isik and Tarim (2014:98) studied the “Effects of the Cooperative Learning Method Supported by Multiple Intelligence Theory on Turkish Elementary Students' Mathematics Achievement”. The sample consisted of 150 students who were divided into two experimental and two control groups. Mathematics achievement Test, Teele Inventory for Multiple Intelligences and Personal Information Form were used for the study. The findings of this study indicated that cooperative learning method supported by Multiple Intelligence theory had a more significant effect on academic achievement than the traditional method. 

	The study of Isik and Tarim (2014:98) was similar to the present study considering that the two studies delved on the learning method supported by Multiple Intelligence theory. However, the two studies differed in terms of the research design used wherein the former study employed the experimental method while the present study used a quantitative design employing the descriptive-correlation approach. 

	King and Nancy (2013:101) conducted a study entitled,

“Relationship between CBT Developer’s Multiple Intelligences

Dispositions and the Design of Computer-Based Training”. The study was based on the theoretical frame work of the theory of Multiple Intelligences. The study assessed the relationship between CBT developer’s Multiple Intelligences dispositions and the design of computer-based training. The study was conducted in the district of India, using the Grade 10th students. The findings showed that knowledge of Multiple Intelligence was influenced on a few of the design variables, as the students were successful in designing CBTS that reflected inclusion of Multiple Intelligence. The information gathered in this study made a significant contribution to the e-learning field because it sheds light on the association of Multiple Intelligences with the development of CBTS.

	The study of King and Nancy (2013:101) was similar to the present study for both dealt on the theoretical frame work of the theory of Multiple Intelligences. However, the two studies differed in terms of the variables wherein the former study focuses on the e-learning of the students while the present study is on academic performance. The two studies differed also in terms of the respondents used and locale of the study, wherein the previous study was conducted in the district of India, using the Grade 10th students, while the

present study was explored in the district of Calbiga II,

Philippines, using the 11th grader students.

Madkour and Magda (2013:108) studied about “Kinesthetic Learning and English as a Second Language: Explorations in Language Acquisition”. The purpose of the study was to explore the live experience of qualified teachers who used the Multiple Intelligence Theory specifically the kinesthetic learning for improving the teaching strategy of English as a second language. The findings of the study confirmed the importance of Multiple Intelligences to language acquisition. It stressed the necessity of integrating Multiple Intelligen- 

ces into language learning theories. 

	The study of Madkour and Magda (2013:108) was relevant to the present study considering that the two studies delved on the necessity of integrating multiple intelligences particularly the kinesthetic activities into learning theories. However, the two studies differed in terms of the variables wherein the former study focuses on the language acquisition while the present study was on academic performance. 

	Furthermore, in the study of Christi and Salas (2012:86) entitled, “Self-Efficacy of Teachers Using Multiple Intelligences Teachers’ Training”. For educators, this research provides enhanced methods of teaching applying the principles and techniques of the Multiple Intelligences theory. The teaching profession was consistently looked for ways for improving motivation and self-efficacy of both teachers and students alike. Results showed that Multiple Intelligences teacher training had a statistically significant impact on teacher self-efficacy. Teachers indicated a higher level of self-efficacy after the training and observations. Teacher educators use Multiple Intelligences to promote various strategies to reach different learners.

	The study of Christi and Salas (2012:86) was similar to the present study considering that the two studies delved on enhanced methods of teaching applying the principles and techniques of the Multiple Intelligences theory specifically the kinesthetic learning. However, the two studies differed in terms of the participants in the former study who were the teachers, while in the present study was conducted to the students. 

	Another study of Dela Salcedo (2012:89) entitled, “Relationships Among Elementary Teacher’s Self-Perception of Musical Intelligence: Perceived Value of Instruction through Music and Classroom Instructional Practices”. This study was designed to examine educator’s perceptions and practices of instruction through music and their self-evaluated level of Musical Intelligence. Data were collected from elementary teachers from South-Eastern parts of the U.S. Results indicated that positive correlation existed between each of the pairs of variables. Teacher’s beliefs of their intelligences were positively related to the frequency and perceived value of instruction. 

	The study of Dela Salcedo (2012:89) was related to the present study in consideration that the two studies delved on examining educator’s perceptions and practices of instruction through kinesthetic and their self-evaluated level of other intelligences. However, the two studies differed in respect with the grade level of the respondents, wherein the former study was conducted with the elementary students, while the

present study explored at the secondary level. 

	In the study of Shoval and Shulruf (2011:111) entitled, “The Impact of Dance Classes on Adolescent Behavior in an Urban High School Setting” looked into the benefits of kinesthetic movement. Findings suggested that, students who were physically active while seeking knowledge or solutions were more successful than their peers who were more socially active, even if initially they were lower achievers. Passive students demonstrated the lowest academic achievements. This study supported the notion that educators should encourage movement and a hands-on approach to learning and experiment-

ting within the classroom setting for it helps improve the academic performance of the students.

	The study of Shoval and Shulruf (2011:111) was similar to the present study considering that the two studies delved on kinesthetic activities. However, the two studies differed in the locale of the study, while the former study was conducted in the United States, the present study was explored in the District II of Calbiga, Province of Samar, Philippines. 

	Wherefore, based on the foregoing researches conducted, it can be subsumed that Multiple Intelligences, specifically the Kinesthetic Activities are deemed as one of the major contributing factors to the overall growth and development of the academic performance of the Senior High School Grade 11 students.

Chapter 3
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	This chapter presents the methods undertaken in the conduct of the study. Included in this chapter were the following: research design, locale of the study, instrumentation, validation of instrument, sampling procedure, data gathering, and statistical treatment of data.



Research Design



	The study utilized quantitative research design employing the descriptive-correlation approach utilizing the questionnaire as the main instrument of the study. The study was descriptive in nature considering that it had determined the profile variates of the student-respondents, their perceived bodily or kinesthetic qualities and the extent of kinesthetic teaching methods utilized by the teachers. Furthermore, this study also determined the students’ academic performance based on their grade in 21st Century Literature for the first semester, kinesthetic intelligence, and kinesthetic learning style based on personality max report.

 	Likewise, the study was also correlational considering that the profile variates of the student-respondents were correlated to their perceived kinesthetic qualities, the extent of kinesthetic teaching methods utilized by the teachers, bodily or kinesthetic intelligence, and learning style of the respondents.



	Data gathered were treated statistically using appropriate descriptive and inferential statistical tools, such as: Frequency Count, Percentage, Arithmetic Mean, Standard Deviation, Weighted Mean, t- Test for Independent Sample, Pearson’s Product-Moment Coefficient of Correlation, and the Fisher’s t-Test. 



Locale of the Study



	Figure 2 shows the research environment which was the Calbiga National High School under the Schools Division of Samar. The respondent school is located at the Second District of Western Samar, Municipality of Calbiga.

	The municipality of Calbiga was an annex or visita of Catbalogan; later in 1768, Calbiga was transferred to the jurisdiction of Umauas. All through Jesuit times, Calbiga remained a visita until 1772, when it had its first residential pastor, the Franciscan Fray Miguel Rico (de Jesus), O.F.M., Calbiga was constituted as a separate unit under the advocacy of the Anuncacion. The present barrio "Binongto-an (meaning, "once a town) was the original Calbiga Settlement. Calbiga National High School was formerly known as Calbiga Community High School which was created by virtue
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Figure 2. The Map Showing the Locale of the Study

of Calbiga National High School was formerly known as Calbiga Community High School which was created by virtue of a Municipal Resolution passed in 1968 by the late Hon. Arthur B. Latorre, Sangguniang Bayan Member under administration of the Hon. Antonio S. Quimbo, Municipal Mayor of the Municipality of Calbiga. 

	By the virtue of Batas Pambansa No.232, all secondary high school which were categorized as barangay secondary schools were converted into the newly nationalized high school, where in Calbiga Community High School was converted into Calbiga National High School.



Instrumentation



	The study utilized the questionnaire and School Form 138, the Report Card of the student-respondents, and the Personality Max as the main instruments in data gathering procedure.

	Questionnaire. The researcher devised a questionnaire based on personality max multi-intelligence and learning style test and this served as main data-gathering instrument used in this study. The instrument consisted of two (2) parts.                                        	Part I solicited the profile of the student-respondents in terms of the following profile variates, namely: age and sex, family size, parents’ highest educational attainment, parents’ occupation, gross monthly family income, preferred mode of participation in class, seating arrangement, mean grade in 21st Century Literature during the first semester, and the kinesthetic intelligence and kinesthetic learning style personality max results. Meanwhile, Part II of the questionnaire dealt on the extent of utilization of kinesthetic teaching methods employed by teachers. It made use of a five-set scale in rating the survey questionnaire.

