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This study determined the parents’ involvement and students; academic performance in the schools of the district of Zumarraga of the Grade 6 students during the School Year 2017-2018.
The study employed the descriptive-correlation research design using the researcher-questionnaire as the main instrument.  The study was descriptive in nature considering that the researcher was trying to describe the relationship of the extent of parents’ involvement of their children’s education, in terms of General PTCA, Brigada Eskwela, quarterly meeting, Portfolio Day, collaborating with community and volunteering.  On the two groups of respondents; the parents’ profile includes; age and sex, civil status, occupation, educational attainment, and gross monthly family income and the Grade 6 teachers’ profile includes; age and sex, highest educational attainment, gross monthly family income, number of years in teaching and number of relevant in-service trainings. 
	The assessment was based on the perceptions of the two groups of respondents on the parents’ involvement in the school activity which includes: General Parent Teacher Association, Brigada Eskwela, Quarterly meeting, Portfolio Day, Collaborating with community, and volunteering.
Descriptive and inferential statistical tools were used in the treatment of the data which were gathered such as frequency count, percentage, mean, standard deviation, weighted mean, t-test for independent sample, Pearson’s Product-Moment of Correlation Coefficient, and Fisher’s t-test.
Based on the conclusions drawn from the findings of the 
study, the following are hereby recommended:
As it was found in this study that occupation influenced significantly the academic performance of the students in a direct proportional way which suggested stability of the parents matters in the schooling of the students, it is recommended that the school through the PTCA helps in organizing the parents into a cooperative and start a small to medium enterprise to augment their income and be more self-reliant. In this way, the schooling of their students would be sustained.
As it was discovered that the perception between the parents and teachers on the extent of involvement of the parents in school activities differed in volunteering which could be attributed to the disparity in the point of reference used by each group in their perception, it is recommended that the two groups should develop terms of reference for the objective assessment of the extent of involvement of the parents in school activities which both respondents agree on the indicators.
The study proved that the more the mother get involved in the school activities, the academic performance of their students tend to be higher, the fathers could be encouraged also to actively participate in the different school activities so that the students would manifest better academic performance knowing that their parents gave full support to their schooling.
	As the highest educational attainment of the parents of the students significantly influenced their academic performance, the parents could be tapped by the teachers in assisting their students in their schooling.	
Another study may be conducted in other districts to validate the findings of this study.
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Chapter 1


THE PROBLEM AND ITS BACKGROUND


Introduction

Students whose parents are involved in their schools tend to have fewer behavioral problems and better academic performance, and are more likely to complete high school than students whose parents are not involved in their schools. Positive effects of parental involvement had been demonstrated at both the elementary and secondary levels across several studies, with the largest effects often occurring at the elementary level. A recent meta-analysis showed that parental involvement in school life was more strongly associated with high academic performance for middle schoolers than helping with homework (www.childtrends.org, July 5, 2017).
Moreover, involvement allows parents to monitor school and classroom activities, and to coordinate their efforts with teachers to encourage acceptable classroom behavior and ensure that the child completes schoolwork. Teachers of students with highly involved parents tend to give greater attention to those students, and they are more likely to identify at earlier stages problems that might inhibit student learning. Parental involvement in school, and positive parent-teacher interactions have also been found to positively affect teachers’ self-perception and job satisfaction (www.education.sa.gov.au, July 5, 2017).
In addition, there are several benefits when the parents are involved in the school activities such as: children tend to achieve more, regardless of ethnic or racial background, socioeconomic status, or parents' education level, children generally achieve better grades, test scores, and attendance; children consistently complete their homework; children have better self-esteem, are more self-disciplined, and show higher aspirations and motivation toward school (Fuller, 2010:129-130). 
Furthermore, children's positive attitude about school often results in improved behavior in school and less suspension for disciplinary reasons; fewer children are being placed in special education and remedial classes; children from diverse cultural backgrounds tend to do better when parents and professionals work together to bridge the gap between the culture at home and the culture in school; and Junior high and high school students whose parents remain involved usually make better transitions and are less likely to drop out of school (www.eric.ed.gov, July 22, 2017). 
Likewise, on the part of the parents, they can have also benefits when they get involved in the school; as such parents increase their interaction and discussion with their children and are more responsive and sensitive to their children's social, emotional, and intellectual developmental needs; parents are more confident in their parenting and decision-making skills (Masten and Cicchetti, 2010:492). 
Conversely, as parents gain more knowledge of child development, there is more use of affection and positive reinforcement and less punishment on their children; parents have a better understanding of the teacher's job and school curriculum. When parents are aware of what their children are learning, they are more likely to help when they are requested by teachers to become more involved in their children's learning activities at home. Parents' perceptions of the school are improved and there are stronger ties and commitment to the school. Parents are more aware of, and become more active regarding policies that affect their children's education when parents are requested by school to be part of the decision-making team (Olsen, 2008:129-130).
On the part of schools that actively involve parents, tends to establish better reputations in the community; schools also experience better community support; school programs that encourage and involve parents usually do better and have higher quality programs than programs that do not involve parents (Olsen, 2008:129-130).
When schools and parents continuously support and encourage the children's learning and development, positive outcomes from children’s academic achievement and demeanor are some of the possible effects. Likewise, the most accurate predictor of a student's achievement in school is not income or social status but the extent to which that student's family is able to create a home environment that encourages learning, express high expectations for their children's, achievement and future careers, become involved in their children's education at school and in the community (Olsen, 2008:131).
Chapter 1, Section 5 of the Education Act of 1982 states that parents have the natural right and duty to aid and support the rearing of the youth through educational system. They shall promote and safeguard the welfare and interests of the students, extend support to promote the viability of those institutions and promote the students’ social economic status by upholding their rights, defining their obligations, and improving their living and working conditions and career prospects (www.lawphil.net, July 22, 2017).
In Zumarraga District, the mean percentage score (MPS) during the School Year 2016-2017 is pegged at 87.04 percent (District Annual Consolidated Report on Mean and MPS) compared to that of School Year 2013-2014 mean percentage score of 81 percent. Likewise, there are about 516 enrolled in Grade 6 for this School Year 2017-2018, however, during PTA meetings only about an average of 373 or 72.29 percent of parents attend and get involved in school activities. This is a slight improvement compared to the documented PTA meetings attendance of parents where it recorded an average of 201 or 46.53 percent of parents of the 432 enrolled Grade 6 students for School Year 2013-2014.
With the above scenario, the researcher, therefore, conducted this research in order to determine the effects of parents’ involvement in school to the academic performance of Grade 6 students in the District of Zumarraga.

Statement of the Problem

This study determined the parents’ involvement in the school and its effects to the academic performance of the Grade 6 students in the District of Zumarraga during the School Year 2017-2018.
	Specifically, it sought to answer the following questions:
1. What is the profile of the parent-respondents in terms of the following personal characteristics:
1.1 age and sex;
1.2 gross monthly family income; 
1.3 highest educational attainment; and 
1.4 occupation? 
2. What is the profile of the teacher-respondents in terms of the following:
2.1  age and sex;
1. 
2. 
2.2 highest educational attainment;
2.3 gross monthly family income;
2.4 number of years in teaching; and
2.5  number of relevant in-service trainings?
3. What is the academic performance of the student-respondents based on the first quarter mean percentage scores (MPS)?
4. [bookmark: _Hlk507953290]Is there a significant relationship between the academic performance of the student-respondents based on the first quarter mean percentage scores (MPS) and the following:
4.1 parent-related variates; and
4.2 teacher- related variates?
5. What is the extent of parents’ involvement in the school as perceived by them and the teacher-respondents along the following:
5.1 General PTCA;
5.2 Brigada Eskwela;
5.3 Quarterly Meeting;
5.4 Portfolio Day;
5.5 Collaborating with Community; and
5.6 Volunteering?
6. Is there a significant relationship between the student-respondents’ academic performance based on the first quarter mean percentage scores (MPS) and the extent of parents’ involvement in the school along the following:
6.1 General Parent Teacher Association;
6.2 Brigada Eskwela;
6.3 Quarterly Meeting;
6.4 Portfolio Day;
6.5 Collaborating with Community; and
6.6 Volunteering?
7. Is there a significant difference between the perceptions of the two groups of respondents relative to the extent of involvement of parents in school along the following:
7.1 General Parent Teacher Association;
7.2 Brigada Eskwela;
7.3 Quarterly Meeting;
7.4 Portfolio Day;
7.5 Collaborating with Community; and
7.6 Volunteering?
8. What implications may be derived from the findings of the study?
Hypotheses
From the aforelisted specific questions, the following 
research hypotheses were drawn in this study:
1.	There is no significant relationship between the academic performance of the student-respondents based on the first quarter mean percentage scores (MPS) and the following:
1.1 student-related variates; and
1.2 teacher- related variates?
2.  There is no significant relationship between the student-respondents’ academic performance based on the first quarter mean percentage scores (MPS) and the extent of parents’ involvement in the school along the following:
2.1 General PTCA;
2.2 Brigada Eskwela;
2.3 Quarterly Meeting;
2.4 Portfolio Day;
2.5 Collaborating with Community; and
2.6 Volunteering.
3. There is no significant difference between the perceptions of the parent-respondents relative to the extent of involvement of parents in school along the following:
3.1 General Parent Teacher Association;
3.2 Brigada Eskwela;
3.3 Quarterly Meeting;
3.4 Portfolio day;
3.5 Collaborating with Community; and
3.6 Volunteering.

Theoretical Framework
	This study was anchored on the following theories: Parental Involvement Theory by Grolnick, Cognitive Experiential Self Theory by Epstein, Cognitive Learning Theory by Bruner, and Social Learning Theory by Bandura.
According to Grolnick’s Parental Involvement Theory (1997:94), parental involvement has three dimensions based on how parent-child interactions affect students’ schooling and motivation. Behavioral involvement parents' public actions representing their interest in their child's education, such as attending an open house or volunteering at the school. Personal involvement includes parent–child interactions that communicate positive attitudes about school and the importance of education to the child. Cognitive/intellectual involvement refers to behaviors that promote children's skill development and knowledge, such as reading books and going to museums. Parental involvement affects student achievement because these interactions affect students' motivation, their sense of competence, and the belief that they have control over their success in school.
The Cognitive Experiential Self-theory of Epstein et al., (2009:78) framework consists of six types of parental involvement. The basic obligation of parents refers to a family’s responsibility of ensuring the child’s health and safety like parenting, child rearing, continual supervision, discipline, and guidance at each age level and, providing positive home conditions that support learning and behavior. The basic obligation of schools refers to communication with the school about academic progress like memorandum, notices, report cards, and conferences. The basic obligation of schools is pertaining to parental participation in the school setting like events, workshops, or programs for their own educational growth.
The basic obligation of schools applies to communication with parents initiating, monitoring, and assisting in their children’s homework or learning activities. This refers to parents accepting decision-making roles in committees that monitor school improvement like Parent Teacher Association (PTA), advisory councils, or other committees or groups at school. The basic obligation of schools involves collaborating with the eight communities, which pertains to integrating various community agencies and resources that support school programs.
According to Epstein et al. (1997:15), they indicate that parents have a considerable role in promoting the academic achievement of their children. Regardless of this legislation, schools should and are encouraged to strengthen their efforts in developing innovative ways to involve parents in their children’s academic growth. 
	Furthermore, in the Cognitive Learning Theory of Brunner learning is considered to have taken place when learners have committed the new information into their memories, allowing them to master new knowledge and skills. This theory allows students to develop new solutions to problems and in order to learn attitude, the learner must be exposed to a credible role model or persuasive arguments (www.hrdevelopmentinfo.com, March 13, 2017).
	Relating this theory to the parents’ involvement in the school activity, children should always see their parents as their role model. Parents involve in their children’s education by cooperating in school activities can be have a positive effect to their relationship with their children making it stronger and increasing their tendency to improve academic performance. 
	Piaget’s Theory on Cognitive Development is a comprehensive theory about the nature and development of human intelligence.  This development is a progressive reorganization of mental processes resulting from biological maturation and environmental experience. He believed that children construct an understanding of the world around them, experience discrepancies between what they already know and what they discover in their environment, and then adjust their ideas accordingly. Moreover, cognitive development is at the center of the human organism, and language is contingent on knowledge and understanding acquired through cognitive development (www.cognitivetheory.com, September 12, 2017).
Furthermore, Piaget noted that reality is a dynamic system of continuous change and, as such, is defined in reference to the two conditions that define dynamic systems. Specifically, he argued that reality involves transformations and states. He believed that children construct an understanding of the world around them, experience discrepancies between what they already know and what they discover in their environment, then adjust their ideas accordingly (www.cognitivetheory.com, September 12, 2017). 
Moreover, Piaget claimed that cognitive development is at the center of the human organism, and language is contingent on knowledge and understanding acquired through cognitive development (www.cognitivetheory.com, September 12, 2017).
Child-centered classrooms and open education are direct applications of theory. Despite its huge success, this theory has some limitations that recognized himself, the theory supports sharp stages rather than continuous development.
Lastly, Bandura’s Social Learning Theory claimed that 
influential individuals will be observed as models. In society, children are surrounded by many influential models, such as parents within the family, characters on children’s television shows, friends within their peer group and teachers at school.  These models provide examples of behavior to observe and imitate, like masculine and feminine, pro and anti-social behaviors. Parents’ behavior will change as they witness that their children are striving in the school activity (www.simplypsychology.com, September 12, 2017).
Moreover, the Social Learning Theory is applicable to the parents for their socialization with the other parents in the school and to the teachers as well. Likewise, parents are often seen as models by their children in which the latter mold their attitude, behavior and disposition. 
Bervard (2012:441) claimed that this concern regarding the lack of parental involvement is brought about by an escalation of violence in school, including bullying, poor expectations regarding the performance of teachers and administrators and doubts related to the relevance of the constantly overloaded curriculum.
Parent involvement is a crucial component to help ensure the success of children in K to 12 schooling and beyond. Even though the traditional household makeup common five to ten years ago is shifting, parent involvement is vital to the success of students in school. Today, many households are dual income domiciles, which means the juggle between work and family life can be a struggle for many parents. There are also an increasing percentage of households that are run by only one family member (www.online-distance-learning-education.com, September 17, 2017). 
The long hours, long commutes, and the short amount of time to complete tasks throughout the day have put a premium on the time parents have to devote to their child’s education. Parent involvement in their child’s education can be as simple as staying informed, volunteering at school, or taking ten minutes each day to talk to their child. Also, parents should keep in touch with teachers through parent teacher conferences and email to ensure their child is adequately performing in the classroom (www.online-distance-learning-education.com, September 17, 2017).
Parents’ involvement in your child’s education is not always a guarantee for success, but it does increase the likelihood that your child will succeed in the classroom. In addition, a healthy relationship with your child can help encourage them to stay away from negative influences such as drugs and alcohol. In the end, students with parents who continually stay involved in their child’s education tend to have higher graduation rates and are more likely to attend 
college.

Conceptual Framework

Figure 1 shows the conceptual framework that explains the process undertaken in this study. The direction of the study is from the bottom of the schema which is the parents, the Grade 6 students and the Grade 6 teachers in the District of Zumarraga.  The bigger box contains the three smaller boxes on the right contains of the teachers’ personal profile, while the center contains the parents’ involvement in the school, such as: General Parent Teacher Association, Brigada Eskwela, Quarterly Meeting, Portfolio Day, Collaborating with Community, and Volunteering, down to that box is the performance of the Grade 6 students based on the first quarter MPS, while the right smaller box contains the personal profile of the parent-respondents, such as: age and sex, gross monthly family income, highest educational attainment, and occupation 
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Figure 1. The Conceptual Framework of the Study

down to that is the personal profile of the student-respondents.
	The study tried to reveal the degree of relationship between the four boxes on which the left boxes contains the teachers’ profile while the center is the parents’ involvement in the school such as: General Parent Teacher Association, Brigada Eskwela, quarterly meeting; portfolio day; collaborating with community; and volunteering determined the relationship to the academic performance of Grade 6 students. 
The rectangular box contains the findings and implications of the study and from there, it connected down to the locale of the study and the two groups of respondents, the parent and the teacher-respondents to determine the feedback of the study. The topmost oblong broken line box is the ultimate goal of the study, the improved parents’ involvement in the school.

Significance of the Study

	This study is useful to the following beneficiaries namely: students, parents, elementary school teachers, elementary school administrators, Department of Education Officials, and future researchers.
	To the Grade 6 Students. The results of this study could provide to the students an encouragement to study hard because they could see their parents would participate in the school activity with them.
	To the Parents. The findings of this study would enhance the involvement of parents and focus on their responsibility to their child’s education for it is always a guarantee for success, but it does increase the likelihood that one’s child would succeed in the classroom. 
	To the Elementary School Teachers. The results of the study could provide the elementary school teachers’ knowledge on the parent involvement in the school activities. They could find the effective and efficient method in dealing with them so that good and harmonious relationship attains in order to create smoother working environment. 
	To the Elementary School Administrators. The outcome of the study would provide ways on how to improve every stakeholder’s positive action in the learning process; which include the elementary school teachers, the Department of Education Officials and the parents in terms of their disclose involvement. They could easily be adjusted to one another.
	To the DepEd Officials. The findings of the study could provide ideas to DepEd Officials to come up with local initiative to remedy the effect of the parents’ involvement in the school. Likewise, provide technical assistance and recommend policies for improvement.
To the Future Researchers.  The results of the study may provide quite a sizeable amount of related literature and studies on the effect of the managerial styles of the school administrators in their respective districts.

