





[bookmark: _MON_1721543585][bookmark: _MON_1721543955][bookmark: _MON_1721543625][bookmark: _MON_1721543672][bookmark: _MON_1721543848]




[bookmark: _MON_1721543921][bookmark: _MON_1721543996][bookmark: _MON_1721544023]
Chapter I.docx
20

Chapter 1





THE PROBLEM AND ITS BACKGROUND





Introduction

The school environment has a strong positive relationship with students’ ratings of their overall school satisfaction, students’ self-esteem, and academic performance. Teachers’ competence enhances a teacher’s ability to create an environment that is fair, understanding, and accepting of diverse students, ideas experiences, and backgrounds.

It is a fact that the most important factor in the success or failure of classroom instruction is the teacher. He is considered as the key person in the educational system and it is undeniable that the quality of pupils produced by a certain school depends to a large extent upon the ability or the competence of the teacher. He has command responsibility over all the things that take place in the respective schools. One of these responsibilities is the academic achievement of the students which most educators put moral emphasis in (Caña, 2010:20-25).

Education Act of 1982 provides the standards of a teacher which is supported by the Philippine Standards for Teachers.

However, when  the performance of the student does not 

seem to come up to a standard expectation, the competence of the teacher should, therefore, be looked into.

If one recognizes and accepts the fact that the teacher is the crucial element in the teaching learning process, the objective is to ascertain the competence that contributes toward the making of a good teacher (Laya, 1999). As a good manager in her classroom, there is no better way of improving classroom discipline through good planning of the teaching-learning process characterized by clear and achievable aims and objectives, realistic and appropriate programs of activities, and direct methods, and meaningful activities. 

When the teacher lacks planning of the daily activities, when the aims and objectives are not clear and are unachievable, when the program of studies are unrealistic and meaningless, the problem of classroom discipline necessarily arises. On the other hand, if the students are engaged in objective, realistic, understandable, achievable, and meaningful activities of learning situations, the problem is minimized. There is no surer way of assuring good discipline in the classroom than to keep the students busy throughout the whole period. Busy students will have little or no time at all, to do mischief or to create disturbance, hence, the problem of discipline is  minimized.  A  good  teaching-learning   situation   is 

conducive to good classroom discipline (Caña, 2010:3).

Good discipline is closely related to good teaching. Keeping discipline in the classroom is a matter of stimulating, directing, and guiding the teacher’s ability to utilize fully the energy of the students. They should be kept busy at all times. If the students do not react to stimuli, they are not teachable. Hence, disciplinary devices, other than good teaching must be brought into play.

Skill in scholastic matters is one of the school responsibilities. If the school should falter in this area, no other agency stands ready to step into the breach. It is only the school which is responsible for academic attainment that the child may acquire and it is the teacher’s competence which is at stake in the total development of the child in imparting the knowledge and skills through her methods, techniques, or strategies in teaching. She must be well-prepared with teaching aids and devices before getting inside the room and make herself available as a good source of information (Calderon, 1989:10-13).

The teacher should be able to tell where his students are going and how he would reach the target. He must also have a way of finding out if his students have reached the goal or to what extent he had reached it. This implied that a teacher must possess the ability to construct different kinds of tests to evaluate what had been taught. To do this effectively, he must have a working knowledge on how to construct hierarchically arranged objectives that would help in developing criterion-reference evaluation instrument.

The subjects of English, Science and Mathematics handled by the intermediate teachers were evaluated to determine whether the performance of the students is influenced by the teacher’s teaching effectiveness in terms of the mode of delivery of the lesson and classroom management.

Based on the records of the District of Hinabangan (DepED EMIS, 2016), the academic performances of the students in the three core subject areas, namely: English, Science, and Mathematics were below the passing rate of 75 percent much lower than the mastery level which is 85 percent as prescribed by the DepEd.

To be more specific, the researcher focused the problem of her investigation on the different areas of concern regarding teachers’ teaching effectiveness that might affect the performance of the intermediate students based on their achievement tests on the three subjects involved in this study.



Statement of the Problem

	This study determined the teachers’ competence as associated with the students’ academic performance in English, Science, and Mathematics in the District of Hinabangan during the School Year 2018-2019.

	Specifically, this study seeks to answer the following questions:

1.  What is the profile of the teacher-respondents in terms of the following personal characteristics:

		1.1  age and sex;

		1.2  civil status;

1.3  highest educational attainment;

		1.4  teaching position;

		1.5  gross monthly family income;

		1.6  number of years in teaching;

1.7  latest performance rating based on the IPCRF;

1.8  number of instructional materials used for the first and second quarters;

1.9  types of instructional materials prepared;

		1.10 number of relevant in-service trainings; and

	1.11 attitude toward teaching?

2.  What is the profile of the school administrator-respondents in terms of the following personal characteristics, viz:

		2.1  age and sex;

		2.2  civil status;

2.3  highest educational attainment;

		2.4  gross monthly family income; 

		2.5  number of years as administrator;

2.6  latest performance rating based on the OPCRF;

2.7  percentage of allocation for instructional materials;

2.8  number of times classes are supervised; and

2.9  attitude toward supervision?

	3.  What is the level of teaching effectiveness of the teacher-respondents as perceived by themselves and by their school administrators in terms of the following areas:

		3.1 mode of delivery of the lesson; and

		3.2 classroom management?

	4. Is there a significant difference between the perception of the two groups of respondents on the level of teaching effectiveness of the teacher-respondents in terms of the foregoing areas?

5. What is the academic performance of the student-respondents based on the mean grade of the first and second quarters in the following subjects: English, Science, and Mathematics?

6. Is  there  a  significant  relationship between the 

academic performance of the student-respondents based on the mean grade of the first and second quarters in the aforementioned subjects and the level of teaching effectiveness of the teacher-respondents in terms of the identified areas?

	7. What enhancement program may be evolved from the findings of the study?



Hypotheses

	The following hypotheses were formulated from the afore-cited specific questions and were tested:

	1. There is no significant difference between the perception of the two groups of respondents on the level of teaching effectiveness of the teacher-respondents in terms of the identified areas.

	2. There is no significant relationship between the academic performance of the student-respondents based on the mean grade of the first and second quarters in the aforementioned subjects and the level of teaching effectiveness of the teacher-respondents in terms of the identified areas.



Theoretical Framework

	The study was anchored on the Social Learning Theory of Bandura, the Theory of Social Development of Vygotsky, the Theory of Behaviorism of Watson, the Theory of Reform by Hartford, and the Theory of Educational Evaluation by Szokol.

The Social Learning Theory propounded by Bandura (Sincero, 2011:7) focuses on the kind of learning that basically occurs within a social context. It proposes that people learn from one another via or through observation, imitation, and modeling. It suggests that teaching, like any other behavior, is mediated by personal beliefs and contextual and external dynamics. Adherents to this theory have similarly argued that individual and organizational belief systems influence the ability of organizations and its people to learn (Pajares, 1992:307-332). 

This implies that by clarifying one’s beliefs about something, such as teaching, could directly influence teaching practices. For example, the way teachers believe about their students would influence how they design instruction, teach, react to students’ actions, assess students’ understanding, and even the way they deal with their professional growth and development.

	However, although the need for teachers to critically analyze their beliefs about teaching and learning has been well-exposed, the investigation of whether there is an existence of a strong relationship between teachers’ beliefs on the teaching behavior as lesson planning, classroom practices, assessment tasks, and instructional design is still under thorough examination (Levitt, 2000:1).	

	Similarly, Bandura, as cited by Atkinson et al. (2000:128), further implied that external determinants are integral to the system of interacting influences that undoubtedly affect both behavior and other parts of the system. This notion indicates that the relationship between the identified variables is basically reciprocal, wherein the environment has been observed to affect behavior and behavior, on the other hand, exerts influence on the environment. This shows that through the observation of the behavior of others, which can either be rewarded or punished, people learn how to behave when caught in varied situations.

In addition, this study is also based on Vygotsky’s (1998:332) Theory of Social Development. In this theory, Vygotsky intoned that social interaction greatly influences the cognitive development of the learners. He opined that teachers and students should collaborate with each other as to the kind of learning the latter should acquire from the former. Instead of the teachers dictating meanings to the learners for future recitation, it is the primary job of the teachers to collaborate with their students in creating meaningful learning.

	The present study  also finds theoretical basis in the 

Theory of Behaviorism proposed by Watson, as cited by Gregorio (1988:94-96). The said theory maintains that learning is any change in behavior of an organism. Such change may range from the acquisition of knowledge, simple skills, specific attitude, and opinions. It may also include innovations, elimination, or modification of response. The theory further emphasizes that the response most frequently associated with stimulus will be elicited by that same stimulus. To him, the unit of stimulus and response become the basic building blocks of behavior. As such, the teacher chooses the pattern according to which he is going to mold the learners and then goes to work. He sets up situation in which the learners can successfully accomplish the task. A competent teacher provides a particular situation which offers constancy of stimulation sufficient to form bonds and habits and provides adequate practice of them. Thus, the teacher’s success is mirrored in the performance of the learners. The teachers’ competence is measured by his success in the learning task.      

	Finally, another theory upon which this study is based is the Theory of Reform by Hartford (1984:177) which states that the key to an improving and interesting school is a teacher who grows and develops in many ways and with several competencies. The theory, though considered old as it is, has been held effective and true over time through numerous studies; hence, it transcended from theory to law to phenomenon. Moreover, the theory implies that teachers should not stagnate. They have to be in with the times and be aware of the recent developments in education for developing pupils to be interested and motivated to learn.

	The need of growing and developing schools cannot be denied. The different aspects of growth and development of the teachers have to be identified so that the necessary action can be done in order to come up with a developing and interesting school, a school that gives out high academic performance of students.

	Finally, this study was anchored on the Theory of Educational Evaluation espoused by Szokol (2016:38-45) which states that what is actually evaluated in education in terms of student performance or their learning activities depends not only on the teacher’s personal conception of the teaching itself, but also on some general concepts of education. The concept of evaluation gives a comprehensive view on the issue from the aspects of defining the process of applying the methods, means and results of evaluation. The prevailing method of looking at educational evaluation is influenced by the individual whom one considers responsible for the achieved learning results. According to Buda (2013:13), three steams of concepts in educational evaluation can be defined: the concept of competition in educational evaluation, the concept of non-competition, and the cooperative concept of educational evaluation. 



Conceptual Framework

	Figure 1 reflects the conceptual study of the study depicting the major variables and the working processes.

	The base reflects the research environment which is the District of Hinabangan under the Schools Division of Samar involving the elementary grade teachers and school administrators as respondents. The one-way headed arrow connecting the base and the next frame signifies the progress of the study. 

	The next bigger frame enclosing four smaller boxes reflects the dependent and independent variables of the study. The lower frame reflects the teachers’ teaching effectiveness for K to 12 in terms of mode of delivery of the lesson and classroom management. The side frames reflect the two groups of respondents, namely: elementary grade teachers and school administrators, who assesse the teachers’ teaching effectiveness in terms of the identified areas which was triangulated for any significant difference. This is reflected by the one-headed arrow pointing to the right and the other one-headed arrow pointing to the right.
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Figure 1. The Conceptual Framework of the Study

	Furthermore, the top box reflects the academic performance of the students based on the mean grade of the first and second quarters in the following learning areas, English, Science, and Mathematics. The academic performance was associated with the teaching effectiveness for any significant linear relationship which is depicted by the vertical double headed arrow extending between the aforesaid two variables.

Moreover, after going through the processes, findings and implications was drawn which, provided feedback mechanism to the respondents of the study. The same findings and implications of the study served as the springboard for the proposed enhancement program that, in turn, led to the ultimate aim of the study, the enhanced teachers’ effectiveness in teaching.



Significance of the study

	The findings of this study would be beneficial to the teachers, school administrators, students, DepEd key officials, parents, community and future researchers.

	To the Teachers. The result of the study would be useful to teachers who need insights and skills in improving the quality of instruction in the public elementary schools. Furthermore, the findings would be used by teachers to improve themselves professionally; that is, work toward competence in teaching and adopt methods and techniques that would motivate and encourage the students to learn. Under the concept of educational accountability, the teachers are responsible for the improvement or lack of improvement in the performance of the learners.

	To the School Administrators. The result of the investigation would pave the way for awareness of school administrators their own instructional supervisory skills. The knowledge would give him a chance to maintain if not improve his instructional supervisory skills. Furthermore, the result of the study would be used by them in planning strategies to identify the growth needs of teachers to help improve their instructional competence. The assessment that would be made by the school administrators and their teachers would help determine the progress being achieved by them in their position as educational leaders.

To the Students. Findings would redound to the improvement of instruction in the public elementary schools favorable teaching-learning and improve operation of the school which would be brought about by this undertaking. The students would be benefited by the teacher’s effective teaching and by this they would be able to attain higher academic performance in English, Science and Mathematics.

	To the DepEd Key Officials. The result of the study would give insights and directions in the total efforts of the DepEd to plan out logical and realistic reform measures or changes in the direction and approaches which would surely enrich the educational system. They would be guided in knowing which schools should be assisted along supervisory problems and implementation of school policies.

	To the Parents. The result of the study would offer the parents reliable information towards school operations to enable them to contribute their share in the school improvement.

	To the Community. As a chain reaction, when the school 

is effectively developed, the community will be affected positively. Developed schools could produce quality graduates who would be of great help to the community in general.

	To the Future Researchers. The result of this study would serve as a springboard for future research in as much as similar studies might be conducted in other public elementary schools not covered by this research. The instruments might be used by other researchers who would like to assess the instructional supervisory skills of administrators and teachers instructional skills.



Scope and Delimitation

This study focused on identifying the teachers’ teaching effectiveness in terms of the mode of the delivery of the lesson and classroom management that significantly affects teaching and learning as perceived by the teachers and School Administrators in the District of Hinabangan, Schools Division of Samar. The teachers’ teaching effectiveness identified was statistically related to the academic performance of the students in English, Science and Mathematics.