	Personality Max. This is a supplemental instrument which is actually a free software that generates psychological interpretations of different personality tests such as the kinesthetic intelligence and kinesthetic learning styles of a person.

	School Form 138. This was the source of the student-respondents’ academic performance for the first semester during the School Year 2019-2020.t



Validation of Instrument



	The questionnaire was adapted from educationplanner.org (2017) that had gone through the process of expert validation. The suggestions of the panel members during the pre-oral defense were considered and incorporated before the final draft was produced. In interpreting the reliability of the instrument, the following Table of Reliability was used:



Sampling Procedure



The study utilized the stratified random sampling with equa

Table 1





Table of Reliability



		Reliability 

Coefficient 

(α)

		Interpretation



		α ≥ 0.90

0.80 < α 0.89

0.70 < α 0.79



0.60 < α 0.69



0.50 < α 0.59



		Excellent

Very Good

Good (There are probably a few items     

      which could be improved.)

Acceptable (There are probably some 

      items which could be improved.)

Poor (Suggests need for revision of  

      the research instruments.)



		        α < 0.49

		Questionable/Unacceptable (This research instrument should not contribute heavily to the research, and it needs revision.)







probability for the student-respondents. The variables for statistics were the 10 sections of the Grade 11. In the calculation of the sample size, the Slovin’s formula (Sevilla, et al., 2011:182) was used, as follows: 

n = N / 1 + Ne2

where: 	n refers to the sample size; 

N refers to the total Students’ 

Population; and e refers to the margin of error set at .05.

                         

The population of the Grade 11 students in Calbiga National High School were more than 500, and this was a huge

population, so as to why, the Stratified Random Sampling was used. As it was computed, there were only 224.5 student-respondents, so to make it sure, the researcher finally made

Table 2





		Section

		Number of Students  

		Proportionate (%)

		Sample/Section



		Jose Rizal

Philosophers

Art Lovers

Fundamentalists

Travelers

Restaurateurs

Troubleshooters

Entrepreneurs

Food Lovers

Electricians



		50



48



50



48



50



49



55



49



49



63



		10



9



10



9



10



10



11



10



10



12

		23



18



23



17



23



23



25



23



23



27



		TOTAL

		512

		100

		225





                The Variables for Statistics



it 225 total student-respondents. This already warrants that the population was already enough to represent the 512 population of the Grade 11 Senior High School Students.	



Data Gathering Procedure



	As a research protocol, the researcher sought permission from the Schools Division Superintendent of the DepEd Samar Division and Principal of Calbiga National High School to conduct the pilot-testing among the Junior High School students and to field the questionnaire to the main respondents who were the Senior High Schools students of the same school.

	The approved permit signed by the District Supervisor and School Principal of Calbiga National High School in the District of Calbiga II, was used as reference for fielding the questionnaire. A cover page in the questionnaire contained the purpose of the study to give insights to the respondents about the ongoing investigation. To ascertain the completeness and the quality of the data gathered, the researcher personally administered the questionnaire and employed probing for vague and confusing answers.

	To start with personally administering the questionnaire, the researcher asked first the Advisers of the 10 sections about the total number of the target respondents in each section. The researcher sought permission from the Advisers to use the vacant time as the schedule of each class in fielding the questionnaire and the online Personality Test about the learning style and multiple intelligences of the student-respondents using the Personality Max Report tool. Then, the researcher conducted first a short discussion to the target respondents on how to use the online personality test using the Personality Max Report. The scheduling was done with 2 to 3 classes in one day that were administered. Strict confidentiality of the information was emphasized to the respondents to encouraged their participation and cooperation. 

	One hundred percent of the questionnaires were retrieved from the respondents. Manual editing and coding were conducted by the researcher in preparation for the data analysis. 



Statistical Treatment of Data



	To give meaning to the data collected, descriptive statistical tools were employed, namely: Frequency Count, Percentage, Arithmetic Mean, Standard Deviation, Weighted Mean, t-Test for Independent Sample, and Pearson’s Product-Moment Coefficient of Correlation. 

	Frequency Count. This tool was used to determine the profile of respondents in terms of their personal characteristics as to its magnitude of occurrences.

Percentage. This tool was used to convert the magnitude of occurrence of each variable with respect to the total res-

pondents using the following formula (Sevilla et al. 2011:200):	

P = [f/N] x 100



	where:	P refers to the percentage;

			f refers to the number of occurrences; and

			N refers to the total number of samples.

	Arithmetic Mean.  This was used to express the group perceptions of some of the identified characteristics of the respondents specifically on the data that were in interval scale. The following formula (Freud & Simon, 2010:35) was used:			  ΣfX

		X = ---------- 

			   N



	where:	X refers to the arithmetic mean or average;



			f refers to the frequency of occurrence;



			X refers to the identified variable; and,



			n refers to the sample size.



	Standard Deviation. This statistical tool was used to support the calculation of the Arithmetic Mean by calculating the deviation of the observations from calculated averages. The following formula (Simon, 2012:52) was used:

			   Σf( X – X )2

		s =   ---------------

                      n – 1



where: 	s refers to the standard deviation;

		f refers to the frequency of occurrence;

		X refers to the identified variable; and,

          X refers to the arithmetic mean.

	Weighted Mean. This statistic was employed to determine the collective perceptions of the respondents relative to the learner’s kinesthetic qualities and kinesthetic teaching methods employed by teachers. The formula (Pagoso, 2012:111) was used:			      ΣfiXiWi

		Xw =     ----------

                        n 

	where: 	Xw refers to the weighted mean;



			fi refers to the frequency of a 



  category of variable;



Xi refers to the identified category 



Wi refers to the weights which are 



  expressed in a five-point scale; 



and, n refers to the sample size.



In interpreting the weighted mean, particularly the kinesthetic qualities and teaching methods, the following set of five-point Likert Scale ranges were applied: 

    

 Range		      Interpretation



  	  5			Very High Extent (VHE)

 	  4 			High Extent (HE)	

  3 			Moderate Extent (ME)

   	  2 			Low Extent (LE)

1 Very Low Extent (VLE)

Likewise, inferential statistics was employed in this study, the t-Test for independent sample means, and the Fisher’s t-Test.

	t-Test for Independent Sample Means. This statistical tool was used to triangulate the student’s kinesthetic intelligence and kinesthetic learning to ascertain any significant difference in their personality max result in the two areas. The following formula was used, (Walpole, 2012:311):

			      X1 – X2

	t = ---------------------------------------

 

          (n1 – 1)s12 + (n2 – 1)s22     1     1

	    [------------------------] [--- + ----]

                  n1 + n2 – 2          n1      n2

	where: 	t = refers to the computed t-value;

			X1 = the mean of the first group;

			X2 = the mean of the second group;

		s12 = refers to the sample variance of 

  the first group;

s22 = refers to the sample variance of 

  the second group;

n1 = refers to the number of cases for 

  the first group; and

n2 refers to the number of cases for

  the second group. df = n1 + n2 – 2

	Pearson’s Product-Moment Correlation Coefficient. This was used to determine the linear association between the profile variates of the Senior High School students and their own perceptions on the kinesthetic qualities and teaching methods. The formula (Walpole as cited by Parides, 2012:375) that has been used is as follows:

		rxy	=	      n∑XY - (∑X)(∑Y)

				 _________________________

				   n∑X2–(∑X)2    n∑Y2–(∑Y)2		

where:

			rxy refers to the Pearson’s r value;

			∑X refers to the sum of the X scores;

			∑Y refers to the sum of the Y scores;

∑X2 refers to the sum of the squared X 

  scores;

			∑Y2 refers to the sum of the squared Y  

  scores;

			∑XY refers to the sum of the paired X and Y 

  scores; 

			n refers to the number of paired scores;

			X represents the academic performance of 

  the Senior High School students based on 

  the English grade of the 1st semester; and,

			Y represents the kinesthetic qualities and the teaching methods. 

Table 3 below was employed as guide in interpreting the degree of linear association (SRTC, 2013:98):

Fisher’s t-Test. This statistical tool was used to test the significance of the coefficient of linear association



Table 3





Table of Linear Association

		[bookmark: _Hlk58107579]Correlation

Coefficient

		Interpretation



		0

		No linear association



		0<p<+0.2

		Very weak linear association



		+0.2<p<+0.4

		Weak linear association



		+0.4<p<+0.6

		Moderate linear association



		+0.6<p<+0.8

		Strong linear association



		+0.8<p<+1.0

+1.0

		Very strong linear association

Perfect linear association





between a set of paired variables. The formula (Adelene, 2013:402-403) that was applied in this case was as follows:

                                     

   N - 2

		tf = rxy    ---------

				  1 – rxy2	



where:

			tf refers to the Fisher’s t-test value;

			rxy refers to the value of the Pearson r;

			n-2 refers to the degree of freedom; and

			  n refers to the sample population 

In deciding whether the null hypothesis was to be accepted or rejected, the following decision rule served as guide: accept the null hypothesis if and when the computed value turns lesser than the critical or tabular value or the p-value turns greater than the α; on the other hand, reject the null hypothesis if and when the computed value turns equal or greater than the critical or tabular value or the p-value turns equal or lesser than the α.