Scope and Delimitations

This study focused on the parents’ involvement in the schools and its effects to the academic performance of the Grade 6 students in the District of Zumarraga. The parents’ involvement include: General Parent Teacher Association, Brigade Eskwela, Quarterly Meeting, Portfolio Day; Collaborating with Community, and Volunteering. The parents’ personal characteristics include: age and sex, gross monthly family income, highest educational attainment, and occupation, while the teachers’ personal characteristics include: age and sex, gross monthly family income, highest educational attainment, and number of relevant-in-service trainings. 
	This study was delimited in the parents and teachers involvement in the school of the District of Zumarraga. This was conducted during the School Year 2017-2018.

Definition of Terms
      The terms in this study were defined conceptually and operationally so that other researchers who have similar topic would find them easier to understand as well as gain a lasting benefit after having read this research.
	Academic Performance. Conceptually, this term refers to the status of pupils with respect to the attained skills of knowledge as compared with other pupils or of the school’s adopted standard (Good, 1993:7). Operationally, this term refers to the Mean Percentage Score (MPS) of the Grade 6 students obtained during the first quarter examination in the 
schools of the District of Zumarraga.
Brigada Eskwela. Conceptually, this term refers to the Bayanihan Para Sa Paaralan, is a nationwide voluntary effort of teachers, parents, students, community members, and other organizations to do minor repairs and clean-ups on their schools in preparation for the start of the school year (www.deped.gov.ph, June 10, 2017). Operationally, this term refers to the program of Department of Education conducted before the start of the classes, usually on the third week of May, and participated in by the parents of Grade 6 students in the District of Zumarraga.
Collaboration. Conceptually, this term refers to a purposeful relationship in which all parties strategically choose to cooperate in order to achieve shared or overlapping objectives (Universal Dictionary and Thesaurus, 2007:572). Operationally, this term refers to the conjoined effort of the parents of the Grade 6 students in the District of Zumarraga.
Community. Conceptually, this term refers to the   group of people living in the same place or having a particular characteristic in common (Universal Dictionary and Thesaurus, 2007:159). Operationally, this term refers to the parents of Grade 6 students in the District of Zumarraga.
Effect. Conceptually, this term refers to a change that 
is a result or consequence of an action or other cause (www.dictionary.com, March 12, 2017). Operationally, this term refers to the effect on the academic performance of the Grade 6 students in the District of Zumarraga.
Elementary School Teachers. Conceptually, this term refers to a key learning support person who is responsible for supervising and facilitating the learning process and activities of the learners (Republic Act No. 9155, 11). Operationally, this term refers to the elementary school teachers in the District of Zumarraga.
	First Quarter. Conceptually, this term refers to first of the four quarterly major examination administered at the end of each quarter (www.deped.gov.ph, June 10, 2017). Operationally, this term refers to the first quarterly period of examination given to the Grade 6 students in the District of Zumarraga.
General Parent Teacher Association. Conceptually, this term refers to the formal organization composed of parents, teachers and staff that is intended to facilitate parental participation in a school (Merriam-Webster, 2017:300). Operationally, this term refers to the organization of both parents and school in the District of Zumarraga.
Gross Monthly Family Income.  Conceptually, this term refers to the measurement of the combined income of all people sharing a particular household or place of residence. It includes every form of income, e.g. salaries and wages retirement income, near cash government transfer, like food stamp and investment gains (www.mscb.gov.ph, October 18, 2014). Operationally, this term refers to the accumulated income of the parents of the Grade 6 students in the District of Zumarraga.
Occupation. Conceptually, this term refers to the person's usual or principal work or business, especially as a means of earning a living (Webster Universal Dictionary Thesaurus, 2007:55). Operationally, this term refers to the means of livelihood or work engaged by the parents of the Grade 6 students’ in the District of Zumarraga.
Parents’ Involvement. Conceptually, this term refers to the involvement of parents to monitor school and classroom activities, and to coordinate their efforts with teachers to encourage acceptable classroom behavior and ensure that the child completes schoolwork (www.childtrends.org, June 23, 2017). Operationally, this term refers to the parents’ participation in the schools in the District of Zumarraga.
Porfolio Day. Conceptually, this term refers to the event specifically for acquaintances of parents of the pupils who gathered for the common purpose of the teachers or showing skills or talents, it is an opportunity for those who wish to pursue an education in the teaching (www.search1.cnet.com, June 23, 2017). Operationally, this term refers to the exhibit and showcase of students’ output to culminate their performances for a particular quarter. Likewise, parents are encouraged to witness this activity.
Quarterly Meeting. Conceptually, this term refers to first of the four quarterly gathering of parents administered at the end of each quarter (www.deped.gov.ph, June 10, 2017). Operationally, this term refers to the meeting or assemblies of parents in the school every quarter.
Volunteering. Conceptually, this term refers to the activity where an individual or group provides services for no financial gain to benefit another person, group or organization (Merriam-Webster, 2017:350). Operationally, this term refers to the parents’ voluntary involvement in the school without any reward or remuneration.


Chapter 2


REVIEW OF RELATED LITERATURE AND RELATED STUDIES


Significant literature and studies that take into some aspects of this research had been surveyed and reviewed to acquire better insights on the conduct of the present study. These included both foreign and local literature and studies done in relation to reading approaches. This chapter presented the review of literature and studies conducted by the researcher to support the problem under this study such as books, theses, journals, periodicals, magazines, and other reading materials including internet access.

Related Literature
The following related literature were taken from the different reading materials that were relevant to the present study.
The role of parents in the education of their children and in the schools should bind. This is to develop programs that will promote and support parental involvement in pupils’ learning and achievement at school and at home and encourage successful progress toward graduation. Each parent is encouraged to learn about the educational program, the educational goals and objectives of the school system, and his or her own child’s progress. The parents are encouraged to participate in activities designed by school personnel and involved them, such as parent conferences, in order to facilitate effective communication. This is to develop family involvement strategies as a part of the school improvement plan. This plan must include, at a minimum, efforts that meet the requirements established in this policy (Hughes, 2007:39-51). 
In addition, the plan must include ways to enhance parental involvement in the following areas: 1. meaningful two-way communication between home and school; 2. promotion of responsible parenting; 3. involvement of parents and guardians in pupils’ learning; 4. promotion of volunteering; 5. involvement of parents and guardians in school decisions that affect children and families; 6. parental training; 7. community collaboration; and 8. promotion of student health awareness. This policy applies to the parents, legal guardians and legal custodians of students who are under 18 years old and are not married (Bernard, 2004:26-39). It is nonetheless an indispensable fact that education is a means for personal and social development.
Moreover, the idea that parental involvement has positive influence on students’ pupils’ achievement is so intuitively appealing that society in general, and educators in particular, have considered this as an important ingredient and as a remedy for many problems in education (Shute, 2011:10). 
Conversely, numerous variables support student achievement; however, studies have indicated that one of the most critical components is parental involvement and all educators acknowledge that parental involvement is key to successful student academic performance. Schools are doing their best to encourage parents to get involved in their children’s academic activities and schoolwork (Chavez, 1996:77).
Furthermore, a traditional definition of parental involvement includes participating in activities at school and at home, such as volunteering at school; communicating with teachers; assisting with homework; and attending open houses, back-to-school sights, and parent-teacher conferences (Bower and Griffin, 2004:87).
According to Lopez et al., (2001:253-288), parental involvement is defined as supporting student academic achievement or participating in school-initiated functions. In addition, parental involvement corresponds to many constructs of school such as engagement, which includes attending parent-teacher conferences, contributing to extracurricular activities, monitoring students’ grades, imparting parental values, helping with homework, and providing intrinsic and extrinsic motivation. 
However, Lai and Vadeboncoeur (2012:345) noted that schools have failed to engage parents fully. For example, many schools do not provide literature in a second language or interpreters at conferences for parents whose primary language is not English. Academic leaders need to embrace parents as vital stakeholders within the educational system and encourage teamwork and collaboration. 
Concomitantly, parental involvement in school, as measured by attendance at a general meeting, a meeting with a teacher, or a school event, or by volunteering or serving on a committee, rose significantly between 1999 and 2007, but fell on most measures in 2012. In 2007, 89 percent of students in kindergarten through twelfth grade had parents who attended a general meeting, compared with 78 percent in 1999. In 2012, 87 percent had parents who attended a general meeting. In 2007, 78 percent had a parent who attended a scheduled meeting with a teacher, 74 percent had a parent who attended a school event, and 46 percent had a parent who volunteered in school or served on a committee, compared with 73, 65, and 37 percent, respectively, in 1999. In 2012, the proportion who attended a scheduled meeting had fallen to 76 percent, and the proportion who volunteered or served on a committee had fallen to 42 percent (www.childtrends.org, September 25, 2017).
Desoges and Abouchar (2003:234) claimed that it is widely recognized that if pupils are to maximize their potential from schooling, they will need full support of their parents.
Likewise, Gonzalez-DeHass et al. (2005:87) stressed on the premise parental involvement and student achievement and found out that when parents are involved in their children’s school activities, academic motivation and achievement increase. Students’ interest in learning, competence, and understanding of a subject area, improves and promotes student achievement.
 Haas and Reiley (2008:93) examined ways to increase homework completion among middle school students using selected interventions. One intervention required students to complete daily homework planners and parents to sign the planners for verification. Students who were consistent with the study requirements received a Gotcha slip from school staff as positive recognition. The findings indicated that most parents cooperated. Despite a few nonparticipants, the homework planners, in conjunction with a Gotcha slip, created a dialog between teachers and students as well as between teachers and parents.
In fact, they further stressed that not all students knew how to fill out the homework planners accurately, and the increased communication with parents served to improve these students’ organizational skills and increase homework completion rates (Haas and Reiley, 2008:93).
 Hara and Burke (1998:223) investigated whether inner city third grade students experienced significant and sustained academic growth when their parents were more directly involved with the school. They conducted an assessment to determine what the elementary school needs to do to ensure an effective parent involvement program. The process included research, planning, implementation, and program evaluation. It was found out that parental involvement would mean parents and school staff working together for the welfare of the students. Students compared it to a perfect condiment to any food that would mean harmonious for the students’ learning and overall development.
De la Cruz (2000:7) presented an article in the Modern Teacher entitled, “Parents, Who Are They Really?” In this article, she cited Alonzo, the mother of the national hero Rizal, who had greatest influence on his son’s life or status today. Through her teachings, young Rizal learned to read and write at the age of two.  Rizal’s thirsts or quest for knowledge is basically due to this parents’ instructional guidance.
	Moreover, on the areas of the students’ improvement in the classroom, their high academic performance is one of the key indicators of a teacher’s success.  Once the teacher meets the aim of attaining high academic performance of his or her pupils, they feel fulfilled in their job and happiness within her. It is through the concerted effort of the two parents, in the school are the teachers, and at home it is his or her biological parents (Suleymanov, 2014:31-58).
On the whole, the foregoing literature presented provides this research with insights into the possible variables that have relationship with the academic performance of the Grade 6 students.  In addition, these concepts gave the researcher the headway to formulate and investigate the parent-related variables that affect the academic performance of the students.

Related Studies
	The review of related studies revolved within the discussions of the parent involvement in school and its effects to the academic performance of the Grade 6 students in the District of Zumarraga.
	Fedellaga (2012) in her study entitled, “Parents Involvement in School-Related Activities: Basis for A Proposed Strategy Program”, revealed that the assessment relative to the parental involvement in school related activity is highly involved and the pupils is moderately involved.
	The study of Fedellaga and the present study is closely related to each other in the sense that they are both dealing with parental support and involvement in the school activities. However, they differed in the use of variables, the previous study utilized teacher as her respondents, while the present study utilized teacher and parents as respondents of the study.
The study of Welder (2012) entitled, “Effects of Parental Involvement on Academic Achievement: A Meta-synthesis”, the results of this study were on the relationship between parental involvement and academic achievement which turned positive, regardless of a definition of parental involvement or measure of achievement. Furthermore, the findings revealed that this relationship was strongest if parental involvement was defined as parental expectations for academic achievement of their children. However, the impact of parental involvement on student academic achievement was weakest if parental involvement was defined as homework assistance. Finally, the relationship between parental involvement and academic achievement was found to be consistent across different grade levels and ethnic groups. However, the strength of that relationship varied based on the type of assessment used to measure student achievement.
	Welder’s study is related to the present study in as much as both studies opted to ascertain the parental involvement in the school and its effects to the academic performance of the students.  But the present study differed from the previous study on account of the type of variable taken into consideration and the type of respondents involved in the study.
Rogers (2012), on her study entitled, “Parental Involvement in Children's Learning: Comparing Parents of Children with and without Attention-Deficit or Hyperactivity Disorder (ADHD)”, where findings were on the examined involvement in children's learning among parents of 101 children between 8 and 12 years of age (53 parents of children with ADHD, 48 parents of children without ADHD). Compared to parents of children without ADHD, parents of children with ADHD reported lower self-efficacy in their ability to help their children, felt less welcome and supported by their children's schools and teachers, and perceived less time and energy for involvement in their children's academic lives. Mothers of children with and without ADHD reported similar types and levels of involvement behaviors in the home. Fathers of children with ADHD reported being more disengaged from their children's learning and using more coercive and punitive interactions regarding their children's achievement compared to fathers of children without ADHD. These findings underscore the difficulties in parent-supported learning practices and home-school collaboration initiatives faced by parents of children with ADHD and educators alike.
The foregoing study is relevant to the present study considering that both studies delved into parents’ involvement in the school.  However, the two studies differed in the concentration of the study.  The former concentrated on Attention-Deficit or Hyperactivity Disorder (ADHD) while the present study concentrated on the parent involvement in the school and its effect to the academic performance of the Grade 6 students. 
Smith (2011) in her study entitled, “The Impact of Parental Involvement on Student Achievement,” found out that parental involvement has a greater advantage on the part of the pupils. In her findings, it indicated that identifying organizational barriers, identifying possible effective strategies to overcome the organizational barriers, and establishing an effective and collaborative partnership between school and home has a great impact on parental involvement, and may lead to an increase in student
achievement. 
The foregoing study is relevant to the present study considering that both studies delved into parents’ involvement in the school.  However, the two studies differed in the concentration of the effective and collaborative partnership between school and home, while the present study concentrated on the parents’ involvement in the school its effect to the academic performance of Grade 6 students in the District of Zumarraga.  
Luchuck (2011), in her study entitled, “The Effects of Parents’ Involvement on Student Achievement”, she disclosed that the strength of the pupils is from their respective families like to the parent-child relationship; parent influence; parent participation; parent school relationship; parent-student relationship. The result indicated that parent involvement contributed to greater academic gains by their children.
	The study of Luchuck and the present study are almost similar.  Both are concerned on the parent involvement in the school and its effects on the academic performance of the students in the school. They differed on the research environment.  The former study involved the fifth grade while the present study concentrated on the Grade 6 students in the
District of Zumarraga.  
	Galias (2010), in her study entitled, “Parental Support for the Improvement of Academic Performance of Grade VI Pupils”, found out that the parents assessed themselves as “sometimes” in terms of providing parental support to their children, while the teacher assessed the parents as “frequently” in providing parental support to their children.  It can be noted that the parents modestly assessed themselves while the teachers gave higher rating than them.
	The study of Galias and the present study is highly in congruent in the sense that both of them dealt with the parental support for improvement in the academic performance of the Grade VI pupils.  However, they differed in the local of the study, the previous study was conducted in the District of Lavezares, Division of Northern Samar, while the present study was conducted in the District of Zummaraga, Division of Samar.
	Bechachino (2010) conducted a study entitled, “Parents’ Participation to the PTCA: Inputs to A Proposed Action Plan”. It found out that the assessment of the status of Parent-Teacher and Community Association (PTCA) in Independencia Elementary School, Talalora, Samar, revealed that	on the part of the parents, they too encountered problems with the PTCA. Among the problems encountered include: funds for school improvement; lack of cooperation among parents; and lack of supplies and facilities, The PTCA were functional and showed remarkable performance in terms of attainment of its objectives.
	The previous study is similar to the present study because they both delved with parents as a support group to the school for the improvement of academic performance of their pupils.  However, the previous study was conducted in the District of Talalora, while the present study was conducted in the District of Zumarraga.
	A study conducted by Topor et al. (2010) entitled, “Parent Involvement and Student Academic Performance: A Multiple Mediational Analysis” and the results indicated a statistically significant association between parent involvement and a child's academic performance, over and above the impact of the child's intelligence. A multiple mediation model indicated that the child's perception of cognitive competence fully mediated the relation between parent involvement and the child's performance on a standardized achievement test. The quality of the student-teacher relationship fully mediated the relation between parent involvement and teacher ratings of the child's classroom academic performance. 
	The study of Topor has resemblance to the present study 
for both delved with parent involvement in school. However,
they both differed in terms of the variables, subject and research environment. The previous study involved 7 year old learners with their parents while the present study involved Grade 6 students in the schools in the District of Zumarraga.
Another study was conducted by Pienda (2009) entitled, “A Structural Equation Model of Parental Involvement, Motivational and Aptitudinal Characteristics, and Academic Achievement”. The results indicated that a) parental involvement had a positive and significant influence on the participant's measured characteristics; b) causal attribution was not causally related to self-concept or academic achievement when the task involved finding causes for success, but self-concept and causal attributions were found to be significantly and reciprocally related when the task involved finding causes accounting for failure; c) self-concept was statistically and predominantly causally related to academic achievement, but not vice versa; and d) aptitude and self-concept accounted for academic achievement, although the effect of self-concept was predominant. These results suggest that in adolescence, cognitive-affective variables become crucial in accounting for academic behavior.
The foregoing study is related to the present study since it pointed out topics on teacher-parent relationship which served as guide to the researcher in his gathering of data.  However, considering that the previous study limited its focus on the teacher-parents’ relationship, it differed in some ways with the present study which focused more on the extent of parents’ involvement in the school with its implications for parental supervision and students’ academic performance.
	The study of Sui-Chu (2007) entitled, “Effects of the Parental Involvement in Eight Grade Achievement”, revealed that parents with low socioeconomic status are less involved in their children schooling than the parents with higher socioeconomic status.  Furthermore, school varied parental involvement associated with volunteering and attendance at meetings of parent-teacher organizations, they did not vary substantially in levels of involvement associated with some supervision, discussion of school-related activities, or parent-teacher communications.  Yet the discussion of school-related activities at home had the strongest relationship with academic achievement. Parents’ participation at school had a moderate effect on reading, but a negligible effect on mathematics achievements.
	The present study has relevance with Sui-Chu study considering that both studies considered the parents’ involvement as the subject of the study.  However, they differed in some way, considering that the previous study was conducted in foreign country and the present study was conducted in the Philippines, District of Zumarraga, Division of Samar.	
	The different relevant studies considered by the researcher helped her in conceptualizing the researchable problem. The related studies gave her insights, concepts and ideas on how to go about the problem and in the conduct of the study.