	The choice of the areas in teachers’ teaching effectiveness which were mode of delivery of the lesson and classroom management was based on the observed actuations and behavior manifested by teachers possessing the said competencies. On the other hand, the choice of English, Science and Mathematics and the teachers of intermediate students handling the aforementioned core subject areas who supplied the data relative to the criterion variables and the medium of learning and the achievements of pupils was influenced by the aforementioned teachers’ teaching effectiveness. All elementary schools and school administrators in the District of Hinabangan, Schools Division of Samar were involved in the research study.

	This study was conducted during the School Year 2018-2019.



Definition of Terms

	In order to have a better understanding of this study, 

the following terms are herein conceptually and operationally defined. 

	Attitude. In this study, it refers to the attitude of the teachers in teaching and the attitude of the school administrators toward supervision.

Behavioral Problem. This term refers to the behavior that directly subverts the instructional and management approaches of teaching (www.dictionary.com, 12 January 2019).

	Discipline. It is process of training the child to curb his excessive demands, to assist him in outgrowing less mature mode of behavior, and to direct his energy into acceptable channel (www.dictionary.com, 12 January 2019). In this study, discipline refers to the prevention and control of behavioral problems such as physical aggression, and others.

Disciplinary Practice. It refers to ways and methods of control and prevention used by the teachers to change or modify the behavior of students for the attainment of the desired goals of the learning process (www.dictionary.com, 12 January 2019).

Effectiveness. This term refers to the property of a certain condition to possess the characteristic of being in the right track for the right time (Szokol, 2016:10-11). In this study, it refers to the manner by which the teacher did the right thing in teaching which resulted to the higher performance of the students.

	Evaluation. It is a procedure in which data collected by testing and other means used as bases for making judgment about a person (www.dictionary.com, 12 January 2019). 

	Evaluative Technique. This term refers to the teacher-made tests, either written or oral, project, actual demonstration of skills and observations made by the teachers as means to rate students (www.dictionary.com, 12 January 2019).

	IPCRF.  Operationally, this term is an acronym for Individual Performance Commitment Review Form, the tool used by the DepEd to measure the performance of the teachers which features their commitment and accomplishment.

	Mode of Delivery of the Lesson. This term refers to the manner by which the teachers deliver the lesson to be effective in teaching English, Science and Mathematics (www.deped.com, 12 January 2019).

	OPCRF. Operationally, this term is an acronym for Office Performance Commitment Review Form, the tool used by the DepEd to measure the performance of the school administrators which features their organizational commitment and accomplishment of all the unit members.

	Performance Test. It refers to the test that include judging and evaluating of finished projects or activity which could be oral or actual demonstration of skills (www.deped.com, 12 January 2019).

	School Administrator. As used in this study, this refers to the school heads or school officials supervising the activities of the subject teachers in the District of Hinabangan).
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Chapter 2





REVIEW OF RELATED LITERATURE AND STUDIES





This chapter presents the review of related literature taken from the different sources such as books, journals, magazines, and other sources including electronic sources especially those which were related to study at hand, that were carefully reviewed by the researcher. 



Related Literature

	This section presents citations excerpted from published materials including electronic sources.

	Teachers have been found to be the single most important factor influencing student achievement (Lasley et al., 2006:2). The idea of highly qualified teachers is a good one, but compliance has not been widespread (Viadero, 2007:15). Some place had set low expectations for teacher quality, and sometimes it depends on what school the teacher teaches. The question which begs to be asked is what defines teacher quality. If a student is asked about a teacher as to who is highly qualified, he will most likely say that it is a teacher who spends extra time with the students and who makes the class content clear and attainable (Lewis, 2005:33).

	Anobi (2006:11-15) recognizes  that as true educators, 

teachers are always learning; and teachers need to continue to define the meaning of highly qualified, instead of doing as little as possible within the meaning of the law. As teachers, educators need to move from mere effectiveness to excellence in practice.

	Kaplan and Owens (2001:21-23) believe that quality teachers possess content knowledge and studied instructional ideas and practices that increased student achievement. Likewise, quality teacher has the knowledge about teaching that makes a difference in student achievement and is continuously developed or enhanced to make them effective in teaching.

	Accordingly, they found disagreement in the literature over whether traditional teacher preparation positively affected student achievement. They found that teachers who learn and practice sound pedagogical practices and techniques that can affect students’ measured achievements and also students whose teachers had strong content knowledge and had learned to work with students who came from different cultures or special needs tested higher than one full grade over their peers.

In addition, school discipline is closely related to every phase of school management. A classroom which is free 

from disciplinary problems is a well ordered classroom. According to Hansen (1997:32), discipline becomes a problem with students who are associated with unwholesome class conduct and should not be confused with stupid form of punishment.

	Meantime, teachers need to practice classroom management to maintain the orderliness of the class. This is quite a challenge for them considering that educators consider classroom management as one of the factors that might influence the academic performance of the students (Sutaria, 1989:23-22). Furthermore, a well-structured classroom and well-organized makes the students conducive to learn thereby became motivated to learn and perform higher academic performance particularly in the three core subjects, namely: English, Science and Mathematics.

	Moreover, if a teacher is to become an effective classroom instructional manager, he has the effectiveness as a facilitator of learning. As such, a teacher must have the skills in the practice of different styles of teaching and teaching strategies.

	Popham and Baker (1990:10) gave their views on the effectiveness of teaching. According to them, “there has been attempt to identify the good teacher in terms of definite attributes he possessed or classroom procedures he employed. Teaching effectiveness must be considered in relation to a particular environment as he attempts to achieve particular goals.”

	A teacher is committed to the improvement of his instructions so, he must make evaluation of the success of his teaching in order to know where was modification should be made.

	The mode of delivery of the lesson also becomes a factor for effective teaching. According to Rivera (1990:28), appropriate pedagogy used in teaching gave an edge for the teachers and assures them that their students learn effectively. 

	According to Newman (2011:8-9), teachers prepare and use their own tests for diagnosing strengths and weaknesses assessing achievement and mastery. It also stressed that the classroom testing competency related to several variables, including regency of measurement course work, number of purposes for which classroom tests are used, number of items, types of teacher-made test, use of teacher-made tests to assist mastery, to assign grades or to plan instructions. Classroom testing competency is also related to less teaching experience, higher education and growth.

	The   teaching   competencies   mentioned   were   the 

techniques and strategies used by the teachers to pupils in order to achieve high performance in English, Science and Mathematics.

	For every behavior in the language classroom there are 

corresponding underlying principles. A look into any lesson on the communication approach will reveal to us some of these important principles. 

	According to Norman (1986:28), the school language (English) is a vehicle for classroom communication. All directions from the teachers are in English. Students should learn the language by communicating in it and taking note of the properties of the language-coherence that unites sentences together. The students arrange the events in chronological order.

	Games are important because of their communicative effect. As students play the game in small group, they use the language and right away get the feedback from the members of the group to the maximum (Corpuz, 2010:32).

	Furthermore, errors are a natural outcome of the development of communication skills, hence must be tolerated. If a student makes a mistake the teacher and other students will ignore it (Rivera, 1989:12).

	The teacher acts as adviser during the communicative activity.  He goes from one group to another offering advice (Cruz, 2011:7-9). Students should be given a chance to express freely their ideas and opinions. Now and again, the teacher asks them about their feelings regarding the activity. Accordingly, situations that promote communicative effectiveness must be provided by the teacher. In this instance, the teacher provides the students with a strip story as an activity to perform.

	Thus, learning to use language forms appropriately is a necessary aspect of communicative effectiveness. Playing the role of the boss will remind the students of the same situation when speaking to the teacher (Rivera, 1989:3-4). The grammar and vocabulary are drawn out from the situational context and from the roles they play. The students elicit relevant vocabulary after the role play.

	Smyth (1990:9), stressed that students should be given the opportunity to experience the actual interpretation of the language. The assignment given the students is an exercise that will actively put them on the spot in the use of the language. The speaker has a choice on what to say and how to say it. The students suggest alternative forms on the expressions to use.

	There were researches by educators for more interesting and more effective ways of teaching Science in the elementary grades. These researchers had contributed much to acquire knowledge on teaching and learning Science (Calmorin, 1989:11). Innovative techniques and performed experiments were compared with one another to arrive at which method of teaching is best.

	Accordingly, students learn Science through practical work. In this approach, it enhances the development of thinking skills by training them to read and interpret directions correctly, strengthening their skills in the use of different science processes, preparing them for higher level of activities, developing originally, ingenuity, and creativity and critical thinking.

	Moreover, practical work entails the teaching of some applications of science and technology as well as understanding of scientific knowledge and processes. Social relevance and applicability to problem situation in the real world are, therefore, considerations in the design of practical activities which now need to be taken into account in addition to understanding scientific knowledge, and method of working. Gega (1990) had used the discovery approach in some of his performed experiments about “How Colored Light Affects Plant Growth” in which the children performed the activity with the proper guidance of the teacher.

	For the teachers of Mathematics in the elementary school, the challenge means that they will need to help children acquire background of understanding and skills in Mathematics that will allow them to face the next century with confidence (Rivera, 1989:23-25).

	According to Consuelo (2000:2-4), learning in Elementary Mathematics can be acquired through a series of researches in the field. In the teaching-learning process, effective learning in Mathematics could be due to teachers, pupils, and curriculum or environmental factors.

	Skemp (1991:12) says that the structure of Mathematics must be made clear to the child and before he can use prior knowledge as a basis for further learning he could effectively apply his knowledge to the solution of problems. “The study of structures themselves is an important part of Mathematics, the study of the ways in which they are built up in which they function, is at the very core of the psychology of learning Mathematics.”

	On Mathematics evaluation, Purokan (1999:8) suggested several guidelines. He said that testing should be incorporated as far as possible into the classroom activities. The formal arrangement and activities associated with testing should be eliminated. Test items should be very interesting, so that the students’ natural curiosity will stimulate him to a higher level of performance.

	Mathematics testing should be free from bias in so far as language barriers and reading comprehension are concerned. The areas of application should fall within the cultural experiences of all members of the population being tested.

	The effectiveness in evaluation on this subject depends on the effectiveness on strategies and other inputs shown through the performance of the pupils. Finally, the elementary grade teacher can modify, improve, and use appropriate teaching methods and strategies and techniques suitable to the competencies of their pupils.

	The foregoing review of related literature seems to point out that considerable researches have been conducted in the teaching effectiveness influencing the students’ performance.



Related Studies

	This section presents the salient findings sourced from different related studies taken from unpublished and published thesis reports. 

	Dhafar (2009) in his study, “Students’ Judgment on Instructionally Effective Teachers Who Demonstrated Concern for their Students,” revealed that teachers who were knowledgeable about the subject matter and made their teaching more enjoyable did the less instructionally effective teachers. Furthermore, the study disclosed that the effectiveness of the teachers in evaluating pupils’ achievement determined by other persons result an effective teacher in their instructions. This was determined by the students. Hence, the effectiveness of the teachers in evaluating pupils achievement is likewise determined by other people preferably the school administrators.

	The previous study is related to the study at hand considering that both studies delved on teachers’ quality. However, the two studies differed in the area of the study. The previous study focused on the instructionally effective teachers as judged by the students while the study focused on the teachers’ teaching effectiveness and its effect to the students’ academic performance.

	Mabute (2008) conducted a critical study entitled, “Disciplinary Problems of Students in Public Schools of General McArthur District of Samar III” of which the purpose was to define the disciplinary problems and to discover how it affects instructions and learning. The findings of the normative-survey methods were disobedience and none cooperation, cheating, resenting to correction, noise making, disrespect to authorities, destroying properties, smoking, drinking, stealing, truancy, lack of interest in school work, failures and drop out of school. The solution to these problems employed by school authorities and teachers in their respective classes were: Studying the nature of the child, giving rewards to children for exemplary behavior, and participating in civic fund campaign, and scouting activities.

	The study of Mabute affected the present study because the behavior problems that prevailed in their schools were the same from the behavioral problems investigated in the study. But it only differed in giving the disciplinary measures to the ones who did the mischiefs. They also differed in the locale of the study. The previous study was done at the District of General McArthur while the present study was conducted in the District of Hinabangan.

	Baula (2008) conducted a study on “The Problems of Grade Six Pupils in the Division of Biliran, and Their Relationship to Academic Achievement.” Her study revealed that behavior problems of pupils were significantly related to the academic achievement and that children with their problems need personal, educational and parental guidance. She maintains that to succeed in the achievement of the classroom work, a teacher needs tact in dealing with the children. She attends to their needs and interests. She bore in mind that a teacher should not be temperamental especially with pupils. She always guards herself carefully and whatsoever misgivings she finds with the pupils, they are tempered with love, kindness, and sympathy. A teacher who possesses tact will likely succeed in her mission, thus, enhancing a high level of academic proficiency among pupils.

Gabon (2008), in her study entitled, “The Problems of Grade Six Pupils and Their Relationship to Academic Achievement,” said that pupils, particularly those who belong to the group of low achievers, manifested all types of behavior problems which affected their academic achievement in school. She recommended that, in order to achieve better performance, it is a must to incorporate worthwhile activities in the guidance.

	Like Baula and Gabon’s studies, the present study delved on teacher effectiveness into focus; the latter however, go beyond their area of interest. Teacher effectiveness on classroom discipline was related to students’ performance in order to derive implication for the development of teacher welfare progress and projects. The teacher is the indispensable factor in facilitating the academic achievement of a student. 

Isidro (2008) articulated in his study, ““The Problems of Grade Six Pupils and Their Relationship to Academic Achievement” that the teacher is a builder of temples. The stronger the foundation in the desirable knowledge, habit, attitudes, understanding, and other related skills during the child’s formative years, the stronger will be his capacity to combat poverty.

Furthermore, the teacher is an artist. He designs the teaching-learning environment of the child. He frames the kind of program that he wishes to undertake. He shapes the habits, attitudes and behavior of the child. Directly, the teacher influences the educational aspect of the child that will be useful throughout his life.

In the educational parlance, teaching is imparting or giving while learning is acquiring or receiving knowledge and information. To make teaching-learning more productive, the teacher must understand the implication of each of the qualities possessed in his mission to impart knowledge, habits, attitudes understanding and other related skills.

