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Chapter 3



METHODOLOGY



The chapter enumerates and discusses the methods and procedures used by the research in the conduct of the study. This chapter includes discussions on the following: research design, the locale of the study, instrumentation, validation of the instrument, sampling procedure, data gathering procedure, and statistical treatment of data.  



Research Design

The present study employed the descriptive research design with correlational analysis to determine the influence of the Mother Tongue-Based Multilingual Education (MTB-MLE) in the academic performance of Grade 1 pupils in Music, Arts, Physical Education, and Health (MAPEH), Edukasyon sa Pagpapakatao (EP), Mathematics, and Araling Panlipunan in the District of Tarangnan for School Year 2014-2015. The study determined the academic rating of the pupil-respondents in MTB-MLE during the School Year 2014-2015. The study also determined the academic performance of the pupil-respondents in some learning areas mentioned above. 

Meanwhile, the pupil-respondents’ academic rating in MTB-MLE was correlated with their profile variates which included their age and sex, reading level based on EGRA, and standard score based on SReYA. Likewise, the academic rating of pupil-respondents in MTB-MLE was correlated with their academic performance in MAPEH, Araling Panlipunan, Edukasyon sa Pagpapakatao, and Mathematics.

Descriptive and inferential statistical tools were used in the study to treat the data gathered. These statistical tools included Frequency Count, Percentage, Weighted Mean, Standard Deviation, Pearson’s Product-Moment Coefficient of Correlation (Pearson’s r), and Fisher’s t-Test. 



Locale of the Study 

Figure 2 shows the locale of the study, the District of Tarangnan. 

The District of Tarangnan is within the municipality of Tarangnan in the Province of Samar. The Municipality of Tarangnan is a fourth-class municipality in the Province which has a total population of 24,146 as of the 2010 census of the population by the Philippine Statistics Authority. It is situated on the Western Coast of Samar Island, to the southeast of the ancient town of Bangahon, now Gandara, and to the north of Samar’s capital, Catbalogan. 

	Moreover, Tarangnan is found near the former ancient pueblo Tinago, the first town to be Christianized and was made a center or cabecera. The said municipality is situated in the western portion of the island of Samar.
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Figure 2. The Locale of the Study



	The said municipality is bounded on the north by the Municipality of Pagsanghan, in the south by the capital city of Catbalogan, and on the west by the Samar Sea or Maqueda Bay. The distance of the municipality to Catbalogan is about 36 kilometers and 60 kilometers away from Calbayog City. It can be reached through an 11 kilometer-road from the Maharlika Highway crossing Barangay Balugo by a provincial road (Fiesta Souvenir Program, 2012:5).

The map specifically points out elementary schools in Tarangnan District considered as research environment of this study. This study was conducted in 33 elementary schools which included: Alcazar Elementary School (ES), Bahay ES, Balunga-as ES, Balugo ES, Bangon ES, Bisitahan ES, Cagtutulo ES, Dapdap ES, Tizon ES, Palencia ES, Sta. Cruz ES, Lucerdoni ES, Majacob ES, Mancares ES, Sugod ES, Sto. Nino ES, Bunga ES, Cambatutay Viejo ES, Cambatutay Nuevo ES, Cabunga-an ES, Tigdaranao ES, Libucan Guti ES, Libucan Daco ES, Baras ES, San Vicente ES, Pajo ES, Canunghan ES, Gallego ES, Talinga ES, Binalayan ES, Lahung ES, Oeste ES, and Tarangnan Central ES. Tarangnan District has 687 Grade 1 pupils, with 152 teachers and 13 school heads (District BEIS).



Instrumentation

	The researcher made use of the results from the two standard tools which are the EGRA and SReYA. The results were taken from the pupils’ permanent records where Grade 1 teachers had custody. With regards to the academic rating of the pupil-respondents, the researcher made use of their data from their permanent records as well.  

	The School Readiness Year-End Assessment (SReYA) is an assessment administered for Kindergarten pupils. However, the results of these tools also serve as the basis for the pupils’ readiness profile which Grade 1 teachers may utilize. This tool is intended to assess teachers’ performance but as the basis for providing appropriate instruction, assistance, and interventions to Grade 1 entrants. Hence, teachers are advised not to coach the children during the conduct of the SReYA. This shall be administered using the mother tongue at the end of the school year. 

	The assessment shall also be done in every school by the District SReYA team, headed by the District Supervisor, principal, and a teacher. The SReYA team is responsible for safeguarding the materials as well as the validity and reliability of assessment results. The test shall be administered in one day with 15 kindergarten pupils per testing room. 

	For the Early Grade Reading Assessment (EGRA), this assessment instrument is designed to be a sample-based system diagnostic measure. The purpose of this assessment is to document student performance on early grade reading skills to inform administrators, teachers, and parents for improving instruction. As it is designed, EGRA is not intended for direct use by teachers, nor it is meant to screen individual students. It is also most certainly not intended to be a high-stakes accountability measure for making funding decisions or determining student grade passing. But that does not mean that the development of one version of the instrument cannot inform another version with a different purpose and use. 

	The measures included in this version of EGRA could be adapted for teacher use in screening of individual students and with multiple forms that are equated, EGRA could be used to monitor the progress of students within a given instructional program. The EGRA subtest measures letter recognition, nonsense word decoding, and oral reading fluency which have been used to fulfill a diverse range of assessment needs, including screening, diagnostic, and progress monitoring purposes. Likewise, EGRA is an orally-administered test to determine basic reading skills in terms of letter-sound identification, word and non-word decoding, and reading comprehension. It has provided educators with quick and easy-to-interpret feedback on the literacy levels of students in primary schools.

Under the EdData II Project, Research Triangle Institute (RTI) International worked with DepEd’s Bureau of Elementary Education, and TNS Global in conducting baseline assessments to support the MTB-MLE Program of the country with the use of contextualized EGRA instruments.



Validation of Instrument

	The researcher did not employ any validation technique considering that the results of the two assessment tools were readily available from the pupil-respondents’ records. Likewise, the instruments were already validated at the national level because these are standard tools. 



Sampling Procedure

	The respondents of this study are Grade 1 pupils of the various elementary schools in the District of Tarangnan during the School Year 2014-2015. The researcher used total enumeration or universal sampling to get all the 687 pupils.

The respondents came from the following schools: Alcazar Elementary School (ES), Bahay ES, Balunga-as ES, Balugo ES, Bangon ES, Bisitahan ES, Cagtutulo ES, Dapdap ES, Tizon ES, Palencia ES, Sta. Cruz ES, Lucerdoni ES, Majacob ES, Mancares ES, Sugod ES, Sto. Nino ES, Bunga ES, Cambatutay Viejo ES, Cambatutay Nuevo ES, Cabunga-an ES, Tigdaranao ES, Libucan Guti ES, Libucan Daco ES, Baras ES, San Vicente ES, Pajo ES, Canunghan ES, Gallego ES, Talinga ES, Binalayan ES, Lahung ES, Oeste ES, and Tarangnan Central ES. 

Below is the table of the number of respondents per school.

Table 1



Number of Pupils Involved in the Study



		School

		Number of Pupils



		Tarangnan CES

Alcazar ES

Bahay ES

Balonga-as ES

Balugo ES

Bangon ES

Baras ES

Binalayan ES

Bisitahan ES

Bonga ES

Cabunga-an ES

Cagtutulo ES

Cambatutay Nuevo ES

Cambatutay Viejo ES

Canunghan ES

Dapdap ES

Gallego ES

Lahong ES

Libucan Daku ES

Libucan Guti ES

Lucerdoni ES

Majacob ES

Mancares ES

Oeste ES

Pajo ES

Palencia ES

San Vicente ES

Sta. Cruz ES

Sto. Niño ES

Sugud ES

Talinga ES

Tigdaranao ES

Tizon ES

		121

  6

 17

 16

 17

  5

  5

  4

 11

 22

 11

 11

  9

 13

 14

 17

 18

  7

 20

  5

 27

 51

 28

 47

  5

 33

 18

 20

 11

 29

 15

 36

 16



		Total

		687







Data Gathering Procedure

	In this study, the data gathered were results from the EGRA and SReYA administered to the pupil-respondents in the previous school year. Likewise, the researcher gathered data from the pupil-respondents’ ratings in MTB-MLE. The researcher asked permission from the Schools Division Superintendent of the Department of Education, Samar Division to gather data needed for her study since Tarangnan District is under Samar Division. Upon approval of the abovementioned education authority, the researcher also sought permission from the Public Schools District Supervisor and principals of the 33 elementary schools to have access to the permanent records of Grade 1 pupils in the whole district. The fourth periodical test was administered earlier so this study was conducted from November 2014 until the first week of March 2015.



Statistical Treatment of Data 

The data were quantitatively computed and analyzed using both descriptive and inferential statistical tools such as Frequency Count, Percentage, Weighted Mean, Standard Deviation, Pearson’s Product-Moment Coefficient of Correlation (Pearson’s r), and Fisher’s t-Test. 

	Frequency Count and Percentage.  Frequency distribution is expressed in percentages of the subject responses, this was used for interpretation of simple numerical facts. In this particular study, it was used to quantify respondents’ characteristics, such as age and sex, scores obtained from EGRA and SReYA.

Arithmetic Mean. This tool was used to determine the average age of the respondents and scores obtained from EGRA and SReYA as well as their academic rating in MTB-MLE and academic performance in the four learning areas.

Standard Deviation. This statistic was used to determine the variability of the data as taken from the average particularly on the age, scores obtained from EGRA and SReYA as well as their academic rating in MTB-MLE and academic performance in the four learning areas.		

Pearson’s Product–Moment Correlation Coefficient (Pearson’s r). Pearson’s r was used to determine the relationship between the personal profile of the pupil-respondents and their academic performance in the four learning areas with their academic rating in MTB-MLE. The formula (Walpole, 1997:207) is:

NXY – (X) (Y)

			rxy = ---------------------------------------------------- 



				   [NX2 – (X)2] [NY2 – (Y)2]





	where:  rxy refers to the computed correlation



                 coefficient between X and Y;



	        X refers to the sum of the values in

 

                 the first set of the dependent variable;



		   Y refers to the sum of the values in the



                 second set of the dependent variables;



		  XY refers to the sum of the product of X  



                 and Y;



         X2 refers to the sum of the squared X 



                 values; and



	 	  Y2 refers to the sum of the squared Y values.





Fisher’s t-test.  This was used to test the significance of the computed r, which will serve as the basis for the acceptance and rejection of the null hypothesis.  

The following formula (Ferguson and Takane, 1989:207) was used:



                                                           N – 2 

			t =          r     -----------

				            1 – r2

	               

where:



       N = the number of observed values of



           responses/respondents;



       r = the computed Pearson-product moment 



           correlation coefficient





The computed value was compared with the critical value adopting the following decision rule: accept the null hypothesis if and when the computed value turned lesser than the critical value, and reject the null hypothesis if and when it turned otherwise.

The hypothesis was tested at a 0.05 level of significance to determine the critical region of acceptance and rejection.  For precision and accuracy in the computation, the researcher utilized the available software and statistical packages in the data processing.
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Figure 2. Shows the Map of Tarangnan, Samar
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Chapter 4



PRESENTATION, ANALYSIS, AND INTERPRETATION OF DATA



This chapter presents the findings of the study with the corresponding analysis and interpretation. Included in this chapter are data on the profile of the pupil-respondents; the academic rating of pupil-respondents in MTB-MLE during the School Year 2014–2015; the academic performance of the pupil-respondents in the identified learning areas; and the tests of hypotheses regarding the relationship between the academic rating of pupil-respondents in MTB-MLE and their academic performance in some learning areas; and between the academic rating of pupil-respondents in MTB-MLE and the pupil-related variates.



Profile of Pupil-Respondents

	The profile of the pupil-respondents is herein given in terms of their age and sex, reading level based on the results of EGRA, and standard scores based on SReYA shown in Tables 2 to 4. 

Age and Sex. Table 2 provides the information regarding the age and sex of the pupil-respondents.

Table 2 provides that the pupil-respondents’ ages ranged from six to eight years old whereby 396 or 57.64 percent were aged six years old while 287 or 41.78 percent were aged seven years old, and four or 0.58 percent were aged eight years old. 

Table 2



Age and Sex of Pupil-Respondents



		Age 

		Sex

		f

		%



		

		Male

		Female

		

		



		8

		2

		2

		4

		  0.58



		7

		145

		142

		287

		 41.78



		6

		207

		189

		396

		 57.64



		Total

		354

		333

		687

		100.00



		%

		51.53

		48.47

		100.00

		



		Mean

		6.43 years old



		S. D.

		0.51 year







	The mean age of the pupil-respondents was 6.43 years old with a standard deviation of 0.51 year. The data suggested that the pupil-respondents were in their right age for the grade level they were enrolled in during the School Year 2014–2015.

Furthermore, the majority of the pupil-respondents belonged to the male sex accounting for 354 or 51.53 percent. The remaining 333 or 48.47 percent were female counterparts. 

The data signified male dominance among the pupil-respondents. The data runs contrary to the norm of enrollment which is usually female pupils dominate male pupils as per the data from the Department of Education (DepEd). Hence, this is an unusual trend in enrollment.  

Reading Level based on EGRA. Table 3 presents the reading level of the pupil-respondents based on the results of EGRA. 

Table 3



Reading Level of Pupil-Respondents 

Based on EGRA



		Reading Level

		F

		%



		11

		15

		  2.18



		10

		67

		  9.75



		9

		152

		 22.13



		8

		229

		 33.33



		7

		143

		 20.82



		6

		81

		 11.79



		Total

		687

		100.00



		Mean Reading Level

		8





Legend: Grade 6 Reading Level - Kindergarten

        Grade 7 Reading Level - Grade 1

        Grade 8 Reading Level – Grade 2

        Grade 9 Reading Level – Grade 3

        Grade 10 Reading Level – Grade 4

        Grade 11 Reading Level – Grade 5



	It can be gleaned from Table 3 that a number of the pupil-respondents, that is, 229 or 33.33 obtained a reading level of Grade 8 based on the EGRA while 152 or 22.13 percent obtained a reading level evaluation of Level 9, 143 or 20.82 percent were in Level 7, 81 or 11.79 percent were in Level 6, 67 or 9.75 percent were in Level 10, and the remaining 15 or 2.18 percent were in Level 11. The mean reading level of the pupil-respondents based on the EGRA was Level 8 which means that their reading level is almost for Grade 2. 

The data implied that the pupil-respondents indicated their readiness in reading and could read and understand what they have read.

	Standard Score based on SReYA. Table 4 reveals the standard score of the pupil-respondents based on the SReYA. 

Table 4



Standard Score Based on SReYA



		Standard Score

		F

		%



		29

		92

		 13.39



		28

		133

		 19.36



		27

		122

		 17.76



		26

		147

		 21.40



		25

		81

		 11.79



		24

		59

		  8.59



		23

		44

		  6.40



		22

		2

		  0.29



		21

		7

		  1.02



		Total

		687

		100.00



		Mean

		26.42



		S. D.

		1.82





	 

	As revealed in the table, 147 or 21.40 percent of the pupil-respondents obtained a standard score of 26 while 133 or 19.36 percent got a standard score of 28, 122 or 17.76 percent obtained a standard score of 27, 92 or 13.39 percent got a standard score of 29, 81 or 11.79 percent got a standard score of 25, 59 or 8.59 percent obtained 24, 44 or 6.40 percent got 23, seven or 1.02 percent obtained a standard score of 21, and the remaining two or 0.29 percent got a standard score of 22.

	The mean standard obtained by the pupil-respondents based on the SReYA was calculated at 26.42 with an SD of 1.82. The data signified that the pupil-respondents expressed moderate readiness for school activities. This meant that they can understand and follow instructions with the different activities in school. 



Academic Rating in MTB-MLE during the 

  School Year 2014-2015 

	Table 5 contains the academic rating of the pupil-respondents in the MTB-MLE for the four grading periods during the School Year 2014 – 2015.

	During the first grading period, Table 5 shows that the academic rating of the pupil-respondents ranged from 75 to 82. One-hundred ninety-eight or 28.82 percent of the pupil-respondents obtained a rating of 79 while 150 or 21.83 percent got a rating of 78, 141 or 20.52 percent obtained a rating of 77, 103 or 14.99 percent obtained an academic rating of 76, 36 or 5.24 percent got 80, 30 or 4.37 percent obtained 81, 21 or 3.06 percent obtained 75, and eight or 1.17 percent got 82.