Finally, hypothesis testing was done using α=0.05 in a two-tailed test with the aid of available statistical software, the Personality Max Report.









Chapter 4





PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA





This chapter presents the collected data, the analysis undertaken, and the interpretations made. It includes: 1) the profile of the student-respondents according to the following variates: age and sex, family size, parents’ highest educational attainment, parents’ occupation, gross monthly family income, preferred mode of participation in class, seating arrangement, and mean grade in 21st Century Literature for the first semester; 2) the kinesthetic learning of the student-respondents based on the personality max profile; 3) the academic performance  of the student-respondent based on the mean grade in 21st Century Literature for the first semester; 4) the significant relationship of the student-respondents profile variates and their academic performance; 5) to what extent the kinesthetic teaching methods utilized by the teachers; and 6) the significant relationship of the teaching style and the learning style, and the learning style of the students.

Profile of the Student-Respondents. The profile of the student–respondents included their age and sex, family size, parents’ highest educational attainment, parents’ occupation, gross monthly family income, preferred mode of participation



in class, seating arrangement, and mean grade in 21st Century 

That were shown on tables 4 to 13 respectively.

	Age and Sex. Table 4 depicts the age and sex distribution of the student-respondents.

As revealed in the table, the student-respondents age distribution ranges starting from 15 to 22 years old. The highest number of student-respondents were 16 years old which was about 88 out of 255 or 39.11 percent while the least number of them were respondents raging 21 to 22 years old which was only 1 for each age or 0.44 percent.

The average age of the student-respondents were 17 years old with a standard deviation of 1.15 years. These data implied that the senior high school student-respondents of Calbiga National School were on the exact range of the age requirement for the K to 12 education standards for first and second year Senior High School which was 16 to 17 years old. (The Philippine K to 12 Education, 2012).

From the same table, it was also known that female respondents of 137 or 60.90 percent dominates the male of only 85 or 37.80 percent. Generally, majority of senior high school enrollees in Calbiga National High School were girls. The same findings were claimed on the report posted by the Philippine Commission on Women (2014) that indeed, female population statistically dominates in number than male.



Table 4





Age and Sex Distribution of Student-Respondents



		Age

		Sex

		Total

		%



		

		Male

		Female

		Not Stated

		

		



		22

		1

		0

		0

		1

		  0.44



		21

		1

		0

		0

		1

		  0.44



		20

		3

		4

		0

		7

		  3.11



		19

		7

		8

		0

		15

		  6.67



		18

		12

		13

		0

		25

		 11.11 



		17

		30

		47

		0

		77

		 34.22



		16

		29

		59

		0

		88

		 39.11



		15

		1

		1

		0

		2

		  0.90



		Not Stated

		1

		5

		3

		9

		  4.00



		Total

		85

		137

		3

		225

		100.00



		%

		37.80

		60.90

		1.30

		100.00

		



		Median

		  17 years old



		S.D

		1.15 years







	Family Size. Table 5 shows the family size of the student-respondents.

It can be gleaned that there were 150 or 66.67 percent of the respondents that has 5 to 10 family members including the parents, and the least of student-respondent belongs to more than 10 members of about 9 or 4 percent. However, there were 8 or 3.55 percent who did not state accordingly their family size. These data imply that most of the student-respondents have a big family size.



Table 5





Family Size of Student-Respondents



		Family Size

		f

		%



		More than 10 members including parents

		9

		  4.00



		5-10 members including parents

		150

		 66.67



		4 members only including parents

		58

		 25.78



		Not Stated

		8

		  3.55



		Total

		225

		100.00









Parents’ Highest Educational Attainment. Table 6 reveals the highest educational attainment of the parents of the student-respondents.

	As reflected in Table 6, among the fathers of the student–respondents, there were 53 or 23.55 percent who were high school levels, 19 or 8.44 percent has no schooling, 4 or 1.78 percent were post graduates and none or zero has taken techno-vocational, while for the mothers, majority or about 63 or 28 percent were high school graduates, 9 or 4 percent were post graduates, 14 or 6.22 has no schooling and 1 or 0.44 has taken techno vocational education. 

	These data imply that majority of the parents of the student-respondents were on the high school levels and high school graduates.



Table 6





Parents’ Highest Educational Attainment of 

Student-Respondents



		Educational Level

		Father

		Mother



		

		f

		%

		f

		%



		Post Graduate

		4

		  1.78

		9

		  4.00



		College Graduate

		38

		 16.89

		33

		 14.67



		College Level

		15

		  6.67

		17

		  7.56



		Techno-Vocational

		0

		  0.00

		1

		  0.44



		High School Graduate

		42

		 18.67

		63

		 28.00



		High School Level

		53

		 23.55

		50

		 22.22



		Elementary Graduate

		18

		  8.00

		22

		  9.78



		Elementary Level

		34

		 15.11

		16

		  7.11



		No Schooling

		19

		  8.44

		14

		  6.22



		Not Stated

		2

		  0.89

		0

		  0.00



		Total

		225

		100.00

		225

		100.00







Parents’ Occupation. Table 7 presents the parents’ occupation of the student-respondents.

	Table 7 shows that majority of the fathers of the student-respondents were farmers accounting to 81 or 36 percent, while 23 of them or 10.23 were fishermen and the rest were distributed to the other identified occupations. On the other hand, the mothers’ occupation of the student-respondents were housekeepers accounting to 131 or 60.00`percent, while 25 or 11.11 percent were teachers, and the rest were distributed to the other identified occupations.



Table 7



Parents’ Occupation of Student-Respondents



		Occupation

		Father

		Mother



		

		f

		%

		f

		%



		Farmer

		81

		 36.00

		14

		  6.22



		Fisherman

		23

		 10.23

		0

		  0.00



		Architect

		1

		  0.44

		0

		  0.00



		Army 

		1

		  0.44

		0

		  0.00



		Barangay Official

		5

		  2.22

		8

		  3.56



		Driver

		19

		  8.45

		0

		  0.00



		Businessman/Businesswoman

		9

		  4.00

		5

		  2.22



		Carpenter

		9

		  4.00

		0

		  0.00



		Construction Worker

		18

		  8.00

		0

		  0.00



		Domestic Helper

		1

		  0.44

		0

		  0.00



		Electrician

		3

		  1.33

		0

		  0.00



		Engineer

		1

		  0.44

		0

		  0.00



		Fireman/Firewoman

		2

		  0.90

		1

		  0.44



		Vendor

		7

		  3.11

		15

		  6.66



		Government Employee

		9

		  4.00

		2

		  0.90



		Head Nurse

		1

		  0.44

		0

		  0.00



		Lawyer

		1

		  0.44

		0

		  0.00



		Lineman

		1

		  0.44

		0

		  0.00



		Municipal Official

		2

		  0.90

		3

		  1.33



		OFW

		2

		  0.90

		6

		  2.67



		Police

		5

		  2.22

		1

		  0.44



		Salesman/Sales Lady

		1

		  0.44

		1

		  0.44



		Security Guard

		3

		  1.33

		0

		  0.00



		Teacher

		10

		  4.44

		25

		 11.11



		Welder

		1

		  0.44

		0

		  0.00



		Cook

		0

		  0.00

		3

		  1.33



		Factory Worker

		0

		  0.00

		1

		  0.44



		Midwife

		0

		  0.00

		2

		  0.90



		Nurse

		0

		  0.00

		1

		  0.44



		School Head

		0

		  0.00

		2

		  0.90



		Pensioner

		2

		  0.90

		0

		  0.00



		Housekeeper

		0

		  0.00

		131

		 60.00



		Not Stated

		7

		  3.11

		0

		  0.00



		Total

		225

		100.00

		225

		100.00





	

Gross Monthly Family Income. Table 8 shows the gross monthly family income of the student-respondents.

	Table 8 shows that majority of the student-respondents earned a monthly family income of less than ₱10,000 accounting to 157 or 69.78 percent, while 27 of them or 12.00 percent earned ₱10,000-₱29,999, and the rest were distributed to the other identified income brackets to include one or 0.44 percent who did not gave their monthly family income.

	These data imply that majority of the parents of the student-respondents had low monthly family income.