According to Cruz (2008), in her study entitled, “Teaching Effectiveness as Determinants to Scholastic Achievements of Students in Fishery School of Western Samar,” there is still a need to upgrade the teacher competencies in four skills capacity the teaching skills and evaluation skills.

Ygaña (2008) in his study on “The Problems of Grade Six Pupils and Their Relationship to Academic Achievement,” averred that there is a significant difference in the degree of effectiveness among teachers by the type of school in the district in relation to the teaching capabilities of teachers.

The forgoing studies were in parallel with the present study in the sense that all the studies delved on teachers teaching pedagogies and students’ academic performances. But they differed in the focus of the study. The former studies focused on teachers’ effectiveness while the present study focused on teachers’ teaching effectiveness. In this present study students’ achievement was evaluated in the following subjects: English, Science, and Mathematics.

Grades on a course are not usually based upon test results alone. Teachers use their criteria such as term paper, special projects, class recitations, daily home works, and unit tests. The teachers should take all the determiners into consideration and weigh them according to their relative importance (Aquino and Naval:1987)

Ruiz (2008) had similar idea. He said that academic grades should represent performance to scholastic matters and should not indicate non-academic factors such as efforts, attitudes, and attendance. Some of the bases of academic are final examination, short quizzes, class participation, projects and processes. There is no agreement as to their relative weights given to the different components, but there is an agreement that such components be assigned weights. The weights should be previously agreed by the teachers in the same department. These ideas of Naval, Aquino and Ruiz helped the researcher in determining certain evaluative techniques that were used 

in the study. Teachers should not use any evaluative techniques for the purpose of rating pupils if the atmosphere is not favorable. Otherwise, these evaluative techniques will not measure or determine the true worth of the  children’s  achievements  and   the  teacher  will  be 

incompetent as regards evaluating pupil’s achievement. 

In view of the continuously growing complexity in our language communications, there is an increasing need from our students to have corresponding growth in desirable degrees of type of communications used in school in order to be understood satisfactorily during these changing times. Our students are expected to communicate fluently the English language as they move through interaction with society. 

Maceda (2008), in her study revealed that teachers effectiveness in exhibiting a mastery of her subject matter and uses appropriate teaching methods in teaching Communication Arts (English) was significantly related to the achievement in English of Intermediate pupils. She said that a competitive teacher will produce quality pupils.

 In the seminar paper written by Rosario (2008), he conveyed the idea that the students should adjust and be aware of the continuous changes of the medium instruction being used in school. So it is asserted years back that English must be sole medium of instruction from elementary to college level. Science and Technology play a crucial role in alleviating the country’s condition and the pupils will be the agents of development to become manpower resources in the future.

Looking  at  science  and   technology  in  education, 

however, is another story. What seems to be great, leaps in science and technology in a general sense is backwardness and lagging behind of science’s and technology’s impact on public elementary school pupils, particularly at the Mangaldan Central School and other barangay schools in the municipality of Mangaldan, Pangasinan as attested by the result of several examinations or tests given to pupils. Their rating is usually high in Filipino but definitely low in Science followed by Mathematics. 

In  this  kind of performance the students are not yet 

ready to grasp scientific terms which are too technical for them or they are not yet accustomed to such terms. For this reason they develop a negative or unfavorable attitude towards science and technology which hinders them to appreciate and learn more in these fields. In this connection, science teachers have the responsibility to develop interest among their pupils and instill in them the significance of science and technology in their lives. The technique is to utilize familiarity and proximity factors, meaning, to explain scientific lessons in relation to their immediate experience. This requires capable, creative, and innovative science teachers, teachers who do not only teach what is in the textbook, but also about things regarding their own experiences and other readings in science and technology.

Segumpan (2008) stressed that teaching elementary science through practical work involves “hand-on and mind-on” activities and includes concrete experiences and real life situations for developing science process skills and higher order thinking skills. This emphasized more activities undertaken by the pupils and very minimal lecture or more presentation of concepts on the part of the teacher. The learners are provided with opportunities to use scientific equipment, to develop the manipulative skills and attitudes needed for future work in science and to practice investigative and inquiry activities. The children are actively involved in the learning process.

As Carale (2008), put it, “Learning Science is doing science, the practical way.” She further pointed out that for the science teacher, practical work helps focus children’s attention to the activity provides and, opportunity for actual application of concepts, encourages maximum student involvement, brings out the potentials of pupils in manipulative work, and promotes the development of scientific attitudes.

As pointed out by Badran (2008), this orientation of science education toward integrating science, technology and society had led science educators to call for the teaching of meaningful practical skills.

Practical  work  emphasizes that the pupils themselves 

perform the activity while the teacher only guides them in going about their work. It may be closely linked to process approach or discovery approach but the difference is that the former focuses more on hands-off, manipulative and problem solving activities leading to a clearer and more concrete understanding of science concepts.

The need to design practical activities for children reflects a wider scope of science education which has become increasingly concerned with the interaction between science, technology and society. Teachers cannot just rely on models from the past because the growth of science had given today children a totally new perspective that requires a different approach to understanding their technical means.

In Mathematics, related study of Macatangay (2000) indicated in his article, “How to test the pupils ability in Mathematics.” especially focused on problem solving. We said that the child must solve a problem by applying different situations ranging from the use of illustrations to the different equations on Mathematical sentences. The child must learn the problem in his own language, understand the relationship among the elements in the problem. He must learn to identify the operations to be used by studying the concepts underlying its structures and contents. For accuracy and speed, he must apply different methods of operating numbers in solving the formulated equations. This will enable the teacher to design the pupils’ difficulties in problem solving.

Laya (2008) pointed out that the pupils’ knowledge in Mathematics have been limited to mere recall or memorization and direct application. As per report of the National Testing Center, students can only answer one third of the Mathematical questions to the quality of teachers, especially in the elementary grades.

The foregoing studies are relevant to the study at hand considering that they delved on behaviors and effectiveness. However, considering that the focus of the study at hand was on the teaching effectiveness of teachers and its influence to the students’ academic performance, the different studies were not similar.

The foregoing studies helped the researcher in establishing the rationale of the study.
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Chapter 3

METHODOLOGY


This chapter presents the methods and procedures undertaken in the conduct of the study. Included in this chapter are the following: research design; locale of the study; instrumentation; validation of instrument; sampling procedure; data gathering; and statistical treatment of data.


Research Design


This study employed the descriptive-correlation research design using the questionnaire as the main instruments of the study. The study is descriptive considering that it determined the profile of the respondents in terms of their personal characteristics, as well as the level of teachers’ teaching effectiveness as perceived by themselves and by their school administrators in terms of the following areas: mode of delivery of the lesson and classroom management which was triangulated for any significant difference in the perception between the two groups of respondents. Furthermore, this study also determined the academic performance of the student-respondents based on the mean grade of the first and second quarters in English, Science, and Mathematics. 

Likewise, the study is correlational considering that the academic performance of the student-respondents based on the mean grade of the first and second quarters in English, Science, and Mathematics and the level of teachers’ teaching effectiveness in terms of the identified areas was associated to determine if the former influences the latter or vice-versa. 


Data gathered were treated statistically using appropriate descriptive and inferential statistical tools, namely: frequency count, percentage, arithmetic mean, standard deviation, weighted mean, t-test for independent sample means, Pearson’s Product-Moment Coefficient of Correlation, and the Fisher’s t-test.

Locale of Study



This study was conducted in the District of Hinabangan involving its elementary schools as the research environment which includes the following: Hinabangn Central Elementary School, San Rafael Elementary School, Fatima Elementary School, Cansolabao Elementary School, Cabang Elementary School, Cabang Elementary School,   Tabay  Elementary  School,   Bagacay  Elementary School, Malihao Elementary School, Mugdo Elementary School, Canano Elementary School, Yabon Elementary School, Bucalan  Elementary  School, Dalosdoson Elementary School,



Figure 2. The Map Showing the Locale of the Study



Lim-ao Elementary School, Cabalagnan Elementary School, Binubucalan Elementary School, Osmeña Elementary School, Rawis Elementary School, and Concord Elementary School.


Instrumentation



This study utilized the questionnaire, school forms, PPST and classroom observation tool as sources of the data needed in this study.


Questionnaire. The questionnaire was the main data-gathering instrument in this study that captured the different variables delved into. 

There were two sets of questionnaire devised by the researcher. Set 1 was intended for the elementary grade teachers, which was composed of four parts. Part I elicited the profile of the teacher-respondents which aimed to determine the background information of this group of respondents in terms of the following personal characteristics, namely: age and sex; civil status; highest educational attainment; teaching position; gross monthly family income; number of years in teaching; latest performance  rating   based  on   the   IPCRF;  number  of instructional materials used; types of instructional materials prepared; number of relevant in-service trainings. Part II appraised the attitude of the teacher-respondents toward teaching. The respondents looked into each attitude statements and signified their agreement or disagreement with the use of the five-point Liker scale as follows: 5 for Strongly Agree (SA), 4 for Agree (A), 3 for Uncertain (U), 2 for Disagree (D), and 1 for Strongly Disagree (SD).

Part III appraised the teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson and classroom management. Part IV determined the mean grade of the students in English, Science and Mathematics during the first and second quarters. The respondents assessed each indicator and signify their evaluation using the five-point Thurstone scale as follows: 5 for Extremely Effective (EE), 4 for Highly Effective (HE), 3 for Moderately Effective (ME), 2 for Slightly Effective (SE), and 1 for Not Effective (NE).

Set 2 was intended for the school administrator-respondents. It was composed of three parts also. Part I ascertained their profile in terms of the following personal characteristics, namely: age and sex; civil status; highest educational attainment; gross monthly family income; number of years as administrator; latest performance rating based on the OPCRF; percentage of allocation for instructional materials based on the SMEA report per quarter; and number of times classes are supervised based on the SMEA report per quarter.

Part II appraised the attitude of the school administrators toward supervision. The respondents looked into each attitude statements and signified their agreement or disagreement with the use of the five-point Liker scale as follows: 5 for Strongly Agree (SA), 4 for Agree (A), 3 for Uncertain (U), 2 for Disagree (D), and 1 for Strongly Disagree (SD).

Part III appraised the teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson and classroom management. Part IV determined the mean grade of the students in English, Science and Mathematics during the first and second quarters. The respondents assessed each indicator and signify their evaluation using the five-point Thurstone scale as follows: 5 for Extremely Effective (EE), 4 for Highly Effective (HE), 3 for Moderately Effective (ME), 2 for Slightly Effective (SE), and 1 for Not Effective (NE).


School Forms. This were the source of the academic performance of the students for the first and second quarters during the school year.


Validation of Instrument



Inasmuch as the questionnaire was a researcher-made, it went through the process of expert validation. Research experts were identified who looked into the questionnaire and validated as to its face, content, and construct. Corrections and suggestions from the experts were considered in the revision of the questionnaire.


Furthermore, to ascertain the reliability, the validated questionnaire was pilot tested among teachers and school administrators in the District of Calbiga from selected elementary schools. To ascertain high reliability, 20 percent of the teachers’ population was taken for the first group and 10 school administrators was sought to compose the second group.  The researcher used the Cronbach Alpha Coefficient analysis in the calculation of the reliability coefficient using the following formula (Raagas, 2010:68):




       K              ΣSi2




   Cα = [ ------- ] [ 1 - ------- ]


                     K – 1

   S2



where:
Cα refers to the reliability 

  coefficient using the Cronbach Alpha 


                      Analysis;






K refers to the number of respondents;






Si2 refers to the standard deviation of 

                       the individual responses of each 


   respondent; and





S2 refers to the standard deviation of 





  the overall responses of all the 


                      respondents.


In interpreting the reliability of the instrument, the following Table of Reliability (Table 1) suggested by George and Mallery (2003:25) served as the guide.

The coefficient was posted at 0.925 for the questionnaire intended for the teacher-respondents and 0.895 for the school administrator-respondents which was interpreted as “excellent” and “very good,” respectively, which signified that the questionnaire possessed high reliability. Thus, the questionnaire was valid, that is, appropriate for the respective respondent and reliable to capture the necessary information necessary for the study. Therefore, it was reproduced ready for data collection. 

Table 1

Table of Reliability 


		Reliability 


Coefficient 


(α)

		Interpretation



		α ≥ 0.90


0.80 < α 0.89


0.70 < α 0.79


0.60 < α 0.69


0.50 < α 0.59




		Excellent


Very Good


Good (There are probably a few items which could be improved.)


Acceptable (There are probably some items which could be improved.)


Poor (Suggests need for revision of the research instrument.)



		α < 0.49

		Questionable/Unacceptable (This research instrument should not contribute heavily to the research, and it needs revision.)





Sampling Procedure


This study utilized the universal sampling for both the teacher- and school administrator-respondents, that is, all the teachers and school administrators in the District of Hinabangan were included as respondents of the study. The school administrators’ group included the principals, head teachers, and teacher-in charge.

Table 2 provides the number of respondents of the study by category and by school. There were a total of 11 school administrator-respondents and 108 teacher-respondents. 


Data Gathering Procedure



Before the conduct of the study, the researcher sought permission from the Schools Division Superintendent of the Division of Samar, to conduct the pilot-testing in the District of Calbiga and to field the questionnaire in the District of Hinabangan establishing her intention and the objectives of the study. The approved permit was used by the researcher in seeking the cooperation of the school administrators, aside from the cover letter on the questionnaire. Strict confidentiality of the information was emphasized to the respondents to encourage their participation and cooperation.