Table 5



Academic Rating of the Pupil-Respondents in the

MTB-MLE During the School Year 2014 – 2015





		Rating

		1st Grading

		2nd Grading

		3rd Grading

		4th Grading



		

		f

		%

		F

		%

		f

		%

		f

		%



		84

		0

		  0.00

		0

		  0.00

		0

		  0.00

		44

		  6.40



		83

		0

		  0.00

		0

		  0.00

		44

		  6.40

		33

		  4.80



		82

		8

		  1.17

		24

		  3.49

		19

		  2.77

		280

		 40.76



		81

		30

		  4.37

		49

		  7.13

		184

		 26.78

		142

		 20.67



		80

		36

		  5.24

		147

		 21.40

		162

		 23.58

		135

		 19.65



		79

		198

		 28.82

		182

		 26.49

		122

		 17.76

		37

		  5.39



		78

		150

		 21.83

		110

		 16.01

		74

		 10.77

		16

		  2.33



		77

		141

		 20.52

		156

		 22.71

		64

		  9.32

		0

		  0.00



		76

		103

		 14.99

		1

		  0.15

		0

		  0.00

		0

		  0.00



		75

		21

		  3.06

		18

		  2.62

		18

		  2.62

		0

		  0.00



		Total

		687

		100.00

		687

		100.00

		687

		100.00

		687

		100.00



		Mean

		77.97

		78.74

		79.71

		81.32



		S. D.

		1.47

		1.50

		1.73

		1.30







The mean academic rating of the pupil-respondents in MTB-MLE during the first grading period, the School Year 2014–2015 was 77.97 with an SD of 1.47. 

During the second grading period, Table 5 also presents that the academic rating of the pupil-respondents in the MTB-MLE ranged from 75 to 82. A number of the pupil-respondents obtained academic rating in the MTB–MLE of 79 accounting for 182 or 26.49 percent while 156 or 22.71 percent got a rating of 77, 147 or 21.40 obtained 80, 110 or 16.01 percent got 78, 49 or 7.13 percent obtained a rating of 81, 24 or 3.49 percent got a rating of 82, 18 or 2.62 percent garnered a rating of 75, and one or 0.15 percent got a rating of 76.

	The mean academic rating of the pupil-respondents in the MTB-MLE during the second grading period, the School Year 2014 – 2015 was 78.74 with an SD of 1.50.

	During the third grading period, Table 5 also presents that the academic rating of the pupil-respondents in the MTB-MLE ranged from 75 to 83. A number of them obtained academic rating in MTB–MLE of 81 accounting for 184 or 26.78 percent while 162 or 23.58 percent got a rating of 80, 122 or 17.76 percent obtained a rating of 79, 74 or 10.77 percent got a rating of 78, 64 or 9.32 percent 77, 44 or 6.40 percent obtained a rating of 83, 19 or 2.77 percent obtained a rating of 82, and 18 or 2.62 got a rating of 75. 

The mean academic rating of the pupil-respondents in the MTB-MLE during the third grading period, the School Year 2014– 2015 was 79.71 with an SD of 1.73.

	During the fourth grading period, Table 5 also presents that the academic rating of the pupil-respondents in the MTB-MLE ranged from 78 to 84.  A number of them obtained academic rating in the MTB–MLE of 82 accounting for 280 or 40.76 percent while 142 or 20.67 percent got ratings of 81, 135 or 19.65 percent obtained a rating of 80, 44 or 6.40 percent got a rating of 84, 37 or 5.39 percent 79, and 16 or 2.33 percent obtained a rating of 78.

	The mean academic rating of the pupil-respondents in the MTB-MLE during the fourth grading period, the School Year 2014– 2015 was 81.32 with an SD of 1.30.

	The foregoing data indicated that the pupil-respondents manifested a relatively satisfactory performance in MTB-MLE which indicated that they were comfortable in using the mother tongue in assimilating school lessons.



Academic Performance in Some Identified Learning

  Areas of the Pupil-Respondents 

	Tables 6 to 9 show the academic performance of the pupil-respondents in Music, Arts, Physical Education, and Health (MAPEH), Eduksasyon sa Pagpapakatao (EsP), Mathematics, and Araling Panlipunan. 

 	MAPEH. Table 6 reflects the academic performance of the pupil-respondents in MAPEH based on their academic ratings in the four grading periods during the School Year 2014 – 2015.

Table 6



Academic Performance of the Pupil-Respondents in 

Music, Arts, Physical Education and Health



		Rating

		1st Grading

		2nd Grading

		3rd Grading

		4th Grading



		

		F

		%

		F

		%

		f

		%

		F

		%



		84

		0

		  0.00

		0

		  0.00

		0

		  0.00

		17

		  2.48



		83

		0

		  0.00

		0

		  0.00

		0

		  0.00

		186

		 27.07



		82

		21

		  3.06

		19

		  2.76

		99

		 14.41

		200

		 29.11



		81

		4

		  0.58

		30

		  4.35

		170

		 24.75

		68

		  9.90



		80

		31

		  4.51

		178

		 25.84

		151

		 21.98

		106

		 15.43



		79

		251

		 36.54

		169

		 24.53

		107

		 15.57

		73

		 10.62



		78

		153

		 22.27

		172

		 24.96

		95

		 13.83

		17

		  2.48



		77

		170

		 24.75

		84

		 12.19

		31

		  4.51

		16

		  2.33



		76

		20

		  2.91

		0

		  0.00

		34

		  4.95

		0

		  0.00



		75

		37

		  5.38

		37

		  5.37

		0

		  0.00

		0

		  0.00



		74

		0

		  0.00

		0

		  0.00

		0

		  0.00

		0

		  0.00



		73

		0

		  0.00

		0

		  0.00

		0

		  0.00

		0

		  0.00



		72

		0

		  0.00

		0

		  0.00

		0

		  0.00

		4

		  0.58



		Total

		687

		100.00

		687

		100.00

		687

		100.00

		687

		100.00



		Mean

		78.13

		78.78

		79.77

		81.32



		S. D.

		1.39

		1.36

		1.64

		1.77







	It can be gleaned from the table that during the first grading period, the academic performance of the pupil-respondents in MAPEH ranged from 75 to 82 with 251 or 36.54 percent garnered academic performance in MPEH of 79 while 170 or 24.75 percent obtained 77, 153 or 22.27 percent got 78, 37 or 5.38 percent obtained 75, 31 or 4.51 percent obtained a rating of 80, 21 or 3.06 percent and 20 or 2.91 percent obtained performances of 82 and 76, respectively, and the remaining four or 0.58 percent garnered a rating of 81 in MAPEH. The mean academic performance of the pupil-respondents in MAPEH during the first grading period was posted at 78.13 with an SD of 1.39.

	During the second grading period, the same table presents that the academic performance of the pupil-respondents in MAPEH ranged from 75 to 82. A number of them obtained an academic performance of 80 in MAPEH accounting for 178 or 25.84 percent while 172 or 24.96 percent got a rating of 78, 169 or 24.53 percent obtained 79, 84 or 12.19 percent got 77, 37 or 5.37 percent got academic performance in MAPEH of 75, 30 or 4.35 percent obtained rating of 81 and the remaining 19 or 2.76 percent garnered the highest performance in this grading period of 82. The mean academic performance of the pupil-respondents in MAPEH during the second grading period was pegged at 78.78 with an SD of 1.36.

	Likewise, Table 6 shows that during the third grading period, the academic performance of the pupil-respondents in MAPEH ranged from 76 to 82 whereby 170 or 24.75 percent of the pupil-respondents obtained an academic performance in MAPEH of 81.  One hundred fifty-one or 21.98 percent of them got the performance of 80 while 107 or 15.57 percent got the performance of 79, 99 or 14.41 percent obtained performance of 82, 95 or 13.83 percent got the performance of 78, 34 or .95 percent obtained performance of 76 and the remaining 31 or 4.51 percent got 77. The mean academic performance of the pupil-respondents in MAPEH during the third grading period was 79.77 with an SD of 1.64.

	During the fourth grading period, Table 6 reveals that the academic performance of the pupil-respondents in MAPEH ranged from 72 to 84 whereby 200 of them or 29.11 percent obtained academic performance of 82 while 186 or 27.07 percent got 83, 106 or 15.43 percent obtained 80, 73 or 10.62 percent garnered 79, 68 or 9.90 percent obtained 81, 17 or 2.48 percent obtained the highest performance of 84, another 17 or 2.48 percent obtained 78, 16 or 2.33 percent got 77, and the remaining four or 0.58 percent obtained the least performance in MAPEH which was 72. The mean academic performance of the pupil-respondents in MAPEH during the fourth grading period was registered at 81.32 with an SD of 1.77.

	The foregoing data suggested that the pupil-respondents garnered favorable academic performance in MAPEH during the School Year 2014–2015 is indicated by the mean ratings they obtained for the four grading periods which surpassed the DepEd’s required mastery level of 75.

	Edukasyon sa Pagpapakatao. Table 7 shows the academic performance of pupil-respondents in Edukasyon sa Pagpapakatao for the four grading periods during the School Year 2014– 2015.

Table 7



Academic Performance of the Pupil-Respondents in 

Edukasyon sa Pagpapakatao



		Rating

		1st Grading

		2nd Grading

		3rd Grading

		4th Grading



		

		F

		%

		F

		%

		F

		%

		f

		%



		85

		0

		  0.00

		0

		  0.00

		0

		  0.00

		4

		  0.58



		84

		0

		  0.00

		0

		  0.00

		4

		  0.58

		210

		 30.57



		83

		4

		  0.58

		24

		  3.49

		239

		 34.79

		179

		 26.06



		82

		15

		  2.18

		146

		 21.25

		130

		 18.92

		166

		 24.16



		81

		59

		  8.59

		88

		 12.81

		93

		 13.54

		111

		 16.16



		80

		151

		 21.98

		120

		 17.47

		40

		  5.82

		17

		  2.47



		79

		271

		 39.45

		261

		 37.99

		165

		 24.02

		0

		  0.00



		78

		137

		 19.94

		32

		  4.66

		16

		  2.33

		0

		  0.00



		77

		34

		  4.95

		16

		  2.33

		0

		  0.00

		0

		  0.00



		76

		16

		  2.33

		0

		  0.00

		0

		  0.00

		0

		  0.00



		Total

		687

		100.00

		687

		100.00

		687

		100.00

		687

		100.00



		Mean

		79.11

		80.11

		81.29

		82.68



		S. D.

		1.20

		1.44

		1.67

		1.16







	During the first grading period, Table 7 shows that the academic performance of the pupil-respondents in Edukasyon sa Pagpapakatao ranged from 76 to 83 whereby a number of them, that is, 271 or 39.45 percent obtained a performance of 79 while 151 or 21.98 percent got 80, 137 or 19.94 percent obtained 78, 59 or 8.59 percent got 81 academic performance, 34 or 4.95 percent obtained 77, 16 or 2.33 percent got the least performance of 76, 15 or 2.18 percent got 82, and the remaining four or 0.58 percent obtained the highest performance in Edukasyon sa Pagpapakatao during the first grading period which was 83. The mean academic performance of the pupil-respondents in Edukasyon sa Pagpapakatao during the first grading period was 79.11 with an SD of 1.20.

	During the second grading period, Table 7 shows that the academic performance of the pupil-respondents in Edukasyon sa Pagpapakatao ranged from 77 to 83 whereby a number of them, that is, 261 or 37.99 percent obtained a performance of 79 while 146 or 21.25 percent got 82, 120 or 17.47 percent obtained 80, 88 or 12.81 percent got 81 academic performance, 32 or 4.66 percent obtained 78, 24 or 3.49 percent got the highest performance of 83, and the remaining 16 or 2.33 percent obtained the least academic performance in Edukasyon sa Pagpapakatao during the second grading period which was 77. The mean academic performance of the pupil-respondents in Edukasyon sa Pagpapakatao during the second grading period was posted at 80.11 with an SD of 1.44.

	During the third grading period, Table 7 shows that the academic performance of the pupil-respondents in Edukasyon sa Pagpapakatao ranged from 78 to 84. A number of them, that is, 239 or 34.79 percent obtained a performance of 83 while 165 or 24.02 percent got 79 academic performance, 130 or 18.92 percent obtained 82, 93 or 13.54 percent got 81, 40 or 5.82 percent got 80, 16 or 2.33 percent obtained the least academic performance of 78, and the remaining four or 0.58 percent obtained the highest academic performance in Edukasyon sa Pagpapakatao during the third grading period which was 84. The mean academic performance of the pupil-respondents in Edukasyon sa Pagpapakatao during the third grading period was 81.29 with an SD of 1.67.

	During the fourth grading period, Table 7 shows that the academic performance of the pupil-respondents in Edukasyon sa Pagpapakatao ranged from 80 to 85. A number of them, that is, 210 or 30.57 percent obtained a performance of 84 while 179 or 26.06 percent got 83, 166 or 24.16 percent obtained 82, 111 or 16.16 percent got 81 academic performance, 17 or 2.47 percent obtained the least performance of 80, and the remaining four or 0.58 percent obtained the highest academic performance in Edukasyon sa Pagpapakatao during the fourth grading period which was 85. 

The mean academic performance of the pupil-respondents in Edukasyon sa Pagpapakatao during the fourth grading period was 82.68 with an SD of 1.16.

	The foregoing data suggested that the pupil-respondents garnered very favorable academic performance in Edukasyon sa Pagpapakatao during the School Year 2014–2015 is indicated by the mean ratings they obtained for the four grading periods which surpassed the DepEd’s required mastery level of 75.

	Mathematics. Table 8 presents the academic performance of pupil-respondents in Mathematics for the four grading periods during the School Year 2014–2015.

Table 8

Academic Performance of the Pupil-Respondents 

in Mathematics



		Rating

		1st Grading

		2nd Grading

		3rd Grading

		4th Grading



		

		f

		%

		F

		%

		f

		%

		F

		%



		84

		0

		  0.00

		0

		  0.00

		0

		  0.00

		10

		  1.46



		83

		0

		  0.00

		10

		  1.46

		11

		  1.60

		26

		  3.78



		82

		10

		  1.45

		5

		  0.73

		23

		  3.35

		103

		 14.99



		81

		9

		  1.31

		19

		  2.76

		37

		  5.39

		226

		 32.90



		80

		16

		  2.33

		46

		  6.70

		203

		 29.55

		232

		 33.77



		79

		82

		 11.94

		187

		 27.22

		247

		 35.95

		74

		 10.77



		78

		194

		 28.24

		256

		 37.26

		96

		 13.97

		0

		  0.00



		77

		231

		 33.62

		102

		 14.85

		69

		 10.04

		16

		  2.33



		76

		115

		 16.74

		62

		  9.02

		0

		  0.00

		0

		  0.00



		75

		30

		  4.37

		0

		  0.00

		1

		  0.15

		0

		  0.00



		Total

		687

		100.00

		687

		100.00

		687

		100.00

		687

		100.00



		Mean

		77.46

		78.26

		79.12

		80.62



		S. D.

		1.29

		1.31

		3.03

		1.20







	As noted in Table 8, the academic performance of the pupil-respondents in Mathematics during the first grading period ranged from 75 to 82.  Two hundred thirty-one or 33.62 of the pupil-respondents obtained academic performance of 77 while 194 or 28.24 percent got a rating of 78, 115 or 16.74 percent obtained 76, 82 or 11.94 percent garnered 79, 30 or 4.37 percent obtained the least performance of 72, 16 or 2.33 percent got 80, 10 or 1.45 percent obtained the highest academic performance of 82 and the remaining nine or 1.31 percent obtained 81 academic performance in Mathematics during the first grading period.

	The mean academic performance of the pupil-respondents in Mathematics during the first grading period was registered at 77.46 with an SD of 1.29.