Table 8





Gross Monthly Family Income of 

Student-Respondents



		Income Bracket

		f

		%



		P70,000-P89,999

		3

		  1.33



		P50,000-P69,999

		11

		  4.89



		P30,000-P49,999

		26

		 11.56



		P10,000-P29,999

		27

		 12.00



		Less than P10,000

		157

		 69.78



		Not Stated

		1

		  0.44



		Total

		225

		100.00





Preferred Mode of Participation in Class of Student-Respondents. Table 9 shows the preferred mode of participation in class of student-respondents.                    	As presented in the table, majority of the student-respondents chose both group and individual activity as their preferred mode of participation in class accounting to 169 or 75.11 percent, while 37 of them or 16.44 percent were on the group activity as their chosen preferred mode of participation in class, and the rest were distributed to the other identified preferred modes participation in class to include three or 1.33 percent who did not state their preferred modes of participation in class.



Table 9





Preferred Mode of Participation in Class

of Student-Respondents



		Preferred Mode

		f

		%



		Group Activity

		37

		 16.44



		Individual Activity

		11

		  4.89



		Both Group and Individual Activity

		169

		 75.11



		Written

		3

		  1.33



		Oral

		2

		  0.90



		Not Stated

		3

		  1.33



		Total

		225

		100.00





Seating Arrangement of Student-Respondents. Table 10 presents the seating arrangement of student-respondents.       	From the table, it can be noted that majority of the student-respondents most likely chosen the kind of seating arrangement which was by desk rows. It was accounted to 131 or 58.22 percent, while 31 of them or 13.78 percent has chosen the seating arrangement in by pairs. The rest were distributed to the other identified seating arrangement types including the 7 or 3.11 percent not stated seating arrangement areas.



Table 10





Seating Arrangement of Student-Respondents



		Seating Arrangement

		f

		%



		By cluster

		12

		  5.33



		By desk rows

		131

		 58.22



		By table rows

		26

		 11.56



		By semi-circle

		13

		  5.78



		By pairs

		31

		 13.78



		Activity zones or centers

		5

		  2.22



		Not Stated

		7

		  3.11



		Total

		225

		100.00









Table 11





Kinesthetic Learning of Student-Respondents



		Kinesthetic Learning

		Mean

		SD



		Intelligence

		65.22

		10.72



		Learning Style

		72.25

		10.89



		Over-all

		68.74

		10.81







Kinesthetic Learning of Student-Respondents. Table 11 shows the kinesthetic learning.

	Table 11 reflects that the student-respondents kinesthetic learning depends on the learning style which was accounted at 72.25 with a SD of 10.89. These data signify that student-respondents’ kinesthetic learning depends on their learning style.

Academic Performance of Student-Respondents Based on the    

Mean Grade of the First Semester. Table 12 shows the Academic Performance of student-respondents based on the mean grade of the first semester.

	Table 12 shows the general weighted mean of the Academic Performance of the student-respondents based on the mean grade of the first semester which was about 84.37 with an

Table 12



Academic Performance of Student-Respondents

Based on the Mean Grade of the 

First Semester



		Course

		Mean

		SD



		21st Century Literature

		84.37

		7.38







standard deviation of 7.38. These data imply that the student-respondents were generally in the satisfactory level. (DepEd, K to 12, Report Card, 2018).

Relationship Between the Academic Performance of Student Respondents and the Identified Factors.



This part reveals the relationship between the Academic Performance of student-respondents and the identified factors, namely: student-related profile variates and kinesthetic learning of students.

Student-Related Profile Variates. Table 13 presents the relationship between the Academic Performance of student-respondents and their profile variates in terms of: age, sex, family size, parents’ highest educational attainment, parents’ occupation, gross monthly family income, preferred mode of participation and seating arrangement.

Age. In associating linear relationship between the academic performance of student-respondents and their age 

Table 13





Relationship Between the Academic Performance of Student-

Respondents and their Profile Variates



		Variate

		Linear Association

		Fisher’s t-Value

		p-Value

		Evaluation/ Decision



		

		Coeffi-cient

		Degree

		

		

		



		Age

		.227

		Weak

		3.481

		0.001

		S / Reject Ho.



		Sex

		.271

		Weak

		4.204

		0.000

		S / Reject Ho.



		Family Size

		-.013

		Very

 Weak

		0.194

		0.852

		NS / Accept Ho.



		Parents’ Highest Educa-tional Attainment

		.149

		Very

 Weak

		2.250

		.026

		S / Reject Ho.



		Parents’ Occupation

		.021

		Very 

Weak

		0.314

		0.755

		NS / Accept Ho.



		Gross Monthly Family Income

		.120

		Very Weak

		1.805

		0.076

		NS / Accept Ho.



		Preferred Mode of Partici-pation

		-.151

		Very 

Weak

		2.281

		0.025

		S / Reject Ho.



		Seating Arrange-ment

		.011

		 Very Weak

		0.164

		0.871

		NS / Accept Ho.







Fisher’s t-Critical = +1.971			S  = Significant

df = 223          α = .05			NS = Not Significant



using the Pearson’s r, the computed value was posted at .227 denoting a “weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 3.481 with df = 223 and a p-value of 0.001 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the critical value and the p-value was compared with the α. In the evaluation, the following decision rules were applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison of the aforementioned values, it was proven that the computed value turned greater than the critical value and the p-value turned lesser than the α thus the linear association between the two variables was significant which signified that the age of the student-respondents significantly influenced their academic performance. Therefore, the null hypothesis stating that, “there is no significant relationship between the academic performance of the students and their age,” was rejected.

The linear coefficient was positive and suggested a direct proportional association denoting that the older students manifested higher academic performance than the younger ones.

Sex. In associating linear relationship between the academic performance of student-respondents and their sex using the Pearson’s r, the computed value was posted at .271 denoting a “weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 4.204 with df = 223 and a p-value of 0.000 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the critical value and the p-value was compared with the α. In the evaluation, the following decision rule was applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison of the aforementioned values, it was proven that the computed value turned greater than the critical value and the p-value turned lesser than the α thus the linear association between the two variables was significant which signified that the sex of the student significantly influenced their academic performance. Therefore, the null hypothesis stating that, “there is no significant relationship between the academic performance of the students and their sex,” was rejected.                      	The linear coefficient was positive and suggested a direct proportional association denoting that the female students manifested higher academic performance than their

male counterpart.

Family Size. In associating linear relationship between the academic performance of student-respondents and their family size using the Pearson’s r, the computed value was posted at -.013 denoting a “very weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 0.194 with df = 223 and a p-value of 0.852 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the critical value and the p-value was compared with the α. In the evaluation, the following decision rule was applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison of the aforementioned values, it was proven that the computed value turned lesser than the critical value and the p-value turned greater than the α thus the linear association between the two variables was not significant which signified that the family size of the student-respondents did not significantly influenced their academic performance. Therefore, the null hypothesis stating that, “there is no significant relationship between the academic performance of the student-respondents and their family size,” was accepted.

Parents’ Highest Educational Attainment. In associating linear relationship between the academic performance of student-respondents and their parents’ highest educational attainment using the Pearson’s r, the computed value was posted at .149 denoting a “very weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 2.250 with df = 223 and a p-value of 0.026 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the critical value and the p-value was compared with the α. In the evaluation, the following decision rule was applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison of the aforementioned values, it was proven that the computed value turned lesser than the critical value and the p-value turned greater than the α thus the linear association between the two variables was significant which signified that the parents’ highest educational attainment of the student-respondents significantly influenced their academic performance. Therefore, the null hypothesis stating that, “there is no significant relationship between the academic performance of the students and their parents’ highest educational attainment,” was rejected.

The linear coefficient was positive and suggested a direct proportional association denoting that the student-respondents whose parents attained higher educational attainments manifested higher academic performance than the students whose parents obtained lower educational levels only.

Parents’ Occupation. In associating linear relationship between the academic performance of student-respondents and their parents’ occupation using the Pearson’s r, the computed value was posted at .021 denoting a “very weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 0.314 with df = 223 and a p-value of 0.755 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the critical value and the p-value was compared with the α. In the evaluation, the following decision rule was applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison of the aforementioned values, it was proven that the computed value turned lesser than the critical value and the p-value turned greater than the α thus the linear association between the two variables was not significant which signified that the parents’ occupation of the student-respondents did not significantly influenced their academic performance. Therefore, the null hypothesis stating that, “there is no significant relationship between the academic performance of the students and their parents’ occupation,” was accepted.