Data   generation   lasted   for   about  two  months


Table 2


Number of Respondents of the Study


Per School


		School

		Respondents



		

		School Administrator

		Teachers



		Hinabangan Central ES

		1

		21



		San Rafael ES

		1

		5



		Fatima ES


Casolabao ES

		1

		3


7



		Cabang ES


Tabay ES


Bagacay ES

		1

		3


4


11



		Malihao ES

		1

		3



		Mugdo ES


Canano ES


Yabon ES

		1

		7


4


4



		Bucalan ES


Dalosdosan ES


Lim-ao ES


Cabalagnan ES

		1

		4


3


2


3



		Binubucalan ES

		1

		6



		Osmeña ES

		1

		5



		Rawis ES

		1

		6



		Concord ES

		1

		7



		Total

		11

		108





considering the travel time in going to and fro and in the course of the distribution of the questionnaire and its retrieval. Manual editing and coding was conducted by the researcher every time the questionnaire was collected in preparation for the data analysis. Machine processing followed through encoding and the generation of the statistical information in tabular form using available statistical software.

Statistical Treatment of Data



To give meaning to the data collected, descriptive statistical tools were employed, namely: frequency count, percentage, arithmetic mean, standard deviation, weighted mean, and Pearson’s Product-Moment Coefficient of Correlation. 


Frequency Count. This tool was used to determine profile of respondents in terms of their personal characteristics as to its magnitude of occurrence.


Percentage. This measure was used to convert the magnitude of occurrence of each variable with respect to the total respondents using the following formula (Sevilla et al., 1992:200):




P = [f/N] x 100



where:
P refers to the percentage;





f refers to the number of occurrence; and





N refers to the total number of samples.



Arithmetic Mean.  This was used to express the group perception of some of the identified characteristics of the respondents specifically on the data that were in interval scale. The following formula (Freud and Simon, 1992:35) was used:




  ΣfX




X = ---------- 





   N



where:
X refers to the arithmetic mean or average;





f refers to the frequency of occurrence;





X refers to the identified variable; and




n refers to the sample size.


Standard Deviation. This statistic was used to support the calculation of the Arithmetic Mean by calculating the deviation of the observations from calculated averages. The following formula (Freud & Simon, 1992:52) was used:




   Σf( X – X )2




s =   ---------------


                      n – 1


where: 
s refers to the standard deviation;




f refers to the frequency of occurrence;




X refers to the identified variable; and,






X refers to the arithmetic mean.


Weighted Mean. This statistic was employed to determine the collective perceptions of the respondents relative to the level of teaching competence of the teacher-respondents in terms of the identified areas. The formula (Pagoso, 1997:111) that was used is as follows:

    


      ΣfiXiWi



Xw =     ----------


                        n 



where: 
Xw refers to the weighted mean;





fi refers to the frequency of a 

  category of variable;


Xi refers to the identified category of 

  a variable;


Wi refers to the weights which are 

  expressed in a five-point scale; 

  and

n refers to the sample size.


In interpreting the weighted mean, particularly the instructional competence of the teacher-respondents in terms of the identified pedagogical areas, the following five-point scale was used: 


     Range

      Interpretation

   4.51-5.00 

Extremely Competent 
(EC)

   3.51-4.50 

Highly Competent

(HC)

   2.51-3.50 

Moderately Competent
(MC)

   1.51-2.50 

Slightly Competent

(SC)

   1.00-1.50 

Not Competent


(NS)

Likewise, inferential statistics were employed in this study, the t-test for independent sample means, and the Fisher’s t-test.

t-Test for Independent Sample Means. This statistic was used to triangulate the group perception of the two groups of respondents as regards the level of teaching competence of the teacher-respondents in terms of the identified areas to ascertain any significant difference in  their group perception. The following formula was used 

(Walpole, 1989:311):




      X1 – X2


t = ---------------------------------------

 

          (n1 – 1)s12 + (n2 – 1)s22     1     1


    [------------------------] [--- + ----]

                  n1 + n2 – 2          n1      n2


where: 
t = refers to the computed t-value;





X1 = the mean of the first group;





X2 = the mean of the second group;




s12 = refers to the sample variance of 


     the first group;


s22 = refers to the sample variance of 


     the second group;


n1 = refers to the number of cases for 


     the first group; and

n2 refers to the number of cases for


    the second group.


df = n1 + n2 - 2

Pearson’s Product-Moment Correlation Coefficient. This was used to determine the linear association between the academic performance of the elementary grade students based on the mean grade of the first and second quarters and the level of teaching competence of the teacher-respondents in terms of the identified areas. The formula (Walpole, 1997:375) used is as follows:



rxy
=
      n∑XY - (∑X)(∑Y)





 _________________________






   n∑X2–(∑X)2    n∑Y2–(∑Y)2




where:





rxy refers to the Pearson’s r value;





∑X refers to the sum of the X scores;





∑Y refers to the sum of the Y scores;


∑X2 refers to the sum of the squared X 

  scores;





∑Y2 refers to the sum of the squared Y  

  scores;





∑XY refers to the sum of the paired X and Y 

  scores; 




n refers to the number of paired scores;




X represents the academic performance of 


  the elementary grade students based on 


  the mean grade of the first and second 


  quarters; and,





Y represents the teachers’ competence in 


  terms of the identified pedagogical 

  areas.

Table 3 was employed as guide in interpreting the degree of linear association (SRTC, 2013:98).

Fisher’s t-test. This statistical tool was used to test the significance of the coefficient of linear association (Pearson’s r) between a set of paired variables. The formula (Best & Khan, 1998:402-403) applied in this case is as follows:

                                                     


   N - 2




tf = rxy    ---------






  1 – rxy2


where:





tf refers to the Fisher’s t-test value;





rxy refers to the value of the Pearson r;





n-2 refers to the degree of freedom; and





  n refers to the sample population 

In deciding whether the null hypothesis was accepted or rejected, the following decision rule served as guide: if and when the computed value turned lesser than the critical or tabular value or the p-value turned greater than  the  α,  the  evaluation  was  not significant hence

Table 3


The Table of Linear Association


		Coefficient of Linear Association

		Interpretation



		0

		No linear association



		0<p<+0.2

		Very weak linear association



		+0.2<p<+0.4

		Weak linear association



		+0.4<p<+0.6

		Moderate linear association



		+0.6<p<+0.8

		Strong linear association



		+0.8<p<+1.0

		Very strong linear association



		+1.0

		Perfect linear association





accept the null hypothesis; on the other hand, if and when the computed value turned equal or greater than the critical or tabular value or the p-value turned equal or lesser than the α, the evaluation was significant hence reject the null hypothesis.

Finally, hypotheses testing was done using α=0.05 in a two-tailed test with the aid of available statistical software or packages. 

Legend:







    District of 



    Hinabangan















N












image6.emf
Chapter 4.docx


Chapter 4.docx
66

Chapter 4



PRESENTATION, ANALYSIS, AND INTERPRETATION OF DATA





This chapter presents the findings of the study with the corresponding analysis and interpretation of data.



Profile of Teacher-Respondents

	This part presents the profile of teacher-respondents in terms of the following personal characteristics: age and sex, civil status, highest educational attainment, teaching position, gross monthly family income, number of years in teaching, latest performance rating based on the IPCRF, number of instructional materials used for the first and second quarters, types of instructional materials prepared, number of relevant in-service trainings, and attitude toward teaching.

	Age and Sex. Table 4 presents the age and sex distribution of teacher-respondents.

	The table presents that the oldest teacher-respondent registered an age of 65 years old while the youngest was 21 years old whereby a number of the, that is, 25 or 23.15 percent were aged 36-40 years, 24 or 22.22 percent were aged 26-30 years old, 20 or 18.52 percent were aged 31-35 years old 11 or 10.19 percent were aged 21-25 years old and the  rest  were  distributed  to  the  other identified age

Table 4





Age and Sex of Teacher-Respondents



		Age

		Sex

		f

		%



		

		Male

		Female

		Not Stated

		

		



		61-65

		0

		2

		0

		2

		  1.85



		56-60

		1

		4

		0

		5

		  4.63



		51-55

		1

		7

		0

		8

		  7.41



		46-50

		0

		4

		0

		4

		  3.70



		41-45

		0

		4

		0

		4

		  3.70



		36-40

		4

		21

		0

		25

		 23.15



		31-35

		1

		19

		0

		20

		 18.52



		26-30

		6

		18

		0

		24

		 22.22



		21-25

		1

		10

		0

		11

		 10.19



		Not Stated

		0

		0

		5

		5

		  4.63



		Total

		14

		89

		5

		108

		100.00



		%

		12.96

		82.41

		4.63

		100.00

		



		Mean

		35.91 years old



		SD

		10.05 years







brackets.

	The mean age of the teacher-respondents was posted at 35.91 years old with a SD of 10.05 years. The data signified that the teacher respondents were on their mid-30s, at the prime of their age and at the height of their career as teachers.

	Moreover, majority of the teacher-respondents belonged to the female sex accounting for 89 or 82.41 percent. The male counterpart was composed of 14 or 12.96 percent only.

	The data denoted female dominance among the teacher-respondents which indicated that more of this sex group took up teacher education course thus they embraced teaching as a profession.

	Civil Status. Table 5 shows the civil status disaggregation of the teacher-respondents.

	The table shows that majority of the teacher-respondents were married accounting for 73 or 67.59 percent while 29 or 26.85 percent were single and the rest were distributed to the other identified civil statuses.

The foregoing information signified that the teacher-respondents had entered into a marital state denoting that they have their respective nuclear families which they supported by the income they derived from the pursuit of their profession. 

	Highest  Educational  Attainment. Table 6 provides the

	

Table 5





Civil Status of Teacher-Respondents



		Civil Status

		f

		%



		Single

		29

		 26.85



		Married

		73

		 67.59



		Widowed

		1

		  0.93



		Live-in

		4

		  3.70



		Separated

		1

		  0.93



		Total

		108

		100.00







Table 6





Highest Educational Attainment of 

Teacher-Respondents



		Highest Educational Attainment

		f

		%



		Master’s Degree

		34

		 31.48



		Master’s Units

		49

		 45.37



		Baccalaureate Degree

		14

		 12.96



		Not Stated

		11

		 10.19



		Total

		108

		100.00









information regarding the highest educational attainment distribution of the teacher-respondents.

	Table 6 shows that a number of the teacher-respondents, that is, 49 or 45.37 percent earned master’s units while 34 or 31.48 percent were master’s degree holders, 14 or 12.96 percent were baccalaureate degree holders and 11 or 10.19 percent held their anonymity as regards their highest educational attainment.

The data signified that the teacher-respondents satisfied the entry educational requirement for the teaching position therefore they were qualified for it. In fact, most of them pursued advance educational already for their professional growth.

	Teaching Position. Table 7 discloses the teaching position of the teacher-respondents.

	The   table  discloses   that  a  number  of  teacher-

Table 7





Teaching Position of Teacher-

Respondents



		Teaching Position

		f

		%



		Master Teacher II

		1

		  0.92



		Master Teacher I

		8

		  7.41



		Teacher III

		33

		 30.56



		Teacher II

		10

		  9.26



		Teacher I

		53

		 49.07



		Not Stated

		3

		  2.78



		Total

		108

		100.00







respondents, that is, 53 or 49.07 percent were appointed as Teacher I while 33 or 30.56 percent were appointed to the position of Teacher III, 10 or 9.26 percent were Teacher II and the rest were slimly distributed to the other identified teaching positions with three or 2.78 percent who did not give disclosure regarding this issue.

	The data denoted that the teacher-respondents were appointed to the different hierarchical positions of the DepEd based on its organizational structure. Some of them promoted already to the next higher position due to their quest for professional development through pursuing advance education.

	Gross Monthly Family Income. Table 8 contains the gross monthly family income of the teacher-respondents. 

	Table 8 shows that majority of the teacher-respondents 

Table 8





Gross Monthly Family Income of 

Teacher-Respondents



		Income Bracket

		f

		%



		PhP70,000-PhP89,999

		3

		  2.78



		PhP30,000-PhP49,999

		18

		 16.67



		PhP10,000-PhP29,999

		80

		 74.07



		Less than PhP10,000

		1

		  0.92



		Not Stated

		6

		  5.56



		Total

		108

		100.00



		Modal Monthly Family Income

		PhP19,999.50







disclosed that they earned monthly family income of PhP10,000-PhP29,999 accounting for 80 or 74.07 percent while 18 or 16.67 percent earned PhP30,000-PhP49,999 and the rest were slimly distributed to the other identified income brackets but six or 5.56 percent did not give information regarding the monthly family income.

	The modal income of the teacher-respondents was posted at PhP19,999.50 which indicated that the teacher respondents earned regular monthly income which they used to finance the monthly obligations of the family. Furthermore, the monthly family income of the teacher-respondents seemed insufficient to provide them a little luxury thus they usually augmented their income with loans availed  from  financing institutions like the GSIS and the 

like.

	Number of Years in Teaching. Table 9 presents the number of years in teaching of the teacher-respondents.

	The table presents that of the 108 teacher-respondents, a number, that is, 47 or 43.52 percent had been in the teaching profession for 1-5 years while 29 or 26.85 percent had been teaching for 6-10 years, 16 or 14.82 percent had been in the service for 11-15 years and the rest were slimly distributed to the other identified years in teaching but two of them or 1.85 percent did not disclose their number of years in teaching.

 

Table 9





Number of Years in Teaching of 

Teacher-Respondents



		Years in Teaching

		f

		%



		36-40

		1

		  0.92



		31-35

		3

		  2.78



		26-30

		6

		  5.56



		21-25

		4

		  3.70



		16-20

		0

		  0.00



		11-15

		16

		 14.82



		6-10

		29

		 26.85



		1-5

		47

		 43.52



		Not Stated

		2

		  1.85



		Total

		108

		100.00



		Mean

		9.09 years



		S. D. 

		8.53 years







The mean number of years in teaching of the teacher-respondents was posted at 9.09 years with a SD of 8.53 years. This signified that the teacher-respondents had been in the service as teachers for quite a number of years which could be enough to hone their teaching pedagogy and skills.

	Performance Rating. Table 10 reveals the performance rating of the teacher-respondents based on the latest IPCRF.