	During the second grading period, Table 8 shows that the academic performance of the pupil-respondents in Mathematics ranged from 76 to 83.  A number of them, that is, 256 or 37.26 percent obtained a performance of 78 while 187 or 27.22 percent got 79, 102 or 14.85 percent obtained 77, 62 or 9.02 percent got the least academic performance of 76, 46 or 6.70 percent obtained 80, 19 or 2.76 percent obtained 81, 10 or 1.46 obtained the highest academic performance in Mathematics during the second grading period which was 83, and the remaining five or 0.73 percent garnered 82.

	The mean academic performance of the pupil-respondents in Mathematics during the second grading period was 78.26 with an SD of 1.31.

	During the third grading period, Table 8 shows that the academic performance of the pupil-respondents in Mathematics ranged from 75 to 83.  A number of them, that is, 247 or 35.95 percent obtained a performance of 79 while 203 or 29.55 percent got 80, 96 or 13.97 percent obtained 78, 69 or 10.04 percent got 77, 37 or 5.39 percent obtained 81, 23 or 3.35 percent obtained 82, 11 or 1.60 obtained the highest academic performance in Mathematics during the second grading period which was 83, and the remaining one or 0.15 percent garnered the least academic performance of 75.

	The mean academic performance of the pupil-respondents in Mathematics during the third grading period was posted at 79.12 with an SD of 3.03.

	During the fourth grading period, Table 8 shows that the academic performance of the pupil-respondents in Mathematics ranged from 77 to 84 whereby a number of them, that is, 232 or 33.77 percent obtained a performance of 80 while 226 or 32.90 percent got 81, 103 or 14.99 percent obtained 82, 74 or 10.77 percent got 79, 26 or 3.78 percent obtained 83, 16 or 2.33 percent obtained the least performance of 77, and the remaining 10 or 1.46 percent obtained the highest academic performance in Mathematics during the second grading period which was 84.

	The mean academic performance of the pupil-respondents in Mathematics during the fourth grading period was calculated at 80.62 with an SD of 1.20.

	The foregoing data suggested that the pupil-respondents garnered favorable academic performance in Mathematics during the School Year 2014–2015 as indicated by the mean ratings they obtained for the four grading periods which surpassed the DepEd’s required mastery level of 75.

	Araling Panlipunan. Table 9 presents the academic performance of pupil-respondents in Araling Panlipunan for the four grading periods during the School Year 2014–2015.

Table 9



Academic Performance of the Pupil-Respondents

in Araling Panlipunan



		Rating

		1st Grading

		2nd Grading

		3rd Grading

		4th Grading



		

		F

		%

		f

		%

		f

		%

		f

		%



		84

		0

		  0.00 

		0

		  0.00 

		0

		  0.00

		62

		  9.02



		83

		0

		  0.00 

		0

		  0.00 

		50

		  7.28

		71

		 10.34



		82

		0

		  0.00 

		15

		  2.18

		54

		  7.86

		216

		 31.44



		81

		0

		  0.00 

		22

		  3.20

		171

		 24.89

		151

		 21.98



		80

		14

		  2.04

		127

		 18.49

		142

		 20.67

		121

		 17.61



		79

		252

		 36.68

		223

		 32.46

		49

		  7.13

		66

		  9.61



		78

		220

		 32.02

		217

		 31.59

		155

		 22.56

		0

		  0.00



		77

		149

		 21.69

		83

		 12.08

		50

		  7.28

		0

		  0.00



		76

		52

		  7.57

		0

		  0.00 

		16

		  2.33

		0

		  0.00



		Total

		687

		100.00

		687

		100.00

		687

		100.00

		687

		100.00



		Mean

		78.04

		78.76

		79.79

		81.42



		S. D.

		0.98

		1.12

		1.78

		1.39







	During the first grading period, Table 9 shows that the academic performance of the pupil-respondents in Araling Panlipunan ranged from 76 to 80 whereby a number of them, that is, 252 or 36.68 percent obtained a performance of 79 while 220 or 32.02 percent got 78, 149 or 21.69 percent obtained 77, 52 or 7.57 percent got the least performance of 76, and the remaining 14 or 2.04 percent obtained the highest academic performance in Araling Panlipunan during the first grading period which was 80. 

The mean academic performance of the pupil-respondents in Araling Panlipunan during the first grading period was posted at 78.04 with an SD of 0.98.

	During the second grading period, Table 9 shows that the academic performance of the pupil-respondents in Araling Panlipunan ranged from 77 to 82 whereby a number of them, that is, 223 or 32.46 percent obtained a performance of 79 while 217 or 31.59 percent got 78, 127 or 18.49 percent obtained 80, 83 or 12.08 percent got the least performance of 77, 22 or 3.20 obtained 82, and the remaining 15 or 2.18 percent obtained the highest academic performance in Araling Panlipunan during the second grading period which was 82. 

The mean academic performance of the pupil-respondents in Araling Panlipunan during the second grading period was pegged at 78.76 with an SD of 1.12.

	During the third grading period, Table 9 shows that the academic performance of the pupil-respondents in Araling Panlipunan ranged from 76 to 83 whereby a number of them, that is, 171 or 24.89 percent obtained a performance of 81 while 155 or 22.56 percent got 78, 142 or 20.67 percent obtained 80, 54 or 7.86 percent got 82, 50 or 7.28 percent obtained the highest academic performance in Araling Panlipunan during the third grading period which was 83, another 50 or 7.28 got 77, 49 or 7.13 percent obtained 79, and the remaining 16 or 2.33 percent garnered the least academic performance of 76. 

The mean academic performance of the pupil-respondents in Araling Panlipunan during the third grading period was registered at 79.79 with an SD of 1.78.

	During the fourth grading period, Table 9 shows that the academic performance of the pupil-respondents in Araling Panlipunan ranged from 79 to 84.  A number of them, that is, 216 or 31.44 percent obtained a performance of 82 while 151 or 21.98 percent got 81, 121 or 17.61 percent obtained 80, 71 or 10.34 percent got 83, 66 or 9.61 percent obtained the least academic performance in Araling Panlipunan during the fourth grading period which was 79, and the remaining 62 or 9.02 percent garnered the highest academic performance of 84. 

The mean academic performance of the pupil-respondents in Araling Panlipunan during the fourth grading period was registered at 81.42 with an SD of 1.39.

	The data implied that the pupil-respondents’ academic performance in Araling Panlipunan during the School Year 2014–2015 surpassed the DepEd’s required mastery level of 75 as evidenced by the academic ratings they obtained.

Relationship between the Academic Rating of the 

  Pupil-Respondents in the MTB-MLE and their 

  Academic Performance in Some Learning

  Areas 

	Table 10 shows the results of the correlation analysis made between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in the identified learning areas, namely: Music, Arts, Physical Education, and Health (MAPEH); Edukasyon sa Pagkakatao (EsP); Mathematics; and Araling Panlipunan.

Table 10



Correlational Analysis Between the Academic Rating of the

Pupil-Respondents in the MTB-MLE and their Academic

Performance in the Identified Learning Areas



		Learning Areas

		r-Value

		Degree of Correlation

		p-Value

		Fisher’s t-Value

		Evaluation/ Decision



		Music, Arts, Physical Education and Health

		0.741

		High

		0.000

		28.881

		S /

Reject Ho



		Edukasyon Pagpapakatao

		0.788

		High

		0.000

		33.498

		S /

Reject Ho



		Mathematics

		0.627

		Moderate

		0.000

		21.065

		S /

Reject Ho



		Araling Panlipunan

		0.768

		High

		0.000

		31.385

		S /

Reject Ho





Legend (Calmorin, 1994: 256):

Coefficient of Correlation		Degree of Correlation



 0.00 to +0.20			Negligible Correlation

+0.21 to +0.40			Low Correlation

+0.41 to +0.70			Moderate Relationship

+0.71 to +0.90			High Relationship

+0.91 to +0.99			Very High Relationship

+1.00					Perfect Correlation

Fisher’s t-critical 

  Value				+1.960; df = 685

S = Significant	  		p-value < α = .05; and 

                     			Computed > Critical Values.

NS= Not Significant		p-value > α = .05; and	

                  		 	Computed < Critical Values.



In associating the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in MAPEH, the coefficient of correlation yielded a value of 0.741 denoting a high relationship. In ascertaining the significance of the correlation value between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in MAPEH, the Fisher’s t-test was employed whereby the computed value was posted at 28.881 and the p-value at 0.000 with a critical value of 1.960 at df = 658 and α = .05 in a two-tailed test.  

To evaluate the significance of the correlation value, the computed Fisher’s t was compared with its critical value and the p-value was compared with the α.  In the comparison, the computed value turned greater than the critical value while the p-value was lesser than the α. In applying the decision rule, the results of the comparison denoted a significant correlation between the two aforesaid variables.  Therefore, the corresponding null hypothesis to this effect was rejected. 

This meant that there was a relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in MAPEH in a directly proportional relationship. Furthermore, this indicated that the pupil-respondents who tend to perform favorably in MTB-MLE also tend to perform favorably in MAPEH which suggested that the use of the mother tongue in the instruction was effective and the pupil-respondents could understand and assimilate the lessons using the vernacular.

In associating the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in Edukasyong sa Pagkakatao, the coefficient of correlation yielded a value of 0.788 denoting a high relationship. In ascertaining the significance of the correlation value between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in Edukasyong sa Pagkakatao, the Fisher’s t-test was employed whereby the computed value was posted at 33.498 and the p-value at 0.000 with a critical value of 1.960 at df = 658 and α = .05 in a two-tailed test. 

To evaluate the significance of the correlation value, the computed Fisher’s t was compared with its critical value and the p-value was compared with the α.  In the comparison, the computed value turned greater than the critical value while the p-value was lesser than the α.  In applying the decision rule, the results of the comparison denoted a significant correlation between the two aforesaid variables.  Therefore, the corresponding null hypothesis to this effect was rejected. 

This meant that there was a relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in Edukasyong sa Pagkakatao in a directly proportional relationship. Furthermore, this indicated that the pupil-respondents who tend to perform favorably in MTB-MLE also tend to perform favorably in MAPEH which suggested that the use of the mother tongue in the instruction was effective and the pupil-respondents could understand and assimilate the lessons using the vernacular.

In associating the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in Mathematics, the coefficient of correlation yielded a value of 0.627 denoting a moderate relationship.  In ascertaining the significance of the correlation value between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in Mathematics, the Fisher’s t-test was employed whereby the computed value was posted at 21.065 and the p-value at 0.000 with a critical value of 1.960 at df = 658 and α = .05 in a two-tailed test.  To evaluate the significance of the correlation value, the computed Fisher’s t was compared with its critical value and the p-value was compared with the α.  In the comparison, the computed value turned greater than the critical value while the p-value was lesser than the α. In applying the decision rule, the results of the comparison denoted a significant correlation between the two aforesaid variables. Therefore, the corresponding null hypothesis to this effect was rejected. 

This meant that there was a relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in Mathematics in a directly proportional relationship. Furthermore, this indicated that the pupil-respondents who tend to perform favorably in MTB-MLE also tend to perform favorably in Mathematics which suggested that the use of the mother tongue in the instruction was effective and the pupil-respondents could understand and assimilate the lessons using the vernacular.

In associating the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in Araling Panlipunan, the coefficient of correlation yielded a value of 0.768 denoting a high relationship. In ascertaining the significance of the correlation value between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in Araling Panlipunan, the Fisher’s t-test was employed whereby the computed value was posted at 31.385 and the p-value at 0.000 with a critical value of 1.960 at df = 658 and α = .05 in a two-tailed test. 

To evaluate the significance of the correlation value, the computed Fisher’s t was compared with its critical value and the p-value was compared with the α.  In the comparison, the computed value turned greater than the critical value while the p-value was lesser than the α.  In applying the decision rule, the results of the comparison denoted a significant correlation between the two aforesaid variables.  Therefore, the corresponding null hypothesis to this effect was rejected. 

This meant that there was a relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in Araling Panlipunan in a directly proportional relationship.  Furthermore, this indicated that the pupil-respondents who tend to perform favorably in MTB-MLE also tend to perform favorably in Araling Panlipunan which suggested that the use of the mother tongue in the instruction was effective and the pupil-respondents could understand and assimilate the lessons using the vernacular.

In summary, the academic rating of the pupil-respondents in the MTB-MLE significantly influenced their academic performance in the identified learning areas, namely: MAPEH; Edukasyon sa Pagkakatao; Mathematics; and Araling Panlipunan, in a directly proportional relationship. This meant that the language used as a medium of instruction, in this case, the mother tongue, significantly determined how the pupils fared in the abovementioned learning areas. 



Relationship between the Academic Rating of the

  Pupil-Respondents in the MTB-MLE and the 

  Pupil-Related Variates  

	Table 11 presents the result of the correlational analysis between the academic rating of the pupil-respondents in the MTB-MLE and the pupil-related variates in terms of age and sex, reading level based on EGRA, and standard score based on SReYA. 

Table 11



Correlational Analysis Between the Academic Rating of 

the Pupil-Respondents in the MTB-MLE and 

the Pupil-Related Variates



		Variates

		r-Value

		Degree of Correlation

		p-Value

		Fisher’s t-Value

		Evaluation/ Decision



		Age

		-0.016

		Negligible

		0.684

		0.419

		NS /

Accept Ho



		Sex

		-0.005

		Negligible

		0.893

		0.131

		NS /

Accept Ho



		Reading Level Based on EGRA

		0.123

		Negligible

		0.001

		3.244

		S /

Reject Ho



		Standard Score Based on SReYA

		0.055

		Negligible

		0.150

		1.442

		NS /

Accept Ho





Legend (Calmorin, 1994: 256):

Coefficient of Correlation		Degree of Correlation

0.00 to +0.20			Negligible Correlation

+0.21 to +0.40			Low Correlation

+0.41 to +0.70			Moderate Relationship

+0.71 to +0.90			High Relationship

+0.91 to +0.99			Very High Relationship

+1.00					Perfect Correlation

Fisher’s t-critical 

  Value				+1.960; df = 685

S = Significant	  		p-value < α = .05; and 

                     			Computed > Critical Values.

NS= Not Significant		p-value > α = .05; and	

                  		 	Computed < Critical Values.



In associating the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their age, the coefficient of correlation yielded a value of -0.016 denoting a negligible negative relationship. In ascertaining the significance of the correlation value between the academic rating of the pupil-respondents in the MTB-MLE and their age, the Fisher’s t-test was employed whereby the computed value was posted at 0.419 and the p-value at 0.684 with a critical value of 1.960 at df = 658 and α = .05 in a two-tailed test.  To evaluate the significance of the correlation value, the computed Fisher’s t was compared with its critical value and the p-value was compared with the α. In the comparison, the computed value turned lesser than the critical value while the p-value was greater than the α. In applying the decision rule, the results of the comparison denoted a non-significant correlation between the two aforesaid variables. Thus, the corresponding null hypothesis to this effect was accepted. 

This meant that there was no relationship between the academic rating of the pupil-respondents in the MTB-MLE and their age.  Furthermore, this indicated that the age of the pupil-respondents had nothing to do with their academic rating of the pupil-respondents in the MTB-MLE.

In associating the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their sex, the coefficient of correlation yielded a value of -0.005 denoting a negligible negative relationship.  In ascertaining the significance of the correlation value between the academic rating of the pupil-respondents in the MTB-MLE and their sex, the Fisher’s t-test was employed whereby the computed value was posted at 0.131 and the p-value at 0.893 with a critical value of 1.960 at df = 658 and α = .05 in a two-tailed test.  To evaluate the significance of the correlation value, the computed Fisher’s t was compared with its critical value and the p-value was compared with the α.  In the comparison, the computed value turned lesser than the critical value while the p-value was greater than the α.  In applying the decision rule, the results of the comparison denoted a non-significant correlation between the two aforesaid variables. Thus, the corresponding null hypothesis to this effect was accepted. 

This meant that there was no relationship between the academic rating of the pupil-respondents in the MTB-MLE and their sex. Furthermore, this indicated that the sex of the pupil-respondents had nothing to do with their academic rating of the pupil-respondents in the MTB-MLE.

In associating the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their reading level based on EGRA, the coefficient of correlation yielded a value of 0.123 denoting a negligible positive relationship.  In ascertaining the significance of the correlation value between the academic rating of the pupil-respondents in the MTB-MLE and their reading level based on EGRA, the Fisher’s t-test was employed whereby the computed value was posted at 3.244 and the p-value at 0.001 with a critical value of 1.960 at df = 658 and α = .05 in a two-tailed test. 