Chapter 3

METHODOLOGY


	This chapter discusses the methods that were employed in the conduct of the study.  Specifically, the following are included in this chapter: research design, locale of the study, instrumentation, validation of instrument, sampling procedure, data gathering procedure, and statistical treatment of data.

Research Design

	This study employed the descriptive-correlation research design using the researcher-questionnaire as the main instrument.  The study was descriptive in nature considering that the researcher was trying to describe the relationship of the extent of parents’ involvement of their children’s education, in terms of General PTCA, Brigada Eskwela, Quarterly Meeting, Portfolio Day, Collaborating with Community and Volunteering.  On the two groups of respondents; the parents’ profile includes: age and sex, civil status, occupation, educational attainment, and gross monthly family income while the Grade 6 teachers’ profile includes: age and sex, highest educational attainment, gross monthly family income, number of years in teaching and number of relevant in-service trainings. 
	The assessment was based on the perceptions of the two groups of respondents on the parents’ involvement in the school activity which includes: General Parent Teacher Association, Brigada Eskwela, Quarterly Meeting, Portfolio Day, Collaborating with Community, and Volunteering.
Descriptive and inferential statistical tools were used in the treatment of the data gathered such as Frequency Count, Percentage, Mean, Standard Deviation, Weighted Mean, t-Test for Independent Sample, Pearson’s Product-Moment of Correlation Coefficient, and Fisher’s t-test.

Locale of the Study

	Zumarraga was the western coast of Samar Island just a speck of an island in the province that boasts the teeming aquatic resources and wonderful greeneries richly endowed by Mother Nature. A municipality peopled by about 15,423 hardworking inhabitants, the town has a history that extends back to the Spanish era (www.zamboanga.com, July 22, 2017).	The tale of early settlement started with a few villagers who came with their families from Leyte. They discovered the place while they were on their fishing trips and were overtaken by a storm. They anchored and took refuge on the place now known as Rawis. To their amazement, they found the place naturally pleasing due to the presence of bamboos. When 
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Figure 2.  The Map Showing the Locale of the Study

they returned to settle, they named the place Kawayan. Historical accounts say that the early settlers were seasoned people who had the greatest feats of strength and endurance. They counted on the island’s resources which carried them along, gradually increasing the value of living. How Zumarraga grew is an interesting story which proves once again that everything happens in Geography of Zumarraga (www.zamboanga.com, July 22, 2017). 
This study was conducted in the District of Zumarraga, Division of Samar. It composed of 22 complete elementary schools  such  as Alegria Elementary School, Arteche, Elementary   School,  Bioso  Integrated   School, Boblaran Elementary School, Botaera Elementary School, Camayse Elementary School, Ibarra Elementary School, Lumalantang Elementary School, Macalunod Elementary School, Magaan Elementary School, Maputi Elementary School, Marapilit Elementary School, Mombon Elementary School, Mualbual Integrated School, Poro Elementary School, Pangdan Elementary School, Sugod Elementary School, Zumarraga Central  Elementary School, Tinaogan Elementary School, Talib Elementary School, San Isidro Integrated School,  and  Tubigan Elementary School. These schools are headed by a District In-Charge, assisted by (4) principals, (5) head teachers, and 2 teachers-in-charge.  
 The district has a total workforce of 154 teachers with a total enrolment of 3,132 students of which are 1,648 males and 1,484 females (Department of Education, Planning Unit Division of Samar, S.Y. 2016-2017).

Instrumentation

	To capture the pertinent data, the researcher utilized a survey questionnaire which was formulated and administered to the 22 elementary schools.
Questionnaire. The questionnaire was research-made test instrument intended for the respondents of the study, the parents and the Grade 6 students.
	There were two sets of questionnaires. The questionnaire for the parents was composed of two parts only. Part I referred to the section that gathered information on their profile in terms of age and sex, gross monthly family income, highest educational attainment and occupation.  Part II captured the perception of the parents as to the extent of their involvement in the school with the following indicators: 5- Always; 4-Often; 3-Sometimes; 2- Rarely; and 1- Never.
	For the teacher-respondents questionnaire, it was also composed of two parts. Part I referred to the section that gathered information on their profile in terms of age and sex, gross monthly family income, highest educational attainment, number of years in teaching, and number of relevant in-service trainings.  Part II captured their perception on the parents involvement in the school with the following indicators: 5- Always; 4-Often; 3-Sometimes; 2- Rarely; and 1- Never.

Validation of Instrument
The research-made questionnaires underwent validation process. First the researcher drafted the questionnaire that includes all the indicators or variable cited in this study, particularly profile and the parents’ involvement in school and its effect to the academic performance of the Grade 6 students in the District of Zumarraga. The draft was presented to the researcher’s adviser for comments and suggestions to improve its content.  Based on the suggestions of the adviser, the questionnaire was revised and was subjected to expert validation through the graduate professors of Samar College and by the panel members during the pre-oral examination.  
The final draft of the questionnaire was prepared and was subjected to pilot testing to ascertain its validity and reliability.  A test and re-test reliability test were employed to a group of validators from Daram I District with 10 parents and 10 teachers.  Hence, it was conducted twice to the same validators in an interval of one day. 
Results of the two pilot tests were tabulated 
separately, afterwards, the reliability coefficient was computed using the Spearman rho correlation coefficient formula (Calmorin, 1992:62) as follows:

Table 1

Table of Reliability

	Reliability
Coefficient
	Degree of
Reliability

	0.95 – 0.99
	Very high.

	0.90 – 0.94

0.80 – 0.89

	High.

Fairly high, adequate for individual measurements.


	0.70 – 0.79

Below 0.70
	Rather low, adequate for group measurements.
Low, entirely inadequate for individual measurements although useful for group average and school surveys.




Corollary, the coefficient registered a value of 0.814 for the parent-respondent’s questionnaire which signified “very good” reliability. Hence, the questionnaire possessed reliability as a data-gathering instrument. In the overall consideration, the questionnaire was both reliable and valid, thus it was finalized for actual data collection.
Corollary, the coefficient registered a value of 0.843 for the teacher-respondent’s questionnaire which signified “very good” reliability. Hence, the questionnaire possessed reliability as a data-gathering instrument. In the overall consideration, the questionnaire was both reliable and valid, thus it was finalized for actual data collection.
	
Table 2


Number of Respondents of the Study

	Categories of Respondent
	No. of Parents
	No, of Teachers

	Maputi ES
	18
	1

	Sugod ES
	11
	1

	Tubigan ES
	10
	1

	Ibarra ES
	6
	1

	Alegria ES
	19
	1

	Arteche ES
	21
	1

	Bioso Es
	42
	1

	Magaan ES
	23
	1

	Marapilit ES
	11
	1

	Lumalantang ES
	17
	1

	Boblaran ES
	12
	1

	Macalunod ES
	23
	1

	Camayse ES
	16
	1

	Pangdan ES
	24
	1

	Mombon ES
	27
	1

	San Isidro ES
	54
	1

	Tinaogan ES
	30
	1

	Botaera ES
	22
	1

	Mualbual ES
	19
	1

	Poro ES
	18
	1

	Talib ES
	9
	1

	Zumarraga CES
	48
	1

	Total
	480
	22



Sampling Procedure
	In the District of Zumarraga, there are 22 Grade 6
teachers. The researcher utilized the total enumeration in this particular study since the population of the Grade 6 teachers in the Division of Samar, District of Zumarraga was only few. This meant that all the Grade 6 teachers considered respondents of this study.
Likewise, the researcher also utilized total enumeration in considering the parents of the Grade 6 students as respondents for the study, specifically, they were the second set of respondents. As shown, there were a total of 480 parents from 22 elementary schools from the Division of Samar, District of Zumarraga.
Table 2 shows the distribution of respondents per school.	

Data Gathering Procedure
	In this study, the researcher first sought the approval of a request letter addressed to the Schools Division Superintendent of the Department of Education Division of Samar in order to conduct the study in the District of Zumarraga. Later, another request-letter, together with the Letter of Endorsement from the Schools Division Superintendent of the Department of Education Division of Samar, addressed to all Public Schools District Supervisors and School Administrators in the Samar Division was submitted for approval. 
	Upon approval of the said request letters, the list of names of all the Grade 6 teachers and school administrators was requested from the concerned personnel of every school covered in the study. The approved request was used by the researcher as reference in seeking permission from the District Supervisor, principals, head teachers and teachers-in-charge to field the instrument among their respective parents of their Grade 6 students.
	To ensure high percentage of retrieval of the instrument and to ascertain the adequacy of samples, the researcher personally conducted the fielding of the questionnaire to the respondents, with the aid of a teacher-friend in the distribution and collection of the accomplished questionnaire from the respondents. When all copies of the two sets of survey questionnaires had been answered by the two groups of respondents, the data gathered were tallied, tabulated, and analysed using specified statistical tools in order to come up with the desired findings and conclusions of the study.

Statistical Treatment of the Data

In the data processing, the researcher utilized different statistical tools, both descriptive and inferential.  Among the descriptive statistics, the following were utilized: frequency count, percentage, weighted mean, standard deviation, while inferential statistics, were t-test and Pearson’s Product-Moment Correlation Coefficient-r and Fisher’s t-test.
Frequency count. This statistical tool was used to present the profile of the respondents in terms of age and sex, occupation, educational attainment, and gross monthly family income.
Percentage. Frequency distribution is expressed in percentages of the subject responses. This was used for interpretation of simple numerical facts.  In this particular study, this was used to quantify respondents’ personal characteristics, such as:  age and sex, gross monthly family income, and other profile variates. The formula which was used (Sevilla et al. 1992:200):

	where: 	P refers to the percentage;
			f refers to the number of occurrence; and 
			N refers to the total number of samples.
Arithmetic Mean. This was employed to calculate the averages where the measure is applicable like age and years of teaching. The following formula (Freud and Simon, 1992:35) was used:

where:	 	refers to the arithmetic mean;
f 	refers to frequency of occurrence;
x 	refers to identified variable; 
n 	refers to the sample size.
Standard Deviation. The statistical measure was utilized in describing the extent to which the data vary among themselves such as age, gross monthly family income. The following formula (Freud and Simon, 1992:35) was used:

where: 	S2	refers to the standard deviation;
∑f 	refers to the summation of frequency of occurrence;
		X 	refers to the identified variable; and
		 	refers to the arithmetic mean.
Weighted Mean.  This statistic was used to ascertain the group perception of the respondents relative to the parents’ involvement in its effect to the academic performance of the Grade 6 students in the District of Zumarraga, using the five-point Likert scale.
		       ΣfiXiWi
		Xw = ----------
                    n 

where: 	Xw 	refers to the weighted mean;

		fi 	refers to the frequency of a category 

     of variable;

Xi 	refers to the identified category of 

     a variable;

Wi 	refers to the weights which are 

     Expressed in a five-point Likert or
	
     Thurston scales; and,

n 	refers to the sample size.

The scales used in the questionnaire were as follows:
Ranges			Interpretation		  Symbols
4.51-5.00			Always				(A)
3.51-4.50			Often				(O)
2.51-3.50			Sometimes				(S)
1.51-2.50			Rarely				(R)
1.00-1.5			Never				(N)
t-test. This statistical tool was used to determine significant difference on the perceptions of the two groups of respondents on the extent of parents’ involvement in the school. The formula used (Calmorin,1987:68)was:
[image: C:\Users\Edcampilla\Pictures\t-test-formula.png]

where:	 	refers to mean of first set of values;
 	refers to mean of second set of values;
S1 	refers to standard deviation of first set of values;
S2 	refers to standard deviation of second 
set of values;
n1 	refers to the total number of values in first set; and
n2 	refers to the total number of values in second set
Pearson’s Product-Moment Coefficient of Correlation. This statistical tool was used to determine the correlation between the students’ academic performance and parents’ involvement in school. The formula used (Walpole, 1982:376) was:
		
rxy	=	______n∑XY_-_(∑X)(∑Y)_____
				 _________________________
				   n∑X2–(∑X)2    n∑Y2–(∑Y)2	
			
	where:	rxy 	refers to the Pearson r value;
			∑X 	refers to the sum of the X scores;
			∑Y 	refers to the sum of the Y scores;
∑X2 	refers to the sum of the squared X 
     scores;
			∑Y2 	refers to the sum of the squared Y 
                   	scores;
			∑XY 	refers to the sum of the paired X and Y 
                    scores; and, 
			n 	refers to the number of paired scores.
	In interpreting the degree of correlation, the following 
table was used.
Table of Coefficient of Correlation
	Correlation
Coefficient
	Interpretation

	0
	No linear association

	0<p<+0.2
	Very weak linear association

	+0.2<p<+0.4
	Weak linear association

	+0.4<p<+0.6
	Moderate linear association

	+0.6<p<+0.8
	Strong linear association

	+0.8<p<+1.0
+1.0
	Very strong linear association
Perfect linear association



Fisher’s t-test.  This was used to determine the significance of correlation after Pearson r analysis. The Fisher’s t-test (Walpole, 1982:382) formula was used:

                       N - 2
		tf = rxy    ---------
				  1 – rxy2
	where:	tf 	refers to the Fisher’s t-test value;
			rxy 	refers to the value of the Pearson r;
			n-2 	refers to the degree of freedom; and
		n 	refers to the sample population.
	For accuracy and precision in the analysis and interpretation of the data, the researcher employed both manual and machine processing with the use of the available statistical software package and applications, namely Microsoft Excel and SPSS.
	The acceptance or rejection of the hypothesis was based
on the relation between the computed value and the critical or tabular value as guided by the following decision rule: the hypothesis was accepted if and when the computed value turned lesser than the critical or tabular value; on the other hand, the hypothesis was rejected if and when the computed value turned equal or greater than the critical or tabular value.  
Or it was based on the p-value against the α that if and when the p-value turned equal or lesser than the α, the null hypothesis was rejected and if it turned the otherwise, the null hypothesis was accepted.
Finally, in all cases of testing the hypotheses, the α = .05 level of significance was employed.


Chapter 4


PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA


	This chapter presents the findings of the study with the corresponding analysis and interpretation of data. Included here are: the profile of the parent-respondents, profile of teacher-respondents, academic performance of the students based on the first quarter mean percentage scores, relationship between the academic performance of the students and the identified variates, extent of parents’ involvement in school as perceived by the two groups of respondents, comparison of the perception of the two groups of respondents on the extent of parents’ involvement in school, relationship between the perceived extent of parents’ involvement in school and the identified variates, and implications derived from the findings of the study.

Profile of Parent-Respondents
	This part provides the profile of parent-respondents in terms of age and sex, highest educational attainment, occupation, and gross monthly family income.
	Age and Sex. Table 3 presents the age and sex distribution of parent-respondents.
	As presented in Table 3, a number of the parent- respondents, that is, 187 or 38.96 percent were aged 37-41 
Table 3


Age and Sex of Parent-Respondents

	Age Bracket (in years)
	Sex
	Total   (f)
	%

	
	Male
	Female
	Not Stated
	
	

	72-76
	0
	7
	0
	7
	  1.46

	67-71
	0
	0
	0
	0
	  0.00

	62-66
	0
	0
	0
	0
	  0.00

	57-61
	9
	16
	8
	33
	  6.88

	52-56
	0
	36
	0
	36
	  7.50

	47-51
	0
	47
	16
	63
	 13.12

	42-46
	0
	47
	8
	55
	 11.46

	37-41
	31
	109
	47
	187
	 38.96

	32-36
	7
	30
	8
	45
	  9.38

	27-31
	0
	37
	0
	37
	  7.70

	Not Stated
	0
	0
	17
	17
	  3.54

	Total
	47
	338
	95
	480
	100.00

	%
	9.79
	68.54
	21.67
	100.00
	

	Mean
	43.28 years old

	S. D.
	8.64 years




years old while 63 or 13.12 percent were aged 47-51 years old, 55 or 11.46 percent were aged 42-46 years old, and the rest of the parent-respondents were distributed to the other identified age brackets which included 17 or 3.54 percent who did not give disclosure of their ages.
	The mean age of the parent-respondents was posted at 43.28 years old with a standard deviation (SD) of 8.64 years. The data signified that the parent-respondents were relatively young, at their early 40s, and at the prime of their age.
	Moreover, majority of the parent-respondents were female accounting for 338 or 68.54 percent while the male counterpart was composed of 47 or 9.79 percent, and 95 of them or 21.67 percent did not give information regarding their sex.
	The foregoing data signified that the female dominated the parent-respondents’ group which indicated that during the data-gathering, they were the ones available.
	Highest Educational Attainment. Table 4 shows the highest educational attainment of the parent-respondents.
	