	It can be gleaned from Table 10 that majority of the teacher-respondents  got  a performance rating of 3.41-4.20 

	 

Table 10





Performance Rating of Teacher-Respondents

Based on the Latest IPCRF



		Performance Rating

		f

		%



		4.21-5.00

		29

		 26.85



		3.41-4.20

		68

		 62.97



		2.61-3.40

		2

		  1.85



		Not Stated

		9

		  8.33



		Total

		108

		100.00



		Mean

		4.06



		Interpretation

		Very Satisfactory







Legend:	4.21-5.00	Outstanding		(O)

		3.41-4.20	Very Satisfactory	(VS)

		2.61-3.40	Satisfactory		(S)

		1.51-2.60	Unsatisfactory		(US)

		1.00-1.50	Poor				(P)



based on their latest IPCRF accounting for 68 or 62.97 percent while 29 or 26.85 percent obtained a performance rating of 4.21-5.00 and the rest were slimly distributed to the other identified performance rating. Nine of the teacher-respondents or 8.33 percent did not disclose their performance rating to include the newly hired teachers for less than a year which could not be rated.

	The mean performance rating of the teacher-respondents was posted at 4.06 with an adjectival rating of “very satisfactory.” This signified that the teachers had performed their functions exemplarily that they obtained a higher performance rating based on the IPCRF. Furthermore, this could be construed that they were able to achieve 95 percent of their targets.

	Number of IMS Used. Table 11 shows the number of IMs Used by the teacher-respondents during the first and second quarters.

	Table 11 shows that the teacher-respondents used 108 IMs with a SD of 118 IMs during the first quarter while they used 113 IMs with SD of 124 IMs during the second quarter.

The data denoted that the teacher-respondents recognized the importance of IMs in the teaching and learning process to be effective, thus, they used several IMs during the two quarters under study.

Table 11





Number of IMS Used by Teacher-Respondents



		Quarter

		Mean

		S. D.



		First Quarter

		108

		118



		Second Quarter

		113

		124



		Average

		111

		121





	

	Types of IMs Prepared. Table 12 provides the information on the types of IMs prepared by the teacher-respondents.

	The table shows that majority of the teacher-respondents prepared real objects accounting for 89 or 82.41 percent while the rest were slimly distributed to the other identified types of IMs.

	The data signified that the teacher-respondents prepared IMs using available resources that could be found within the school campus to concretize their lessons. The most common are the real objects which could be easily understood by the students.

	Number of Relevant In-Service Trainings. Table 13 presents the number of relevant in-service trainings of teacher-respondents in the different levels. 

	Table 13 presents that the teacher-respondents had attended the following relevant in-service trainings during the first quarter, to wit: international, one training with 

Table 12





Types of IMS Prepared by Teacher-Respondents



		Type of IMs

		f

		%



		Multi Media

		2

		  1.85



		Video Clips

		1

		  0.93



		Real Objects

		89

		 82.41



		Charts 

		8

		  7.40



		Pictures

		7

		  6.48



		Contextualized Material

		1

		  0.93



		Total

		108

		100.00







a SD of .00 training; national, one training also with a SD of .00 training; regional, one training with a SD of .59 training; division, three trainings with a SD of 1.71 trainings; and district, four trainings with a SD of 2.24 trainings.

	During the second quarter, the teacher-respondents had attended the following relevant in-service trainings: international, one training with a SD of .00 training; national, one training also, with a SD of .00 training; regional, one training with a SD of .58 training; division, three trainings with a SD of 1.62 trainings; and district, four trainings with a SD of 2.00 trainings.

The foregoing data signified that the teacher-respondents considered relevant in-service trainings as important factor that makes their teaching effective however they  were given the opportunity few trainings only 

Table 13



Number of Relevant In-Service Trainings

of Teacher-Respondents



		Training Level

		First Quarter

		Second Quarter



		

		Mean

		SD

		Mean

		SD



		International

		1

		.00

		1

		.00



		National

		1

		.00

		1

		.00



		Regional 

		1

		.59

		1

		.58



		Division

		3

		1.71

		3

		1.62



		District

		4

		2.24

		4

		2.00







mostly in the district level. Thus, an intervention program should be proposed to augment the trainings needed by the teachers.

	Attitude Toward Teaching. Table 14 shows the attitude of the teacher-respondents toward teaching. There were 10 attitude statements considered in this area whereby the teacher-respondents signified their agreement or disagreement in each of the statement.

	From the table, it can be noted that the teacher- respondents “strongly agree” two attitude statements corresponding to the statements stating: “the main purpose of education is to help my students find a good future;” and “for me, teaching has been a pleasant experience,” with weighted means of 4.65 and 4.56, respectively. Seven attitude statements were “agreed” by this group of respondents with weighted means ranging from 3.57 to 4.49. In   these   statements,  “teaching  encourages  me  to  be 

Table 14





Attitude of Teacher-Respondents Toward

Teaching



		Attitude Statement

		WM

		I



		1. For me, teaching has been a pleasant experience.

		4.56

		Sa



		2. Most of my students seem to care about me as a person

		4.15

		A



		3. The main purpose of education is to help my students find a good future.

		4.65

		SA



		4. I work harder in school than most of my co-teachers.

		3.57

		A



		5. I do only enough work in school to get by.

		3.38

		U



		6. I should spend more time teaching.

		4.33

		A



		7. I seem to enjoy teaching.

		4.37

		A



		8. Teaching encourages me to be creative.

		4.49

		A



		9. I would consider teaching as my best chosen career.

		4.24

		A



		10. I try to please my students.

		4.40

		A



		Grand Weighted Mean

		4.21

		A







Legend:	4.51-5.00	  Strongly Agree		(SA)

		3.51-4.50	  Agree			(A)

		2.51-3.50	  Uncertain		(U)

		1.51-2.50	  Disagree			(D)

		1.00-1.50	  Strongly Disagree	(SD)

				  Weighted Mean		(WM)

				  Interpretation		(I)



creative;” and “I work harder in school than most of my co-teachers,” obtained the highest and the least weighted means, respectively. And the remaining one attitude statement was appraised by the teacher-respondents as “uncertain” corresponding to the statements stating: “I do only enough work in school to get by,” with weighted mean of 3.38.

	Taken as a whole, the teacher-respondents “agree” their attitude toward teaching being shown by the grand weighted mean of 4.21. This indicated that the teacher-respondents manifested a highly favorable attitude toward teaching.



Profile of School Administrator-Respondents

	This part presents the distribution of school administrator-respondents in terms of the following personal characteristics: age and sex, civil status, highest educational attainment, gross monthly family income, number of years as administrator, latest performance rating based on the OPCRF, percentage of allocation for instructional materials, number of times classes are supervised, and attitude toward supervision.

	Age and Sex. Table 15 discloses the age and sex disaggregation of the school administrator-respondents.

	The table discloses that the oldest school administrator-respondent was 53 years old while the youngest was 28 years old. The school administrator- respondents were equally distributed to the other identified ages.

	The mean age of the school administrator-respondents was posted at 41.91 years old with a SD of 8.99 years.  The data  signified  that  the school administrator-respondents 

Table 15



Age and Sex of School Administrator-

Respondents



		Age

		Sex

		Total

		%



		

		Male

		Female

		

		



		53

		0

		1

		1

		  9.09



		52

		1

		0

		1

		  9.09



		50

		0

		1

		1

		  9.09



		49

		0

		1

		1

		  9.09



		48

		0

		1

		1

		  9.09



		42

		0

		1

		1

		  9.09



		38

		1

		0

		1

		  9.09



		37

		0

		1

		1

		  9.09



		33

		0

		1

		1

		  9.09



		31

		0

		1

		1

		  9.09



		28

		0

		1

		1

		  9.10



		Total

		2

		9

		11

		100.00



		%

		18.18

		81.82

		100.00

		



		Mean

		41.91 years old



		SD

		8.99 years







were on their early 40s, at the prime of their age and at the height of their career being school administrators.

	Moreover, majority of the school administrator-respondents were female accounting for nine or 81.82 percent. The male counterpart was composed of two or 18.18 percent only.

	The data indicated female dominance among the school administrator-respondents which signified that more of female embraced teaching as their profession and in the event of promotion to the next higher rank, the female had the highest probability of ascending the hierarchical ladder in the DepEd.

	Civil Status. Table 16 presents the civil status of the school administrator-respondents.

	The table presents that majority of the school administrator-respondents were married accounting for 10 or 90.91 percent. The remaining one or 9.09 percent was still single.

	The data signified that the school administrator-respondents had entered into the marital state which indicated that they had respective nuclear families which they supported through the income they derived from the pursuit of their career as school administrators.

	Highest Educational Attainment. Table 17 provides the distribution of the school administrator-respondents in terms of their highest educational attainment.

	As  gleaned  from  Table  17,  a  number of the school 



Table 16



Civil Status of School Administrator-

Respondents



		Civil Status

		f

		%



		Single

		1

		  9.09



		Married

		10

		 90.91



		Total

		11

		100.00







Table 17





Highest Educational Attainment of School

Administrator-Respondents



		Highest Educational Attainment

		f

		%



		Doctorate Degree

		1

		  9.09



		Doctorate Units

		3

		 27.27



		Master’s Degree

		4

		 36.37



		Master’s Units

		1

		  9.09



		Baccalaureate Degree

		2

		 18.18



		Total

		11

		100.00







administrator-respondents, that is, four or 36.37 percent were master’s degree holders while three or 27.27 percent had earned doctorate units, two or 18.18 percent were baccalaureate degree holders and the rest were equally distributed to the other identified highest educational attainment.

	The foregoing data denoted that the school administrators qualified themselves for the position of school administrator which indicated that they were qualified for the position.

	Gross Monthly Family Income. Table 18 reveals the gross monthly family income of school administrator-respondents.

	The table shows that majority of the school administrator-respondents reveals that they earned PhP30,000-PhP49,999 accounting for seven or 63.64 percent 

Table 18





Gross Monthly Family Income of School

Administrator-Respondents



		Income Bracket

		f

		%



		PhP30,000-PhP49,999

		7

		 63.64



		PhP10,000-PhP29,999

		4

		 36.36



		Total

		11

		100.00



		Mean

		PhP32,726.77



		SD

		PhP10,090.50







and the remaining four or 36.36 percent earned PhP10,000- PhP29,999.

	The mean monthly family income of the school administrator-respondents was posted at PhP32,726.77 with a SD of PhP10,090.50. This signified that the school administrator-respondents had a regular monthly family income sufficient to defray the monthly financial obligations of the family.

	Number of Years as Administrator. Table 19 shows the number of years as school administrators of the school administrator-respondents.

	It can be gleaned from Table 19 that the longest number of years as school administrator of school administrator-respondents was registered at 10 years while the  shortest  was  one year whereby a number of them, that 

	Table 19





Number of Years as Administrator of School

Administrator-Respondents



		Years in Service

		f

		%



		10

		1

		  9.09



		8

		1

		  9.09



		7

		2

		 18.18



		4

		1

		  9.09



		2

		2

		 18.18



		1

		3

		 27.28



		Not Stated

		1

		  9.09



		Total

		11

		100.00



		Mean

		4.30 years



		SD

		3.40 years







is, three or 27.28 percent had been a school administrator for one year while two or 18.18 percent had been an administrator for seven years, another two or 18.18 percent for two years and the rest were evenly distributed to the other identified number of years as school administrator. But there was one or 9.09 percent who held his anonymity in this characteristic.

	The mean number of years as school administrator of the school administrator-respondents was posted at 4.30 years with a SD of 3.40 years. This signified that the school administrator-respondents were just newly installed as  school  administrator  indicating  that they still need 

more years of experience to specialize their craft.

	Performance Rating. Table 20 reflects the performance rating of the school administrator-respondents based on the latest OPCRF.

	The table shows that majority of the school administrator-respondents obtained a performance rating of 4.21-5.00 accounting for seven or 63.64 percent while two or 18.18 percent got a performance rating of 3.41-4.20 and another two or 18.18 percent did not give disclosure regarding their OPCRF performance rating.

	The   mean   performance   rating    of   the   school 



Table 20





Performance Rating of School Administrator-

Respondents Based on the Latest OPCRF



		Performance Rating

		f

		%



		4.21-5.00

		7

		 63.64



		3.41-4.20

		2

		 18.18



		2.61-3.40

		0

		  0.00



		Not Stated

		2

		 18.18



		Total

		11

		100.00



		Mean

		4.38



		Interpretation

		Outstanding







Legend:	4.21-5.00	Outstanding		(O)

		3.41-4.20	Very Satisfactory	(VS)

		2.61-3.40	Satisfactory		(S)

		1.51-2.60	Unsatisfactory		(US)

		1.00-1.50	Poor				(P)

administrator-respondents was posted at 4.38 being interpreted as “outstanding.” This denoted that the school administrator-respondents, despite their being newly installed, discharged their functions very exemplarily signifying that their targets had been successfully accomplished.

	Percentage Allocation for IMs. Table 21 reflects the percentage allocation for IMs of school administrator-respondents during the first and second quarters.

	The table reflects that during the first quarter, the school administrator-respondents allocated a mean of 56.67 percent for IMs with a SD of 28.05 percent and during the second quarter, they allocated a mean of 55.00 percent for IMs with a SD of 30.17 percent.

	The data signified that the school administrator-respondents recognized the importance of IMs to facilitate the  teaching-learning  activity  that  they allocated more 



	Table 21





Percentage of Allocation for IMs of

School Administrator-Respondents 



		Quarter

		Mean

		S. D.



		First Quarter

		56.67

		28.05



		Second Quarter

		55.00

		30.17



		Average

		55.84

		29.11







than half of their resources for its production.

	Number of Times Classes Are Supervised. Table 22 presents the number of times classes are supervised by the school administrator-respondents during the first and second quarters.

The table presents that during the first quarter, the mean number of times classes are supervised by school administrator-respondents was registered at 20 times with a SD of 23.01 times while during the second quarter, the school administrator-respondents  supervised classes at an average of 21 times with a SD of 21.95 times.

The foregoing data signified that the school administrator-respondents ensured that classes were observed by them as an integral part of their duties and responsibilities. This was done so that they could provide inputs to the teachers in improving their teaching methods and pedagogies.