To evaluate the significance of the correlation value, the computed Fisher’s t was compared with its critical value and the p-value was compared with the α.  In the comparison, the computed value turned greater than the critical value while the p-value was lesser than the α.  In applying the decision rule, the results of the comparison denoted a significant correlation between the two aforesaid variables. Thus, the corresponding null hypothesis to this effect was rejected. 

This meant that there was a relationship between the academic rating of the pupil-respondents in the MTB-MLE and their reading level based on EGRA in a directly proportional relationship. Furthermore, this indicated that the reading level based on EGRA of the pupil-respondents significantly influenced their academic rating of the pupil-respondents in the MTB-MLE.  The pupil-respondents with higher reading levels based on EGRA performed favorably in MTB-MLE as manifested by their academic rating.

In associating the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their standard score based on SReYA, the coefficient of correlation yielded a value of 0.055 denoting a negligible positive relationship.  In ascertaining the significance of the correlation value between the academic rating of the pupil-respondents in the MTB-MLE and their standard score based on SReYA, the Fisher’s t-test was employed whereby the computed value was posted at 1.442 and the p-value at 0.150 with a critical value of 1.960 at df = 658 and α = .05 in a two-tailed test. To evaluate the significance of the correlation value, the computed Fisher’s t was compared with its critical value and the p-value was compared with the α.  In the comparison, the computed value turned lesser than the critical value while the p-value was greater than the α. In applying the decision rule, the results of the comparison denoted a non-significant correlation between the two aforesaid variables. Thus, the corresponding null hypothesis to this effect was accepted. 

This meant that there was no relationship between the academic rating of the pupil-respondents in the MTB-MLE and their standard score based on SReYA. Furthermore, this indicated that the standard score based on SReYA of the pupil-respondents had nothing to do with their academic rating of the pupil-respondents in the MTB-MLE.

	In summary, of the pupil-related variates, only the reading level based on EGRA posed significant influence to their academic rating in the MTB-MLE while age and sex, and standard score based on SReYA did not pose influence to it.



Implications of the Study to Improve

  Academic Performance of Pupils 

	Based on the findings of the study, the following were the implications derived which would improve the academic performance of the pupil-respondents using the Mother Tongue in the identified learning areas, namely: MAPEH; Edukasyon sa Pagkakatao; Mathematics; and Araling Panlipunan.

	MAPEH. As it was disclosed in this study that the academic performance in MAPEH of the pupil-respondents was significantly influenced by their academic rating in MTB-MLE, this suggested the effectiveness of using the Mother Tongue in instruction. Hence, Mother Tongue should be continued as a medium of instruction in this learning area since the pupil-respondents can comprehend well the lessons taught in the vernacular language. Moreover, the reading level of the pupil-respondents also posted significant influence on their academic rating in MTB-MLE indicated that they were interested in reading materials written in the Mother Tongue so that their reading level was higher. Therefore, in the construction of instructional materials in MAPEH, Mother Tongue should be used.

	Edukasyon sa Pagkakatao. Likewise, it was discovered in this study that the academic performance of the pupil-respondents in Edukasyon sa Pagkakatao was significantly influenced by their academic rating in MTB-MLE, this suggested the effectiveness of using the Mother Tongue in instruction.  Hence, Mother Tongue should be continued as a medium of instruction in this learning area since the pupil-respondents can comprehend well the lessons taught in the vernacular language. Moreover, the reading level of the pupil-respondents also posted significant influence on their academic rating in MTB-MLE indicated that they were interested in reading materials written in the Mother Tongue so that their reading level was higher. Therefore, in the construction of instructional materials in Edukasyon sa Pagkakatao, Mother Tongue also should be used.

	Mathematics. Similarly, as it was discovered in this study that the academic performance of the pupil-respondents in Mathematics was significantly influenced by their academic rating in MTB-MLE, this suggested the effectiveness of using the Mother Tongue in instruction. Hence, Mother Tongue should be continued as a medium of instruction in this learning area since the pupil-respondents can comprehend well the lessons taught in the vernacular language. Moreover, the reading level of the pupil-respondents also posted significant influence on their academic rating in MTB-MLE indicated that they were interested in reading materials written in the Mother Tongue so that their reading level was higher. Therefore, in the construction of instructional materials in Mathematics, Mother Tongue also should be used.

	Araling Panlipunan. Also, it was discovered in this study that the academic performance of the pupil-respondents in Araling Panlipunan was significantly influenced by their academic rating in MTB-MLE, this suggested the effectiveness of using the Mother Tongue in instruction. Hence, Mother Tongue should be continued as a medium of instruction in this learning area since the pupil-respondents can comprehend well the lessons taught in the vernacular language. Moreover, the reading level of the pupil-respondents also posted significant influence on their academic rating in MTB-MLE indicated that they were interested in reading materials written in the Mother Tongue so that their reading level was higher. Therefore, in the construction of instructional materials in Araling Panlipunan, Mother Tongue also should be used. 
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Chapter 5



SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS



This chapter presents the summary of findings of the study with the corresponding conclusions drawn from it and the recommendations based on the conclusions drawn from the findings of the study.



Summary of Findings 

Based on the specific questions of the study, the following were the major findings of the study:

1. The mean age of the pupil-respondents was 6.43 years old with a standard deviation (SD) of 0.51 year.

2. Majority of the pupil-respondents belong to the male sex accounting for 354 or 51.53 percent.

3. The mean reading level of the pupil-respondents based on the EGRA was Level 8.  This means that they can read and comprehend books and other reading texts for Grade 2 level.

4. The mean standard score obtained by the pupil-respondents based on the SReYA was calculated at 26.42 with an SD of 1.82.

5. The mean academic rating of the pupil-respondents in the MTB-MLE for the four grading periods during the School Year 2014 – 2015 were: first grading, 77.97; second grading, 78.74; third grading, 79.71; and fourth grading 81.32.

6. The mean academic performances of pupil-respondents in MAPEH for the four grading periods during the School Year 2014 – 2015 were: first grading, 78.13; second grading, 78.78; third grading, 79.77; and fourth grading 81.32.

7. The mean academic performances of pupil-respondents in Edukasyon sa Pagpapakatao for the four grading periods during the School Year 2014 – 2015 were: first grading, 79.11; second grading, 80.11; third grading, 81.29; and fourth grading 82.32.

8. The mean academic performances of pupil-respondents in Mathematics for the four grading periods during the School Year 2014 – 2015 were: first grading, 77.46; second grading, 78.26; third grading, 79.12; and fourth grading 80.62.

9. The mean academic performances of pupil-respondents in Araling Panlipunan for the four grading periods during the School Year 2014 – 2015 were: first grading, 78.04; second grading, 78.76; third grading, 79.79; and fourth grading 81.42.

10. In associating the relationship between the academic rating of the pupil-respondents in MTB-MLE and their academic performance in some learning areas, a significant relationship was observed in Music, Arts, Physical Education, and Health (MAPEH); Edukasyon sa Pagpapakatao (EsP); Mathematics; and Araling Panlipunan.

11. In associating the relationship between the academic rating of the pupil-respondents in MTB-MLE and the pupil-related variates, there was no significant relationship concerning age and sex, and standard score based on SReYA. Yet, there was a significant relationship between the pupil-respondents’ academic rating in MTB-MLE and their reading level based on EGRA. 



Conclusions

	From the major findings of the study, the following conclusions were drawn:

1. The pupil-respondents were in their right age for the grade level they were enrolled in during the School Year 2014 – 2015.

2. Male dominance existed among the pupil-respondents. This is an unusual observation in the sex disaggregation of enrolment in the Department of Education (DepEd). Usually, the female dominates the male pupils but, in this study, it turned otherwise.

3. The pupil-respondents can read and understand what they have read.

4. The pupil-respondents expressed moderate readiness for school activities. This meant that they can understand and follow instructions with the different activities in school. 

5. The pupil-respondents manifested a relatively satisfactory performance in MTB-MLE which indicated that they were comfortable in using the mother tongue in assimilating school lessons.

6. The pupil-respondents garnered favorable academic performance during the School Year 2014 – 2015 along with the four learning areas, namely: MAPEH; Edukasyon sa Pagpapakatao; Mathematics; and Araling Panlipunan, being indicated by the mean ratings they obtained for the four grading periods which surpassed the DepEd’s required mastery level of 75.

7. The academic rating of the pupil-respondents in the MTB-MLE significantly influenced their academic performance in the identified learning areas, namely: MAPEH; Edukasyon sa Pagpapakatao; Mathematics; and Araling Panlipunan, in a directly proportional relationship.

8. Of the pupil-related variates, only the reading level based on EGRA posed a significant influence to their academic rating in the MTB-MLE while age and sex, and standard score based on SReYA did not pose influence to it.



Recommendations 

	Based on the conclusions drawn from the findings of the study, the researcher hereby recommends the following:

1. As it was disclosed in this study that the academic performances of the pupil-respondents in the four learning areas, namely: MAPEH; Edukasyon sa Pagpapakatao; Mathematics; and Araling Panlipunan, were significantly influenced by their academic rating in MTB-MLE indicated the effectiveness of using the Mother Tongue in instruction, hence Mother Tongue should be used continuously as a medium of instruction in these learning areas considering that the pupil-respondents can comprehend very well the lessons taught in the vernacular language. 

2. As the reading level of the pupil-respondents also posted significant influence to their academic rating in MTB-MLE indicated that they were interested in reading materials written in the Mother Tongue so that their reading level was higher. Therefore, in constructing instructional materials in the four learning areas, to wit: MAPEH; Edukasyon sa Pagpapakatao; Mathematics; and Araling Panlipunan, Mother Tongue should be used.

3. Enhancement and enrichment on the use of the Mother Tongue as medium instruction should be considered also for teachers by giving them training or development programs to ensure that they can competently handle the subject and the use of the Mother Tongue as a medium of instruction.

4. A replicate study may be conducted in other districts within the Division of Samar to validate the findings of this study.

5. Another study may be conducted by widening the scope of the study by considering other variables not included in this study.
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APPENDIX D



EARLY GRADE READING ASSESSMENT (EGRA) TOOLKIT

Waray



		

Student Name: _____________________________________    

Grade and Section:_________________________________

Name of Teacher:__________________________________            

Name of School:___________________________________







Time Started: ______ am/pm

Component 1: Orientation to Print

Show the child a decodable book.

    Read the instructions in the boxes below; recording the child’s response before moving to the next instruction.

Libro Ini  hin estorya nga may ladawan. ayaw anay pagbasaha. Dinhi itudlok kon hain ka matikang pagbasa.





(Child puts finger on the top row; left-most word)                              Correct    Incorrect    No Response 

Itudlok an sunod nga pulong nga imo babasahon.





(Child moves a finger from left to right)

  Correct     Incorrect    No Response 

                      	Pagkahuman mo pagbasa han usa nga linya, hain man an imo isusunod.





(Child moves a finger to the left-most word of the second line)

  Correct       Incorrect      No Response





COMPONENT 2: Letter Name Knowledge

     Show the child the sheet of letters in the student stimuli booklet. Say:

		Ini an paypay nga nakasurat an mga letra han aton abakadahan. Ngarani an kada usa. Ihatag an ira ngaran , diri an tunog

Pananglitan: an ngaran hini nga letra “A”

Pagpraktis kita:Ihatag an ngaran hini nga letra [tudluka an Y]? 

· Kun eksakto an baton han bata, siring: Maupay,”WAY’ ang ngaran hini nga letra

· Kun diri makahatag an bata han eksakto nga baton, siring:  “WAY” an ngaran hini nga letra

Adi pa hin iba nga pananglitan: Iba an ngaran hini nga letra [point to L]?

· Kun eksakto an baton han bata, siring: “Maupay, “EL” ang ngaran hini nga letra.

· Kubn diori makahatag an bata han eksakto nga baton, siring: “EL” an ngran hini nga letra.

Nakasabot ka na?

Pagsiring ko nga  “TIKANG”, ihatag dayon an eksakto nga NGARAN han mga letra.

Tikang dinhi  tipadadi [Itutdo na an una nga linya kahuman han pananglitan hangtod ha katapusan]. Kun may-ada diri makikilal-an nga letra, susumatan ta ikaw han eksakto nga ngaran. O diri man, mamamati nala ako

Andam na?

Tikangi!







      *Start the timer to count DOWN from 60 to 0 when a child reads the first letter. Follow along with your pencil and mark any incorrect letters with a slash (/). Count self-corrections as correct. If you’ve already marked the self-corrected letter as incorrect, circle the letter and go on. Stay quiet, except if the child hesitates for 3 seconds, then point to the next letter and say “Please try the next one.” Mark the letter you provide to the child as incorrect. If the student gives you the letter name, rather than the sound, provide the letter sound and say: [Please tell me the NAME of the letter”]. This prompt may be given only once during the exercise. AFTER 60 SECONDS SAY, “stop.” Mark the final letter read with a bracket (])



	Early Stop Rule. If you have marked as incorrect all of the answers on the first line with no self-corrections, say “Thank you!” discontinue this exercise, check the box at the bottom, and go on to the next exercise.



























Halimbawa: 	A	y	 L

		

		

		

		

		

		

		

		

		

		

		



		a

		n

		k

		T

		m

		s

		ng

		p

		e

		b 

		(10)



		L

		n

		a

		D

		y

		g

		i 

		n

		f

		r

		(20)



		u

		a

		j

		i

		o

		h

		u

		q

		o

		w

		(30)



		c

		V

		t

		R

		M

		Z

		S

		E

		p

		D

		(40)



		Y

		O

		l

		g

		B

		ñ

		F

		C

		N

		i

		(50)



		L

		A

		n

		m

		s

		G

		J

		i

		H

		a

		(60)



		T

		d

		r

		U

		i

		n 

		r

		k

		A

		p

		(70)



		N

		s

		a

		I

		v

		M

		S

		Q

		n

		b

		(80)



		a

		s

		ng

		O

		h

		g

		U

		I

		t

		L

		(90)



		z

		p

		x

		L

		a

		d

		Y

		N

		K

		W

		(100)





Time remaining on stopwatch if the student completes in LESS than seconds (number of SECONDS):    _____ 

Check box if the exercise was discontinued because the child had no correct answers in the first line.   























COMPONENT 3a: Letter Sound Knowledge

Show the child the sheet of letters in the student stimuli booklet. Say:

		Narito ang isang pahina na puno ng mga letra ng Alpabetong  Filipino. Sabihin mo sa akin ang tunog ng lahat ng mga letra na kaya mo. Inuulit ko TUNOG at hindi PANGALAN  hindi ang tunog ng mga letra kundi ang pangalan.

Halimbawa ang tunog ng letra na ito [point to “o” ay /o/

1. Ngayon ay subukan mo ito, sabihin mo sa akin ang tunog ng letra na ito [point to V]

a. [if correct] Magaling, ang tunog ng letra na ito ay /vee/

b. [if incorrect] Ang tunog ng letra na ito ay /vee/



2. Subukan natin ang isa pa. sabihin mo sa akin ang tunog ng letra na ito [point to L]:

a. [if correct] Magaling, ang tunog ng letra na ito ay /l/

b. [if incorrect] Ang tunog ng letra na ito ay /l/



Kapag sinabi kong “UMPISAHAN”, sabihin mo ang TUNOG ng mga letra sa abot ng iyong makakaya. Naiintindihan mo ba?. Pakituro ang letra at sabihin ang TUNOG nito SA TAGALOG.



Handa ka na ba? UMPISAHAN mo na.





*Start the timer to count DOWN from 60 to 0 when a child reads the first letter. Follow along with your pencil and mark any incorrect letters with a slash (/). Count self-corrections as correct. If you’ve already marked the self-corrected letter as incorrect, circle the letter and go on. Stay quiet, except if the child hesitates for 3 seconds, then point to the next letter and say “Please try the next one.” Mark the letter you provide to the child as incorrect. If the student gives you the letter name, rather than the sound, provide the letter sound and say: [Please tell me the SOUND of the letter”]. This prompt may be given only once during the exercise. AFTER 60 SECONDS SAY, “stop.” Mark the final letter read with a bracket (])

	Early Stop Rule. If you have marked as incorrect all of the answers on the first line with no self-corrections, say “Thank you!” discontinue this exercise, check the box at the bottom, and go on to the next exercise.