Gross Monthly Family Income. In associating linear relationship between the academic performance of student-respondents and their gross monthly family income using the Pearson’s r, the computed value was posted at .120 denoting a “very weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 1.805 with df = 223 and a p-value of 0.076 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the critical value and the p-value was compared with the α. In the evaluation, the following decision rule was applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison of the aforementioned values, it was proven that the computed value turned lesser than the critical value and the p-value turned greater than the α thus the linear association between the two variables was not significant which signified that the gross monthly family income of the student-respondents did not significantly influenced their academic performance. Therefore, the null hypothesis stating that, “there is no significant relationship between the academic performance of the student-respondents and their gross monthly family income,” was accepted.

Preferred Mode of Participation. In associating linear relationship between the academic performance of student-respondents and their preferred mode of participation using the Pearson’s r, the computed value was posted at -.151 denoting a “very weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 2.281 with df = 223 and a p-value of 0.025 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the critical value and the p-value was compared with the α. In the evaluation, the following decision rule was applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.                               	In the comparison of the aforementioned values, it was proven that the computed value turned lesser than the critical value and the p-value turned greater than the α thus the linear association between the two variables was significant which signified that the preferred mode of participation of the student-respondents significantly influenced their academic performance. Therefore, the null hypothesis stating that, “there is no significant relationship between the academic performance of the student-respondents and their preferred mode of participation,” was rejected.

The linear coefficient was negative and suggested an inverse association denoting that the students who preferred group activity manifested higher academic performance than the students whose preference was an individual activity.

Seating Arrangement. In associating linear relationship

between the academic performance of student-respondents and their seating arrangement using the Pearson’s r, the computed value was posted at .011 denoting a “very weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 0.164 with df = 223 and a p-value of 0.871 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the critical value and the p-value was compared with the α. In the evaluation, the following decision rule was applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison of the aforementioned values, it was proven that the computed value turned lesser than the critical value and the p-value turned greater than the α thus the linear association between the two variables was not significant which signified that the seating arrangement of the student did not significantly influenced their academic performance. Therefore, the null hypothesis stating that, “there is no significant relationship between the academic performance of the students and their seating arrangement,”

was accepted.

In summary, of the profile variates of the students, age, sex, parents’ highest educational attainment and preferred mode of participation proved to have significant influenced to their academic performance while the other identified variates proved to have nothing to do with it.  	Kinesthetic Learning. Table 14 shows the relationship between the Academic Performance of student-respondents and their kinesthetic learning. 

In associating linear relationship between the academic performance of student-respondents and their kinesthetic learning using the Pearson’s r, the computed value was posted at .398 denoting a “weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 6.479 with df = 223 and a p-value of 0.000 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the critical value and the p-value was compared with the α. In the evaluation, the following decision rule was applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

	In the comparison of the aforementioned values, it was proven that the computed value turned greater than the critical value and the p-value turned lesser than the α, thus, the linear association between the two variables was significant, which signified that the kinesthetic learning of the student-respondents significantly influenced their academic performance. Therefore, the null hypothesis stating that, “there is no significant relationship between the academic performance of the students and their kinesthetic learning,” was rejected.



Table 14



Relationship between the Academic Performance of Student-

Respondents and their Bodily-Kinesthetic Learning



		Linear Association

		Fisher’s t-Value

		p-Value

α=.05

		Evaluation/ Decision



		Coeffi-cient

		Degree

		Computed

		Critical df=223

		

		



		.398

		Weak

		6.479

		+1.971

		0.000

		S / Reject Ho.









Fisher’s t-Critical = +1.971			S  = Significant

df = 223          α = .05			NS = Not Significant





The linear coefficient was positive and suggested direct proportional association denoting that the students who highly practiced kinesthetic learning style manifested higher academic performance than the students who seldom practice it. 

Table 15





Extent of Kinesthetic Teaching Methods

Utilized by the Teachers



		Teaching Methods

		Weighted Mean

		Interpre-tations



		1. Give breaks when possible and have students move around during those breaks.

		3.95

		HE



		2. Provide hands-on learning tools when possible (models, clay, blocks, etc.).

		4.00

		HE



		3. Use the outdoors for learning opportunities when possible.

		3.94

		HE



		4. Teach concepts through games and projects.

		4.00

		HE



		5. Have students answer questions during class on white board.

		4.10

		HE



		6. Use a dance, play, or role play activity to reinforce information.

		4.38

		HE



		7. Use Think, Pair, Share Method.

		4.17

		HE



		8. Use the technology teaching tools.

		4.19

		HE



		9. Develop assignments that will be interactive.

		4.15

		HE



		Grand Weighted Mean

		4.10



		Interpretation

		High Extent







Legend:	4.51-5.00	 Very High Extent (VHE)

		3.51-4.50	 High Extent (HE)

		2.51-3.50	 Moderate Extent (ME)

		1.51-2.50	 Low Extent (LE)

		1.00-1.51  Very Low Extent (VLE)



Extent of Kinesthetic Teaching Methods Utilized by  

Teacher. Table 15 reveals the extent of kinesthetic teaching methods utilized by the teachers. There were nine indicators used in teaching methods.

	From the table, it can be gleaned that the teachers assessed all indicators depicting the extent of kinesthetic teaching methods utilized by them as “high extent” with weighted means ranging from 3.94 to 4.38. In these indicators, the statement stating: “use a dance, play, or role play acti-

vities to reinforce information”, and “use the outdoors for

learning opportunities when possible,” obtained the highest and the least weighted means, respectively.

	Taken as a whole, the teachers assessed the extent of kinesthetic teaching methods utilized by them as “high extent” being supported by the grand weighted mean of 4.10. This signified the teachers highly utilized kinesthetic teaching strategies to improve the performance of their students.

Relationship between the Teaching Style and Learning  

Style. Table 16 contained the relationship between the teaching style of teachers and the learning style of the student-respondents.

	In associating linear relationship between the teaching style of teachers and the learning style of the student-respondents using the Pearson’s r, the computed value was posted at .228 denoting a “weak” linear association. In testing the significance of the noted linear association between the two variables utilizing the Fisher’s t-Test, the computed value was posted at 3.497 with df = 223 and a p-value of 0.001 at .05 α. The critical t-value was set at +1.971. Furthermore, the computed value was compared with the 

critical value and the p-value was compared with the α. In 

Table 16





Relationship between the Teaching Style and

Learning Style



		Linear Association

		Fisher’s t-Value

		p-Value

α=.05

		Evaluation/ Decision



		Coeffi-cient

		Degree

		Computed

		Critical df=223

		

		



		.228

		Weak

		3.497

		+1.971

		0.001

		S / Reject Ho.







the evaluation, the following decision rule was applied: the variation was not significant if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; on the other hand, the variation was significant if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison of the aforementioned values, it was proven that the computed value turned greater than the critical value and the p-value turned lesser than the α, thus, the linear association between the two variables was significant, which signified that the teaching style adopted by the teachers significantly influenced the academic performance of the students. Therefore, the null hypothesis stating that, “there is no significant relationship between teaching style of teachers and the learning style of the student-respondents,” was rejected.

The linear coefficient suggested a direct proportional association denoting that the teachers who highly utilized the kinesthetic teaching styles, produced students with higher academic performance, while those teachers whom slightly utilized kinesthetic teaching styles, produced the otherwise.







































Chapter 5





SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS





	This chapter presents the summary of findings with the conclusions drawn and the recommendations drawn from the findings of the study.



Summary of Findings



The following were the salient findings of the study:

1. The average age of the student-respondents were 17 years old with a standard deviation of 1.15 years with majority of them were girls.

2. There were 150 or 66.67 percent of the respondents that has 5 to 10 family members including the parents, and the least of student-respondents belong to more than 10 members of about 9 or 4 percent.

3. Among the fathers of the student-respondents, there were 53 or 23.55 percent who were high school levels and majority of the mothers or about 63 or 28 percent were high school graduates.

4. Majority of the fathers of the student-respondents were farmers accounting to 81 or 36 percent while the mothers were housekeepers accounting to 131 or 60.00 percent.

5. Majority of the student-respondents earned a monthly family income of less than ₱10,000 accounting to 157 or 69.78 percent. 

6. Majority of the student-respondents chose both group and individual activity as their preferred mode of participation in class accounting to 169 or 75.11 percent.

7. Majority of the student-respondents most likely chose the kind of seating arrangement which was by desk rows accounting to 131 or 58.22 percent.

8. The student-respondents kinesthetic learning depends on the learning style which was accounted at 72.25 with a standard deviation of 10.89 percent.

9. The general weighted mean of the Academic Performance of the student-respondents based on the mean grade of the first semester which was about 84.37 with a standard deviation of 7.38 percent.