Table 22





Number of Times Classes Are Supervised by

School Administrator-Respondents 



		Quarter

		Mean

		S. D.



		First Quarter

		20

		23.01



		Second Quarter

		21

		21.95



		Average

		21

		22.48







Attitude Toward Supervision. Table 23 appraises the attitude of the school administrator-respondents toward supervision. There were 10 attitude statements considered in  this  area  whereby  the  respondents  signified  their 



Table 23





Attitude of School Administrator-Respondents 

Toward Supervision



		Attitude Statement

		WM

		I



		1. For me, supervision is an integral part of the work of a school administrator.

		4.50

		A



		2. Most of my teachers seem to consider supervision constructively.

		3.80

		A



		3. The main purpose of education is to help teachers attain their targets thus supervision is imperative.

		4.44

		A



		4. I supervise teachers more often than not to ensure proper implementation of the DepEd curricula and programs.

		4.20

		A



		5. I am enthusiastic in supervising classes despite my hectic paper works.

		4.10

		A



		6. I compel myself to supervise to obtain better school performance.

		4.20

		A



		7. I enjoy supervising and observing classes.

		4.40

		A



		8. Supervision encourages me to be strategic and a better coach.

		4.40

		A



		9. I would consider supervising classes that any other activities in school.

		4.30

		A



		10. I try to supervise classes to ensure their better school performance.

		4.27

		A



		Grand Weighted Mean

		4.26

		A







Legend:	4.51-5.00	  Strongly Agree		(SA)

		3.51-4.50	  Agree			(A)

		2.51-3.50	  Uncertain		(U)

		1.51-2.50	  Disagree			(D)

		1.00-1.50	  Strongly Disagree	(SD)

				  Weighted Mean		(WM)

				  Interpretation		(I)



agreement of disagreement with each of the statement.

	Table 23 shows that this group of respondents “agree” all attitude statements with a weighted means ranging from statements stating: “for me, supervision is an integral part of the work of a school administrator;” and “most of my teachers seem to consider supervision constructively.”

	Taken as a whole, the school administrator-respondents 

“agree” their attitude toward supervision being manifested by the grand weighted mean of 4.26. This signified that the school administrator-respondents manifested highly favorable attitude toward supervision which could be construed that this group of respondents recognized the value of supervision for effective delivery of basic education.



Level of Teaching Effectiveness of the Teacher-

  Respondents as Perceived by the Two Groups 

  of Respondents



	This   part   appraises   the   level   of    teaching 

effectiveness of the teacher-respondents as perceived by the two groups of respondents in terms of mode of delivery of the lesson and classroom management.

	Mode of Delivery of the Lesson. Table 24 appraises the level of teaching effectiveness of the teacher-respondents as perceived by the two groups of respondents in terms of mode  of  delivery  of the lesson. There were 18 indicators 

considered in this area.

	As gleaned from the table, the teacher-respondents appraised all indicators as “highly effective” with weighted means ranging from 4.19 to 4.49. Indicators Number 14 and 8 obtained the highest and the least weighted means, respectively, corresponding to the indicators stating: “monitoring and evaluating learners’ progress and achievement using learners’ attainment data;” and “ensuring positive use of ICT to facilitate the teaching and learning process.” 

Taken as a whole, the teacher-respondents perceived their level of teaching effectiveness in terms of mode of delivery of the lesson as “highly effective” being supported by the grand weighted mean of 4.33. This indicated that the teacher-respondents believed that the mode of the delivery of the lesson was highly effective that the teaching-learning process was successfully attained.

Likewise, Table 24 appraises the perception of the school administrator-respondents on the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson. From the table, it can be noted that this group of respondents considered all indicators on the mode of delivery of the lesson by the teachers as “highly effective” with weighted means ranging from 4.00 to 4.38. Indicators  Number  15  and  16  equally obtained the 

Table 24





Level of Teaching Effectiveness of the Teacher-Respondents as Perceived by the Two Groups of Respondents in terms 

of Mode of Delivery of the Lesson



		Indicators

		Teachers

		School Administrators



		

		WM

		I

		WM

		I



		1. Using differentiated, developmentally appropriate learning experiences to address learners’ gender, needs, strengths, interests and experiences.

		4.29

		HE

		4.27

		HE



		2. Establishing a learner-centered culture by using teaching strategies that respond to their linguistic, cultural, socio-economic and religious backgrounds.

		4.31

		HE

		4.27

		HE



		3. Designing, adapting and implementing teaching strategies that are responsive to learners with disabilities, giftedness and talents.

		4.21

		HE

		3.91

		HE



		4. Planning, delivering teaching strategies that are responsive to the special educational needs of learners in difficult circumstances, including 3.55geographic isolation, chronic illness, displacement due to armed conflict, urban resettlement or disasters, child abuses and child labor practices.

		4.25

		HE

		4.00

		HE



		5. Adapting and using culturally appropriate teaching strategies to address the needs of learners from indigenous groups.

		4.20

		HE

		3.55

		HE









Table 24 continued



		Indicators

		Teachers

		School Administrators



		

		WM

		I

		WM

		I



		6. Applying knowledge of content within and across curriculum teaching areas.

		4.35

		HE

		4.10

		HE



		7. Using research-based knowledge and principles of teaching and learning to enhance professional practice.

		4.35

		HE

		4.00

		HE



		8. Ensuring positive use of ICT to facilitate the teaching and learning process. 

		4.19

		HE

		4.00

		HE



		9. Using a range of teaching strategies that enhance learners’ achievement in literacy and numeracy.

		4.39

		HE

		4.18

		HE



		10. Applying a range of teaching strategies to develop critical and creative thinking, as well as other higher-order thinking skills.

		4.35

		HE

		4.18

		HE



		11. Displaying proficient use of mother tongue, Filipino and English to facilitate teaching and learning.

		4.33

		HE

		4.18

		HE



		12. Using verbal and non-verbal classroom communication strategies to support learner understanding, participation, engagement and achievement. 

		4.34

		HE

		4.18

		HE



		13. Designing, selecting, organizing and using diagnostic, formative and summative assessment strategies consistent with curriculum requirements

		4.34

		HE

		4.36

		HE



		14. Monitoring and evaluating learners’ progress and achievement using learners’ attainment data.

		4.49

		HE

		4.09

		HE













Table 24 continued



		Indicators

		Teachers

		School Administrators



		

		WM

		I

		WM

		I



		15. Using strategies for providing timely, accurate and constructive feedback to improve learners’ performance.

		4.42

		HE

		4.38

		HE



		16. Communicating promptly and clearly the learners’ needs, progress and achievements to key stakeholders, including parents or guardians.

		4.44

		HE

		4.38

		HE



		17. Utilizing assessment data to inform the modification of teaching and learning practices and programs.

		4.31

		HE

		4.27

		HE



		18. Contextualization of teaching materials or lesson.

		4.31

		HE

		4.27

		HE



		Grand Weighted Mean

		4.33

		HE

		4.14

		HE







Legend:	4.51-5.00	 Extremely Effective	 (EE)

		3.51-4.50	 Highly Effective	 (HE)	

		2.51-3.50	 Moderately Effective	 (ME)

		1.51-2.50	 Slightly Effective	 (SE)

		1.00-1.50	 Not Effective		 (NE)

				 Weighted Mean		 (WM)

				 Interpretation		 (I)





highest weighted mean stating: “using strategies for providing timely, accurate and constructive feedback to improve learners’ performance;” and “communicating promptly and clearly the learners’ needs, progress and achievements to key stakeholders, including parents or guardians” while Indicators Number 4, 7 and 8 equally obtained the least weighted mean stating: “planning, delivering teaching strategies that are responsive to the special educational needs of learners in difficult circumstances, including 3.55geographic isolation, chronic illness, displacement due to armed conflict, urban resettlement or disasters, child abuses and child labor practices;” “using research-based knowledge and principles of teaching and learning to enhance professional practice;” and “ensuring positive use of ICT to facilitate the teaching and learning process.”

Taken as a whole, the school administrator-respondents perceived the teachers’ level of teaching effectiveness in terms of mode of delivery of the lesson as “highly effective” being shown by the grand weighted mean of 4.14.

In summary, the two groups arrived at the same adjectival perception on the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson. Both groups perceived it as “highly effective” thereby confirming the perception of each group. However, they slightly differed in the numerical evaluation. The teacher-respondents gave a grand weighted mean of 4.33 while the school administrator-respondents gave 4.14.

Classroom Management. Table 25 appraises the level of teaching effectiveness of the teacher-respondents as perceived by the two groups of respondents in terms of classroom management. There were 11 indicators considered in this area.

Table 25





Level of Teaching Effectiveness of the Teacher-Respondents as Perceived by the Two Groups of Respondents in terms 

of Classroom Management



		Indicators

		Teachers

		School Administrators



		

		WM

		I

		WM

		I



		1. Establishment of safe and secure learning environment to enhance learning through the consistent implementation of policies guidelines and procedures.

		4.51

		EE

		4.27

		HE



		2. Maintaining learning environment that promotes fairness, respect and care to encourage learning.

		4.56

		EE

		4.36

		HE



		3. Managing classroom structure to engage learners, individually or in groups, in meaningful exploration, discovery and hands-on activities within a range of physical learning environment. 

		4.43

		HE

		4.36

		HE



		4. Maintaining supportive learning environment that nurtures and inspires learners to participate, cooperate and collaborate in continued learning.

		4.49

		HE

		4.55

		EE



		5. Applying a range of successful strategies that maintain learning environment that motivates learners to work productively by assuming responsibility for their own learning.

		4.37

		HE

		4.36

		HE



		6. Managing learners’ behavior constructively by applying positive and non-violent discipline to ensure learning-focused environment.

		4.34

		HE

		4.37

		HE















Table 25 continued



		Indicators

		Teachers

		School Administrators



		

		WM

		I

		WM

		I



		7. Planning, managing and implementing developmentally sequenced teaching and learning process to meet curriculum requirements and varied teaching contexts.

		4.27

		HE

		4.27

		HE



		8. Setting achievable and appropriate learning outcomes that are aligned with learning competencies.

		4.33

		HE

		4.30

		HE



		9. Adapting and implementing learning programs that ensure relevance and responsiveness to the needs of all learners.

		4.32

		HE

		4.30

		HE



		10. Participating in collegial discussions that use teacher’s and learners’ feedback to enrich teaching practice.

		4.34

		HE

		4.22

		HE



		11. Selecting, developing, organizing and using appropriate teaching and learning resources, including ICT, to address learning goals.

		4.39

		HE

		4.20

		HE



		Grand Weighted Mean

		4.40

		HE

		4.32

		HE







Legend:	4.51-5.00	 Extremely Effective	 (EE)

		3.51-4.50	 Highly Effective	 (HE)	

		2.51-3.50	 Moderately Effective	 (ME)

		1.51-2.50	 Slightly Effective	 (SE)

		1.00-1.50	 Not Effective		 (NE)

				 Weighted Mean		 (WM)

				 Interpretation		 (I)





From the table, it can be seen that the teacher- respondents appraised two indicators in this area as “extremely effective” corresponding to the indicator stating: “maintaining learning environment that promotes fairness, respect and care to encourage learning;” and “establishment of safe and secure learning environment to enhance learning through the consistent implementation of policies guidelines and procedures” with weighted means of 4.56 and 4.51. In the remaining nine indicators the teacher-respondents appraised their level of teaching effectiveness in terms of classroom management as “highly effective” with weighted means ranging from 4.27 to 4.49. In these indicators, Numbers 4 and 7 obtained the highest and least weighted means, respectively, stating: “maintaining supportive learning environment that nurtures and inspires learners to participate, cooperate and collaborate in continued learning;” and “planning, managing and implementing developmentally sequenced teaching and learning process to meet curriculum requirements and varied teaching contexts.”

Taken as a whole, the teacher-respondents perceived their level of teaching effectiveness in terms of classroom management as “highly effective” being supported by the grand weighted mean of 4.40. This indicated that the teacher-respondents believed that the mode of the delivery of the lesson was highly effective that the teaching-learning process was successfully attained.

Also, Table 25 appraises the perception of the school administrator-respondents on the level of teaching effectiveness of the teacher-respondents in terms of classroom management. From the table, it can be noted that this group of respondents considered one indicator on the classroom management of the teachers as “extremely effective” corresponding to the indicator stating, “maintaining supportive learning environment that nurtures and inspires learners to participate, cooperate and collaborate in continued learning” with a weighted mean of 4.55. In the remaining 10 indicators the school administrator-respondents appraised the level of teaching effectiveness of the teacher-respondents in terms of classroom management as “highly effective” with weighted means ranging from 4.20 to 4.37. Indicators Number 6 and 11 obtained the highest and the least weighted means, respectively, corresponding to the indicators stating: “managing learners’ behavior constructively by applying positive and non-violent discipline to ensure learning-focused environment;” and “selecting, developing, organizing and using appropriate teaching and learning resources, including ICT, to address learning goals.”

Taken as a whole, the school administrator-respondents perceived the teachers’ level of teaching effectiveness in terms of classroom management as “highly effective” being manifested by the grand weighted mean of 4.32.

In  summary,  the  two  groups  arrived  at  the  same 

adjectival perception on the level of teaching effectiveness of the teacher-respondents in terms of classroom management. Both groups perceived it as “highly effective” thereby confirming the perception of each group. But they slightly differed in the numerical evaluation. The teacher-respondents gave a grand weighted mean of 4.40 while the school administrator-respondents gave 4.32.



Comparison of the Level of Teaching Effectiveness 

  of the Teacher-Respondents as Perceived by the

  Two Groups



	Table 26 contains the comparison of the level of teaching effectiveness of the teacher-respondents as perceived by the two groups of respondents in terms of mode of delivery of the lesson and classroom management.

	Mode of Delivery of the Lesson. It can be recalled that  the  two  groups  arrived   at  the  same  adjectival

 

Table 26





Comparison of the Level of Teaching Effectiveness of the Teacher-Respondents as Perceived by the

Two Groups



		Domains

		t-value

		p-value @ α=.05

		Evaluation/ Decision



		

		Computed

		Critical

		df

		

		



		Mode of Delivery of the Lesson

		2.302

		+3.560

		34

		0.001

		S /   Reject Ho.