Halimbawa: 	A	 n	 L

		1

		2

		3

		4

		5

		6

		7

		8

		9

		10

		



		a

		n

		k

		T

		M

		s

		ng

		p

		e

		b 

		(10)



		L

		n

		a

		D

		Y

		g

		i 

		n

		f

		r

		(20)



		u

		a

		j

		I

		o

		h

		u

		q

		o

		w

		(30)



		c

		V

		t

		R

		M

		Z

		S

		E

		p

		D

		(40)



		Y

		O

		l

		G

		B

		ñ

		F

		C

		N

		i

		(50)



		L

		A

		n

		M

		s

		G

		J

		i

		H

		a

		(60)



		T

		d

		r

		U

		i

		n 

		r

		k

		A

		p

		(70)



		N

		s

		a

		I

		v

		M

		S

		Q

		n

		b

		(80)



		a

		s

		ng

		O

		h

		g

		U

		I

		t

		L

		(90)



		z

		p

		x

		L

		a

		d

		Y

		N

		K

		W

		(100)







Time remaining on stopwatch if the student completes in LESS than 60 seconds (number of SECONDS):   

Check box if the exercise was discontinued because the child had no correct answers in the first line.   























Component 3b. Initial Sound Identification

	This is NOT a timed exercise and THERE IS NO STUDENT SHEET. Read aloud each word twice, and have the student say the sounds. Remember to model the “sounds” /p/, not “puh” at “pay”. Say:

		Ehersisyo ini hit iyo abilidad.Igsiring ha akon an siyahan nga tunog hand kada pulong. Pananglitan, ha pulong nga “pato”,/p/ an siyhan nga tunog. Makaduha ko la igluluwas an kada pulong. Pamati ngan sumati  ako kun ano iy siyahan ng tunog.



Pagpraktis kita: Ano’t siyahan nga tunog han pulong na “mais”?

· Kun eksakto an baton han bata, siring: Maupay,/m/ ang siyahan nga tunog han pulong nga mais

· Kun diri makahatag an bata han eksakto nga baton, siring:  Pamati utro: “mmmais”. /m/ an siyahan nga pulong nga “mais”

Usa pa:Ano an siyahan nga tunog han pulong nga “sapatos”?

· Kun eksakto an baton han bata, siring: Maupay,/s/ ang siyahan nga tunog han pulong nga mais

· Kun diri makahatag an bata han eksakto nga baton, siring:  Pamati utro: “sssapatos”. /m/ an siyahan nga pulong nga “mais”

Nakasabot ka na?





Pronounce each word twice. Allow 5 seconds for the child to respond. Use the grid below to mark whether the child gave the correct sound, the incorrect sound, or if the child didn’t say anything at all.

 

Ano ang siyahan nga tunog ha “__”? “___” [Basa an pulong makaduha]



		mapa

		/mmmmmm/

		· Eksakto

		· Sayop

		Waray Baton



		 sawa

		/ssssssssssss/

		· Eksakto

		· Sayop

		Waray Baton



		 isa

		/u/

		· Eksakto

		· Sayop

		Waray Baton



		gunting

		/g/

		· Eksakto

		· Sayop

		Waray Baton



		nigo

		/nnnn/

		· Eksakto

		· Sayop

		Waray Baton



		kanding

		/k/

		· Eksakto

		· Sayop

		Waray Baton



		payong

		/p/

		· Eksakto

		· Sayop

		Waray Baton



		relo

		/rrrrr /

		· Eksakto

		· Sayop

		Waray Baton



		libro

		/llllll/

		· Eksakto

		· Sayop

		Waray Baton





Check the box if the exercise was discontinued because the child had no correct answers in the first five words:

















Component 4: Familiar Word Reading

    Show the child the sheet of familiar words in the student stimuli booklet. Say: 

		    Aadi hin mga pulong. Basaha ha akon ini nga mga pulong. Ayaw pag-tag-usaha pagbasa an kada letra kundi basaha na bug-os ng pulong. Pananglitan “banig” ini nga pulong.





Pagpraktis kita: Basaha ini nga mga pulong [Itulok an pulong nga “ayam”



· Kun eksakto an baton han bata, siring: Maupay, “ayam ini nga pulong

· Kun diri makahatag an bata han eksakto nga baton, siring:  “ayam”. Ini nga pulong”

Usa pa: Basaha ini nga pulong nga “kamot” 

· Kun eksakto an baton han bata, siring: Maupay,”kamot” ini nga pulong

· Kun diri makabaton an bata han eksakto nga baton, siring:  “kamot ini nga pulong.



Pagsiring ko nga “TIKANG”, basaha dayon an mga pulong.

Basaha ang mga pulong ha masunod nga paypay tikang han siyahan nga linya.

Bubuligan ko ikaw kun kinahanglanun, kun diri  mamamati na la ako ha imo.

Nakasabot ka na?

Tikangi! 









Start the timer when the child reads the first word. Follow along with your pencil and mark any incorrect words with a slash (/). Count self-corrections as correct. If you’ve already marked the self-corrected letters as incorrect, circle the letter and go on. Stay quiet, except when providing answers as follows: If the child hesitates for 3 seconds, provide the word, point to the next word, and say, “Please go on.” Mark the word you provide to the child as incorrect.

	AFTER 60 SECONDS, SAY “Hinto.” Mark the final word read with a bracket (]). Early stop rule: If you have slashed/marked as incorrect all of the answers on the first line, say “Salamat!”, discontinue the exercise, check the box at the bottom, and go on to the next exercise.









Pananglitan:     banig       ayam	       kamot

		lakat 

		ha

		igbaw

		Lutu-a

		ako

		[5]



		dako

		duha

		apa

		Kita-a

		pula

		[10]



		ini

		ngan

		kadi

		ikaw

		mga

		[15]



		tawo

		lusong

		san-o

		yana

		hiya

		[20]



		kanta

		dayon

		Iha-a

		hira 

		maupay

		[25]



		babaye

		bulig

		ubos

		hibaro

		ilarum

		[30]



		lukso

		himaya

		hagdan

		lupad

		kadto

		[35]



		surata

		busag

		saloha

		iton

		usa

		[40]



		samo

		hain

		hadto

		biling

		tirusa

		[45]



		alayon

		primi

		pakadi

		salamat

		balay

		[50]







Time remaining on stopwatch at completion (number of SECONDS):    

Check the box if the exercise was discontinued because the child had no correct answers in the first line.     























Component 5: Invented Word Decoding

Show the child the sheet invented words in the student stimuli booklet: Say.

		Aadi hin ginhihimu-himo nga mga pulong. Basaha ini nga mga pulong. Ayaw pagtag-usaha pagbasa an kada letra kundi basaha an bug-os ng pulong. Pananglitan:”ut”ini nga ginhimu nga pulong





Pagpraktis kita: Basaha ini nga mga pulong [Itulok an pulong nga “lok”



· Kun eksakto an baton han bata, siring: Maupay, “lok” ini nga pulong

· Kun diri makahatag an bata han eksakto nga baton, siring:  “lok”. It basa ini nga pulong”

Usa pa: Basaha ini nga pulong [Itudlok an ikatulo nga pulong,  “nga”].

· Kun eksakto an baton han bata, siring: Maupay,”nga” ini nga pulong

·    * Kun diri makabaton an bata han eksakto nga baton, siring:  “nga” it basa hini nga pulong.

· 







Start the timer when the child reads the first word. Follow along with your pencil and mark any incorrect words with a slash (/). Count self-corrections as correct. If you’ve already marked the self-corrected letter as incorrect, circle the letter and go on. Consider the child’s option to read words in the context of his first language. Stay quiet, when providing answers as follows: If the child hesitates for 3 seconds, provide the word, point to the next word, and say “Ituloy mo lahat.” Mark the word you provide to the child as incorrect. 

AFTER 60 SECONDS, SAY “Hinto.” Mark the final word read with a bracket (]). Early stop rule: If you have slashed/marked as incorrect all of the answers on the first line, say “Salamat!”, discontinue the exercise, check the box at the bottom, and go on to the next exercise.











Halimbawa: 	ut 		lok	  nga

		kut

		lus

		got

		lib

		gak

		[5]



		hus

		gud

		lat

		lik

		tub

		[10]



		num

		gup

		hig

		rap

		san

		[15]



		tup

		ral

		bat

		sud

		kad

		[20]



		lut

		rud

		sim

		sak

		sig

		[25]



		ngi

		mon

		nup

		sin

		lad

		[30]



		taw

		liw

		pag

		sal

		ngit

		[35]



		tig

		kag

		bum

		ris

		gus

		[40]



		mas

		kuy

		bir

		nay

		bil

		[45]



		tim

		lis

		yag

		lim

		gin

		[50]







Time remaining on stopwatch at completion (number of SECONDS):    

Check the box if the exercise was discontinued because the child had no correct answers in the first line.     




6a: Oral Passage Reading

Show the child the story in the student stimuli booklet, say:

		Aadi hin istorya. Basaha ini hin malaksi ngan diri nakimas. Intindiha an imo ginbasa.

Pagkatapos, may ada ako ipapakiana ha imo.  Naintindihan nimo?

Pagsiring ko nga “TIKANG”, basaha hin maupay ini ga istorya. Bubuligan ta ikaw kun kinahanglanun, kun diri, mamamati na la ako ha imo.

Andam na?

Pagtikang.





Start the timer when the child reads the first word. Follow along with your pencil and mark any incorrect words with a slash (/). Count self-corrections as correct. Stay quiet, unless the child hesitates for 3 seconds, in which case provide the word and say “Sige, ituloy mo.” Mark the word you provide to the child as incorrect.

After 60 seconds, say “Hinto.” Mark the final word with a bracket ()

Early stop rule: If the child gives no correct answers on the first line, say “Salamat”, discontinue this exercise, check the box at the bottom of the page and go on to the next exercise.

		Maupay nga aga. Pat it akon ngaran. 

		7



		Pito it akon edad. Samit ngaran hit akon bugto nga lalaki.

		19



		Lima na hiya ka tuig. May-ada gihap ako bugto nga babaye.

		29



		Ana iya ngaran. Ha Pilipinas kami naukoy

		36



		Gusto namon magbasa hin istorya.Parag-uma it akon tatay.

		45



		Nagbubunyog kami prmi ngadto ha bungto kada Domingo

		53



		Nagbabaligya it akon nanay hin mga prutas didto ha merkado..

		63





Time remaining on stopwatch at completion (number of SECONDS) 



Check this box if the exercise stopped due to no correct answers in the first line. 






COMPONENT 6b: Reading Comprehension

When 60 seconds are up or if the child finishes reading the passage in less than 60 seconds, ask the first questions below.



Give the child at most 10 seconds to answer each question, mark the child’s response and move to the next question.



Read the questions for each line up to the bracket showing where the child stopped reading.



		Yana papakianhan ko ikaw parte han imo ginbasa nga istorya. Upaya pagbaton ini nga mga pakiana





		Ano an ngaran han bugto ni Pat?                                                

                                                     (Sam)

		Eksakto

		Sayop

		Waray Baton



		Pipira an pamilya han bugto ni Pat?                                                                     (Tutulo)

		

		

		



		Hain man naukoy hi Pat?

                                            (Pilipinas)

		

		

		



		Ano it karuyag buhaton pirme nira Pat, Sam ngan  Ana?



      (Magbasa; magbasa han istorya)

		

		

		



		Nakakapira napagkadto an mga bata ha bungto?

(Kausa han usa nga semana, Sabado la)

		

		

		



		Hain nagbabaligya hin prutas an nanay ni Pat?

                (Didto ha merkado)

		

		

		










COMPONENT 7: Listening Comprehension

This is NOT a timed exercise and THERE IS NO STUDENT SHEET. Read the following passage aloud to the child ONLY ONE TIME, slowly (about1 word per second). Then allow 15 seconds for each question. Say,

		Babasahan ko ikaw  makausa hin halipot ng istorya. Pamati hin maupay. Batona it ako igpapakiana. Nakaintindi ka?





	Gintatagan hin lobo ni Nanay hi Iday. Pula an kolr han lobo nga hatag ni Nanay. Dako an kalipay ni Iday.

      Han sige han mulay ni Iday han lobo. Tigda na nautod an higot han lobo. Lumupad hin tigda an lobo ngadto ha langit. Duro an pagtinouk ni Iday.

      “Iday ayaw na pagtinuok,” siring ni Tatay. “Kaytatagan ta ikaw hin bag-o nga lobo”.

		Hin o  an gintagan hin lobo

		[Iday]

		 o Eksakto

		o   Sayop

		Waray Baton



		Ano an kolor han lobo?

		[pula]

		 o Eksakto

		o   Sayop

		Waray Baton



		Hin o an naghatag han lobo kan Iday?

		[Nanay]

		 o Eksakto

		o   Sayop

		Waray Baton



		Diin lumupad an lobo?

		[langit]

		 o Eksakto

		o   Sayop

		Waray Baton



		Kay ano nga nagtinuol hi Iday?

		[lumupad an lobo]

		 o Eksakto

		o   Sayop

		Waray Baton





























COMPONENT 8: Dictation



Give the pupil a lined page and a pencil for writing. Place them in front of the child. Then read the instructions below. Say,

		Babasahan ko ikaw hin halipot nga pinulungan. Pamati hin maupay ngan isruat ini ha imo papel.  Babasahon ko makausa an pinulungan. Tapos babasahon ko it kada parte para masurat nimo an imo nahibatian. Babasahon k outro para makit an nimo kun asya  an imo naisurat.

Nakaintinda ka?









The pupil will write the dictation sentence on the lined page of the response form. Read the following sentence aloud ONCE at about 1 word per 5 seconds. Then give the child a pencil, and repeat a SECOND time, grouping the words “Go to the store”-“and buy some rice”-“and sugar”. Wait 10 seconds after each group, allowing the student to write.  Then repeat the sentence a THIRD time while the child is writing. Give the child up to 15 seconds to complete writing after the third reading.



Pakadto (wait 5 seconds)

          ha (wait 5 seconds)

	     tindahan (wait 5 seconds)

			ngan (wait 5 seconds)

				palit (wait 5 seconds)

					hin (wait 5 seconds)

						bugas (wait 5 seconds)

							ngan. (wait 15 seconds)

							      hin (wait 5 seconds)

    asukar (wait 5 seconds)



Pakadto ha tindahan (wait 10 seconds)

      Ngan palit hin bugas (wait 10 seconds)

	       Ngan hin asukar (wait 10 seconds)

		     Pakadto ha tindahan ngan palit hin bugas ngan hin asukar.

					      (wait 15 seconds)









		CODING FOR DATA ENTRY PERSONNEL ONLY-DO NOT CODE AT THE SCHOOL



		Evaluation Criteria               2=correct; 1=partially  Score



                                  correct; 0=incorrect; 

                                  no response 



		Wrote “tindahan” correctly

		

		1=(tin, tinda, or,tindahan, dahan, etc.)



		Wrote “palit” correctly

		

		1=(pa, lit, plit, etc.)



		Wrote “bugas” correctly

		

		1=(bu, gas, buga, bas, bagas, etc.)



		Wrote “asukar” correctly

		

		1=(as, asu,kar,sukar, etc.)



		Used spacing between words (size of spacing does not matter

		

		2=9 spaces (between all words)

1=5-8 spaces

0=0-4 spaces



		Use the appropriate direction of text (left to right)

		

		2=Correct; 0=Incorrect (no partial score)



		Used capital letter for the word “Bumili”

		

		2=Correct; 0=Incorrect (no partial score)



		The used full stop (.) at the end of the sentence.