10. In associating linear relationship between the academic performance of student-respondents and their profile variates, age, sex, parents’ highest educational attainment and preferred mode of participation, the evaluation was found as significant, while family size, parents’ occupation, gross monthly family income, and seating arrangement turned not significant.

11. In associating linear relationship between the academic performance of student-respondents and their kinesthetic style arrived at a significant evaluation.

12. The teachers assessed the extent of kinesthetic teaching methods utilized by them as “high extent” being supported by the grand weighted mean of 4.10.

13. In associating linear relationship between the teaching style of teachers and the learning style of the 

student-respondents, a significant evaluation was noted.



Conclusions

From the findings of the study, the following conclusions were drawn:

1. The senior high school student-respondents of Calbiga National High School were on the exact range of the age requirement for the K to 12 education standards for first and second year Senior High School which was 16 to 17 years old according to the Philippine K to 12 Education. Moreover, female population indeed, statistically dominates in number than male which proved the report posted by the Philippine Commission on Women in 2014. 

2. Most of the student-respondents have a big family size.

3. Majority of the parents of the student-respondents were functionally literate, that is, they have the capability to read, write, and understand simple messages being on the high school levels and high school graduates.

4. The parents of the student-respondents especially the fathers were gainfully employed, and the occupation they are engaged in served as the main source of their living. 

5. Majority of the parents of the student-respondents had low monthly family income, and could hardly make both ends meet, but they put premium on the education of their children that they considered it their best priority.

6. The student-respondents preferred diversified mode of learning through self-directed and synchronous learning styles.

7. The student-respondents preferred an organized classroom which they believed could enhance their learning.

8. The student-respondents’ kinesthetic learning depends on their learning style.

9. The student-respondents were generally in the satisfactory level based on their report card.

10. Of the profile variates of the students, age, sex, parents’ highest educational attainment and preferred mode of participation proved to have significant influenced to their academic performance while the other identified variates proved to have nothing with it.

11. Kinesthetic learning of the students proved to have significant influenced to their academic performance in a direct proportional way, therefore, this should be highly practiced regularly.

12. The teachers highly utilized kinesthetic teaching strategies to improve the performance of their students.

13. The kinesthetic learning style was dependent upon the teaching strategies adopted by the teachers in a directly proportional manner, which in turn, influenced the students’ academic performance, therefore, the teachers should highly practice the same.



Recommendations



	From the conclusions drawn from the findings of the study, the following were the recommendations.

	1. As it was found that age, sex, and preferred mode of participation in class of the student-respondents showed significant influenced to their academic performance, the teachers should consider these in their teaching strategies and school activities, so that, the students would be at par with each other.

	2. The students should be encouraged to highly practice kinesthetic learning style regularly to maintain their academic performance.

	3. The students should be uplifted to engage in hands-on activities regularly to maintain gaining self-knowledge, learning at their own comfort level, creativity through self-expression, boost positive social interaction, develop problem solving skills, and learn with their own creative potentials.

 	4. Teachers should highly practice their teaching strategies to sustain the learning style of the students and they should explore other possibilities in improving or adopting other teaching strategies to support the learning of their students.

	5. Teachers should strive for a balance of instructional methods presented within the classroom to promote tailored teaching practices that best suit to each learner’s unique 

preference.

	6. Teachers should be aware of which learning style students perform well with, and implement such approaches to ensure effective understanding and high academic performance.

	7. The school should implement coherent and meaningful professional development programs that would enhance teacher-

effectiveness.  

	8. Another study may be conducted to validate the findings of the study.

	9. Another study may also be conducted considering other variables in teaching and widening its scope.







Chapter 6



MONITORING OF SCHOOL ADMINISTRATOR AND CLASS OBSERVATION SCHEME FOR THE GRADE 11 STUDENTS AND TEACHERS



	This chapter presents the offshoot of the study which was the monitoring of school administrator and class observation scheme for the Grade 11 students and teachers of Calbiga National High School, Calbiga II District.



Rationale



	Monitoring of school administrator and class observation are important tools for education policy and research. By monitoring and observing teachers in the classroom, it is possible to measure the pact of training programs and other interventions on teachers and, in turn, on student learning. Classroom observation can help education benchmark the performance of schools and school systems in important areas such as teachers’ use of instructional time and education materials, student engagement, and use of best practice teaching techniques. It can provide school heads and mentors with formative feedback for individual teachers. And for school systems moving toward performance-based proton and compensation, monitoring and classroom observation are essential elements of a comprehensive evaluation of the performance of individual teachers. However, in order to generate useful data, classroom observations must use a stan-

ardized method and be carried out by trained observers.       

	May we be enlightened that learners must learn the way, we educators, teach them and also the way we live to what we know. The school where we are in need to understand this, and its role in the monitoring and class observation to improve the academic performance of each learner, entrusted in our hands, educators. 



Vision Statement



	Student learning is the primary function of the schools, so as to why the effective supervision of instruction is one of the most critical functions of the administrator. Schools are to provide equal access to quality educational programs for all students, so, administrators must hold teachers accountable for providing an appropriate and well-planned program. These programs include a variety of teaching strategies designed to meet the diverse needs of all students in our complex society.   



Mission Statement



	Through the effective supervision of instruction, administrators should reinforce and enhance teaching practices that will contribute to improved student learning. By skillfully analyzing performance and appropriate data, administrators should provide meaningful feedback and direction to teachers that can have a profound effect on the

learning that occurs in each classroom. 



Objectives



	This Monitoring of School Administrator and Class Observation Scheme aims to fully understand the areas of focus for teacher’s evaluation and the components of effective teaching strategies for the improvement of the Academic Performance of the Senor High School Grade 11 Students of Calbiga II District, Calbiga National High School, Samar Division.  

	Specifically, it is expected to:

	1. Commit the teachers on reconstructing of practices, instructional strategies and techniques that could result in the enhancement of student learning.   

	2. Help the Grade 11 students on the learning styles needed for the improvement of their Academic Performance. 

	3. Enhance in providing learning activities for diverse learners and to use county resources to improve learners’ academic performance.

	4. Ensure quality education through establishing and 

maintaining a suitable learning environment.

	5. Provide an appropriate and well-planned program, to meet the diverse needs of all students in this complex society.  





Features of the Program



	The content of the monitoring of School Administrator and Class Observation covers the following areas: 1) vision; 2) mission; 3) objectives; 4) methods/strategies; 5) resources; 6) time frame; and 7) success indicators.



THE INTERVENTION SCHEME



		Objectives

		Methods/

Strategies

		Resources

		Time Frame

		Success Indicators



		1. Commit the teachers on restructuring of practices, instructonal strategies, and teachniques that could result in the enhancement of students’ learning. 

		Attend school-based trainings programs/

seminars/

workshops



One-time study

		Personal Funds/

MOOE











Internet surfing for lesson guides

		Year-Round













Twice a week, 2nd semester

		Translated the results of observations and the summary of data into meaningful conference feedback that guided and encouraged teachers in improving instruction



		

2. Help the Grade 11 students on the learning styles needed for the improvement of their Academic Performance. 

 

		Attend trainings on Teaching Strategies in the Division









Attend short-term course





Attend LAC Session to study DepEd digital lesson

		InSET Funds/ Personal Funds/ Scholars hip grants from LGU and the DepEd













Master Teachers/DSS

		Summer InSET 2020, Saturday classes, 2nd semester



















Year-Round

		Increased competencies in mastery of the content and skills in teaching







Increased learners’ performance based on NAT Result





Increased teacher proficiency results



		3. Enhance in providing learning activities for diverse learners and to use county resources to prove learners’ academic performance.

		Engage in community project



Professional reading on connecting classroom activities to community development

		Available NGO Projects







Library LGU Center

		First 3 weeks of April

		Enhanced competencies in established learning environment conducive to community aspiration



		4. Ensure quality education through establishing and maintaining a suitable learning environment.

		Attend District and Regional Seminar-Workshops/Trainings

		InSET Fund/ MOOE Funds/ Personal Funds

		3rd Week of January

		Stimulated discussed and prompted a review of current practices.



		5. Provides an appropriate and well-planned program, to meet the diverse needs of all students in this complex society.

		Attend LAC Session to study DepEd digital lesson



Attend School District/ Division Conferences 

		InSET Fund/ MOOE Funds/ Personal Funds

		Year-Round

		Provided meaningful feedback and

direction to teachers that have a profound effect on the learning that occurs in each classroom.













Strategy of Implementation



	There were many things that were accomplished before the intervention scheme was implemented, including: 1) asked the help from the district supervisor in seeking the approval from the schools division superintendent for the implementation of the scheme; 2) once approved, requested from the schools division superintendent in issuing a memorandum for the implementation of the Intervention Scheme in the district and inviting support from the school administrators and the cooperation also of the General P.T.A Officers in the activity of the scheme; and 4) seek alliance from the local government (LGU) or non-government organization (NGO) in the implementation of the scheme especially if a budget was required.