Table 4
Highest Educational Attainment of
Parent-Respondents

	Educational Level
	f
	%

	With Master’s Units
	9
	  1.88

	College Graduate
	0
	  0.00

	College Level
	55
	 11.45

	High School Graduate
	52
	 10.83

	High School Level
	115
	 23.96

	Elementary Graduate
	134
	 27.92

	Elementary Level
	115
	 23.96

	Total
	480
	100.00


	
The   table   shows that a number of the  parent- respondents, that is, 134 or 27.92 percent were elementary graduates while 115 or 23.96 percent reached the high school level, another 115 or 23.96 percent reached the elementary level, 55 or 11.45 percent reached the college level, 52 or 10.83 percent were high school graduates, and the rest of the parent-respondents were distributed to the other identified educational level.
The data denoted that the parent-respondents possessed the ability to read, write, and understand simple messages being functional literates which could be an advantage to the schooling of their children.
	Occupation. Table 5 depicts the occupation of parent-respondents.

Table 5

Occupation of Parent-Respondents

	Occupation
	f
	%

	Teacher
	9
	  1.88

	Farmer
	74
	 15.42

	Businessman
	21
	  4.38

	Self-Employed
	107
	 22.29

	Fisherman
	63
	 13.12

	House Helper
	131
	 27.29

	Barangay Official
	8
	  1.67

	Housewife
	44
	  9.16

	Not Stated
	23
	  4.79

	Total
	480
	100.00



	From the table, it can be gleaned that a number of the parent-respondents, that is, 131 or 27.29 percent were house helpers while 107 or 22.29 percent were self-employed, 74 or 15.42 percent were farmers, 63 or 13.12 percent were fishermen, and the rest of them were distributed to the other identified occupations.
	The data signified that the parent-respondents were indulged in gainful occupations which served as their primary source of their living.
	Gross Monthly Family Income. Table 6 contains the gross monthly family income of parent-respondents.

Table 6

Gross Monthly Family Income of Parent-
Respondents

	Income Bracket
	f
	%

	P19,000 or more
	9
	  1.88

	P17,000-P18,999
	0
	  0.00

	P15,000-P16,999
	0
	  0.00

	P13,000-P14,999
	0
	  0.00

	P11,000-P12,999
	23
	  4.79

	P9,000-P10,999
	8
	  1.67

	P7,000-P8,999
	32
	  6.67

	P5,000-P6,999
	133
	 27.71

	P3,000-P4,999
	167
	 34.79

	Less than P3,000
	101
	 21.04

	Not Stated
	7
	  1.45

	Total
	480
	100.00

	Mean
	P3,361.31

	S. D. 
	P3,616.79



	Table 6 shows that a number of the parent-respondents, that is, 167 or 34.79 percent earned a monthly income of P3,000-P4,999 while 133 or 27.71 percent earned an income of P5,000-P6,999 monthly, 101 or 21.04 percent earned less than P3,000 monthly, and the rest of the parent-respondents were distributed to the other identified income brackets.
	The mean monthly family income of the parent-respondents was calculated at P3,361.31 with a SD of P3,616.79. The data signified that the parent-respondents earned a regular monthly family income to defray the financial requirements of the family. The income was seemingly meager which made them hard to make both ends meet however they prioritize the schooling of their children.

Profile of Teacher-Respondents
	This portion presents the profile of the teacher-respondents in terms of age and sex, highest educational attainment, gross monthly family income, number of years in teaching, and number of relevant in-service trainings.
	Age and Sex. Table 7 reveals the age and sex distribution of the teacher-respondents.
From the table, it  can  be  noted that two or 9.10 
percent of the teacher-respondents were aged 35 years old while another two or 9.10 percent were aged 33 years old, still another two or 9.10 percent, 28 years old, another two or 9.10 percent were aged 26 years old, and the rest of the teacher-respondents were equally distributed to the other
identified ages.

Table 7

Age and Sex of Teacher-Respondents

	Age Bracket (in years)
	Sex
	Total   (f)
	%

	
	Male
	Female
	Not Stated
	
	

	56
	0
	1
	0
	1
	  4.54

	51
	0
	1
	0
	1
	  4.54

	50
	0
	1
	0
	1
	  4.54

	49
	0
	1
	0
	1
	  4.54

	48
	0
	1
	0
	1
	  4.54

	47
	0
	1
	0
	1
	  4.54

	35
	1
	1
	0
	2
	  9.10

	34
	0
	1
	0
	1
	  4.54

	33
	1
	1
	0
	2
	  9.10

	28
	1
	1
	0
	2
	  9.10

	26
	1
	1
	0
	2
	  9.10

	24
	0
	1
	0
	1
	  4.54

	22
	0
	1
	0
	1
	  4.54

	Not Stated
	0
	0
	5
	5
	 22.73

	Total
	4
	13
	5
	22
	100.00*

	%
	18.18
	59.09
	22.73
	100.00
	

	Mean
	37.82 years old

	S. D.
	11.47 years


*Total may not add up due to rounding off


	The mean age of the teacher-respondents was calculated at 37.82 years old with a SD of 11.47 years. The data signified that the teacher-respondents were relatively young, far from the retirement age being at the late 30’s and at the 
prime of their age.
	Moreover, majority of the teacher-respondents were female accounting for 13 or 59.09 percent. The male counterpart was composed of four or 18.18 percent only, and the remaining five or 22.73 percent did not give any information regarding their ages.
	The data denoted that female dominance existed among the teacher-respondents’ group signifying that more of the female embraced teaching as their career choice.
	Highest Educational Attainment. Table 8 presents the highest educational attainment of the teacher-respondents.

Table 8

Highest Educational Attainment of
Teacher-Respondents

	Educational Level
	f
	%

	Doctor (Ph.D./Ed.D.)
	1
	  4.54

	With Doctoral Units
	0
	  0.00

	Masters (M.A./M.S.)
	3
	 13.64

	With Masters Units
	14
	 63.64

	Baccalaureate
	4
	 18.18

	Total
	22
	100.00


	
Table 8 shows that majority of the teacher-respondents were with master’s units accounting for 14 or 63.64 percent while four or 18.18 percent were baccalaureate degree holders, three or 13.64 percent were master’s degree holders, and the rest of them was distributed to the other identified 
educational level which was a doctorate degree.
	The teacher-respondent were educationally qualified for the position having obtained educational level higher than the minimum educational qualification for the position.
	Gross Monthly Family Income. Table 9 reflects the gross monthly family income of teacher-respondents.
	
Table 9
Gross Monthly Family Income of Teacher-
Respondents

	Income Bracket
	f
	%

	P25,000 or more
	5
	 22.73

	P23,000-P24,999
	2
	  9.10

	P21,000-P22,999
	5
	 22.72

	P19,000-P20,999
	2
	  9.10

	P17,000-P18,999
	1
	  4.54

	P15,000-P16,999
	2
	  9.10

	P13,000-P14,999
	1
	  4.54

	P9,000-P10,999
	1
	  4.54

	P7,000-P8,999
	1
	  4.54

	Less than P3,000
	1
	  4.54

	Not Stated
	1
	  4.54

	Total
	22
	100.00

	Mean
	P19,618.55

	S. D. 
	P6,591.48




The said table shows that a number of the teacher-respondents, that is, five or 22.73 percent earned a monthly income of P25,000 or more while another five or 22.72 percent earned P21,000-P22,999 monthly, two or 9.10 percent earned P23,000-p24,999, another two or 9.10 percent earned P19,000-P20,999, still two or 9.10 percent earned a monthly family income of P15,000-P16,999, and the rest of the teacher-respondents were equally distributed to the other identified income brackets to include one or 4.54 percent who did not give his/her gross monthly family income for unknown reason.
	The  mean  monthly  family  income  of   the  teacher-
respondents was posted at P19,618.55 with a SD of P6,591.48. The data signified that the teacher-respondents earned a sufficient monthly family income to support the monthly financial requirements of the family, basic nutritional and educational needs of the family.

Table 10
Number of Years in Teaching of 
Teacher-Respondents

	Years in Teaching
	f
	%

	31 or more
	1
	  4.54

	26-30
	1
	  4.54

	16-20
	4
	 18.18

	11-15
	4
	 18.18

	6-10
	3
	 13.65

	1-5
	8
	 36.37

	Not Stated
	1
	  4.54

	Total
	22
	100.00

	Mean
	11.10 years

	S. D. 
	8.73 years


Number of Years in Teaching. Table 10 presents the number 
of years in teaching of the teacher-respondents.
	The table presents that a number of the teacher-respondents, that is, eight or 36.37 percent had been teaching for 1-5 years while four or 18.18 percent for 16-20 years, another four or 18.18 percent had been in the service for 11-15 years, three or 13.65 percent had been in the department for 6-10 years and the rest of them were equally distributed to the other identified years in teaching with one or 4.54 percent who held his/her anonymity.
	The mean number of years in teaching of the teacher-respondents was posted at 11.10 years with a SD of 8.73 years. The data signified that the teacher-respondents had been teaching for a longer period of time enough for them to hone their teaching skills and competence.
Number  of  Relevant  In-Service  Trainings. Table  11 shows the number of relevant in-service trainings attended by the teacher-respondents in the national, regional, division, and district/school levels.
Table 11 shows that the mean number of relevant in-service trainings in the different level was posted as follows: national level, 18 trainings with a SD of 1.25 trainings; regional level, 14 trainings with a SD of 2.38 trainings; division level, 11 trainings with a SD of 6.09 trainings; and district/school level, 11 trainings with a SD
of 9.45 trainings.

Table 11

Number of Relevant In-Service Trainings of 
Teacher-Respondents

	Training Level
	Mean
	SD

	National
	18
	1.25

	Regional
	14
	2.38

	Division
	11
	6.09

	District/School
	11
	9.45

	Over-all Mean
	14 trainings

	S. D. 
	4.79 trainings




	The overall mean relevant in-service trainings of the teacher-respondents were posted at 14 trainings with a SD of 4.79 trainings. The data signified that the teacher-respondents had attended several trainings in the different level as opportunity warranted them to attend, to update and enhance their teaching competence and skills.

Academic Performance of the Students Based on
the First Quarter Average

	Table  12  presents  the  academic  performance of the students based on the first quarter average by school.
	From the table, it can be noted that the mean academic performance of the students during the first quarter ranged from 72.73 to 84.17. Ibarra Elementary School posted the highest while Sugod Elementary School registered the 
lowest.

Table 12
Academic Performance of Students Based on the
First Quarter Average by School

	School
	Mean
	S. D.

	Alegria Elementary School
	80.33
	5.76

	Arteche Elementary School
	80.86
	4.68

	Bioso Elementary School
	80.02
	4.72

	Boblaran Elementary School
	80.17
	5.46

	Botaera Elementary School
	80.18
	4.75

	Camayse Elementary School
	81.44
	5.56

	Ibarra Elementary School
	84.17
	4.02

	Lumalantang Elementary School
	81.59
	5.34

	Macalunod Elementary School
	80.91
	4.74

	Magaan Elementary School
	80.77
	5.15

	Maputi Elementary School
	81.17
	5.29

	Marapilit Elementary School
	81.00
	5.10

	Mombon Elementary School
	80.27
	5.50

	Mualbual Elementary School
	79.95
	4.22

	Pangdan Elementary School
	77.71
	16.01

	Poro Elementary School
	80.00
	4.85

	San Isidro Elementary School
	80.35
	5.38

	Sugod Elementary School
	72.73
	24.44

	Talib Elementary School
	81.11
	4.81

	Tinaogan Elementary School
	80.47
	4.82

	Tubigan Elementary School
	81.30
	5.98

	Zumarraga Central Elementary School
	80.46
	3.99

	Over-all Mean
	80.32

	S. D. 
	2.03



The overall mean academic performance of the students based on the first quarter average was posted at 80.32 with a SD of 2.03. The data signified that the students in the 22 elementary schools under the District of Zumarraga manifested satisfactory performance with more or less similar rating district wide. 

Relationship Between the Academic Performance
of the Students and the 
Identified Variates

	This part presents the relationship between the academic performance of the students based on the first quarter average and the identified variates, namely: parent-related variates, and teacher-related variates.
	
Table 13
Relationship between the Academic Performance of
Students Based on the First Quarter Average 
and the Parent-Related Factor

	Variate
	Linear Association
	Fisher’s t-Value
	p-Value
	Evaluation/ Decision

	
	Coeffi-cient
	Degree
	
	
	

	Age
	.038
	Very Weak
	.831
	.417
	NS / Accept Ho.

	Sex
	.011
	Very Weak
	.241
	.828
	NS / Accept Ho.

	Highest Educa-tional Attain-ment
	.007
	Very Weak
	.153
	.884
	NS / Accept Ho.

	Occupation
	.152
	Very Weak
	3.362
	.001
	S /Reject Ho.

	Gross Monthly Family Income
	.023
	Very Weak
	.503
	.614
	NS / Accept Ho.



Fisher’s t-critical =+1.965
df = 478
α = .05
S  = Significant
NS = Not Significant
Parent-Related Variates. Table 13 presents the relationship between the academic performance of the students based on the first quarter average and the parent-related variates in terms of age, sex, civil status, occupation, highest educational attainment, and gross monthly family income.
Age. In associating relationship between academic performance of the students based on the first quarter average and the age of their parents with the use of the correlation
coefficient, the calculated value was posted at .038 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .831 with a p-value of .417. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the age of their parents.” This signified that the age of the parent-respondents did not significantly influence the academic performance of the students based on the first quarter average.
Sex. In associating relationship between academic performance of the students based on the first quarter average and the sex of their parents with the use of the correlation coefficient, the calculated value was posted at .011 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .241 with a p-value of .828. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the sex of their parents.” This signified that the sex of the parent-respondents did not significantly influence the academic performance of the students based on the first quarter average.
Highest Educational Attainment. In associating relationship between academic performance of the students based on the first quarter average and the highest educational attainment of their parents with the use of the correlation coefficient, the calculated value was posted at .007 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .153 with a p-value of .884. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the highest educational attainment of their parents.” This signified that the highest educational attainment of the parent-respondents did not significantly influence the academic performance of the students based on the first quarter average.
Occupation. In associating relationship between academic performance of the students based on the first quarter average and the occupation of their parents with the use of the correlation coefficient, the calculated value was posted at .152 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 3.362 with a p-value of .001. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. 
This denoted that the linear association between the aforesaid variables was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the occupation of their parents.” This signified that the occupation of the parent-respondents significantly influenced the academic performance of the students based on the first quarter average.
The coefficient being positive denoted a direct proportional linear association which signified that the students whose parents were engaged in a high-paying gainful occupation manifested better academic performance based on the first quarter average grades than the students whose parents were engaged in non-gainful activities. This could be attributed to the fact that parents with a high-paying job could provide logistical support to their student particularly in providing the necessary study materials to enhance their academic performance such as reference and instructional materials.
Gross Monthly Family Income. In associating relationship between academic performance of the students based on the first quarter average and the gross monthly family income of their parents with the use of the correlation coefficient, the calculated value was posted at .023 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .503 with a p-value of .614. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the gross monthly family income of their parents.” This signified that the gross monthly family income of the parent-respondents did not significantly influence the academic performance of the students based on the first quarter average.

Table 14

Relationship Between the Academic Performance of
Students Based on the First Quarter Average 
and the Teacher-Related Factor

	Variate
	Linear Association
	Fisher’s t-Value
	p-Value
	Evaluation/ Decision

	
	Coeffi-cient
	Degree
	
	
	

	Age
	.420
	Moderate
	2.070
	.093
	NS / Accept Ho.

	Sex
	.207
	Weak
	.946
	.425
	NS / Accept Ho.

	Highest Educa-tional Attain-ment
	.200
	Weak
	.913
	.373
	NS / Accept Ho.

	Gross Monthly Family Income
	.121
	Very Weak
	.545
	.603
	NS / Accept Ho.

	Number of Years in Teaching
	.217
	Weak
	.994
	.348
	NS / Accept Ho.

	Number of Relevant In-Service Trainings
	.099
	Very Weak
	.445
	.660
	NS / Accept Ho.