		

		2=Correct; 0=Incorrect (no partial score)



































APPENDIX E



THE DOMAINS BASED ON THE SCHOOL READINESS YEAR-END ASSESSMENT (SReYA)



		DOMAINS

		ITEMS NUMBER

		LEARNING COMPETENCIES

		SCORE

		REMARKS



		FINE MOTOR

		1

		Pagguhit/pagdikit ng iba’t-ibang hugis

		

		



		GROSS MOTOR

		17

		Naipaikita ang panimbang sa pagsasagawa ng iba’t-ibang kilos ng katawan 

· Pagtulay nang natutumbasang tuwid na guhit

		

		



		





LANGUAGE DEVELOPMENT

		23

		Know that print is read from left to right

		

		



		

		19

		Identifies upper and lower case letters

		

		



		

		3

		Copy letter and word

		

		



		

		24

		Identifies words that rhyme/sound alike

		

		



		

		8-9

		Read 2-3 word syllables

		

		



		

		25

		Says the sound that a letter represents

		

		



		

		10

		Sequencing events

		

		



		





COGNITIVE/INTELLECTUAL DEVELOPMENT

		11

		Arrange objects one after another in a series according to length

		

		



		

		12

		Arrange objects into 2 or more groups according to color and shape

		

		



		



















SENSORY PERCEPTUAL

		13

		Sort and group objects into 2 or more groups according to function

		

		



		

		14

		Solve number stories involving addition up to quantities  of 10

		

		



		

		15

		Solve number stories involving subtraction up to quantities  of 10

		

		



		

		16

		Conserve number and the equivalence of numbers

		

		



		

		6

		Write numerals (0-10)

		

		



		

		7

		Extend patterns

		

		



		

		4

		Tell which pictures/objects are the same and explain why

		

		



		

		30

		Tell which pictures/objects are the same and explain why

		

		



		

		5

		Trace/Copy/Draw geometrical figures

		

		



		

		29

		Identify missing parts in the picture

		

		



		



SOCIAL ENVIRONMENT

		26

		Name Places in the community where families can get some of their needs

		

		



		

		27

		Identify basic needs of family

		

		



		

PHYSICAL ENVIRONMENT

		18

		Napapangkat ayon sa katangian

		

		



		

		28

		Nasasabi ang mga paraang pangangalaga sa kapaligiran

		

		



		PHYSICAL HEALTH, WELL BEING, AND MOTOR DEVELOPMENT

		

		Naisasagawang maayos ang mga sumusunod na kasanayan sa “fine motors”

		

		



		

		2

		Naipapahayag ang iba’t-ibang damdamin sa angkop na situwasyon

		

		



		

		

		Katuwaan, tumatawa, lum,ulundag, humahalkhak, humahagikgik, pumapalakpak

		

		



		













CHARACTER AND VALUES DEVELOPMENT

		20

		Nakasusunod sa mg autos/Gawain nang maayos at maluwag sa kalooban sa mga tuntuning pantahanan, pampaaralan at pampamayaman

· Paglilipat ng mga gamit sa tamang lalagyan pagkatapois gamitin

		

		



		

		21

		Naipapakita ang paggalang sa kapwa

· Paghihintay mng kanyang pagkakataon

		

		



		TOTAL
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Letter-Request for Permission to the Schools Division Superintendent

Republic of the Philippines Department of Education Region VIII

SAMAR DIVISION

Catbalogan City



January 26, 2015

THELMA CABADSAN-QUITALIG, PH.D., CESO V

Schools Division Superintendent Samar Division



Madam:



The undersigned is a graduate student of Samar College, Catbalogan City. She is conducting a research entitled,” Mother Tongue-Based Multilingual Education: Its Influence to the Academic Performance in Music, Arts, Physical Education and Health (MAPEH), Mathematics, Edukasyon sa Pagpapakatao and Araling Panlipunan of Grade I Pupils”.



In this connection, she would like to ask permission from your good office to allow her to gather data from elementary schools in Tarangnan District which are subject in this study. This will serve as the basis for the analysis and interpretation of this research endeavor.



Anticipating your favorable response on this matter. Thank you very much.



Very truly yours, 





(SGD) ROSIEMAE E. LOZANO

                                     		Researcher



Recommending Approval:





(SGD) NIMFA T. TORREMORO, PhD

       Dean, Graduate School



Approved:





         (SGD) THELMA CABADSAN-QUITALIG, PHD, CESO V

  Schools Division Superintendent
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[image: ]Republic of the Philippines Commission on Higher Education SAMAR COLLEGE

GRADUATE SCHOOL

                  Catbalogan City



                                           February 11, 2015

THE DISTRICT SUPERVISOR

Department of Education 

TARANGNAN DISTRICT

Tarangnan Samar



Madam:



The undersigned will be conducting a study entitled “Mother Tongue-Based Multilingual Education:  Its Influence to the Academic Performance in Music, Arts, Physical Education and Health (MAPEH), Mathematics, Edukasyon sa Pagpapakatao and Araling Panlipunan of Grade I Pupils”, as one of the requirements for the degree in Master of Arts in Education (MAED) at the Graduate School of Samar College, Catbalogan City.



In this connection, she is requesting permission from your good Office to data in your district, Samar Division.



Thank you for considering this request with a favorable nod. Best regards and more power!

     Very truly yours,



					(SGD.) ROSIEMAE	E. LOZANO

								     Researcher

NOTED BY:



(SGD.) NIMFA T. TORREMORO, PhD

        Dean, Graduate School





APPROVED:





 (SGD.)	ROWENA	R.	DELABAJAN

Public Schools District Supervisor
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	This study determined the influence of Mother Tongue-Based Multilingual Education (MTB-MLE) in the academic performance of Grade 1 pupils in Music, Arts, Physical Education and Health (MAPEH); Araling Panlipunan; Mathematics; and Edukasyon sa Pagpapakatao in the District of Tarangnan during the School Year 2014-2015. The study tested the following hypotheses: 1) There is no significant relationship between the academic rating of the pupil-respondents in MTB-MLE and their academic performance in Music, Arts, Physical Education, and Health (MAPEH); Araling Panlipunan; Mathematics; and Edukasyon sa Pagpapakatao. 2) There is no significant relationship between the academic rating of the pupil-respondents in the MTB-MLE and the following pupil-related variates: age and sex, reading level based on EGRA, and standard score based on SReYA.

	The mean age of the pupil-respondents was 6.43 years old and was dominated by the male sex. The mean reading level of the pupil-respondents based on the EGRA was Level 8. This means that they can read and comprehend books and other reading texts for Grade 2 level 4.	The mean standard score obtained by the pupil- respondents based on the SReYA was calculated at 26.42.

	The mean academic rating of the pupil- respondents in the MTB-MLE for the four grading periods during the School Year 2014 – 2015 were: first grading, 77.97; second grading, 78.74; third grading, 79.71; and fourth grading 81.32. For MAPEH the obtained rating for four grading periods was: first grading, 78.13; second grading, 78.78; third grading, 79.77; and fourth grading 81.32, in Edukasyon sa Pagpapakatao the obtained rating was: first grading, 79.11; second grading, 80.11; third grading, 81.29; and fourth grading 82.32. and in Mathematics, these were: first grading, 77.46; second grading, 78.26; third grading, 79.12; and fourth grading 80.62.

	For Araling Panlipunan, the mean academic performances of the pupil- respondents were: first grading, 78.04; second grading, 78.76; third grading, 79.79; and fourth grading 81.42.

	The academic rating of the pupil-respondents in the MTB-MLE and their academic performance in the identified learning areas were found to be: MAPEH, significant; Edukasyon sa Pagpapakatao, significant; Mathematics, significant; and Edukasyong Panlipunan, significant.

	In associating the relationship between the academic rating of the pupil-respondents in the MTB-MLE and the pupil-related variates, the following evaluations were arrived at age and sex, not significant; reading level based on EGRA, significant; and standard score based on SReYA, not significant.
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Chapter 1



THE PROBLEM AND ITS BACKGROUND



Introduction

	Curriculum change in educational systems is inevitable, necessary, and desirable. Considering that the Philippine educational system braces itself with the Association of Southeast Asian Nations (ASEAN) and the rest of the world, therefore, it embarks on its transition, enhancement, and reforms in the curriculum (Bilbao, 2014:137). 

	Moreover, curricular reforms are in transition as stipulated in Republic Act Numbered 10533, otherwise known as the Enhanced Basic Education Act of 2013. It states that the State shall make education learner-oriented and responsive to the needs, cognitive and cultural capacity, the circumstances and diversity of learners, schools, and communities through the appropriate languages of teaching and learning. As further mandated in the provision, mother tongue is included as a learning resource in the current curriculum in the basic education level (https://www.officialgazette.gov.ph, August 12, 2014). 

	Essentially, the Mother Tongue-Based Multilingual Education (MTB-MLE) is the government’s banner program for education as a salient part of the implementation of the K to 12 Basic Education Curriculum. It adheres to the principle and framework which starts from where the learners are and from what they already know, proceeding from the known to the unknown. MTB-MLE is education, formal or non-formal, in which the learner’s mother tongue and additional languages are used in the classroom. Learners begin their education in the language they understand best, their mother tongue, and develop a strong foundation in this language before adding other languages (Curriculum Guide, 2013:2). 

	MTB-MLE also aims to improve the students’ language and cognitive development as well as their socio-cultural awareness. At present, MTB-MLE is being implemented in two modes, to wit: as a learning or subject area, and as a medium of instruction in the Kindergarten to Grade 3 levels. As a learning or subject area, it focuses on the development of reading and speaking from Kindergarten to Grade 3. As a medium of instruction, the mother tongue is being used in all learning areas from Kindergarten to Grade 3, except in Filipino and English subjects. Filipino is introduced in the first semester of Grade 1 for oral fluency or speaking and is taught beginning in the second semester of Grade 1 for reading and writing purposes (Luistro, 2013:5).

	Additionally, the four other macro skills which are listening, speaking, reading, and writing in Filipino are continuously being developed from Grades 2 to 6. Meanwhile, English as a subject is introduced in the second semester of Grade 1 while reading and writing in the said subject starts in the first semester of Grade 2. In implementing MTB-MLE, the Department of Education (DepEd) cites that using the language used at home, the mother tongue, inside the classroom during the learners’ early years of schooling produce better and faster learners. They can also easily adapt to learn a second language, Filipino, and a third language, English. 

	As a result, the teaching of MTB-MLE as one of the learning or subject areas from Grades 1 to 3, and its use as a medium of instruction from Kindergarten to Grade 3 has been institutionalized so that teachers can develop well-rounded and lifelong learners under the K to 12 Curriculum. It is expected that by Grade 4, the learners will have oral fluency in the different languages. Based on the K to 12 Curriculum, Mathematics has been allocated with 50 minutes class time; Araling Panlipunan and Music, Arts, Physical Education, and Health (MAPEH) have 40 minutes; and Edukasyon sa Pagpapakatao is recited for 30 minutes (DepEd Order Number 31, Series of 2012).   

	Meanwhile, there are competencies that teachers may engage in during the teaching and learning process of the various learning areas using mother tongue as a medium. The teachers are also encouraged to use appropriate learner-centered teaching approaches with life skills and value-based strategies such as, but not limited to, experiential and contextual learning, problem-based action learning, and differentiated instruction. However, the use of these strategies should not exclude the teacher-centered pedagogical strategies which are likewise to be applied, to a lesser extent. Each of the learner-centered strategies is anchored on educational theories developed by theorists, expanded by educators, and validated by practitioners (https://www.slideshare.net, September 5, 2014).

	However, there were problems encountered by teachers in teaching using Mother Tongue as a medium of instruction. These problems include a) it disrupts the smoothness of the communication process; b) students’ lack of confidence tends to use mother tongue language instead of proper English, and c) language background affects students’ performance in terms of communication. 

	The implementation of MTB-MLE under the Enhanced Basic Education Act of 2013 in various elementary schools in Eastern Visayas (Region VIII) disclosed a lack of readiness and educational materials. Students from the region, like other students from non-Tagalog speaking regions, lack primary texts in the mother tongue, vocabulary lists, grammar lessons, and more fundamentally, the references needed for educators to create these materials (Oyzon, 2014:1).

	In congruence with the aforementioned information, there was a resolution passed by stakeholders in the Bicol region to show their vibrant support in the implementation of MTB-MLE. These stakeholders had the following observations regarding its implementation: a) need for teachers’ training and instructional materials development; b) need for mechanisms to maximize the localization of instructional materials; and c) the use of mother tongue in different school activities to complement their formal instruction such as Campus Journalism, National Heritage Month, Sagisag Kultura Competition, and other similar activities.  

[bookmark: _Hlk43833280]	Locally, the mean percentage scores (MPS) of Grade 1 pupils in Music, Arts, Physical Education, and Health (MAPEH), Edukasyon sa Pagpapakatao (EP), Mathematics, and Araling Panlipunan using mother tongue as medium of instruction in the District of Tarangnan for the School Year 2014-2015 were posted at 78.78, 80.80, 78.86, and 79.50, respectively (Consolidated Mean and MPS Report, BEIS, Tarangnan District, SY 2014-2015). 

	It was in this context that the researcher conducted the present research which delved into the influence of the Mother Tongue-Based Multilingual Education (MTB-MLE) as a subject on the Grade 1 pupils’ performance in MAPEH, EP, Mathematics, and Araling Panlipunan. 



Statement of the Problem

	This study determined the influence of the Mother Tongue-Based Multilingual Education (MTB-MLE) in the academic performance of Grade 1 pupils in Music, Arts, Physical Education, and Health (MAPEH), Edukasyon sa Pagpapakatao (EP), Mathematics, and Araling Panlipunan in the District of Tarangnan for School Year 2014-2015.  

	Specifically, it sought answers to the following questions:

	1. What is the profile of the pupil-respondents in terms of the following variates: 

		1.1 age and sex;

		1.2 reading level based on EGRA; and

		1.3 standard score based on SReYA?

	2. What is the academic rating of the pupil-respondents in the MTB-MLE during the School Year 2014-2015?

	3. What is the academic performance of the pupil-respondents in the following learning areas:

		3.1 Music, Arts, Physical Education, and Health;

		3.2 Edukasyon sa Pagpapakatao; 

		3.3 Mathematics; and 

		3.4 Araling Panlipunan?

	4. Is there a significant relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in the aforementioned learning areas?

	5. Is there a significant relationship between the academic rating of the pupil-respondents in the MTB-MLE and the following pupil-related variates:

		5.1 age and sex;

		5.2 reading level based on EGRA; and

		5.3 standard score based on SReYA?

	6. What implications may be derived from this study that would improve the academic performance of the pupil-respondents using MTB-MLE in the identified learning areas?



Hypotheses

	Based on the specific problems, the following null hypotheses were tested in this study:

	1. There is no significant relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in the identified learning areas.

	2. There is no significant relationship between the academic rating of the pupil-respondents in the MTB-MLE and the following pupil-related variates:

		1.1 age and sex;

		1.2 reading level based on EGRA; and

		1.3 standard score based on SReYA.



Theoretical Framework

	This study was anchored on the following theories: Skinner’s Language Acquisition Theory, Bruner’s Scaffolding Theory, and Vygotsky’s Zone of Proximal Development Theory. 

	The study was primarily based on the Language Acquisition Theory of Skinner (1957:587-616). The said theory proposes that children learn language based on behaviorist reinforcement principles by associating words with meanings. It also argues that correct utterances are positively reinforced when the child realizes the communicative value of words and phrases. Simply put, language is like any other behavior learned from the surrounding environment. As a result, children will learn the language when the acquisition process is modeled and reinforced by the parents. For example, when the child says milk, and the mother smiles and gives her some, the former will find this outcome rewarding thereby enhancing the child’s language development.

	Another theory that provided support to this study was the Scaffolding Theory of Bruner (1978:89-100). The theory stressed the role of the scaffold in learning which ensures that children are not left to their own devices to understand something. The support or scaffold is removed when the student is ready. The scaffold may also be used in the oral language acquisition of children. Young children are provided with informal instructions in which their learning is facilitated by their parents, especially when they start learning how to speak. The scaffolding may also be described as the support given to a younger learner by an older, more experienced adult during interactional support. 

	Furthermore, the theory emphasizes that the process by which adults mediate a child’s attempts to take on new learning has come to be termed scaffolding. It represents the helpful interactions between the adult and the child that enable the latter to do something beyond his independent efforts. In the end, a scaffold is a temporary framework that is put up for support and access to meaning and taken away as needed when the child secures control of success with a task. 

	The third theory which gave support to the present research was the Zone of Proximal Development of Vygotsky (1978:28-31). The said theory proposes a zone of proximal development which fundamentally refers to the difference between what a learner can do without help (expert stage) and what he can achieve with guidance and encouragement from a skilled partner (pedagogical stage). The theory also provides that a child could be taught any subject efficiently using scaffolding practices by implementing the scaffolds at the zone of proximal development. 