Budgetary Requirements



    In implementing this action plan, the following budgetary 

requirements will be entailed:

Supplies and Materials . . . . . . . . . . . . . . . ₱15,000.00

Meals and Snacks during Assessment and Planning . . 10,000.00

Other Incidental Expenses  . . . . . . . . . . . . . 10,000.00

       		               TOTAL . . . . . . .  35,000.00

Funding Source

	Funding for the action plan may come from the following 

sources:

1. General PTA or Homeroom PTA Funds;

2. School MOOE;

3. Proceeds from an income generating project launched by the school; and

4. Voluntary support and donations from the LGU and/or NGO’s.



Monitoring and Evaluation



	This is the most important part of the students and teachers’ development scheme because the persons involved in the implementation of the scheme will determine whether the goals and objectives will be carried out or not. They will ascertain also what other things will be needed to be done to accomplish the goals and objectives. In monitoring and evaluating, the following can be used as tools: 1) 10 monthly progress reports; 2) monthly accomplishment report of activities 3) regular strategic assessment among the Grade 11 students and the teachers.
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	As potent source of information, the undersigned requests your cooperation in answering the attached questionnaire.



	Rest assured that any information given in this questionnaire will be held in strict confidentiality and shall be used solely for the purpose of this study.



	Thank you very much for the usual cooperation.



							







							 Very truly yours,



					      (SGD.)ELENA M. DELA CRUZ

		                      Teacher-Researcher











PART I. PROFILE OF RESPONDENT





Direction:	Kindly supply the information asked for by writing on the space provided or by checking appropriate box.



Name (optional): _______________________________________  





1. Age: ___________		Sex:  ___Male  	___Female



2. Family Size	___ 4 members only including parents

___ 5-10 members including parents

___ more than 10 members including parents

	  

3. Parents’ Highest Educational Attainment:



		Father						Mother	



_______	Post Graduate			_______



_______	College Graduate		_______



_______	College Level			_______



_______	Techno-Vocational		_______

		

		_______	High School Graduate	_______



_______	High School Level		_______



_______	Elementary Graduate		_______



_______	Elementary Level		_______



_______	No Schooling			_______



4. Parents’ Occupation:



		Father:	___________________________________ 



		Mother:	___________________________________

 

5. Gross Monthly Family Income:	 



		_____Less than 10,000		_____50,000-69,999



		_____10,000-29,999		_____70,000-99,999



		_____30,000-49,999		_____100,000 and over



6. Grade in 2st Century Literature during the First Semester:͟͟͟

7. Preferred Mode of Participation in the Class:

		_____Group Activity		_____Written

	

		_____Individual Activity	_____Oral



		_____Both, Group and Individual Activity



8. Seating Arrangement:



			___by clusters

			___by desk rows

			___by table rows

			___by semi-circle

			___by pairs

			___by activity zones or centers

			___others, please specify: _______________



9. Kinesthetic Intelligence Personality Max Result: _____

10. Kinesthetic Learning Style Personality Max Result:_____



PART II. EXTENT OF UTILIZATION of KINESTHETIC TEACHING METHODS EMPLOYED BY TEACHERS



Direction:	Below are kinesthetic teaching methods employed by teachers in the teaching-learning process. Kindly assess each indicator by checking the appropriate column using the following scale:





		5 – Very High Extent	(VHE)

		4 – High Extent		(HE)

		3 – Moderate Extent		(ME)

		2 – Low Extent			(LE)

		1 – Very Low Extent		(VLE)





		

Statements

My teacher refers to:

		5

		4

		3

		2

		1



		

		VHE

		HE

		ME

		LE

		VLE



		1. Give breaks when possible and have students move around during those breaks.

		

		

		

		

		



		2. Provide hands-on learning tools when possible (models, clay, blocks, etc.)

		

		

		

		

		



		3. Use the outdoors for learning opportunities when possible.

		

		

		

		

		



		4. Teach concepts through games and projects.

		

		

		

		

		



		5. Have students answer questions during class on white board.

		

		

		

		

		



		6. Use a dance, lay, or role lay activities to reinforce information.

		

		

		

		

		



		7. Use Think, air, Share method.

		

		

		

		

		



		8. Use the technology teaching tools.

		

		

		

		

		



		9. Develop assignments that will be interactive.

		

		

		

		

		















Thank You Very Much...





                      The Researcher
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APPLICATION FOR PERMISSION TO STUDY





Name of Applicant: ELENA M. DELA CRUZ				Position: SHS TEACHER I                           

Civil Service Eligibility: LICENSURE EXAMINATION FOR TEACHERS	Civil Status: MARRIED

Name of School where employed: CALBIGA NATIONAL HIGH SCHOOL	Brgy.: MACAALAN

Municipality: CALBIGA							Perm/Prov’l: SAMAR

Distance in kms. between official station and college where enrolled: 65.2 kms





SAMAR COLLEGE INC., CATBALOGAN CITY, SAMAR



	Course applied for: MASTER OF ARTS IN EDUCATION (MAEd)

	Specialization: Communicative Language Learning

	Academic Year: 2019-2020			            Qtr./Sem. Summer: 1st Semester

										

Course to be taken this term and the schedule: 



    COURSE	                    DAYS OF THE WEEK                          HOURS OF THE WEEK



Thesis Writing 		            1			                            3

		



Credits or Units towards: 			BSE	                  MA		 EdD/PhD

Total Number of Previous Units Earned:		                                45

Number of Units to be Earned this Qtr./Sem./Summer:		       6





	I hereby certify that I have carefully read the information on the next page of this form, and all the provisions of which I am bound to observe very strictly. I understand that the regulations on the outside study of teachers are intended to primarily safeguard the health of the teachers and to maintain their efficiency in the service. I also understand that if, in the opinion of the Schools Division Superintendent, this study adversely affects my efficiency as a teacher, this permission to study shall be revoked.	



							       



							      (SGD.) ELENA M. DELA CRUZ	                  									     Applicant





Date Submitted: June 21, 2019
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I N S T R U C T I O N S



1. Application for permission to study in five (5) copies must reach the office not later than two (2) months before the start of the actual classes. THE TEACHER WILL FILE REQUEST BEFORE ENROLLING FOR THE FIRST TIME IN ANY SCHOOL, COLLEGE or UNIVERSITY.

2. The teacher applicant must be doing satisfactory work with an efficient rating of “ABOVE AVERAGE” or higher.

3. The permission is given until the applicant complete the curriculum towards a degree. He does not need to file a request for permission every semester.

4. Teachers who are about to finish course, or who have started a course as well as the subject already completed and those still to be taken, shall be certified by the Registrar of the private school concerned.

5. After each semester, every teacher who has granted permission to study should submit to the Superintendent’s Office, through channels, a certified true copy of the report on the ratings be obtained in the course which he took during the semester including the number of units earned. In addition, as soon as he/she finished a specific curricular towards a degree, he/she should submit a complete set of his/her transcript of grades and special order to the superintendent through his immediate superior for validation and verification.

6. The Maximum study of nine (9) units per semester or summer should be strictly observed. Teachers who are candidates for graduation may be allowed to carry from (1) one to three (3) units more than the nine (9) units authorized, provided that those units are the last units that the teachers need to enable them to graduate. No exemption will be given to the teachers who do not fall under the above state condition. Violation of this regulation on the study load shall be sufficient cause for revocation of the permission to study for administrative action.

7. The college, school or university in which the teacher contemplates enrolling should be accessible to this official station so that he will not be unduly complied to hurry there in order to arrive at his class by time. The teacher should attend to his outside study not earlier than thirty (30) minutes after the afternoon session in the public school.



SAMAR COLLEGES, INC. CATBALOGAN CITY, SAMAR



C E R T I F I C A T I O N

TO WHOM IT MAY CONCERN:

	

	This is to certify that ELENA M. DELA CRUZ, a public-school teacher, is seeking admission in this college to MASTER OF ARTS IN EDUCATION (MAEd) – COMMUNICATIVE LANGUAGE LEARNING (CLL) with the following subject offered this Second Semester – S.Y. 2019-2020.

 

COURSE	       DAYS OF THE WEEK 	 HOURS OF THE WEEK/SCHEDULE



        Thesis Writing                                  1			                  3	                10:30-1:30



 (SGD.) NIMFA T. TORREMORO, PhD		                              (SGD.) GRESILDA P. NAVAJA

             DEAN, College of Graduate Studies		                                                      Registrar			                              								                    

NOTE: 1. Weekdays classes in a semestral term should not be earlier than 6:00 p.m.