Fisher’s t-critical =+2.086
df = 20
α = .05
S  = Significant
NS = Not Significant
In summary, of the parent-related variates, only occupation posed significant influence to the academic performance of the students based on the first quarter average grade. The other parent-related variated proved to have no significant influence to it.
Teacher-Related Variates. Table 14 presents the relationship between the academic performance of the students based on the first quarter average and the teacher-related variates in terms of age, sex, highest educational attainment, gross monthly family income, number of years in teaching, and number of relevant in-service trainings.
Age. In associating relationship between academic performance of the students based on the first quarter average and the age of their teachers with the use of the correlation coefficient, the calculated value was posted at .420 denoting a moderate linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 2.070 with a p-value of .093. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the age of their teachers.” This signified that the age of the teacher-respondents did not significantly influence the academic performance of the students based on the first quarter average.
Sex. In associating relationship between academic performance of the students based on the first quarter average and the sex of their teachers with the use of the correlation coefficient, the calculated value was posted at .207 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .946 with a p-value of .425. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the sex of their teachers.” This signified that the sex of the teacher-respondents did not significantly influence the academic performance of the students based on the first quarter average.
Highest Educational Attainment. In associating relationship between academic performance of the students based on the first quarter average and the highest educational attainment of their teachers with the use of the correlation coefficient, the calculated value was posted at .200 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .913 with a p-value of .373. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the highest educational attainment of their teachers.” This signified that the highest educational attainment of the teacher-respondents did not significantly influence the academic performance of the students based on the first quarter average.
Gross Monthly Family Income. In associating relationship between academic performance of the students based on the first quarter average and the gross monthly family income of their teachers with the use of the correlation coefficient, the calculated value was posted at .121 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .545 with a p-value of .603. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the gross monthly family income of their teachers.” This signified that the gross monthly family income of the teacher-respondents did not significantly influence the academic performance of the students based on the first quarter average.
Number of Years in Teaching. In associating relationship between academic performance of the students based on the first quarter average and the number of years in teaching of their teachers with the use of the correlation coefficient, the calculated value was posted at .217 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .994 with a p-value of .348. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the number of years in teaching of their teachers.” This signified that the number of years in teaching of the teacher-respondents did not significantly influence the academic performance of the students based on the first quarter average.
Number of Relevant In-Service Trainings. In associating relationship between academic performance of the students based on the first quarter average and the number of in-service trainings of their teachers with the use of the correlation coefficient, the calculated value was posted at .099 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .445 with a p-value of .660. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the academic performance of the students based on the first quarter average and the number of in-service trainings of their teachers.” This signified that the number of in-service trainings of the teacher-respondents did not significantly influence the academic performance of the students based on the first quarter average.
In summary, none of the teacher-related variates posed significant influence to the students’ academic performance based on the first quarter average grade.

Extent of Parents’ Involvement in School as
Perceived by the Two Groups 
of Respondents

	This part appraises the extent of parents’ involvement 
in school as perceived by the two groups of respondents along general PTCA, brigade eskwela, quarterly meeting, portfolio day, collaborating with community, and volunteering.
	General PTCA. Table 15 appraises the extent of parents’ involvement in school as perceived by the two groups of respondents along general PTCA. There were 10 indicators considered in this area.
	From the table, it can be noted that the parent-respondents perceived the extent of their involvement along general PTCA as “always” on the three indicators corresponding to Numbers 6, 9, and 10, with statements stating: “the GPTA is an association to gather parents and teachers to plan on how to improve the performance of their children;” “the GPTA is not for the parents and teachers but for the school alone;” and “the GPTA is good to all stakeholders,” with weighted means of 4.90, 4.66, and 4.92, respectively. Two indicators in this area was perceived as 
 “often” by the parent-respondents and the remaining three indicators were perceived by them as “Sometimes.” The indicator   that   obtained   the   least   weighted   mean corresponded to Number 2 with the statement stating, “the GPTA is just a disturbance in parents’ work.”
	Taken as a whole, the parent-respondents perceived the extent of their involvement along general PTCA as “often”  
Table 15

Extent of Parents’ Involvement in School as
Perceived by the Two Groups of Respondents
along General Parent-Teacher Association

	Indicators
	Parents
	Teachers

	
	WM
	I
	WM
	I

	1. GPTA is an organization in the school that I usually ignore. 
	3.00
	S
	2.27
	R

	2. The GPTA is just a disturbance in my work.
	2.52
	S
	2.18
	R

	3. As parent I have to attend the General Parent Teacher Association it is the linkage between teacher and parent for their children.
	3.95
	O
	4.64
	A

	4. I hate to attend the General Parent Teacher Association.
	2.43
	R
	2.95
	S

	5. The GPTA is an association of rich persons I don’t like to mingle with them.
	4.13
	O
	2.23
	R

	6. The GPTA is an association to gather parents and teachers to plan on how to improve the performance of their children.
	4.90
	A
	4.45
	O

	7. The GPTA is always involving money matters.
	3.44
	S
	2.27
	R

	8. The GPTA is biased for the school
	1.76
	R
	1.50
	N

	9. The GPTA is not for the parents and teachers but for the school alone.
	4.66
	A
	2.36
	R

	10.The GPTA is good to all stakeholders.
	4.92
	A
	4.89
	A

	Grand Weighted Mean
	3.57
	2.97

	Interpretation
	O
	S

	Mean Difference
	.60

	Variance 
	1.251
	1.483




Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(S)
		1.51-2.50	Rarely		(R)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)

being shown by the grand weighted mean of 3.57. This signified that from the stand point of the parent-respondents they considered them often involving the GPTA activities in school.
	Likewise, Table 15 shows that the teacher-respondents perceived the extent of involvement of parent-respondents in school along GPTA as “always” on the two indicators which corresponded to Numbers 3 and 10 with statements stating: “parents have to attend the general PTA; it is the linkage between teacher and parent for their children;” and “the GPTA is good to all stakeholders,” with weighted means of 4.64 and 4.89, respectively. One indicator was perceived as “often” by this same group corresponding to Number 6 with statement stating, “the GPTA is an association to gather parents and teachers to plan on how to improve the performance of their children,” with a weighted mean of 4.45. Another indicator was perceived “sometimes” while five were perceived as “rarely” and the remaining one was perceived as “never” which corresponded to Number 8 with the statement stating, “the GPTA is biased for the school,” with a weighted mean of 1.50.
	Taken as a whole, the teacher-respondents perceived the parent-respondents extent of involvement in school as “sometimes” being indicated by the grand weighted mean of 2.97. This signified that the teacher-respondents perceived that the parent-respondents were sometimes involved in school activities along GPTA.
	In summary, the two groups of respondents arrived at a similar perception on the extent of involvement of the parent-respondents in school along GPTA, both adjectivally and numerically. The parent-respondents perceived them as “often” involved in the GPTA activities with a grand weighted mean of 3.57 while the teacher-respondents perceived them “sometimes” with a grand weighted mean of 2.97. This resulted to a mean difference of .60 and variances of 1.251 and 1.483 for the first and the second groups, respectively.
	Brigada Eskwela. Table 16 contains the parents’ involvement in school as perceived by the two groups of respondents along brigade eskwela. There were 10 indicators considered in this area.
	The table shows that the parent-respondents perceived five indicators depicting the extent of their involvement in school along brigade eskwela as “always” with weighted means ranging from 4.55 to 4.84. Numbers 5 and 10 equally obtained the highest weighted mean with statement stating: “parents bring their own materials, tools and food during brigade eskwela;” and “parents participate in brigade eskwela  for  it develops health care programs for children and that they adversely affect academic performance.” They also perceived
Table 16
Extent of Parents’ Involvement in School as
Perceived by the Two Groups of Respondents
Along Brigada Eskwela

	Indicators
	Parents
	Teachers

	
	WM
	I
	WM
	I

	1. Brigada Eskwela can only distract my work. 
	2.61
	S
	1.91
	R

	2. I attend Brigada Eskwela for it is an activity for parents and teachers.
	4.47
	O
	4.73
	A

	3. I participate Brigada Eskwela for it foster camaraderie from among parents and teachers.
	4.26
	O
	4.55
	A

	4. I attend Brigada Eskwelafor it involves volunteers who will repair and prepare classrooms in time for the opening of classes.
	4.35
	O
	4.43
	O

	5. I bring my own materials, tools and food during Brigada Eskwela.
	4.84
	A
	3.90
	O

	6. I also donate cash and other materials to the school during Brigada Eskwela.
	3.62
	O
	3.32
	S

	7. I join in the Brigada Eskwela to ensure that schools can prepare for emergencies and disasters.
	4.74
	A
	4.18
	O

	8.  I attend Brigada Eskwela for it promotes "bayanihan" spirit among education stakeholders.
	4.65
	A
	4.62
	A

	9.  I join in the Brigada Eskwelafor it encourages volunteerism.
	4.55
	A
	4.50
	O

	10. I participate in Brigada Eskwela for it develops health care programs for children and that they adversely affect academic performance.
	4.84
	A
	4.36
	O

	Grand Weighted Mean
	4.29
	4.05

	Interpretation
	O
	O

	Mean Difference
	.24

	Variance 
	.479
	.737



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(S)
		1.51-2.50	Rarely		(R)
		1.00-1.50	Never			(N)
Weighted Mean	(WM)
Interpretation	(I)
four indicators as “often” with weighted means ranging from 3.62 to 4.47. Number 2 was considered with the highest weighted mean for the oftentimes perceived by the parent-respondents which corresponded to the statement stating, “parents attend brigada eskwela for it is an activity for parents and teachers.” And the remaining indicator, Number 1, was perceived by this group as “sometimes” with the statement stating, “brigada eskwela can only distract parents’ work,” with a weighted mean of 2.61.
	Taken as a whole, the parent-respondents perceived the extent of their involvement along brigada eskwela as “often” being shown by the grand weighted mean of 4.29. This signified that from the stand point of the parent-respondents they considered them often involving the brigada eskwela activities in school.
	Table 16 shows that teacher-respondents perceived three indicators in this area as “often” with weighted means of 4.55 to 4.73. Indicators Numbers 2 and 8 obtained the highest and the least weighted means, respectively, with statements stating: “parents attend brigada eskwela for it is an activity for parents and teachers;” and “parents attend brigada eskwela for it promotes “bayanihan” spirit among education stakeholders.” One indicator, Number 6, was perceived by this group that the parent-respondents “sometimes” involved in brigada eskwela with statement stating, “parents also donate cash and other materials to the school during brigada eskwela.” Further, the remaining indicator, Number 1, was perceived by this group as “rarely” involved by the parent-respondents stating, “brigada eskwela can only distract parents’ work.”
	Taken as a whole, the teacher-respondents perceived the parent-respondents extent of involvement in school as “often” being indicated by the grand weighted mean of 4.05. This signified that the teacher-respondents perceived that the parent-respondents were often involved in school activities along brigada eskwela.
	In summary, the two groups of respondents arrived at the same perception on the extent of involvement of the parent-respondents in school along brigade eskwela, both of them perceived the involvement of the parent-respondents as often. However, they differed in the numerical assessment of the aforementioned. The parent-respondents gave a grand weighted mean of 4.29 while the teacher-respondents gave 4.05. This resulted to a mean difference of .24 and variances of .479 and .737 for the parent- and the teacher-respondents’ group, respectively.
	Quarterly Meeting. Table17 reflects the parents’ involvement in school as perceived by the two groups of 
Table 17

Extent of Parents’ Involvement in School as
Perceived by the Two Groups of Respondents
along Quarterly Meeting

	Indicators
	Parents
	Teachers

	
	WM
	I
	WM
	I

	1. Problems and issues concerning my child will be addressed in the school.
	5.00
	A
	4.64
	A

	2.  I will be informed about the performance of my child.
	4.55
	A
	4.71
	A

	3. I regularly attend meetings for feedback giving.
	4.63
	A
	4.68
	A

	4. I attend meetings so my child will not be bullied in school.
	4.56
	A
	3.82
	O

	5. I attend meetings because I want to be involved in the different school activities.
	4.71
	A
	4.55
	A

	6. I attend meetings for I want to be an officer or committee member.
	4.66
	A
	3.77
	O

	7. I am attending meeting for the benefit of my child.
	4.72
	A
	4.45
	O

	8. I attend meeting for it is the time where teachers and parents can discuss about their children’s performances.
	4.82
	A
	4.82
	A

	9. Transparency of school and community funds is done during quarterly meetings.
	4.74
	A
	4.55
	A

	10. I attend meetings because I learn about the school accomplishments.
	4.65
	A
	4.68
	A

	Grand Weighted Mean
	4.70
	4.47

	Interpretation
	A
	O

	Mean
	.23

	Variance
	.017
	.136



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(S)
		1.51-2.50	Rarely		(R)
		1.00-1.50	Never			(N)
Weighted Mean	(WM)
Interpretation	(I)

	
respondents along quarterly meeting. There were 10 indicators
considered in this area.
	From the table, it can be gleaned that the parent-parents’ involvement in school as perceived by the two groups of respondents along brigada eskwela. There were 10 indicators considered in this area.
The table shows that the parent-respondents perceived all indicators in this area as “always” with weighted means ranging from 4.55 to 5.00. Numbers 1 and 2 obtained the highest and the least weighted means, respectively, with statements stating: “problems and issues concerning parents child will be addressed in the school;” and parents will be informed about the performance of their child.”
	Taken as a whole, the parent-respondents perceived the extent of their involvement along quarterly meeting as “always” being shown by the grand weighted mean of 4.70. This signified that from the standpoint of the parent-respondents, they considered themselves as always involving the quarterly meeting in school.
	Table 17 shows that the teacher-respondents, on the other hand, perceived seven indicators in this area as “always” involved by the parent-respondents with weighted means ranging from 4.55 to 4.82. Indicator Number 8 obtained the highest weighted mean with statement stating, “parents attend meeting for it is the time where teachers and parents can discuss about their children’s performance.” The remaining three indicators were perceived by this same group as “often” involved in by the parent-respondents with weighted means ranging from 3.77 to 4.45. Indicator Number 7 was rated by this group with the least weighted mean stating, “parents attend meeting for the benefit of their child.”
	Taken as a whole, the teacher-respondents perceived the parent-respondents extent of involvement in school as “often” being indicated by the grand weighted mean of 4.47. This signified that the teacher-respondents perceived that the parent-respondents were often involved in school activities along quarterly meeting.
	In summary, the two groups of respondents arrived at a dissimilar perception on the extent of involvement of the parent-respondents in school along quarterly, both adjectivally and numerically. The parent-respondents perceived them as “always” involved in the GPTA activities with a grand weighted mean of 4.70 while the teacher-respondents perceived them as “often” involved with a grand weighted mean of 4.47. This resulted to a mean difference of .23 and variances of .017 and .136 for the first and the second groups, respectively.

Table 18
Extent of Parents’ Involvement in School as
Perceived by the Two Groups of Respondents
along Portfolio Day
	Indicators
	Parents
	Teachers

	
	WM
	I
	WM
	I

	1. Portfolio day is an exchange of information about the work, plans and concerns related to school.
	4.48
	O
	4.82
	A

	2. Portfolio day is a day to discuss the best and most recent work, but it can also include works in progress.
	4.59
	A
	4.73
	A

	3. Portfolio day will foster collaboration and camaraderie between the parents and the teachers.
	4.84
	A
	4.64
	A

	4. Portfolio day will provide an avenue to showcase the academic excellence of the pupils.
	4.92
	A
	4.73
	A

	5. During Portfolio day distribution of report cards, parents-teacher conference and feedback-giving, exhibit display of pupils’ output and performance are all done.
	4.90
	A
	4.77
	A

	6. Portfolio day is getting along with others.
	4.58
	A
	4.45
	O

	7. Portfolio day is considered a culminating resources/activities/performances wherein at the end of every quarter, schools are encouraged to put up exhibits of students/pupils products across subjects or learning areas.
	4.75
	A
	4.86
	A

	8. Learners can exhibit also their performances in the different subjects as evidences of their learning attainment of performance standard during portfolio day.
	4.66
	A
	4.64
	A

	9. Parents receive the report card and confer with teachers they will actually be witnessing what pupils are learning in the school.
	4.90
	A
	4.86
	A

	10. Be acquainted with teachers and staffs of the school and its students, to identify the key persons in the department.
	4.84
	A
	4.45
	O

	Grand Weighted Mean
	4.75
	4.70

	Interpretation
	A
	A

	Mean
	.05

	Variance
	.025
	.023


Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(S)
		1.51-2.50	Rarely		(R)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)

Portfolio Day. Table 18 contains the parents’ involvement in school as perceived by the two groups of respondents along portfolio day. There were 10 indicators considered in this area.
In the table, it can gleaned that the parent-respondents perceived themselves as “always” involved in school activities along portfolio day with weighted means ranging from 4.58 to 4.92. Indicators Numbers 4 and 6 obtained the highest and the least weighted means, respectively. These indicators corresponded to the statements stating: “portfolio day will provide an avenue to showcase the academic excellence of the pupils;” and “portfolio day is getting along with others.” The remaining indicator, Number 1, was perceived by this group as “often” with statement stating, “portfolio day is an exchange of information about the work, plans and concerns related to school,” with a weighted mean of 4.48.
	Taken as a whole, the parent-respondents perceived the extent of their involvement along portfolio day as “always” being shown by the grand weighted mean of 4.75. This signified that from the stand point of the parent-respondents they considered them always involving the portfolio day in school.
	On the other hand, the same table shows that the teacher-respondents perceived the parent-respondents as “always” involved in eight indicators along portfolio day with weighted means ranging from 4.64 to 4.86. Indicators Numbers 7 and 9 equally obtained the highest weighted mean with statements stating: “portfolio day is considered a culminating resources/activities/performances wherein at the end of every quarter, schools are encouraged to put up exhibits of students/pupils products across subjects or learning areas;” and “parents received the report card and confer with teachers they will actually be witnessing what pupils are learning in the school.”
	The remaining two indicators were considered by this group as “often” involved in by the parent-respondents. This corresponded to Indicators Numbers 6 and 10 with statements stating, “portfolio day is getting along with others;” and “be acquainted with teachers and staffs of the school and its students, to identify the key persons in the department,” with the same weighted mean of 4.45.
	Taken as a whole, the teacher-respondents perceived the parent-respondents’ extent of involvement in school as “always” being indicated by the grand weighted mean of 4.70. This signified that the teacher-respondents perceived that the parent-respondents were always involved in school
activities along portfolio day.
	In summary, the two groups of respondents arrived at the same perception on the extent of involvement of the parent-respondents in school along portfolio day, both of them perceived the involvement of the parent-respondents as always. However, they differed in the numerical assessment of the aforementioned. The parent-respondents gave a grand weighted mean of 4.75 while the teacher-respondents gave 4.70. This resulted to a mean difference of .05 and variances of .025 and .023 for the parent- and the teacher-respondents’ group, respectively.
	Collaborating with Community. Table 19 presents the parents’ involvement in school as perceived by the two groups of respondents along collaborating with community.
There were 10 indicators considered in this area.
	Table 19 shows that the parent-respondents perceived themselves as “always” involved in on seven indicators depicting their extent of involvement in school along collaborating with community with weighted means ranging from 4.55 to 4.84 whereby Indicators Numbers 9 and 7 where the rated indicators with the highest and the least weighted means, respectively, with statements stating: “faculty, students, and community organizations can organize cooperatives;” and “school performance can be determined on
Table 19