	Moreover, the theory avers that students are escorted and monitored through learning activities that function as interactive conduits to get them to the next stage. Thus, the learner obtains or raises new understandings by presenting their prior knowledge through the support delivered by more capable individuals.   

	The aforementioned theories provided solid theoretical support to better understand the specific problems of the study and to put in proper perspectives the influence of MTB-MLE on the learners’ academic performance. 



Conceptual Framework

	Figure 1 shows the conceptual framework of the study which depicts the variables and their relationships.

	At the base of the schema are the respondents of the study, the Grade 1 pupils in Tarangnan District, during the School Year 2014-2015. The base frame is connected to a bigger frame by a single-directional arrow moving upward.

	The smaller box at the left of the bigger frame shows the profile variates of the pupil-respondents in terms of their age and sex, reading level based on EGRA, and standard score based on SReYA. The upper smaller box at the right of the bigger frame is the academic rating of the pupil-respondents in the MTB-MLE during the School Year 2014-2015.
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Figure 1. The Conceptual Framework of the Study

	The lower smaller box at the right of the bigger frame consists of the academic performance of the pupil-respondents in Music, Arts, Physical Education and Health, Edukasyon sa Pagpapakatao, Mathematics, and Araling Panlipunan.

	Correlation analysis, reflected in the double-directional arrows connecting the smaller frames inside the bigger frame, was employed to determine the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their academic performance in the aforementioned learning areas. It was also utilized to determine the relationship between the academic rating of the pupil-respondents in the MTB-MLE and their age and sex, reading level based on EGRA, and standard score based on SReYA.

	The findings of the study, as seen in the third higher frame, served has valuable implications for the improvement of the academic performance of the pupil-respondents using MTB-MLE in the identified learning areas, as seen in the topmost perforated shape in the schema. The loops on either side of the bigger frame, connecting the third higher frame with the findings and implications to the base frame with the respondents of the study, served as feedback mechanisms for the attainment of the objectives of this study which is the improvement of academic performance of Grade 1 pupils. 



Significance of the Study 

	The findings of the study would be beneficial to the elementary pupils, elementary school teachers, school administrators, DepEd officials, and future researchers. 

	To the Elementary Pupils. The findings of this study would improve the academic performance of the elementary pupils in MAPEH, EP, Mathematics, and Araling Panlipunan with MTB-MLE as a medium of instruction. In the end, these pupils would be able to acquire better knowledge about the lessons of the aforementioned subjects and possess lifelong learning skills. 

	To the Elementary School Teachers. The findings of this study would be beneficial to the teachers because they would be able to find appropriate solutions to problems encountered in using MTB-MLE as a medium of instruction in teaching MAPEH, EP, Mathematics, and Araling Panlipunan. Most importantly, the teachers would be able to develop engaging activities in the MTB-MLE context that would help their students in understanding concepts taught in the aforementioned subjects.

	To the School Administrators. The findings of this study would provide inputs to the school administrators regarding the provision of technical assistance to teachers on the matter of improving their teaching of MAPEH, EP, Mathematics, and Araling Panlipunan using MTB-MLE. This would enable the school administrators to give their teachers pieces of advice on the appropriateness of solutions to their teaching needs in terms of instructional strategies and materials in the different learning areas. 

	To the DepEd Officials. The findings of this study would serve as an avenue for the DepEd officials to think of ways to leverage the improvement of the implementation of MTB-MLE as a medium of instruction under the K to 12 Curriculum along with learning areas of MAPEH, EP, Mathematics, and Araling Panlipunan. This would allow the DepEd officials to craft policies and guidelines for the improvement of using MTB-MLE as a medium of instruction in teaching the aforementioned subjects. 

	To the Future Researchers. The findings of this study would serve as a springboard for future researchers to conduct a thorough investigation to improve the teaching of MAPEH, EP, Mathematics, and Araling Panlipunan using MTB-MLE as a medium of instruction. Ultimately, the findings of this study would provide additional sources of related literature and studies for future researchers. 



Scope and Delimitation

	This study determined the influence of the Mother Tongue-Based Multilingual Education (MTB-MLE) in the academic performance of Grade 1 pupils in Music, Arts, Physical Education, and Health (MAPEH), Edukasyon sa Pagpapakatao (EP), Mathematics, and Araling Panlipunan in the District of Tarangnan. In this study, the academic rating of the pupil-respondents in MTB-MLE during the School Year 2014-2015 was determined. 

Likewise, the academic performance of the pupil-respondents in Music, Arts, Physical Education and Health (MAPEH), Edukasyon sa Pagpapakatao (EP), Mathematics, and Araling Panlipunan was determined in this study. Meanwhile, the study involved 687 pupils from Tarangnan District as respondents. 

Finally, the study was conducted during the School Year 2014-2015.



Definition of Terms 

	To provide a common frame of reference between the readers of this study and the researcher, the following terms are herein defined conceptually and operationally.

	Academic Performance. Conceptually, the term refers to the achievement of students in school as a member of a learned society or institution (Webster, 1987:48). In this study, the term referred to the general average obtained by the pupil-respondents in Music, Arts, Physical Education and Health (MAPEH), Edukasyon sa Pagpapakatao (EP), Mathematics, and Araling Panlipunan during the School Year 2014-2015. 

	Araling Panlipunan. Conceptually, the term focuses on the discovery of one’s consciousness as a Filipino, as a member of the family, school, and community; this is a learning area that aims to bring learners to achieve analytic thinking, become a responsible and productive member of society, gain awareness of the environment, and develop a love for humanity and the country (Curriculum Guide:3). In this study, the term was used as one of the learning areas where the pupil-respondents’ academic performance was determined and upon which the influence of MTB-MLE as a medium of instruction was measured. 

	Early Grade Reading Assessment (EGRA). Conceptually, the term refers to the individually-administered oral assessment that aims to assess foundational literacy skills of children in the early grades; and measures the abilities of pupils to recognize letters of the alphabet, to read simple words, to understand sentences and paragraphs, and to listen with comprehension(https://www.teacherph.com, September 5, 2014). In this study, the term was used in the same context as it was defined conceptually and was used as one of the variates to describe the profile of the pupil-respondents. 

	Edukasyon sa Pagpapakatao. Conceptually, the term pertains to the learning area where learners are developed based on the principle of the common good; a learning area that applies ethical standards in everyday living and must possess the five macro skills, namely: understanding, reflection, consultation, decision, and action (Curriculum Guide:4). In this study, the term was used in the same context as it was conceptually defined. 

[bookmark: _Hlk43848555]	Influence. Conceptually, the term refers to the power to affect a person, thing, or course of events, especially one that operates without any direct or apparent effort (http://www.thefreedictionary.com, September 18, 2014). In this study, the term referred to the effects of MTB-MLE as a medium of instruction on the academic performance of the pupil-respondents in MAPEH, EP, Mathematics, and Araling Panlipunan.  

	Mathematics. Conceptually, the term refers to one of the learning areas in the K to 12 Curriculum which is a skills subject; a learning area which is all about quantities, shapes, and figures, functions, logic, and reasoning; a tool for Science and a language complete with its notations and symbols and grammar rules, with which concepts and ideas are effectively expressed (K to 12 Curriculum Guide for Mathematics, 2016:3). In this study, the term was used in the same context as it was conceptually defined but specifically referred to one of the subjects upon which the influence of MTB-MLE as a medium of instruction was determined.  

	Music, Arts, Physical Education, and Health (MAPEH). Conceptually, the term refers to the learning area which focuses on the knowledge, skills, and values necessary for artistic expression and cultural literacy; for providing art experiences that include recognizing, creating, appreciating, and critiquing artistic works and the works of others; for the development of fitness, health, and wellness among school-aged children; and for the physical dimensions of the learners, including their nutrition, prevent and control diseases and substances, use and abuse of substances, reduce health-related risk behaviors, with the end-view of improving personal, family, community, and national and global health (Curriculum Guide:5). In this study, the term referred to the same learning area but was used as one of the subjects upon which the influence on the academic performance of MTB-MLE as a medium of instruction was determined. 

	Mother Tongue-Based Multilingual Education (MTB-MLE). Conceptually, the term refers to the first-language-first education that is, schooling which begins in the mother tongue and transitions to additional languages like Filipino and English; a medium of instruction in all learning areas from Kindergarten to Grade 3, and a learning area from Grade 1 to Grade 3 (https://www.ceap.org.ph, September 18, 2014). In this study, the term was used to refer to it as a medium of instruction for use in the teaching and learning of the subjects MAPEH, EP, Mathematics, and Araling Panlipunan. 

	School Readiness Year-End Assessment. Conceptually, the term is labeled SReYA which is intended to assess the performance level of kindergarten pupils in the elementary school system across different developmental domains aligned with the National Early Learning Framework, including Physical Health and Well-Being, Motor Development, Mathematics, Language and Literacy, Sensory Perceptual, Physical and Social Environment, Character and Values Development, and Socio-Emotional Development; and is used as the basis for providing appropriate interventions to address specific needs of the children (https://www.teacherph.com, September 5, 2014). In this study, the term was used in the same context as it was defined conceptually and was used as one of the variates to describe the profile of the pupil-respondents.
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Chapter 2



REVIEW OF RELATED LITERATURE AND STUDIES



	This chapter presents the information relevant to the conduct of the present study. Many research literature and studies from various sources like books, published and unpublished materials, and electronic sources were reviewed by the researcher to provide valuable insights for the understanding of MTB-MLE and academic performance and how the former influenced the latter. 



Related Literature

	Several conceptual pieces of literature on the influence of the different languages, particularly mother tongue on pupils’ academic performance were reviewed by the researcher. 

	In essence, the purpose of instruction is to produce desirable changes in pupils, and a teacher can determine their success only through continuous evaluation of what they learn in school. Thus, language and education would always go along together (Oriondo, 1984:7). 

	Meantime, the Philippines is an archipelago in the Asia-Pacific with rich linguistic and cultural diversity. There are 171 living languages spoken in the country today. For the most part, the linguistic diversity in the country has not been accurately reflected in its governmental and educational policies. Except for the provision in the 1987 Philippine Constitution which mandates both English and Filipino to be the official languages of the country, more specific integration of the diverse languages of the country has not been focused upon (http://philbasiceducation.com, July 26, 2014).

	Furthermore, making English and Filipino the official languages of the country seemed to be a practical move because there need to be languages for business and trade, as well as for communicating on national and international levels. Still, the constitutional declaration of these two languages as official languages, and the other languages of the country only as auxiliary means takes a discriminatory tone when seeing how it resonates in other policies and the public spheres. This linguistic discrimination is present even in the educational system when children in primary school are punished for not speaking English. This scenario is common vis-à-vis the view that English is the language of success. Undeniably, children who can speak English are assumed to be better able to communicate in international contexts. 

	However, a singular wishes to teach children English at all costs, when coupled with punishment for using one’s mother tongue, is both psychologically and culturally damaging. On a psychological level, a child’s sense of identity is grounded in his or her mother tongue. If children are conditioned to pair English with success, they will increasingly view their native language as irrelevant. They may not see the need to pass it on to the next generation, which may cause eventual language endangerment for minority languages, a significant cultural loss (Agcaoili, 2014:23).

Consequently, the links between education and language are fundamental and obvious in many different ways. Language facilitates education, and language can be taught through education. Moreover, Hudson (2010:48) argued that language is the main medium of education; that literacy, as the mode of education, is one of the foundations of education; that verbal intelligence is one of the most used predictors of educational success; foreign or second languages are traditionally an important part of the school curriculum, and language has a profound effect on education.

Meantime, mother tongue often refers to the first or the native language of a person, a language that he or she most commonly speak. It is always referring to the language that the child has used from birth impacting his or her life. It is, therefore, the medium of one’s inner thoughts and reflections. As the primary tool for thought processing and knowledge acquisition, is considered the best medium of instruction. It is further a source of creativity and social expressions. It matters for the identity of individuals and is vital for the health of societies. Furthermore, it opens opportunities for dialogue necessary for understanding and cooperation (Icban, 2012:8).  

The importance of mother tongue in Philippine education is recognized by Section 4, Republic Act Number 10533, also known as Enhanced Basic Education Act of 2013, which states that the basic education shall be delivered in languages understood by the learners as the language plays a strategic role in shaping the formative years of learners. As defined by the Act, mother tongue is the language first learned by a child, which he or she identifies with, is identified as a native language used of by others, which he or she knows best, or uses the most often (https://www.officialgazette.gov.ph, 18 September 2014).

Consequently, for Kindergarten to Grade 3, learners are taught in their mother tongue, and the teaching and learning materials, as well as assessment, shall be in the regional or native language of the learners. Subsequently, the Department of Education (DepEd) will have to formulate a mother language transition program that will slowly ease learners from this language to English and Filipino as media of instruction in Grade 4 to Grade 6 until such time when these languages can become the languages of instruction at the secondary level. 

Hence, the Mother Tongue-Based Multilingual Education (MTB-MLE) is education, formal or non-formal, in which the learner’s mother tongue and additional languages are used in the classroom as a medium of instruction. Learners begin their education in the language they understand best and develop a strong foundation in their mother tongue before adding other languages. Previous works of literature stress the fact that children with a solid foundation in their mother tongue develop stronger literacy abilities in the school language. Their knowledge and skills transfer across languages and enable the learners to use both or all their languages for success in school and lifelong learning (Curriculum Guide:2).

Moreover, in terms of cognitive development, the school activities will engage learners to move well beyond the basic “w” questions to cover all higher-order thinking skills in the first language (L1) which they can transfer to the other languages (L2 and L3) once enough Filipino or English has been acquired to use these skills in thinking and articulating thoughts. With the end goal of making Filipino children lifelong learners in their L1, the mother tongue, L2, Filipino as the national language, and L3, English as the global language, learners are more than prepared to develop the competencies in the different learning areas. This will serve as their passport to enter and achieve well in the mainstream education system and the end, contribute productively to the community and the larger society, the multilingual, multiliterate, and multi-cultural citizens of the country.   

Likewise, for the effective implementation of MTB-MLE, it is suggested that the two-track method be used which means the premier track which focuses on accuracy, and the story track which focuses on meaning. Learning MTB-MLE through the two-track aims to gain proficiency in literacy as well as comprehension in academic content, gain curriculum mastery, creative and critical thinking skills for decisive decision-making.

Meanwhile, MTB-MLE provides literacy because learning to read in the first language (L1) develops skills that transfer to reading in any other language. Comprehension in reading in other languages only occurs after oral proficiency has developed such that vocabulary of the written second language (L2) is already part of the learners’ spoken vocabulary. Also, MTB-MLE offers prior knowledge because it engages learners in a discussion of what is already familiar to them using the home language and local culture enables better learning of the curriculum through integration and application of that knowledge into the current knowledge scheme (Curriculum Guide:2). 

Additionally, MTB-MLE enables cognitive development and higher-order thinking skills (HOTS). Using the learners’ L1 or the mother tongue, they are provided with a strong foundation by developing their cognitive and comprehension skills needed for learning the content. The knowledge, skills, attitudes, and values gained through the mother tongue better support learning of other languages and learning through other languages later. In like manner, MTB-MLE gives a strong bridge to other language skills like listening, speaking, reading, and writing in L2 and in other languages using sound educational principles for building fluency and confidence in using the other language for lifelong learning. Reading in the L2 is only introduced after basic L1 reading fluency and L2 oral proficiency are developed. Comprehension in reading the L2 occurs after the development of that spoken L2. Once sufficient oral and written proficiency in the L2 is developed, a gradual transition to using the L2 as a medium of instruction can progress without the L1 support.

Moreover, MTB-MLE serves as scaffolding in so far as in L2 teaching, the L1 is used to support learning when the L2 is not sufficiently developed to be used alone. Also, the L1 is used for expression while the teacher facilitates the development of the L2 to enable learners to adequately express ideas in the L2. In this way, the L1 strengthens the learning of the L2 by supporting the L2 development for communication. Then, MTB-MLE enables teaching for meaning and accuracy. Decoding text requires accuracy while comprehending texts requires decoding skills within a meaningful context.  Both meaning and accuracy are important, but in classrooms that teach only L2, there is often a primary focus on accuracy until the L2 is sufficiently learned. This delays actual meaningful learning until the L2 can support that learning. Lastly, MTB-MLE builds confidence and develops proficiency in two or more languages along the macro-skills, to wit: reading, listening, speaking, writing, and viewing for both meaning and accuracy.