             2. Unless superseded by the DEPED every term, a 3-unit lecture subject should be taken as follows:

SUMMER TERM – 1 ½ hours daily Monday through Saturday. Maximum load; 9 units for all courses, 6 units in Law in prescribed subjects. SEMESTRAL TERM – A total of three (3) hours a week. Maximum Load: 9 units for Undergraduate course or 6 units of graduate level course except for enrollees in Special Saturday Classes.
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		Division of Samar



		CALBIGA NATIONAL HIGH SCHOOL



		Macaalan, Calbiga, Samar



		Grades 7-10 School ID No. 303597 | Grades 11-12 School ID No. 344804



		



		MIDTERM MEAN/MPS



		FIRST SEMESTER

S.Y. 2016-2017



		Year and Section

		Teacher

		Subjec

 Type

		Subject Taken

		No. of Students who took the Test

		Raw Score

		MEAN

		MPS



		A. Core Subjects:

		 

		 

		 

		 

		 

		 

		 



		Grade 11-Art Lovers

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		47

		1892

		40.25

		80.51



		Grade 11-Philosohers

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		40

		1655

		41.38

		82.75



		Grade 11-Food Lovers

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		31

		1129

		36.42

		72.84



		Grade 11-Cuisine

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		33

		1211

		36.69

		73.39



		Grade 11-Restaurateurs

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		51

		1899

		37.23

		74.47



		Grade 11-Calbiga's astry

		PPacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		79

		2858

		36.18

		72.35



		Grade 11-Entrereneurs

		Abaigar, Maurelle Van

		Core

		21st Century Literature form the Philippines and the World

		61

		2229

		36.54

		73.08



		Grade 11-Troubleshooters

		Abaigar, Maurelle Van

		Core

		21st Century Literature form the Philippines and the World

		59

		2176

		36.88

		73.76



		Grade 11-Rizal

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		51

		2177

		42.69

		85.37



		AVERAGE MEAN/MS

		

		

		

		

		

		

		76.50
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		Division of Samar



		CALBIGA NATIONAL HIGH SCHOOL



		Macaalan, Calbiga, Samar



		Grades 7-10 School ID No. 303597 | Grades 11-12 School ID No. 344804



		



		MIDTERM MEAN/MPS



		FIRST SEMESTER

S.Y. 2017-2018



		Year and Section

		Teacher

		Subject Tye

		Subject Taken

		No. of Students who took the Test

		Raw Score

		MEAN

		MS



		Core Subject



		Grade 11-Rizal

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		51

		2103

		41.24

		82.47



		Grade 11-Fundamentalists

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		18

		691

		38.39

		76.78



		Grade 11-Art Lovers

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		47

		1871

		39.8

		79.62



		Grade 11-Philosohers

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		40

		1598

		39.95

		79.9



		Grade 11-Entrepreneurs

		Abaigar, Maurelle Van

		Core

		21st Century Literature form the Philippines and the World

		61

		2234

		36.62

		73.25



		Grade 11-Food Lovers

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		31

		1133

		36.55

		73.09



		Grade 11-Cuisine

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		33

		1223

		37.06

		74.12



		Grade 11-Restaurateurs

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		51

		1980

		38.82

		77.65



		Grade 11-Calbiga's Pastry

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		79

		3122

		39.52

		79.04



		Grade 11-Troubleshooters

		Abaigar, Maurelle Van

		Core

		21st Century Literature form the Philippines and the World

		59

		2312

		39.19

		78.3



		

AVERAGE MEAN/MS

		

		

		

		

		

		

		

77.42
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CALBIGA II DISTRICT



		CALBIGA NATIONAL HIGH SCHOOL



		Macaalan, Calbiga, Samar



		Grades 7-10 School ID No. 303597 | Grades 11-12 School ID No. 344804



		Website: www.calbiganhsweb.wordpress.com





		



		MIDTERM MEAN/MS



		FIRST SEMESTER

S.Y. 2018-2019



		Year and Section

		Teacher

		Subject Type

		Subject Taken

		No. of Students who took the Test

		Raw Score

		MEAN

		MPS



		Core Subject



		Grade 11-Rizal

		Dela Cruz, Elena

		Core

		21st Century Literature form the Philippines and the World

		51

		2068

		40.55

		81.09



		Grade 11-Fundamentalists

		Dela Cruz, Elena

		Core

		21st Century Literature form the Philippines and the World

		49

		1829

		37.33

		74.65



		Grade 11-Art Lovers

		Dela Cruz, Elena

		Core

		21st Century Literature form the Philippines and the World

		47

		1867

		39.72

		79.45



		Grade 11-Philosohers

		Dela Cruz, Elena

		Core

		21st Century Literature form the Philippines and the World

		40

		1601

		40.03

		80.5



		Grade 11-Entrepreneurs

		Dela Cruz, Elena

		Core

		21st Century Literature form the Philippines and the World

		44

		1588

		36.09

		72.18



		Grade 11-Food Lovers

		Dela Cruz, Elena

		Core

		21st Century Literature form the Philippines and the World

		31

		1011

		36.16

		72.32



		Grade 11-Travellers

		Dela Cruz, Elena

		Core

		21st Century Literature form the Philippines and the World

		48

		1894

		39.46

		78.92



		Grade 11-Calbiga's astry

		Pacheco, Alex

		Core

		21st Century Literature form the Philippines and the World

		79

		2998

		37.95

		75.89



		Grade 11-Troubleshooters

		Abaigar, Maurelle Van

		Core

		21st Century Literature form the Philippines and the World

		59

		2232

		37.83

		75.66



		AVERAGE MEAN/MS

		

		

		

		

		

		

		76.74



















































C U R R I C U L U M     V I T A E



































NAME                :    ELENA M. DELA CRUZ



HOME ADDRESS		:	Brgy. Timbangan Calbiga, Samar

						

CONTACT NUMBER		:	09486730943



EMAIL ADDRESS		:	elena.delacruz007@deped.gov.h



BIRTH DATE		:	November 13, 1983



BIRTH PLACE		:	Brgy. Timbangan Calbiga, Samar



CIVIL STATUS		:	Married



PRESENT POSITION	:	Senior High School Teacher I



STATION			:	Calbiga National High School

 									

CURRICULUM PURSUED  : 	Master of Arts in Education

                        (MAEd)



SPECIALIZATION      :  	Communicative Language Learning 

                        (CLL)



EDUCATIONAL BACKGROUND



ELEMENTARY      	:  	Calbiga Central Elementary School	

								

						 

SECONDARY        	: 	Calbiga National High School

						

						         			

TERTIARY	   		: 	Southern Luzon State University

											

						

GRADUATE STUDIES	:	Samar College, INC.



ELIGIBILITY



Licensure Examination for Teachers

Computer Systems Servicing NCII

HONORS/AWARDS/RECOGNITIONS



CHIEF ADVISER			: Senior High School English Club 

CHAIRPERSON			: Job Orientation for the 2018 

                           Newly-Hired Teachers 

MASTER OF CEREMONY		: Division Festival of Talents



ORGANIZER				: National Reading Month 

                          (since 2018 up to present)



FACILITATOR			: Monitoring and Verification of  

                           Senior High School Program 



FACILITATOR			: In-Service Training for Teachers 

GRADE 11 DEPARTMENT 

OUTSTANDING TEACHER		: S.Y. 2019-2020



RESOURCE SPEAKER		: Hosting and Scriptwriting  

                           Capability Enhancement District 

                           Seminar-Workshop 



RESOURCE SPEAKER		: Senior High School Career Guidance 

                           Program 



WORK EXERIENCES



SALESLADY				: Ever Gotesco Mall (2006-2007)

CALL CENTER AGENT		: TELUS International Company 

                           Inbound (2008-2010)



SENIOR HIGH SCHOOL 

TEACHER				: Calbiga NHS (2018 up to Present)





SEMINARS, WORKSHOPS AND TRAININGS ATTENDED

Radio Scriptwriting Seminar Workshop Conducted by the District II of Calbiga on October 12-14, 2020



Radio Broadcasting Techniques and Broadcast Simulation Conducted by the District II of Calbiga on February 5-7, 2020



Seminar-Workshop on Campus Journalism (District Level) Conducted by the District II of Calbiga on December 9-11, 2019



Action Research (District Level) Seminar-Workshop Conducted by the District II of Calbiga on November 25-27, 2019



Hosting/Emceeing/Speaking Seminar-Workshop Conducted by the District II of Calbiga on September 19-21, 2019



Teacher Induction Program Training Conducted by the Division of Samar on August 15-17, 2018
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Figure 2. The Map Showing the Locale of the Study