Extent of Parents’ Involvement in School as
Perceived by the Two Groups of Respondents
along Collaborating with Community

	Indicators
	Parents
	Teachers

	
	WM
	I
	WM
	I

	1. The school uses community resources and use them in  teaching.
	4.48
	O
	4.36
	O

	2. Collaborating with the community will develop a better working relationship and will improve productivity.
	4.82
	A
	4.55
	A

	3. Collaborating with community can come up with unique community project.
	4.84
	A
	4.64
	A

	4. The school offers workshops on community engaged teaching and develop working group on these pedagogies for experienced faculty.
	4.75
	A
	4.00
	O

	5. Community service is extended to schools to bridge the gap between campus and community
	4.66
	A
	4.59
	A

	6. Collaborating with community will greatly improve the lifestyle, values and relationships of people in the community.
	4.37
	O
	4.82
	A

	7. School performance can be determined on the type of community collaboration the parents and teachers have.
	4.55
	A
	4.64
	A

	8. Collaborating with the community is an indication of developed and progressive community.
	4.48
	O
	4.73
	A

	9. Faculty, students, and community organizations can organize cooperatives. 
	4.82
	A
	4.41
	O

	10. Well-respected community leaders and organizations can be engaged in the monitoring and evaluation of the school and community programs and projects.
	4.58
	A
	4.52
	A

	Grand Weighted Mean
	4.64
	4.53

	Interpretation
	A
	A

	Mean
	.11

	Variance
	.028
	.053



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(S)
		1.51-2.50	Rarely		(R)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)

the type of community collaboration the parents and teachers have.” The remaining three indicators were considered by this same group that they “often” involved in on these with weighted means ranging from 4.37 to 4.48. Indicator Number 6 obtained the least weighted mean with statement stating, “collaborating with community will greatly improve the lifestyle, values and relationships of people in the community.”
	Taken as a whole, the parent-respondents perceived the extent of their involvement along portfolio day as “always” being shown by the grand weighted mean of 4.64. This signified that from the stand point of the parent-respondents they considered them always involved in collaborating with community as one of the school activities.
	On the other hand, the teacher-respondents perceived that the parent-respondents were “always” involved on seven indicators also with weighted means ranging from 4.52 to 4.82. Correspondingly, Indicators Numbers 6 and 10 obtained the highest and the least weighted means, respectively, with statement stating: “collaborating with community will greatly improve the lifestyle, values and relationships of people in the community;” and “well-respected community leaders and organizations can be engaged in the monitoring and evaluation of the school and community programs and projects.” The remaining three indicators were perceived by this group of respondents as “often” involved by the parent-respondents with weighted means ranging from 4.00 to 4.41. Indicator Number 4 was the least-rated indicator stating, “the school offers workshops on community engaged teaching and develop working group on these pedagogies for experienced faculty.” 
	Taken as a whole, the teacher-respondents perceived the parent-respondents extent of involvement in school as “always” being indicated by the grand weighted mean of 4.53. This signified that the teacher-respondents perceived that the parent-respondents were always involved in school activities along collaborating with community.
	In summary, the two groups of respondents arrived at the same perception on the extent of involvement of the parent-respondents in school along collaborating with community, both of them perceived the involvement of the parent-respondents as always. However, they differed in the numerical assessment of the aforementioned. The parent-respondents gave a grand weighted mean of 4.64 while the teacher-respondents gave 4.53. This resulted to a mean difference of .11 and variances of .028 and .053 for the parent- and the teacher-respondents’ group, respectively.
	Volunteering. Table 20 reveals the parents’ involvement in school as perceived by the two groups of respondents along volunteering. There were 10 indicators considered in this area.
	Table 20 shows that from the viewpoint of the parent-respondents, they considered almost all except one indicators as “always” involved by themselves in terms of volunteering with weighted means ranging from 4.55 to 5.00. In these indicators, Numbers 5 and 1 obtained the highest and the least weighted means, respectively. These corresponded to the statements stating: “volunteering can build and strengthen the implementation of school programs and projects;” and “volunteering becomes failure if resources are lacking.” The remaining one indicator, Number 7, was considered by the same group as “often” involved in by themselves with statement stating: “volunteering can an aid for employability,” with a weighted mean of 4.45. Taken as a whole, the parent-respondents perceived the extent of their involvement along volunteering as “always” being shown by the grand weighted mean of 4.71. This signified that from the stand point of the parent-respondents they considered them always involved in volunteering as one of the school activities.
	On the other hand, the teacher-respondents appraised the extent of involvement of parent-respondents as “always” on four indicators only with weighted means ranging from 4.52 to
4.81. In these indicators, Numbers 6 and 8 were the highest-
Table 20

Extent of Parents’ Involvement in School as
Perceived by the Two Groups of Respondents
Along Volunteering

	Indicators
	Parents
	Teachers

	
	WM
	I
	WM
	I

	1. Volunteering becomes failure if resources is lacking.
	4.55
	A
	3.90
	O

	2. Volunteering is meant to be heartwarming, but, if you think about, it’s actually heartbreaking.
	4.64
	A
	3.90
	O

	3. Volunteers must be supported appropriately, trained and oriented properly, communicated with regularly, recognized appropriately.
	4.72
	A
	4.48
	O

	4. Volunteering will result to satisfaction and self-esteem.
	4.74
	A
	4.62
	A

	5. Volunteering can build and strengthen the implementation of school programs and projects.
	5.00
	A
	4.62
	A

	6. Volunteering is associated  to public services.
	4.74
	A
	4.81
	A

	7.  Volunteering  can be an aid for  employability.
	4.45
	O
	4.10
	O

	8. Volunteering can increase the value, impact and recognition of volunteers.
	4.66
	A
	4.52
	A

	9. Volunteering can re-shape the voluntary sector to take account of young people’s aspirations and ambitions.
	4.74
	A
	4.19
	O

	10. Volunteering must have sustainability so schools will take this as part of school plan.
	4.82
	A
	4.48
	O

	Grand Weighted Mean
	4.71
	4.36

	Interpretation
	A
	O

	Mean
	.35

	Variance
	.022
	.101



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(S)
		1.51-2.50	Rarely		(R)
		1.00-1.50	Never			(N)
Weighted Mean	(WM)
Interpretation	(I)

and the least-rated indicators with statements stating: “volunteering is associated to public services;” and “volunteering can increase the value, impact and recognition of volunteers.” The remaining six indicators were considered by this group as “often” involved in by the parent-respondents with weighted means ranging from 3.90 to 4.48. Indicators Numbers 1 and 2 equally obtained the least weighted mean with statements stating: “volunteering becomes failure if resources are lacking;” and “volunteering is meant is to be heartwarming, but, if you think about, it’s actually heartbreaking.”
	Taken as a whole, the teacher-respondents perceived the parent-respondents extent of involvement in school as “often” being indicated by the grand weighted mean of 4.36. This signified that the teacher-respondents perceived that the parent-respondents were often involved in school activities along volunteering.
	In summary, the two groups of respondents arrived at a despaired perception on the extent of involvement of the parent-respondents in school along volunteering both adjectivally and numerically. The parent-respondents perceived them as “always” involved in the volunteering activities with a grand weighted mean of 4.71 while the teacher-respondents perceived them as “often” involved with a grand weighted mean of 4.36. This resulted to a mean difference of .35 and variances of .022 and .101 for the first and the second groups, respectively.

Comparison of the Perceptions of the Two Groups
of Respondents Relative to the Extent of
Parents’ Involvement in School

	Table 21 presents the comparison of the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along general PTCA, Brigada Eskwela, quarterly meeting, portfolio day, collaborating with community, and volunteering.
	General PTA. In the comparison of the perceptions of the 
Table 21

Comparison of the Perceptions of the Two Groups
of Respondents Relative to the Extent of
Parents’ Involvement in School

	Parameters
	t-value
	df
	p-value
	Evaluation/ Decision

	
	Computed
	Critical
	
	
	

	General PTCA
	1.142
	+2.101
	18
	.268
	NS / Accept Ho.

	Brigada Eskwela
	.697
	+2.101
	18
	.495
	NS / Accept Ho.

	Quarterly Meeting
	1.914
	+2.101
	18
	.072
	NS / Accept Ho.

	Portfolio Day
	.738
	+2.101
	18
	.470
	NS / Accept Ho.

	Collaborating with Community
	1.210
	+2.101
	18
	.242
	NS / Accept Ho.

	Volunteering
	3.096
	+2.101
	18
	.006
	S / Reject Ho.



α = .05
S  = Significant
NS = Not Significant
the computed value was posted at 1.142 with a p-value of .268. The critical value was set at +2.101 with df = 18 and α = .05.
two groups of respondents relative to the extent of parents’ involvement in school along general PTA using the t-test for independent samples,
In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α.
This denoted that the noted disparity between the two means was not significant. Following the decision rule, this
gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant difference between the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along general PTA.” This signified that the two groups arrived at the same perception on the aforementioned program. This signified that each group validated the perception of the other with respect to the extent of parents’ participation in the general PTA.
Brigada Eskwela. In the comparison of the perceptions of 
the two groups of respondents relative to the extent of parents’ involvement in school along brigade eskwela using the t-test for independent samples, the computed value was posted at .697 with a p-value of .495. The critical value was set at +2.101 with df = 18 and α = .05.
In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. This denoted that the noted disparity between the two means was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant difference between the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along brigade eskwela.” This signified that the two groups arrived at the same perception on the aforementioned program. This signified that each group validated the perception of the other with respect to the extent of parents’ participation in the brigade eskwela.
Quarterly Meeting. In the comparison of the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along quarterly meeting using the t-test for independent samples, the computed value was posted at 1.914 with a p-value of .072. The critical value was set at +2.101 with df = 18 and α = .05.
In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. This denoted that the noted disparity between the two means was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant difference between the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along quarterly meeting.” This signified that the two groups arrived at the same perception on the aforementioned program. This signified that each group validated the perception of the other with respect to the extent of parents’ participation in the quarterly meeting.
Portfolio Day. In the comparison of the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along portfolio day using the t-test for independent samples, the computed value was posted at .738 with a p-value of .470. The critical value was set at +2.101 with df = 18 and α = .05.
In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. This denoted that the noted disparity between the two means was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant difference between the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along portfolio day.” This signified that the two groups arrived at the same perception on the aforementioned program. This signified that each group validated the perception of the other with respect to the extent of parents’ participation in the portfolio day.
Collaborating with Community. In the comparison of the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along collaborating with community using the t-test for independent samples, the computed value was posted at 1.210 with a p-value of .242. The critical value was set at +2.101 with df = 18 and α = .05.
In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. This denoted that the noted disparity between the two means was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant difference between the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along collaborating with community.” This signified that the two groups arrived at the same perception on the aforementioned program. This signified that each group validated the perception of the other with respect to the extent of parents’ participation in the collaboration with the community.
Volunteering. In the comparison of the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along volunteering using the t-test for independent samples, the computed value was posted at 3.096 with a p-value of .006. The critical value was set at +2.101 with df = 18 and α = .05.
In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. This denoted that the noted disparity between the two means was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant difference between the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school along volunteering.” This signified that the two groups arrived at the different perception on the aforementioned program. 
From the means it can be noted that the parent-respondents gave higher grand weighted mean than the teacher-respondents. This denoted that the parent-respondents considered the extent of their involvement in volunteering higher than the teacher-respondents’. The disparity could be attributed to the difference in the point of reference in their perception. The parents being the directly involved in volunteering averred that they always made themselves available to this activity in school. But the teachers considered them not always available for it.

Relationship Between the Perceived Extent of
Parents’ Involvement in School and the
Identified Factors

	This part shows the relationship between the perceived extent of parents’ involvement in school and the parent-related factors, and the teacher-related factors.
	Parent-Related Factors. Table 22 provides the relationship between the perceived extent of parents’ involvement in school and the parent-related factors in terms of age, sex, highest educational attainment, occupation, and gross monthly family income.
Age. In associating relationship between the perceived extent of parents’ involvement in school and their age   with the use of the correlation coefficient, the calculated value was posted at .022 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .481 with a p-value of .632. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 

Table 22

Relationship Between the Perceived Extent of
Parents’ Involvement in School and the
Parent-Related Factor

	Variate
	Linear Association
	Fisher’s t-Value
	p-Value
	Evaluation/ Decision

	
	Coeffi-cient
	Degree
	
	
	

	Age
	.022
	Very Weak
	.481
	.632
	NS / Accept Ho.

	Sex
	.453
	Moderate
	11.109
	.000
	S / Reject Ho.

	Highest Educa-tional Attain-ment
	.169
	Very Weak
	3.749
	.000
	S / Reject Ho.

	Occupation
	.055
	Very Weak
	1.204
	.244
	NS / Accept Ho.

	Gross Monthly Family Income
	.249
	Weak
	5.621
	.000
	S / Reject Ho.



Fisher’s t-critical =+1.965
df = 478
α = .05
S  = Significant
NS = Not Significant

This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and their age.” This signified that the age of the parent-respondents did not significantly influence the extent of their involvement in school.
Sex. In associating relationship between the perceived extent of parents’ involvement in school and their sex   with the use of the correlation coefficient, the calculated value was posted at .453 denoting a moderate linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 11.109 with a p-value of .000. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. 
This denoted that the linear association between the aforesaid variables was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and their sex.” This signified that the sex of the parent-respondents significantly influenced the extent of their involvement in school.
	The coefficient being positive denoted a direct proportional relationship which signified that the female parent-respondents involved more in school with its activities. This could be attributed to the fact that the mothers were more available than the fathers to involve in school activities.
Highest Educational Attainment. In associating relationship between the perceived extent of parents’ involvement in school and their highest educational attainment with the use of the correlation coefficient, the calculated value was posted at .169 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 3.749 with a p-value of .000. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. 
This denoted that the linear association between the aforesaid variables was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and their highest educational attainment.” This signified that the highest educational attainment of the parent-respondents significantly influenced the extent of their involvement in school.
	The coefficient being positive denoted a direct proportional relationship which signified that the parent-respondents whose educational attainment was high involved more in school with its activities than those whose educational level was low. This could be attributed to the fact that the parents with higher educational attainment could understand the importance of parents’ involvement in school to the schooling of their children.
Occupation. In associating relationship between the perceived extent of parents’ involvement in school and their occupation with the use of the correlation coefficient, the calculated value was posted at .055 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.204 with a p-value of .244. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and their occupation.” This signified that the occupation of the parent-respondents did not significantly influence the extent of their involvement in school.
Gross Monthly Family Income. In associating relationship between the perceived extent of parents’ involvement in school and their gross monthly family income with the use of the correlation coefficient, the calculated value was posted at .249 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 5.621 with a p-value of .000. The critical value was set at +1.965 at df = 478 and α = .05. In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. 
This denoted that the linear association between the aforesaid variables was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and their gross monthly family income.” This signified that the gross monthly family income of the parent-respondents significantly influenced the extent of their involvement in school.
The coefficient being positive denoted a direct 
proportional relationship which signified that the parent-respondents whose gross monthly family income was high involved more in school with its activities than those whose income was low. This could be attributed to the fact that the parents with higher gross monthly family income could share in the fund of the PTA to finance the different activities in school.
	In summary, of the profile factors of the parent-respondents, the following posted significant influence to the extent of their involvement in school, namely: sex, highest educational attainment, and gross monthly family income. The other factors proved to have no significant influence to it.
	Teacher-Related Factors. Table 23 provides the relationship between the perceived extent of parents’ involvement in school and the teacher-related factors in terms of age, sex, highest educational attainment, gross monthly family income, number of years in teaching, and number of relevant in-service trainings.
Age. In associating relationship between the perceived extent of parents’ involvement in school and the age of the teacher-respondents with the use of the correlation coefficient, the calculated value was posted at .288 denoting a weak linear association. 
To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.345 with a p-value of .263. The critical value was set at +2.086 at df = 20 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
Table 23

Relationship Between the Perceived Extent of
Parents’ Involvement in School and the
Teacher-Related Factor

	Variate
	Linear Association
	Fisher’s t-Value
	p-Value
	Evaluation/ Decision

	
	Coeffi-cient
	Degree
	
	
	

	Age
	.288
	Weak
	1.345
	.263
	NS / Accept Ho.

	Sex
	.249
	Weak
	1.150
	.335
	NS / Accept Ho.

	Highest Educa-tional Attain-ment
	.292
	Weak
	1.365
	.187
	NS / Accept Ho.

	Gross Monthly Family Income
	.032
	Very Weak
	.143
	.890
	NS / Accept Ho.