		Classroom Management

		1.810

		+2.086

		20

		0.835

		NS /  Accept Ho





perception on the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson. Both groups perceived it as “highly effective” thereby confirming the perception of each group. But they slightly differed in the numerical evaluation. The teacher-respondents gave a grand weighted mean of 4.33 while the school administrator-respondents gave 4.14 resulting to a mean difference of 0.19.

To ascertain the significance of the observed mean difference, the t-test for independent sample means was employed whereby the computed value was posted at 2.301 with a p-value of .001. The critical value was set at +3.560 at df = 34 and α = .05. In determining whether the null hypothesis was accepted or rejected, the computed value was compared with the critical value and the p-value was compared with the α using the following decision rule as guide to wit: accept the null hypothesis if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; reject the null hypothesis if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison, it was obvious that the computed value turned greater than the critical value and the p-value turned lesser than the α. This signified that the observed numerical disparity between the two means was essentially significant which led to the rejection of the null hypothesis stating, “there is no significant difference between the perception of the two groups of respondents on the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson.” This meant the perception of the two groups of respondents relative to the foregoing differed significantly. 

From the means, it can be noted that the teacher-respondents gave higher numerical value than the school administrators which could be attributed to the difference in the gauge they use in the assessment. The teachers being the primary concern averred that they were highly competent while the school administrators expected for more.

Classroom Management. It can be recalled that the two groups arrived at the same adjectival perception on the level of teaching effectiveness of the teacher-respondents in terms of classroom management. Both groups perceived it as “highly effective” thereby confirming the perception of each group. But they slightly differed in the numerical evaluation. The teacher-respondents gave a grand weighted mean of 4.40 while the school administrator-respondents gave 4.32 resulting to a mean difference of 0.08.

To  ascertain  the  significance  of the observed mean 

difference, the t-test for independent sample means was employed whereby the computed value was posted at 1.810 with a p-value of .835. The critical value was set at +2.086 at df = 20 and α = .05. In determining whether the null hypothesis was accepted or rejected, the computed value was compared with the critical value and the p-value was compared with the α using the following decision rule as guide to wit: accept the null hypothesis if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; reject the null hypothesis if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison, it was obvious that the computed value turned lesser than the critical value and the p-value turned greater than the α. This signified that the observed numerical disparity between the two means was not significant which led to the acceptance of the null hypothesis stating, “there is no significant difference between the perception of the two groups of respondents on the level of teaching effectiveness of the teacher-respondents in terms of classroom management.” This meant the perception of the two groups of respondents relative to the foregoing was essentially similar. Both respondents considered the level of teaching effectiveness of the teacher-respondents in terms of classroom management as highly effective whereby each group of respondent confirmed the evaluation of the other group.



Academic Performance of Elementary Grade Students

  Based on the Mean Grade of the First and

  Second Quarters



	Table 27 discloses the academic performance of elementary grade students based on the mean grade of the first and second quarters.

	Table 27 discloses that the elementary grade students obtained a mean academic performance of 81.05 with a SD of 3.28 during the first quarter and 82.80 with SD of 2.37 during the second quarter.

	The foregoing data signified that the elementary grade students manifested a favorable academic performance surpassing the passing grade of 75 percent, but a little less  than  the  mastery  level of 85 percent as set by the 



Table 27





Academic Performance of Elementary Grade Students

Based on the Mean Grade of the First and

Second Quarters



		Quarter

		Mean

		SD



		First Quarter

		81.05

		3.28



		Second Quarter

		82.89

		2.37



		Mean

		81.97

		2.82







DepEd which could be construed that these students need enhancement to attain the mastery level.



Relationship Between the Academic Performance 

  of Elementary Grade Students and Level of 

  Teaching Effectiveness of the Teacher-

  Respondents



	This part contains the relationship between the academic performance of elementary grade students and level of teaching effectiveness of the teacher-respondents in the following subject areas, namely: English, Science, and Mathematics.

English. Table 28 presents the relationship between the  academic  performance  of elementary grade students in 



Table 28





Relationship Between the Academic Performance of Elementary Grade Students and Level of Teaching Effectiveness of the Teacher-Respondents in English



		Area

		Linear Association

		Fisher’s t-Value

		p-Value

		Evaluation/ Decision



		

		Coeffi-cient

		Degree

		

		

		



		Mode of Delivery of the Lesson

		.246

		Weak

		2.613

		.010

		S /   Reject Ho



		Classroom Manage-ment

		.216

		Weak

		2.278

		.025

		S /   Reject Ho







Fisher’s t-critical = +1.982

df = 106

α = .05

S  = Significant

NS = Not Significant

English and level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson and classroom management.

	Mode of Delivery of the Lesson. In associating relationship between the academic performance of elementary grade students in English and level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson with the application of the Pearson’s Product-Moment Correlation of Coefficient, the computed value was posted at .246 denoting a weak linear association. To test further the significance of the coefficient value, the Fisher’s t-test was employed whereby the computed value was 2.613 with a p-value of .010. The critical value was set at +1.982 at df = 106 and α = .05.

In determining whether the null hypothesis was accepted or rejected, the computed value was compared with the critical value and the p-value was compared with the α using the following decision rule as guide to wit: accept the null hypothesis if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; reject the null hypothesis if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison, it was obvious that the computed value turned greater than the critical value and the p-value turned lesser than the α. This signified that the noted linear association between the two variables was essentially significant which led to the rejection of the null hypothesis stating, “there is no significant relationship between the academic performance of the student-respondents based on the mean grade of the first and second quarters in English and the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson.” This meant the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson significantly influenced the academic performance in English of the elementary grade students. 

The linear association being positive signified a direct proportional relationship suggesting that the teacher-respondents who manifested higher level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson turned their elementary grade students to obtained higher academic performance in English also based on the mean grade of the first and second quarters than the teachers whose level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson was moderate.

Classroom Management. In associating relationship between the academic performance of elementary grade students in English and level of teaching effectiveness of the teacher-respondents in terms of classroom management with the application of the Pearson’s Product-Moment Correlation of Coefficient, the computed value was posted at .216 denoting a weak linear association. To test further the significance of the coefficient value, the Fisher’s t-test was employed whereby the computed value was 2.278 with a p-value of .025. The critical value was set at +1.982 at df = 106 and α = .05.

In determining whether the null hypothesis was accepted or rejected, the computed value was compared with the critical value and the p-value was compared with the α using the following decision rule as guide, to wit: accept the null hypothesis if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; reject the null hypothesis if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison, it was obvious that the computed value turned greater than the critical value and the p-value turned lesser than the α. This signified that the noted linear association between the two variables was essentially significant which led to the rejection of the null hypothesis stating, “there is no significant relationship between the academic performance of the student-respondents based on the mean grade of the first and second quarters in English and the level of teaching effectiveness of the teacher-respondents in terms of classroom management.” This meant the level of teaching effectiveness of the teacher-respondents in terms of classroom management significantly influenced the academic performance in English of the elementary grade students. 

The linear association being positive signified a direct proportional relationship suggesting that the teacher-respondents who manifested higher level of teaching effectiveness of the teacher-respondents in terms of classroom turned their elementary grade students to obtained higher academic performance in English also based on the mean grade of the first and second quarters than the teachers whose level of teaching effectiveness of the teacher-respondents in terms of classroom management was moderate.

In summary, the two areas of the level of teaching effectiveness of the teacher-respondents, namely: mode of delivery of the lesson and classroom management posed significant influence to the academic performance in English of the elementary grade students.

Science. Table 29 presents the relationship between the academic performance of elementary grade students in Science and level of teaching effectiveness of the teacher- 

Table 29





Relationship Between the Academic Performance of Elementary Grade Students and Level of Teaching Effectiveness of the Teacher-Respondents in Science



		Area

		Linear Association

		Fisher’s t-Value

		p-Value

		Evaluation/ Decision



		

		Coeffi-cient

		Degree

		

		

		



		Mode of Delivery of the Lesson

		.170

		Very Weak

		1.776

		.079

		NS/   Accept Ho



		Classroom Manage-ment

		.205

		Weak

		2.156

		.033

		S /   Reject Ho







Fisher’s t-critical = +1.982

df = 106

α = .05

S  = Significant

NS = Not Significant



respondents in terms of mode of delivery of the lesson and classroom management.

Mode of Delivery of the Lesson. In associating relationship between the academic performance of elementary grade students in Science and level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson with the application of the Pearson’s Product-Moment Correlation of Coefficient, the computed value was posted at .170 denoting a very weak linear association. To test further the significance of the coefficient value, the Fisher’s t-test was employed whereby the computed value was 1.776 with a p-value of .079. The critical value was set at +1.982 at df = 106 and α = .05.

In determining whether the null hypothesis was accepted or rejected, the computed value was compared with the critical value and the p-value was compared with the α using the following decision rule as guide to wit: accept the null hypothesis if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; reject the null hypothesis if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison, it was obvious that the computed value turned lesser than the critical value and the p-value turned greater than the α. This signified that the noted linear association between the two variables was not significant which led to the acceptance of the null hypothesis stating, “there is no significant relationship between the academic performance of the student-respondents based on the mean grade of the first and second quarters in the Science and the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson.” This meant the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson did not significantly influence the academic performance in Science of the elementary grade students. 

Classroom Management. In associating relationship between the academic performance of elementary grade students in Science and level of teaching effectiveness of the teacher-respondents in terms of classroom management with the application of the Pearson’s Product-Moment Correlation of Coefficient, the computed value was posted at .205 denoting a weak linear association. To test further the significance of the coefficient value, the Fisher’s t-test was employed whereby the computed value was 2.156 with a p-value of .010. The critical value was set at +1.982 at df = 106 and α = .05.

In determining whether the null hypothesis was accepted or rejected, the computed value was compared with the critical value and the p-value was compared with the α using the following decision rule as guide to wit: accept the null hypothesis if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; reject the null hypothesis if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison, it was obvious that the computed value turned lesser than the critical value and the p-value turned greater than the α. This signified that the noted linear association between the two variables was not significant which led to the acceptance of the null hypothesis stating, “there is no significant relationship between the academic performance of the student-respondents based on the mean grade of the first and second quarters in the Science and the level of teaching effectiveness of the teacher-respondents in terms of classroom management.” This meant the level of teaching effectiveness of the teacher-respondents in terms of classroom management significantly influenced the academic performance in Science of the elementary grade students. 

The linear association being positive signified a direct proportional relationship suggesting that the teacher-respondents who manifested higher level of teaching effectiveness of the teacher-respondents in terms of classroom management turned their elementary grade students to obtained higher academic performance in Science also based on the mean grade of the first and second quarters than the teachers whose level of teaching effectiveness of the teacher-respondents in terms of classroom management was moderate.

In summary, of the areas of the level of teaching effectiveness of the teacher-respondents, only the classroom management posed significant influence to the academic performance of the elementary grade students in Science. The other area proved to have no significant influence with it.

Mathematics. Table 30 presents the relationship between the academic performance of elementary grade students in Mathematics and level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson and classroom management.

Mode of Delivery of the Lesson. In associating relationship between the academic performance of elementary grade students in Mathematics and level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson with the application of the Pearson’s Product-Moment Correlation of Coefficient, the computed  value  was  posted at .260 denoting a weak linear



Table 30





Relationship Between the Academic Performance of Elementary Grade Students and Level of Teaching Effectiveness of the Teacher-Respondents in Mathematics



		Area

		Linear Association

		Fisher’s t-Value

		p-Value

		Evaluation/ Decision



		

		Coeffi-cient

		Degree

		

		

		



		Mode of Delivery of the Lesson

		.260

		Weak

		2.772

		.007

		S /   Reject Ho



		Classroom Manage-ment

		.145

		Very Weak

		1.509

		.134

		NS /  Accept Ho







Fisher’s t-critical = +1.982

df = 106

α = .05

S  = Significant

NS = Not Significant

association. To test further the significance of the coefficient value, the Fisher’s t-test was employed whereby the computed value was 2.772 with a p-value of .007. The critical value was set at +1.982 at df = 106 and α = .05.

In determining whether the null hypothesis was accepted or rejected, the computed value was compared with the critical value and the p-value was compared with the α using the following decision rule as guide to wit: accept the null hypothesis if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; reject the null hypothesis if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison, it was obvious that the computed value turned greater than the critical value and the p-value turned lesser than the α. This signified that the noted linear association between the two variables was essentially significant which led to the rejection of the null hypothesis stating, “there is no significant relationship between the academic performance of the student-respondents based on the mean grade of the first and second quarters in Mathematics and the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson.” This meant the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson significantly influenced the academic performance in Mathematics of the elementary grade students. 

The linear association being positive signified a direct proportional relationship suggesting that the teacher-respondents who manifested higher level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson turned their elementary grade students to obtained higher academic performance in Mathematics also based on the mean grade of the first and second quarters than the teachers whose level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson was moderate.

Classroom Management. In associating relationship between the academic performance of elementary grade students in Mathematics and level of teaching effectiveness of the teacher-respondents in terms of classroom management with the application of the Pearson’s Product-Moment Correlation of Coefficient, the computed value was posted at .145 denoting a very weak linear association. To test further the significance of the coefficient value, the Fisher’s t-test was employed whereby the computed value was 1.509 with a p-value of .134. The critical value was set at +1.982 at df = 106 and α = .05.

In  determining  whether   the  null   hypothesis  was 

accepted or rejected, the computed value was compared with the critical value and the p-value was compared with the α using the following decision rule as guide to wit: accept the null hypothesis if and when the computed value turned lesser than the critical value and the p-value turned greater than the α; reject the null hypothesis if and when the computed value turned greater than the critical value and the p-value turned lesser than the α.

In the comparison, it was obvious that the computed value turned lesser than the critical value and the p-value turned greater than the α. This signified that the noted linear association between the two variables was not significant which led to the acceptance of the null hypothesis stating, “there is no significant relationship between the academic performance of the student-respondents based on the mean grade of the first and second quarters in Mathematics and the level of teaching effectiveness of the teacher-respondents in terms of classroom management.” This meant the level of teaching effectiveness of the teacher-respondents in terms of classroom management did not significantly influence the academic performance in Mathematics of the elementary grade students. 