However, one of the problems of MTB-MLE is the limited perception of stakeholders as well as the lower value of the mother tongue outside specific domains. As expected, English remains more highly regarded and valued by the community. It is neglecting the primary reason for MTB-MLE which is to give students a competitive advantage in developing higher-order thinking skills in basic education levels. This problem may be a sign that MTB-MLE and the community are at a crossroads (http://newsinfo.inquirer.net, December 18, 2014).

Consequently, advocacy efforts for MTB-MLE may have to be reinvigorated. The rest of the concerns regarding MTB-MLE point to the inadequacy of resources in terms of physical, human, intellectual, and financial. This is manifested in the short supply of learning and teaching materials; the tendency to translate existing materials instead of creating new ones directly from L1; the lack of academic Science and Math vocabularies in the L1; the teacher’s low proficiency in the spoken and academic L1; and specific to the Tagalog regions, the confusion caused by teaching the Mother Tongue subject (Tagalog), while also teaching Filipino subject. Research made by ACTRC-University of Melbourne found out that there was poor performance of teachers in English, Science, and Mathematics in 2012 and 2013. Test results for the two years showed elementary teachers getting low mean percentage scores of 50.53 percent and 54 percent in the English test, and 46.7 percent and 49 percent in the process skills test for Science and Math. There are serious digressions from our language-in-education policy and formidable-looking obstacles to its implementation.

Furthermore, as to the perception and attitude of people towards MTB-MLE, the Philippines has focused on three of the ten pilot schools in which the international non-governmental organization (NGO), Save the Children, has been managing the implementation of MTB-MLE as part of a nationwide transition to using the mother tongue as the medium of instruction in Grades 1 through 3. The goal has been to identify early evidence of the potential impact of MTB-MLE through accounts from immediate stakeholders, primarily parents and teachers of Grade 1 pupils.  

Consequently, the qualitative Most Significant Change (MSC) methodology and direct observation in the MTB-MLE classrooms were used to monitor change through the academic year in two research domains, wit: a) changes in teachers’ practices and attitudes toward the MTB-MLE Program; and b) changes resulting from use of the MTB-MLE instructional materials. The findings show that, formerly, the non-MT educational materials were largely ineffective thereby making educators and parents frustrated with a low rate of success and lack of enjoyment on their educational experience of pupils.

In contrast, MTB-MLE has been reported by stakeholders to have increased the comprehension by pupils, success in learning to read, and improved teacher-pupil relationships.  They perceived the MTB-MLE program as the beginning of the restoration of a dysfunctional system. Analysis of emergent domains in stakeholder accounts also revealed overwhelmingly positive perceptions of MT instruction as motivating and invigorating children to learn, supporting the high value the community places on education for their children as revealed in this study (http://www.sil.org, October 25, 2012).

Relating to academic performance, Harris (1960:112-114) said that the mothers’ strategies for children’s school achievement are recognized. The results also indicated that parents actively manage their children’s school careers in a way that could have direct consequences for their children’s academic achievement.  Mother’s education levels were found to influence the academic achievement of the students through parental involvement and parental encouragement.

According to Muller, as cited by Kelly (1965:89), in a study about gender differences in parental involvement and adolescents’ mathematics achievement through a longitudinal study and with a sample taken from a national longitudinal study of 13,881 students of class eighth to twelfth from the city Austin in Texas, indicated gender differences in pupils’ academic achievement.

According to Republic Act 10157, otherwise known as the Kindergarten Education Act, kindergarten education, as the first stage of mandatory and compulsory formal education, is vital for the holistic development of the Filipino child. As part of the implementation of this curriculum, the School Readiness Year-End Assessment (SReYA) was crafted as a tool for assessment and was restructured and contextualized into 12 dominant languages, the Mother Tongue. SReYA is a tool to determine the achievement level of kindergarten pupils across different developmental domains. Also, the test items were developed based on the standards and competencies for five-year-old Filipino children which are aligned in the National Early Learning Framework. The results of the assessment will be beneficial to Grade 1 teachers because they will be provided with the children’s readiness profile which is crucial in addressing their specific learning needs (DepEd Order Number 5, Series of 2013). 

Also, SReYA, as an assessment tool, provides the basis for instructional improvement. It likewise serves as a guide for school heads in strengthening instructional support, staff development or mentoring, budget allocation, and networking for effective management of kindergarten education programs. The kindergarten coordinators can utilize the results of the SReYA in providing technical assistance and instructional support to school heads and kindergarten teachers. These can also help parents to make follow-up and home interventions. 

More so, SReYA cuts across the different developmental domains which are composed of performance on verbal and non-verbal tests given individually and by groups. In this test, ten items are given in groups while 20 items are given individually. The different developmental domains include the following: physical health and well-being, motor development, Mathematics, language literacy, sensory-perceptual, physical and social environment, character and values development, and socio-emotional development.

Meanwhile, the Early Grade Reading Assessment (EGRA) focuses on the early grades and the foundation skills of reading. The EGRA instrument is designed to be a sample-based system diagnostic measure that aims to document the student performance on early grade reading skills to inform school administrators, teachers, and parents for improving instruction. As it is currently designed, EGRA is not intended for direct use by teachers, nor is it meant to screen individual students. It is also not intended to be a high-stakes accountability measure for making funding decisions or determining student grade passing.  

However, EGRA does not mean that the development of one version of the instrument cannot inform another version with a different purpose and use. The measures included in this version of EGRA could be adapted for teacher use in screening individual students and could be used to monitor the progress of students within a given instructional program. Most importantly, the EGRA subtest measures the following: letter recognition, nonsense word decoding, and oral reading fluency. These have been used to fulfill a diverse range of assessment needs, including screening, diagnostic, and progress monitoring purposes.

The pieces of literature cited here enhanced the understanding of the researcher, particularly on the implementation of the Mother Tongue-Based Multilingual Education (MTB-MLE) and its influence on the academic performance of pupils. 

Related Studies

	The following are the findings of research conducted by several kinds of research which were found related to the present study.  

The University of the Philippines’ Assessment Curriculum Technology Research Center-College of Education (ACTRC) and the University of Melbourne (2013) have conducted research entitled, “Understanding Best Practices in Mother Tongue-Based Multilingual Education in (MTB-MLE) in the Philippines”. Said study has confirmed the fears of many problems which are piling up with teachers. The study sought to identify the challenges stakeholders are facing in implementing MTB-MLE and the coping strategies they are adopting to overcome these challenges  

The above-cited study has a relationship with the present study considering that they both delved on mother tongue. However, the former focused on problems identified by stakeholders while the latter dealt on the influence of mother tongue on the pupils’ academic performance in MAPEH, Araling Panlipunan, Edukasyon sa Pagpapakatao, and Mathematics.

Garnace (2010) conducted a study entitled, “Language Proficiency and Academic Performance of the Third Year High School Students of Philippine Science High School: Inputs for an Improved English Language Program”. The findings of the study revealed that the academic performance of students in Science and Mathematics in the three PSHS campuses are significantly different. Also, it revealed that the language proficiency skills level in writing and reading among the students in the three PSHS campuses are significantly varied. The study also found out variability in the design and implementation of the schools’ academic subject area courses and the English language program courses since the variability of the student performance could not be attributed largely to student cognitive abilities since PSHS scholars have, more or less, homogeneous cognitive abilities. Furthermore, the study disclosed that the correlation between specific reading and writing language proficiency skills to academic performance proves that academic performance in other subject areas is affected by proficiency in the English language.  

The study of Garnace is related to the present study for both delved on language. However, the study of Garnace made use of the English language as it was correlated with the student's academic performance in Science and Mathematics.  The present study focused on Mother Tongue as it was correlated with the academic performance of Grade 1 pupils in MAPEH, Araling Panlipunan, Edukasyon sa Pagpapakatao, and Mathematics. They also differed in terms of the respondents because Garnace involved third-year high school students while the present study involved Grade 1 pupils in Tarangnan District.

	Enderio (2004) conducted a study entitled, “Performance of Grade III Pupils Mathematics: Basis for an Enrichment Program”. The study indicated that pupil-related factors such as difficulty in understanding Mathematics lessons have a moderate effect on the pupils’ achievement in this subject.  Likewise, teacher-related factor such as lack of mastery of the subject matter was noted to have a moderate effect on the pupils’ achievement in Math. In addition, it was revealed that inadequate books and mathematical guides were considered as factors under school-related variates which, in turn, highly affected pupils’ achievement in Mathematics. For home-related factors such as parents’ non-provision of supervision during study time at home highly-affected pupils’ achievement in Mathematics. 

The above-cited study is related to the present study for both delved on pupils’ performance. But they differed in learning area studies and types of respondents involved. The former study was engaged in the different factors which affected pupils’ performance in Mathematics while the present study focused on the influence of MTB-MLE on pupils’ performance in MAPEH, Araling Panlipunan, Edukasyon sa Pagpapakatao, and Mathematics.  The former study also involved Grade III pupils while the present study involved Grade 1 pupils in Tarangnan District.

Abayan (2013) in a study entitled, “Correlates of the Oral Language Performance of Grade 6 Pupils Exposed to Trilingual in Private Schools in Tacloban City”, disclosed that the respondents have instrumental motivation towards learning the three languages, namely: English, Filipino, and Chinese.  This means that they desire to obtain the language due to its practical value and pragmatic advantage of learning it. Only a few of them have integrative motivation in learning the three languages. The findings also indicated that the respondents’ willingness to learn the subject to integrate themselves into the community one can get from learning them. Among the respondents, most of them prefer English and Filipino more than the Chinese language. This is because English and Filipino are the most widely used languages in the country and most types of media are readily available everywhere where pupils have easy access to make use of the English and Filipino languages.  This is supported by the fact that the media of instruction used in the teaching of the different subject areas in the English curriculum are in English and Filipino.

This study of Abayan dealt with trilingualism as used in private school while the present study emphasized the use of mother tongue. However, they both differed in the locale of the study and the variables considered. On the one hand, Abayan involved Grade 6 pupils in private schools in Tacloban City. On the other hand, the present study involved Grade 1 pupils in Tarangnan District.

Dolorzo (2005) in research entitled, “Pupils’ Academic Performance and their Involvement in School Organizations”, found out that there was a significant relationship between the academic performance of the elementary grade pupils and their extent of involvement in school organizations. The findings implied that there was a positive relationship between the two variables, and so, the more organizations the pupil is involved in, the better is the academic performance of the pupils. 

The study of Dolorzo was significantly relevant in the present study in terms of their focus on academic performance.  However, the previous study correlated the involvement of pupils in different school organizations with their academic performance whereas the present research correlated MTB-MLE as a language medium with the academic performance of pupils in certain subjects. These two studies also differed in terms of respondents because the previous research involved Grade VI pupils while the present study utilized Grade 1 pupils in Tarangnan District.

Pianta (2007) conducted a study entitled, “Classroom Activities and Child-Interaction Involving One Child per Classroom”. The study revealed that children were more likely to be engaged within small groups and during analysis-inference instruction than in large group activities, individualized work settings, and basic skills instruction. Classroom quality and children’s risk status were uniquely associated with behavioral engagement. Children at risk for school problems particularly benefitted from higher classroom quality within more demanding instructional contexts. 

This study of Pianta is relevant to the present study because both focused on the performance of learners. However, the previous study stressed the role of classroom activities and quality of interaction in kindergarten classrooms to the pupils’ academic performance while the present study was into the role of language through MTB-MLE on the academic performance of pupils in some learning areas. The two studies also differed in terms of respondents involved because the previous research involved Kindergarten pupils whereas the present research involved Grade 1 pupils in Tarangnan District.   

Bacsal (2013) in research entitled, “Verbal and Non-Verbal Reading Abilities of Grade III Pupils in Daram II District: Basis for a Corrective Reading Program,” found out that the non-verbal reading abilities of the pupil-respondents have essentially despaired in the language they used at home. The pupil-respondents who used a second language which is English in addition to the common first language they used at home which is Waray manifested higher non-verbal reading abilities than those who have only one language used at home.  

The study of Bacsal paralleled the present research in as much as they both made use of Mother Tongue. However, the previous research focused on how Waray as a language used at home by the pupils affected their reading abilities while the present research delved on how mother tongue influenced the pupils’ academic performance in MAPEH, Araling Panlipunan, Edukasyon sa Pagpapakatao, and Mathematics. Lastly, the former study involved Grade III pupils while the present study involved Grade 1 pupils of Tarangnan District.

Palaga (2006) conducted a study entitled, “Strategies, Patterns and Correlates in Figurative Language Comprehension and Production Among Junior Students of PDHD in the Visayas”. The study found out that all sociocultural factors such as the students’ gender, residence while schooling, home region, mother tongue, and socialization quotient are significantly related to the type of strategy used in figurative language comprehension.  

The study of Palaga found relevance with the present study in as much as they both focused on mother tongue as one of the variates correlated with other variates. But the two kinds of research differed in the type of respondents taken because the previous research involved Junior High School students whereas the present research involved Grade 1 pupils in the District of Tarangnan. 

Zartiga (2006) conducted a study entitled, “Correlates of English Performance of Grade 6 Pupils in the District of Calbiga”. Based on the findings of the study, the study revealed that the level of English performance was measured with a mean percentage score (MPS) of 50.6 percent which was found to be below the target level of 75 percent. Of all the skills, writing ranked first then vocabulary, listening or speaking, study skills, and reading, then grammar ranked last. 

The study of Zartiga used variables such as learners’ learning styles, the intensity of pupils’ desire to learn the English language, the teaching style, and pupils’ performance in English while the present study focused on the influence of mother tongue in the pupils’ academic performance in the following subjects: MAPEH, Araling Panlipunan, Edukasyon sa Pagpapakatao, and Mathematics. Hence, it is implicit that both kinds of research delved on the study of language with Zartiga’s focus on the English language while the current study on the mother tongue. However, they differed in terms of the learners involved in the study because the former research had Grade 6 pupils of Calbiga District as respondents in contrast to the Grade 1 pupils in Tarangnan District in the present study.

Raytos (2009) conducted a study entitled, “Reading Abilities and Experiences of Teacher Education Students: A Case Study”. The study showed that the respondents’ reading abilities are affected by conditions and practices at home and in school, and the number of reading materials available to them. Despite very limited materials and facilities, most of these students find their schools favorable for reading. The varied school practices such as co-curricular activities in English are a great help in improving their reading; the most remarkable reading experiences across the four levels not only centered on those that rewarded them as good readers, but also on the punishment imposed on them when they failed as readers. Likewise, the students prefer English books because of their short stories and because they think they are deficient in the language.

The study of Raytos had similarities with the present study because they both delved into the type of language. The former made use of English while the latter made use of the mother tongue. The study also utilized varied factors while the present study dealt with the influence of mother tongue on the academic performance of pupils in some learning areas, to wit: MAPEH, Araling Panlipunan, Edukasyon sa Pagpapakatao, and Mathematics. Yet, they differed in terms of respondents for Raytos involved teacher education students while the present study involved Grade 1 pupils in Tarangnan District. 

Lacaba (2010) in a study entitled, “English Language Proficiency and Academic Performance of Sophomore BEED Students of Leyte Normal University”, disclosed that there was no significant relationship between the respondents’ reading and writing English language proficiency and the academic performance based on their grades in English. This meant that their performance in school was not affected by their being proficient in English.

The study of Lacaba delved on English as a predictor of students’ academic performance which made it similar to the present research which also dealt with mother tongue as a subject and how it influenced the academic performance of the pupils in some of the learning areas, to wit: MAPEH, Araling Panlipunan, Edukasyon sa Pagpapakatao, and Mathematics.  However, they differed in terms of respondents because the previous study of Lacaba involved sophomore BEED students while the present study involved Grade 1 pupils.

The different studies cited in this part proved to be useful to the present study in terms of the factors that could be related to the influence of mother tongue on the academic performance of Grade 1 pupils in MAPEH, Araling Panlipunan, Edukasyon sa Pagpapakatao, and Mathematics.





 





	

 