	Number of Years in Teaching
	.286
	Weak
	1.335
	.209
	NS / Accept Ho.

	Number of Relevant In-Service Trainings
	.130
	Very Weak
	.586
	.563
	NS / Accept Ho.



Fisher’s t-critical =+2.086
df = 20
α = .05
S  = Significant
NS = Not Significant

This denoted that the linear association between the 
aforesaid variables were not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and the age of the teacher-respondents.” This signified that the age of the teacher-respondents did not significantly influence the extent of involvement of the parent-respondents in school.
Sex. In associating relationship between the perceived extent of parents’ involvement in school and the sex of the teacher-respondents with the use of the correlation coefficient, the calculated value was posted at .249 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.150 with a p-value of .335. The critical value was set at +2.086 at df = 20 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and the sex of the teacher-respondents.” This signified that the sex of the teacher-respondents did not significantly influence the extent of involvement of the parent-respondents in school.
Highest   Educational   Attainment. In associating relationship between the perceived extent of parents’ involvement in school and the highest of the teacher-respondents with the use of the correlation coefficient, the calculated value was posted at .292 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.365 with a p-value of .187. The critical value was set at +2.086 at df = 20 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and the highest educational attainment of the teacher-respondents.” This signified that the highest educational attainment of the teacher-respondents did not significantly influence the extent of involvement of the parent-respondents in school.
Gross Monthly Family Income. In associating relationship between the perceived extent of parents’ involvement in school and the gross monthly family income of the teacher-respondents with the use of the correlation coefficient, the calculated value was posted at .032 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .143 with a p-value of .890. The critical value was set at +2.086 at df = 20 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and the gross monthly family income of the teacher-respondents.” This signified that the gross monthly family income of the teacher-respondents did not significantly influence the extent of involvement of the parent-respondents in school.
Number of Years in Teaching. In associating relationship between the perceived extent of parents’ involvement in school and the number of years in teaching of the teacher-respondents with the use of the correlation coefficient, the calculated value was posted at .286 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.335 with a p-value of .209. The critical value was set at +2.086 at df = 20 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and the number of years in teaching of the teacher-respondents.” This signified that the number of years in teaching of the teacher-respondents did not significantly influence the extent of involvement of the parent-respondents in school.
Number of Relevant In-Service Trainings. In associating relationship between the perceived extent of parents’ involvement in school and the number of relevant in-service trainings of the teacher-respondents with the use of the correlation coefficient, the calculated value was posted at .130 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .586 with a p-value of .563. The critical value was set at +2.086 at df = 20 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and the number of relevant in-service trainings of the teacher-respondents.” This signified that the number of relevant in-service trainings of the teacher-respondents did not significantly influence the extent of involvement of the 
parent-respondents in school.
None of the profile factors of the teacher-respondents significantly influenced to the extent of parents’ 
involvement in school.
Students’ Academic Performance Based on the First Quarter Mean Percentage Score. Table 24 contains the linear relationship in associating the perceived extent of parents’ involvement in school and the students’ academic performance based on the first quarter MPS with the use of the correlation coefficient, the calculated value was posted at .652 denoting a strong linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 18.800 with a p-value of .021 The critical value was set at +1.965 at df = 478 and α = .05. 
Table 24 

Relationship Between the Perceived Extent of
Parents’ Involvement in School and the
Students’ Academic Performance

	Linear Association
	Fisher’s t-Value
	p-Value
	Evaluation/ Decision
Coeffi-cient

	Coeffi-cient
	Degree
	
	
	

	.652
	Strong
	18.800
	.021
	S / Reject Ho.



Fisher’s t-critical =+1.965
df = 478
α = .05
S  = Significant
NS = Not Significant
In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. This denoted that the linear association between the aforesaid variables was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant relationship between the extent of parents’ involvement in school and the students’ academic performance based on the first quarter average.” This signified that the students’ academic performance based on the first quarter MPS significantly influenced by the extent of involvement of the parent-respondents in school.
The coefficient being positive denoted a direct proportional linear association which indicated that the more the parents involved themselves in school activities, the higher the academic performance was manifested by their students.

Implications of the Study

	As it was found in this study that occupation influenced significantly the academic performance of the students in a direct proportional way which suggested stability of the parents matters in the schooling of the students, it is recommended that the school through the PTCA helps in organizing the parents into a cooperative and start a small to medium enterprise to augment their income and be more self-reliant. In this way, the schooling of their students would be sustained.
Likewise, as it was discovered that the perception between the parents and teachers on the extent of involvement of the parents in school activities differed in volunteering which could be attributed to the disparity in the point of reference used by each group in their perception, it is recommended that the two groups should develop terms of reference for the objective assessment of the extent of involvement of the parents in school activities which both respondents agree on the indicators. 
Furthermore, as the study proved that the more the mother gets involved in the school activities, the academic performance of their students tend to be higher, the fathers could also be encouraged also to actively participate in the different school activities so that the students would manifest better academic performance knowing that their parents gave full support to their schooling.
Also, as the highest educational attainment of the parents of the students significantly influenced their academic performance, the parents could be tapped by the teachers in assisting their students in their schooling.

















Chapter 5



SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS


	This chapter presents the summary of findings with the corresponding conclusions drawn and the recommendations based on the conclusions drawn from the findings of the study.

Summary of Findings
	The following were the salient findings of the study:
	1. The mean age of the parent-respondents was posted at 43.28 years old with a standard deviation (SD) of 8.64 years whereby Moreover, majority of them were female accounting for 338 or 68.54 percent.
	2. A number of the parent-respondents, that is, 134 or 27.92 percent were elementary graduates.
	3. A number of the parent-respondents, that is, 131 or 27.29 percent were house helpers.
	4. The mean monthly family income of the parent-respondents was calculated at P3,361.31 with a SD of P3,616.79.
	5. The mean age of the teacher-respondents was calculated at 37.82 years old with a SD of 11.47 years whereby majority of them were female accounting for 13 or 59.09 percent.
	6. Majority of the teacher-respondents were with
master’s units accounting for 14 or 63.64 percent.
	7. The mean monthly family income of the teacher-respondents was posted at P19,618.55 with a SD of P6,591.48.
	8. The mean number of years in teaching of the teacher-respondents was posted at 11.10 years with a SD of 8.73 years.
	9. The over-all mean relevant in-service trainings of the teacher-respondents were posted at 14 trainings with a SD of 4.79 trainings.
	10. The over-all mean academic performance of the students based on the first quarter average was posted at 80.32 with a SD of 2.03.
	11. In associating relationship between the academic performance of the students based on the first quarter average and the parent-related variates, the following were the evaluation: age, not significant; sex, not significant; civil status, not significant; occupation, significant; highest educational attainment, not significant; and   gross monthly family income, not significant.
12. In associating relationship between the academic performance of the students based on the first quarter average and the teacher-related variates, a not significant evaluation was arrived at along age, sex, highest educational attainment, gross monthly family income, number of years in 
teaching, and number of relevant in-service trainings.
13. The parent-respondents perceived the extent of their involvement along general PTCA as “often” being shown by the grand weighted mean of 3.57 on the other hand, the teacher-respondents perceived the parent-respondents’ extent of involvement in school as “sometimes” being indicated by the grand weighted mean of 2.97.
14. The parent-respondents perceived the extent of their involvement along brigada eskwela as “often” being shown by the grand weighted mean of 4.29 which was concurred by the teacher-respondents by giving the 4.05 grand weighted mean. 
15. The parent-respondents perceived the extent of their involvement along quarterly meeting as “always” being shown by the grand weighted mean of 4.70 while the teacher-respondents perceived the parent-respondents extent of involvement in school as “often” being indicated by the grand weighted mean of 4.47.  
16. The parent-respondents perceived the extent of their involvement along portfolio day as “always” being shown by the grand weighted mean of 4.75 and the teacher-respondents perceived the parent-respondents extent of involvement in school as “always” being indicated by the grand weighted mean of 4.70.
17. The parent-respondents perceived the extent of their
involvement along portfolio day as “always” being shown by
the grand weighted mean of 4.64 and the teacher-respondents perceived the parent-respondents extent of involvement in school as “always” being indicated by the grand weighted mean of 4.53.  
18. The parent-respondents perceived the extent of their involvement along volunteering as “always” being shown by the grand weighted mean of 4.71 but the teacher-respondents perceived the parent-respondents extent of involvement in school as “often” being indicated by the grand weighted mean of 4.36.
19. In the comparison of the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school, the following evaluation was arrived at: general PTCA, not significant; brigada eskwela, not significant; quarterly meeting, not significant; portfolio day, not significant; collaborating with community, not significant; and volunteering, significant.
20. In associating relationship between the perceived extent of parents’ involvement in school and the parent-related factors the following were the evaluation: age, not significant; sex, significant; highest educational attainment, significant; occupation, not significant; and gross monthly family income, significant.
21. In associating relationship between the perceived
extent of parents’ involvement in school and the teacher-related factors, a not significant evaluation was arrived at along age, sex, highest educational attainment, gross monthly family income, number of years in teaching, and number of relevant in-service trainings.
22. In associating the perceived extent of parents’ involvement in school and the students’ academic performance based on the first quarter average, a significant evaluation was arrived at.

Conclusions
	The following were the conclusions drawn from the findings of the study:
	1. The data signified that the parent-respondents were relatively young, at their early 40s, and at the prime of their age, dominated by the female which indicated that during the data-gathering, they were the ones available.
	2. The parent-respondents possessed the ability to read, write, and understand simple messages being functional literates which could be an advantage to the schooling of their children.
	3. The parent-respondents were indulged in gainful occupations which served as their primary source of their living.
	4. The parent-respondents earned a regular monthly
family income to defray the financial requirements of the family. The income was seemingly meager which made them hard to make both ends meet however they prioritize the schooling of their children.
	5. The teacher-respondents were relatively young, far from the retirement age being at the late 30’s and at the prime of their age, which denoted that female dominance existed among the teacher-respondents’ group signifying that more of the female embraced teaching as their career of choice.
	6. The teacher-respondent were educationally qualified for the position having obtained educational level higher than the minimum educational qualification for the position.
	7. The teacher-respondents earned a sufficient monthly family income to support the monthly financial requirements of the family, basic nutritional and educational needs of the family.
	8. The teacher-respondents had been teaching for a longer period of time enough for them to hone their teaching skills and competence.
	9. The teacher-respondents had attended several trainings in the different level as opportunity warranted them to attend, to update and enhance their teaching
competence and skills.
10. The students in the 22 elementary schools under the
District of Zumarraga manifested satisfactory performance with more or less similar rating districtwide. 
11. Of the parent-related variates, only occupation posed significant influence to the academic performance of the students based on the first quarter average grade. The other parent-related variated proved to have no significant influence to it.
12. None of the teacher-related variates posed significant influence to the students’ academic performance based on the first quarter average grade.
13. The parent-respondents considered themselves as often involving the GPTA activities in school but the teacher-respondents perceived them as sometimes involved in school activities along GPTA.
14. Both the parent- and the teacher-respondents considered the parents as often involving in the brigada eskwela activities in school.
15. The two groups of respondents arrived at a dissimilar perception on the extent of involvement of the parent-respondents in school along quarterly, both adjectivally and numerically. 
16. The two groups of respondents arrived at the same 
perception on the extent of involvement of the parent-
respondents in school along portfolio day, both of them perceived the involvement of the parent-respondents as always. However, they differed in the numerical assessment of the aforementioned. 
17. The two groups of respondents arrived at the same perception on the extent of involvement of the parent-respondents in school along collaborating with community, both of them perceived the involvement of the parent-respondents as always. However, they differed in the numerical assessment of the aforementioned. 
18. The two groups of respondents arrived at a despaired perception on the extent of involvement of the parent-respondents in school along volunteering both adjectivally and numerically.
19. Of the perceptions of the two groups of respondents relative to the extent of parents’ involvement in school, volunteering posted significant difference while in the other areas, the difference was not significant. From the means, it can be noted that the parent-respondents gave higher grand weighted mean than the teacher-respondents. This denoted that the parent-respondents considered the extent of their involvement in volunteering higher than the teacher-respondents’. The disparity could be attributed to the difference in the point of reference in their perception. The parents being the directly involved in volunteering averred that they always made themselves available to this activity in school. But the teachers considered them not always available for it.
20. Of the profile factors of the parent-respondents, the following posted significant influence to the extent of their involvement in school, namely: sex, highest educational attainment, and gross monthly family income. The other factors proved to have no significant influence to it.
21. None of the profile factors of the teacher-respondents significantly influenced to the extent of parents’ involvement in school.
22. The more the parents involved themselves in school activities, the higher the academic performance was manifested by their students.

Recommendations
	Based on the conclusions drawn from the findings of the study, the following are the recommendations:
	1. As it was found in this study that occupation influenced significantly the academic performance of the students in a direct proportional way which suggested stability of the parents matters in the schooling of the students, it is recommended that the school through the PTCA helps in organizing the parents into a cooperative and start a small to medium enterprise to augment their income and be more self-reliant. In this way, the schooling of their students would be sustained.
2. As it was discovered that the perception between the parents and teachers on the extent of involvement of the parents in school activities differed in volunteering which could be attributed to the disparity in the point of reference used by each group in their perception, it is recommended that the two groups should develop terms of reference for the objective assessment of the extent of involvement of the parents in school activities which both respondents agree on the indicators. 
3. The study proved that the more the mother gets involved in the school activities, the academic performance of their students tend to be higher. The fathers could also be encouraged to actively participate in the different school activities so that the students would manifest better academic performance knowing that their parents gave full support to their schooling.
4. As the highest educational attainment of the parents of the students significantly influenced their academic performance, the parents could be tapped by the teachers in
assisting their students in their schooling.
5. Another study may be conducted to validate the 
findings of this study.
6. A follow-up study may be conducted considering other areas on the extent of involvement of parents in school activities that might influence the academic performance of the students.
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APPENDIX C

QUESTIONNAIRE FOR PARENT-RESPONDENT
Part 1. Profile of the Respondents
Direction: Kindly supply the information being asked for by writing entries in the space provided or by checking appropriate box.
Name (optional)______________________________Age:__________
Sex:	  	[  ] male			[  ]female
 Gross Monthly family Income: (include income of spouse and other members of the family)
		[  ] less than 3,000	[  ] 11,000-12,999
[  ] 3,000-4,999		[  ] 13,000-15,999
		[  ] 5,000-6,999		[  ] 16,000-17,999
		[  ] 7,000-8,9999		[  ] 18,000-19,000
[  ] 9,000-10,999		[  ] 20,000 or more
Educational attainment:
		[  ] Doctoral Degree
[  ] With Doctoral units
[  ] Master’s Degree
               [  ] With Masters Units
		[  ] Masters (M.A./M.S)
 		[  ] Baccalaureate Degree
[  ] College Level
		[  ] High School Graduate
		[  ] High School Level
		[  ] Elementary Graduate
		[  ] Elementary Level
		[  ] Others, specify:__________________

Occupation:		[  ] Teacher	        [  ] Soldier
		[  ] Farmer	        [  ] Fisherman
		[  ] Businessman       [  ] OFW
		[  ] Policeman	        [  ] Fire Marshall
		[  ] Lawyer	        [  ] Accountant
		[  ] Bookkeeper	   [  ] Seaman
		[  ] Caregiver	        [  ] Nurse
		[  ] Doctor            [  ] Plumber
		[  ] Self-Employed	   [  ] House Helper
		[  ] Others: please specify:______________

PART II. Extent of Parents’ Involvement in School 

Direction: Below are statements which will determine the extent of your involvement in school.  Kindly assess each statement and signify the extent to which you are involved using the following scale:

	5-Always		(A)
	4-Often		(O)
	3-Sometimes	(S)
	2-Rarely		(R)
	1-Never		(N)

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	A. GENERAL PARENT TEACHER ASSOCIATION
	
	
	
	
	

	1. GPTA is an organization in the school that I usually ignore. 
	
	
	
	
	

	2. The GPTA is just a disturbance in my work.
	
	
	
	
	

	3. As parent I have to attend the General Parent Teacher Association it is the linkage between teacher and parent for their children.
	
	
	
	
	

	4. I hate to attend the General Parent Teacher Association.
	
	
	
	
	

	5. The GPTA is an association of rich persons I don’t like to mingle with them.
	
	
	
	
	

	6. The GPTA is an association to gather parents and teachers to plan on how to improve the performance of their children.
	
	
	
	
	

	7. The GPTA is always involving money matters.
	
	
	
	
	

	8. The GPTA is biased for the school
	
	
	
	
	

	9. The GPTA is not for the parents and teachers but for the school alone.
	
	
	
	
	

	10.The GPTA is good to all         stakeholders.

	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	B. BRIGADA ESKWELA
	
	
	
	
	

	1. Brigada Eskwela can only distract my work.
	
	
	
	
	

	2. I attend Brigada Eskwela for it is an activity for parents and teachers.
	
	
	
	
	

	3. I participate Brigada Eskwela for it foster camaraderie from among parents and teachers.
	
	
	
	
	

	4. I attend Brigada Eskwela for it involves volunteers who will repair and prepare classrooms in time for the opening of classes.
	
	
	
	
	

	5. I bring my own materials, tools and food during Brigada Eskwela.
	
	
	
	
	

	6. I also donate cash and other materials to the school during Brigada Eskwela.
	
	
	
	
	

	7. I join in the Brigada Eskwela to ensure that schools can prepare for emergencies and disasters.
	
	
	
	
	

	8. I attend Brigada Eskwela for it promotes "bayanihan" spirit among education stakeholders.
	
	
	
	
	

	9.  I join in the Brigada Eskwela for it encourages volunteerism.
	
	
	
	
	

	10. I participate in Brigada Eskwela for it develops health care programs for children and that they adversely affect academic performance.
	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	C. QUARTERLY MEETING
	
	
	
	
	

	1. Problems and issues concerning my child will be addressed in the school.
	
	
	
	
	

	2. I will be informed about the performance of my child.
	
	
	
	
	

	3. I regularly attend meetings for feedback giving.
	
	
	
	
	

	4. I attend meetings so my child will not be bullied in school.
	
	
	
	
	

	5. I attend meetings because I want to be involved in the different school activities.
	
	
	
	
	

	6. I attend meetings for I want to be an officer or committee member.
	
	
	
	
	

	7. I am attending meeting for the benefit of my child.
	
	
	
	
	

	8. I attend meeting for it is the time where teachers and parents can discuss about their children’s performances.
	
	
	
	
	

	9. Transparency of school and community funds is done during quarterly meetings.
	
	
	
	
	

	10. I attend meetings because I learn about the school accomplishments.
	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	D. PORTFOLIO DAY
	
	
	
	
	

	1. Portfolio day is an exchange of information about the work, plans and concerns related to school.
	
	
	
	
	

	2. Portfolio day is a day to discuss the best and most recent work, but it can also include works in progress.
	
	
	
	
	

	3. Portfolio day will foster collaboration and camaraderie between the parents and the teachers.
	
	
	
	
	

	4. Portfolio day will provide an avenue to showcase the academic excellence of the pupils.
	
	
	
	
	

	5. During Portfolio day distribution of report cards, parents-teacher conference and feedback-giving, exhibit display of pupils’ output and performance are all done.
	
	
	
	
	

	6. Portfolio day is getting along with others.
	
	
	
	
	

	7. Portfolio day is considered a culminating resources/activities/performances wherein at the end of every quarter, schools are encouraged to put up exhibits of students/pupils products across subjects or learning areas.
	
	
	
	
	

	8. Learners can exhibit also their performances in the different subjects as evidences of their learning attainment of performance standard during portfolio day.
	
	
	
	
	

	9. Parents receive the report card and confer with teachers they will actually be witnessing what pupils are learning in the school.
	
	
	
	
	

	10. Be acquainted with teachers and staffs of the school and its students, to identify the key persons in the department.
	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	E. COLLABORATING WITH COMMUNITY
	
	
	
	
	

	1. The school uses community resources and use them in  teaching.
	
	
	
	
	

	2. Collaborating with the community will develop a better working relationship and will improve productivity.
	
	
	
	
	

	3. Collaborating with community can come up with unique community project.
	
	
	
	
	

	4. The school offers workshops on community engaged teaching and develop working group on these pedagogies for experienced faculty.
	
	
	
	
	

	5. Community service is extended to schools to bridge the gap between campus and community.
	
	
	
	
	

	6. Collaborating with community will greatly improve the lifestyle, values and relationships of people in the community.
	
	
	
	
	

	7. School performance can be determined on the type of community collaboration the parents and teachers have.
	
	
	
	
	

	8. Collaborating with the community is an indication of developed and progressive community.
	
	
	
	
	

	9. Faculty, students, and community organizations can organize cooperatives. 
	
	
	
	
	

	10. Well-respected community leaders and organizations can be engaged in the monitoring and evaluation of the school and community programs and projects.
	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	F. VOLUNTEERING
	
	
	
	
	

	1. Volunteering becomes failure if resources is lacking.
	
	
	
	
	

	2. Volunteering is meant to be heartwarming, but, if you think about, it’s actually heartbreaking.
	
	
	
	
	

	3. Volunteers must be supported appropriately, trained and oriented properly, communicated with regularly, recognized appropriately.
	
	
	
	
	

	4. Volunteering will result to satisfaction and self-esteem.
	
	
	
	
	

	5. Volunteering can build and strengthen the implementation of school programs and projects.
	
	
	
	
	

	6. Volunteering is associated  to public services.
	
	
	
	
	

	7. Volunteering  can be an  aid for  employability.
	
	
	
	
	

	8. Volunteering can increase the value, impact and recognition of volunteers.
	
	
	
	
	

	9. Volunteering can re-shape the voluntary sector to take account of young people’s aspirations and ambitions.
	
	
	
	
	

	10. Volunteering must have sustainability so schools will take this as part of school plan.
	
	
	
	
	

















APPENDIX D


QUESTIONNAIRE FOR TEACHER-RESPONDENT
Part 1. Profile of the Respondents
Direction: Kindly supply the information asked for by writing entries in the space provided or by checking appropriate box.
Name (optional)______________________________Age:__________
Sex:	  	[  ] male			[  ]female
 Gross Monthly family income: (include income of spouse and other members of the family)
[  ] less than 3,000	[  ] 16,000-17,999
[  ] 3,000-4,999		[  ] 18,000-19,000	
		[  ] 5,000-6,999		[  ] 18,000-19,000	
		[  ] 7,000-8,9999		[  ] 20,000 -21,999
[  ] 9,000-10,999		[  ] 22,000-23,999	
		[  ] 11,000-12,999		[  ] 24,000-25,999	
	   	[  ] 13,000-15,999		[  ] 26,000 or more	
Highest Educational attainment:
		[  ] Doctor (Ph.D./Ed.D.)
		[  ] With Doctoral Units
		[  ] Masters (M.A./M.S)
                	[  ] With Masters Units
		[  ] Baccalaureate 
Number of years in teaching:
                 [  ] 1-5    [  ] 6-10   [  ] 11-15 
                 [  ] 16-20  [  ] 21-25  [  ] 26-30 
                 [  ] 31 or more than 
Number of Relevant In-service Training:
	International
	

	National
	

	Regional
	

	Division
	

	District/School
	


 Part II. Perception on Parents Involvement in School
Direction: Below are statements on the extent of parents involvement in school.  Kindly give your own perception on the extent to which the parents involve themselves using the following scale:

	5-Always		(A)
	4-Often		(O)
	3-Sometimes	(S)
	2-Rarely		(R)
	1-Never		(N)
		
	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	A.GENERAL PARENT TEACHER ASSOCIATION
	
	
	
	
	

	1. GPTA is an organization in the school that parents usually ignore. 
	
	
	
	
	

	2. The GPTA is just a disturbance in parents work.
	
	
	
	
	

	3. Parents have to attend the General Parent Teacher Association it is the linkage between teacher and parent for their children.
	
	
	
	
	

	4. Parents hate to attend the General Parent Teacher Association.
	
	
	
	
	

	5. The GPTA is an association of rich persons in which parents  don’t like to mingle with them.
	
	
	
	
	

	6. The GPTA is an association to gather parents and teachers to plan on how to improve the performance of their children.
	
	
	
	
	

	7. The GPTA is always involving money matters.
	
	
	
	
	

	8. The GPTA is biased for the school
	
	
	
	
	

	9. The GPTA is not for the parents and teachers but for the school alone.

	
	
	
	
	

	   10. The GPTA is good to all stakeholders.
	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	B. BRIGADA ESKWELA
	
	
	
	
	

	1. Brigada Eskwela can only distract parents work.
	
	
	
	
	

	2. Parents attend Brigada Eskwela for it is an activity for parents and teachers.
	
	
	
	
	

	3. Parents participate Brigada Eskwela for it foster camaraderie from among parents and teachers.
	
	
	
	
	

	4. Parents attend Brigada Eskwela for it involves volunteers who will repair and prepare classrooms in time for the opening of classes.
	
	
	
	
	

	5. Parents bring their own materials, tools and food during Brigada Eskwela.
	
	
	
	
	

	6. Parents also donate cash and other materials to the school during Brigada Eskwela.

	
	
	
	
	

	7. Parents join in the Brigada Eskwela to ensure that schools can prepare for emergencies and disasters.

	
	
	
	
	

	8. Parents attend Brigada Eskwela for it promotes "bayanihan" spirit among education stakeholders.

	
	
	
	
	

	9. Transparency of school and community funds is done during quarterly meetings.

	
	
	
	
	

	10. Parents participate in Brigada Eskwela for it develops health care programs for children and that they adversely affect academic performance.

	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	C.  QUARTERLY MEETING
	
	
	
	
	

	1. Problems and issues concerning parents child will be addressed in the school.
	
	
	
	
	

	2. Parents will be informed about the performance of their child.
	
	
	
	
	

	3. Parents regularly attend meetings for feedback giving.
	
	
	
	
	

	4. Parents attend meetings so their child will not be bullied in school.
	
	
	
	
	

	5. Parents attend meetings because they want to be involved in the different school activities.
	
	
	
	
	

	6. Parents attend meetings for they want to be an officer or committee member.
	
	
	
	
	

	7. Parents attend meeting for the benefit of their child.
	
	
	
	
	

	8. Parents attend meeting for it is the time where teachers and parents can discuss about their children’s performances.

	
	
	
	
	

	9. Transparency of school and community funds is done during quarterly meetings.

	
	
	
	
	

	10. Parents attend meetings because they learn about the school accomplishments.

	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	D.  PORTFOLIO DAY
	
	
	
	
	

	1. Portfolio day is an exchange of information about the work, plans and concerns related to school.
	
	
	
	
	

	2. Portfolio day is a day to discuss the best and most recent work, but it can also include works in progress.
	
	
	
	
	

	3. Portfolio day will foster collaboration and camaraderie between the parents and the teachers.
	
	
	
	
	

	4. Portfolio day will provide an avenue to showcase the academic excellence of the pupils.
	
	
	
	
	

	5. During Portfolio day distribution of report cards, parents-teacher conference and feedback-giving, exhibit display of pupils’ output and performance are all done.
	
	
	
	
	

	6. Portfolio day is getting along with others.
	
	
	
	
	

	7. Portfolio day is considered a culminating resources/activities/performances wherein at the end of every quarter, schools are encouraged to put up exhibits of students/pupils products across subjects or learning areas.
	
	
	
	
	

	8. Learners can exhibit also their performances in the different subjects as evidences of their learning attainment of performance standard during portfolio day.
	
	
	
	
	

	9. Parents receive the report card and confer with teachers they will actually be witnessing what pupils are learning in the school.
	
	
	
	
	

	10. Be acquainted with teachers and staffs of the school and its students, to identify the key persons in the department.
	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	E. COLLABORATING WITH COMMUNITY
	
	
	
	
	

	1. The school uses community resources and use them in  teaching.
	
	
	
	
	

	2. Collaborating with the community will develop a better working relationship and will improve productivity.
	
	
	
	
	

	3. Collaborating with community can come up with unique community project.
	
	
	
	
	

	4. The school offers workshops on community engaged teaching and develop working group on these pedagogies for experienced faculty.
	
	
	
	
	

	5. Community service is extended to schools to bridge the gap between campus and community.
	
	
	
	
	

	6. Collaborating with community will greatly improve the lifestyle, values and relationships of people in the community.
	
	
	
	
	

	7. School performance can be determined on the type of community collaboration the parents and teachers have.
	
	
	
	
	

	8. Collaborating with the community is an indication of developed and progressive community.
	
	
	
	
	

	9. Faculty, students, and community organizations can organize cooperatives. 

10. Well-respected community leaders and organizations can be engaged in the monitoring and evaluation of the school and community programs and projects.
	
	
	
	
	

	Indicators
	5
(A)
	4
(O)
	3
(S)
	2
(R)
	1
(N)

	F.VOLUNTEERING
	
	
	
	
	

	1. Volunteering becomes failure if resources is lacking.
	
	
	
	
	

	2. Volunteering is meant to be heartwarming, but, if you think about, it’s actually heartbreaking.
	
	
	
	
	

	3. Volunteers must be supported appropriately, trained and oriented properly, communicated with regularly, recognized appropriately.
	
	
	
	
	

	4. Volunteering will result to satisfaction and self-esteem.
	
	
	
	
	

	5. Volunteering can build and strengthen the implementation of school programs and projects.
	
	
	
	
	

	6. Volunteering is associated  to public services.
	
	
	
	
	

	7. Volunteering  can be an  aid for  employability.
	
	
	
	
	

	8. Volunteering can increase the value, impact and recognition of volunteers.
	
	
	
	
	

	9. Volunteering can re-shape the voluntary sector to take account of young people’s aspirations and ambitions.
	
	
	
	
	

	10. Volunteering must have sustainability so schools will take this as part of school plan.
	
	
	
	
	







APPENDIX E
Table 25
Attendance of Parents during the First GPTA Meeting
	School
	Enrolment
	Attendance of Parents (June 2, 2017)

	Maputi
	18
	11

	Sogod
	11
	7

	Tubigan
	10
	7

	Ibarra
	6
	5

	Alegria
	19
	14

	Arteche
	21
	18

	Bioso
	42
	35

	Magaan
	23
	21

	Marapilit
	11
	8

	Lumalantang
	17
	14

	Boblaran
	12
	8

	Macalunod
	23
	15

	Camayse
	16
	12

	Pangdan
	23
	16

	Mombon
	27
	22

	San Isidro
	54
	38

	Tinagoan
	30
	24

	Botaera
	22
	17

	Mualbual
	19
	15

	Poro
	18
	16

	Talib
	9
	7

	Zumarraga Central
	84
	43

	Total
	516
	373
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CURRICULUM VITAE
NAME				:    ELLEN CENTINO SERRANO

Date of Birth       :    January 13, 1984

Civil Status        :    Married

Home Address        :    134 Barangay 3 Pier 2
                         Catbalogan City

Name of School      :    Sugod Elementary School
Brgy. Sugod Zumarraga Samar 


Present Position    :    Teacher I

Name of Spouse      :    Jade S. Serrano

Name of Parents     :    Dionesia Abarracoso-Yanga
					Rogelio Nono-Centino


				EDUCATIONAL BACKGROUND

Elementary		:	Salug  Elementary School	
			Catbalogan,Samar
			(1990-1996)

Secondary		:	Samar National School
			Catbalogan City,Samar
			(1996-2000)

Tertiary		:	Samar College
Bachelor in Elementary Education
			Catbalogan City,Samar
			(2000-2004)

Graduate Studies	:	Samar College
			Catbalogan City
			(Summer 2017-2018)

Curriculum Pursued	:	Master of Arts in Education

Specialization		: 	Educational Management

HONORS/AWARDS AND RECOGNITION RECEIVED
Certificate of Recognition	Best output in MAPEH
Division Mass Training of     Grade 5 Teachers for the K to 12 Basic Education Program on April 24-30, 2016

Certificate of Recognition	Coach
District Science and     Mathematics  Competition
September 15,2015

ELIGIBILITY

Licensure Examination for Teachers (LET), held  at Tacloban City ,April 15,2009, rating 75.00.

			WORK EXPERIENCE

Substitute	     :	Magaan Elementary School
Teacher			Magaan Zumarraga Samar
			October-November 30,2009


Elementary Grade 	:	Macalunod Elementary School
Teacher			Macalunod Zumarraga Samar
			20011-2012


Elementary Grade    :    Sugod Elementary School
Teacher                  Sugod Zumarraga Samar
                         2012 to date


MEMBERSHIP IN ORGANIZATION

Secretary		:	Sugod Elementary School Faculty
			Organization
			Zumarraga Samar
			2013 to date

SEMINARS/CONFERENCES AND OTHER IN-SERVICE 
TRAININGS ATTENDED

Mantalaan Orientation conducted by 	District of Zumarraga at Bioso IS, Zumarraga Samar on November18,2017.
Division Orientation of School Building Inventory held on          
February 16, 2017 at Tia Anita’s Place, Catbalogan, 
City.

Regional Mass Training on Multigrade Teachers on 
Differentiated Instruction held on February 27-March 6,2017 at Milka Hotel, Tacloban City.

District Roll-Out on the Overview of Project Inclued 8 and 
I’ts Data Gathering Tool held on May 22, 2017 at 
Cocena de Cabral, Ubanon, Catbalogan City.

Division Mass Training of Grade 5 Teachers for the K to 12 
Basic Education Program held on April 24-30,2016 at 
Villa Josefa Catbalogan, City.

TB in School Caravan 2016 held on October 13, 2016 at 
Municipal Covered Court, Zumarraga Samar

Division Orientation Seminar for DCP Batch 29-33 held on 
October 27, 2017 at Catbalogan,City.

Ten-Day Division Live-In Training-Workshop for Multigrade 
Teachers (Batch 2) held on December 4-13,2016 at 
Jardin de Elena Resort and Restaurant, Catbalogan 
City.

2015 Grade 4 Mass Training of the Teacher for 
Implementation of the K to 12 Basic Education Program 
held on May 10-16, 2015 at Summers Garden Green Hotel, 
Catbalogan, City.
Division Training Workshop on LIS for BOSY 2015-2016 held 
on June 21, 2015 at Redaja Hall, Catbalogan, City.
Interactive Data Management Information Technology 
Utilization held on August 21, 2015 at Redaja Hall, 
Catbalogan, City.

National Division-Based Basic Education and Lesson Exemplar 
Demonstrations held on October 7-9, 2015 at Tia 
Anita's Place, Catbalogan, City.

Orientation/ Training-Workshop on Early Language Literacy 
and Numeracy (ELLN) Program held on October 10-19, 
2015 at Milka Hotel, Tacloban, City.

Division Roll-Out of the Enhanced School Improvement Plan 
(E-SIP) Batch 6 held on December 2-4, 2015 at Villa 
Josefa, Catbalogan City.
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