In summary, of the areas of the level of teaching effectiveness of the teacher-respondents, only the mode of delivery of the lesson posed significant influence to the academic performance of the elementary grade students in Mathematics. The other area proved to have no significant influence with it.
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Chapter 5



SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS





	This chapter presents the summary of findings with the corresponding conclusions drawn and recommendations based on the conclusions drawn from the findings of the study.



Summary of Findings

	The following were the salient findings of the study:

	1. The oldest teacher-respondent registered an age of 65 years old while the youngest was 21 years old whereby the mean age of the teacher-respondents was posted at 35.91 years old with a SD of 10.05 years. Moreover, majority of the teacher-respondents belonged to the female sex accounting for 89 or 82.41 percent.

	2. Majority of the teacher-respondents were married accounting for 73 or 67.59 percent.

	3. A number of the teacher-respondents, that is, 49 or 45.37 percent earned master’s units while 34 or 31.48 percent were master’s degree holders.

	4. A number of teacher-respondents, that is, 53 or 49.07 percent were appointed as Teacher I.

	5. Majority of the teacher-respondents disclosed that they earned monthly family income of PhP10,000-PhP29,999 accounting for 80 or 74.07 percent.

	6. The mean number of years in teaching of the teacher-respondents was posted at 9.09 years with a SD of 8.53 years.

	7. The mean performance rating of the teacher-respondents was posted at 4.06 with an adjectival rating of “very satisfactory.”

	8. The teacher-respondents used 108 IMs with a SD of 118 IMs during the first quarter while they used 113 IMs with SD of 124 IMs during the second quarter.

	9. Majority of the teacher-respondents prepared real objects accounting for 89 or 82.41 percent.

	10. The teacher-respondents had attended the following relevant in-service trainings during the first quarter, to wit: international, one training with a SD of .00 training; national, one training also with a SD of .00 training; regional, one training with a SD of .59 training; division, three trainings with a SD of 1.71 trainings; and district, four trainings with a SD of 2.24 trainings while during the second quarter, the teacher-respondents had attended the following relevant in-service trainings: international, one training with a SD of .00 training; national, one training also, with a SD of .00 training; regional, one training with a SD of .58 training; division, three trainings with a SD  of  1.62 trainings; and district, four trainings with a 

SD of 2.00 trainings.

	11. The teacher-respondents “agree” their attitude toward teaching being shown by the grand weighted mean of 4.21.

	12. The oldest school administrator-respondent was 53 years old while the youngest was 28 years old. The mean age of the school administrator-respondents was posted at 41.91 years old with a SD of 8.99 years. Moreover, majority of the school administrator-respondents were female accounting for nine or 81.82 percent.

	13. Majority of the school administrator-respondents were married accounting for 10 or 90.91 percent.

	14. A number of the school administrator-respondents, that is, four or 36.37 percent were master’s degree holders while three or 27.27 percent had earned doctorate units.

	15. The mean monthly family income of the school administrator-respondents was posted at PhP32,726.77 with a SD of PhP10,090.50.

	16. The mean number of years as school administrator of the school administrator-respondents was posted at 4.30 years with a SD of 3.40 years.

	17. The mean performance rating of the school administrator-respondents was posted at 4.38 being interpreted as “outstanding.”

	18. During the first quarter, the school administrator-respondents allocated a mean of 56.67 percent for IMs with a SD of 28.05 percent and during the second quarter, they allocated a mean of 55.00 percent for IMs with a SD of 30.17 percent.

19. During the first quarter, the mean number of times classes are supervised by school administrator-respondents was registered at 20 times with a SD of 23.01 times while during the second quarter, the school administrator-respondents supervised classes at an average of 21 times with a SD of 21.95 times.

	20. The school administrator-respondents “agree” their attitude toward supervision being manifested by the grand weighted mean of 4.26.

	21. The teacher-respondents perceived their level of teaching effectiveness in terms of mode of delivery of the lesson as “highly effective” being supported by the grand weighted mean of 4.33. Likewise, the school administrator-respondents perceived the teachers’ level of teaching effectiveness in terms of mode of delivery of the lesson as “highly effective” being shown by the grand weighted mean of 4.14.

22. The teacher-respondents perceived their level of teaching effectiveness in terms of classroom management as “highly effective” being supported by the grand weighted mean of 4.40 while the school administrator-respondents perceived the teachers’ level of teaching effectiveness in terms of classroom management as “highly effective” also being manifested by the grand weighted mean of 4.32.

23. In the comparison of the perception of the two groups of respondents on the level of teaching effectiveness of the teacher-respondents, a significant evaluation was arrived along mode of delivery of the lesson while a not significant evaluation was arrived along classroom management.

24. The elementary grade students obtained a mean academic performance of 81.05 with a SD of 3.28 during the first quarter and 82.80 with SD of 2.37 during the second quarter.

25. In associating relationship between the academic performance of elementary grade students and level of teaching effectiveness of the teacher-respondents in English, a significant evaluation was arrived along mode of delivery and classroom management.

26. In associating relationship between the academic performance of elementary grade students and level of teaching effectiveness of the teacher-respondents in Science, a significant evaluation was arrived along classroom management and a not significant evaluation was arrived along mode of delivery of the lesson. 

27. In associating relationship between the academic performance of elementary grade students and level of teaching effectiveness of the teacher-respondents in Mathematics, a significant evaluation was arrived t along mode of delivery of the lesson and a not significant evaluation was arrived along classroom management. 



Conclusions 

	From the findings of the study, the following conclusions were drawn:

	1. The teacher respondents were on their mid-30s, at the prime of their age and at the height of their career as teachers. Furthermore, female dominance existed among the teacher-respondents which indicated that more of this sex group took up teacher education course thus they embraced teaching as a profession.

2. The teacher-respondents had entered into a marital state denoting that they have their respective nuclear families which they supported by the income they derived from the pursuit of their profession. 

3. The teacher-respondents satisfied the entry educational requirement for the teaching position therefore they were qualified for it. In fact most of them pursued advance educational already for their professional growth.

4. The teacher-respondents were appointed to the different hierarchical positions of the DepEd based on its organizational structure. Some of them promoted already to the next higher position due to their quest for professional development through pursuing advance education.

5. The teacher-respondents earned regular monthly income which they used to finance the monthly obligations of the family. Furthermore, the monthly family income of the teacher-respondents seemed insufficient to provide them a little luxury, thus, they usually augmented their income with loans availed from financing institutions like the GSIS and the like.

6. The teacher-respondents had been in the service as teachers for quite a number of years which could be enough to hone their teaching pedagogy and skills.

7. The teachers had performed their functions exemplarily that they obtained a higher performance rating based on the IPCRF. Furthermore, this could be construed that they were able to achieve 95 percent of their targets.

8. The teacher-respondents recognized the importance of IMs in the teaching and learning process to be effective thus  they  used  several IMs during the two quarters under 

study.

9. The teacher-respondents prepared IMs using available resources that could be found within the school campus to concretize their lessons. The most common are the real  objects  which  could  be  easily  understood  by the 

students.

10. The teacher-respondents considered relevant in-service trainings as important factor that makes their teaching effective however they were given the opportunity few trainings only mostly in the district level. Thus an intervention program should be proposed to augment the trainings needed by the teachers.

11. The teacher-respondents manifested a highly favorable attitude toward teaching.

12. The school administrator-respondents were on their early 40s, at the prime of their age and at the height of their career being school administrators. Furthermore, female dominance existed among the school administrator-respondents which signified that more of female embraced teaching as their profession and in the event of promotion to the next higher rank, the female had the highest probability of ascending the hierarchical ladder in the DepEd.

13. The school administrator-respondents had entered into the marital state which indicated that they had respective nuclear families which they supported through the income they derived from the pursuit of their career as school administrators.

14. The school administrators qualified themselves for the  position  of school administrator which indicated that 

they were qualified for the position.

15. The school administrator-respondents had a regular monthly family income sufficient to defray the monthly financial obligations of the family.

16. The school administrator-respondents were just newly installed as school administrator indicating that they still need more years of experience to specialize their craft.

17. The school administrator-respondents, despite their being newly installed, discharged their functions very exemplarily signifying that their targets had been successfully accomplished.

18. The school administrator-respondents recognized the importance of IMs to facilitate the teaching-learning activity that they allocated more than half of their resources for its production.

19. The school administrator-respondents ensured that classes were observed by them as an integral part of their duties and responsibilities. This was done so that they could provide inputs to the teachers in improving their teaching methods and pedagogies.

20. The school administrator-respondents manifested highly favorable attitude toward supervision which could be construed that this group of respondents recognized the value  of  supervision  for  effective  delivery  of  basic 

education.

21. The two groups arrived at the same adjectival perception on the level of teaching effectiveness of the teacher-respondents in terms of mode of delivery of the lesson. Both groups perceived it as “highly effective” thereby confirming the perception of each group. Furthermore, they both believed that the mode of the delivery of the lesson was highly effective that the teaching-learning process was successfully attained.

22. The two groups arrived at the same adjectival perception on the level of teaching effectiveness of the teacher-respondents in terms of classroom management. Both groups perceived it as “highly effective” thereby confirming the perception of each group. 

23. The perception of the two groups of respondents differed along mode of delivery of the lesson whereby the teachers posted higher numerical evaluation than the school administrators. On the other hand, the perception of the two groups of respondents along classroom management was essentially similar.

24. The elementary grade students manifested a favorable academic performance surpassing the passing grade of 75 percent, but a little less than the mastery level of 85 percent as set by the DepEd which can be construed that these  students  need  enhancement  to  attain  the mastery 

level.

25. The two areas of the level of teaching effectiveness of the teacher-respondents, namely: mode of delivery of the lesson and classroom management posed significant influence to the academic performance in English of the elementary grade students.

26. Of the areas of the level of teaching effectiveness of the teacher-respondents, only classroom management posed significant influence to the academic performance of the elementary grade students in Science. The other area proved to have no significant influence with it.

27. Of the areas of the level of teaching effectiveness of the teacher-respondents, only the mode of delivery of the lesson posed significant influence to the academic performance of the elementary grade students in Mathematics. The other area proved to have no significant influence with it.



Recommendations

	Based on the conclusions drawn from the findings of the study, the following are recommended:

	1. Inasmuch as the academic performance of the elementary school students was below the mastery level set by  the  DepEd,  they  should  be  provided  an enhancement 

program in English, Science, and Mathematics.

	2. As it was found out that both the teachers lack relevant in-service trainings, an intervention program should be proposed focusing on the areas of the level teaching effectiveness particularly those that significantly influence the academic performance of the students in English, Science, and Mathematics.

	3. The teachers should be encouraged to pursue advance education for the personal and professional growth and development.

	4. Another study may be conducted in other districts or division-wide to validate the findings of the study.

	5. A follow-up study may be conducted considering other areas or variables on the level of teaching effectiveness of the teachers.
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Chapter 6


TEACHERS’ ENHANCEMENT PROGRAM


This chapter presents the Teachers’ Enhancement Program to enhance the teaching effectiveness of elementary school teachers.

Rationale



The Philippine Professional Standards for Teachers (PPST) provided teachers with a framework for desired competencies for effective teaching. As a professional teacher, he is involved with learners, fellow teachers, school officials and community leaders. At the heart of his involvement is the teaching-learning process which is characterized by dynamism and relevance. In order to respond to the demand and the call of the profession, the teacher needs to continuously assess his competencies. As it came out from the study, the teacher-respondents, although evaluated experienced, still need enhancement through training. Thus, this Teachers’ Enhancement Program matrix is proposed.

Objectives



This Teachers’ Enhancement Program aims to enhance the teaching effectiveness of the elementary school teachers in the District of Hinabangan.

Specifically, it is expected to:


1. Commit the teachers to individual accountability for professional growth and shared responsibility for the learners; 

2. Help the teachers chart their own professional development plan and give them avenue for a training program and development activities that will benefit themselves, the school, division, and region; 

3. Ensure quality education through improved learning outcomes of the students; and

4. Enhance teaching effectiveness in providing learning activities for diverse learners and to use community resources to improve learners’ academic performance.


Features of the Program


The content of the Teachers’ Enhancement Program covers the following areas: 1) objectives; 2) methods/strategies; 3) resources; 4) time frame; and 5) success indicator.

The Teachers’ Enhancement Program

		Objectives

		Methods/ Strate-gies

		Resources

		Time Frame

		Success Indicator



		1. To improve ins-truc-tional compe-tence of tea-chers

		Attend district training program 

		Register in the District/ Cluster training

		October 2019 Semes-tral Break

		Knowledge and Skills in teaching diverse learners

		Increased interest of various 


learners to lesson 


active-ties



		

		Online study 

		Surf Internet lesson guides

		Once a week, 2nd Semes-ter

		

		



		2. To gain more ideas and skills on the seven domains of the PPST

		Attend training on seven domains of PPST

		Request INSET Funds, SEF Scholar-ship Grants from LGU, DepEd

		Summer INSET 2019; Satur-day classes


2nd Semes-ter

		Increased Competen-cies and mastery on the seven domains of the PPST

		Increased learners’ performance 


based on the MPS of national 


tests higher 


than the passing rate of 75 per-cent as well as the mastery of 85 percent



		

		Attend LAC Session to study DepEd PPST digital lessons

		Request INSET Funds, SEF Scholar-ship Grants from LGU, DepEd

		Monthly from Septem-ber 2019 to Februa-ry 2020

		Increased Teacher Profi-ciency Result

		



		3. To acquire know-ledge and skills on ins-truc-tion thereby raise the stu-dents’ perfor-mance

		Attend training on PPST

		Look for available training

		1st 2 Satur-days of October

		Enhanced instruct-tional competen-ces based on the PPST

		Increased learners’ partici-


pation in 


school 


activities and 


raise academic


performance





Strategy of Implementation



There are many things that need to be considered before the Teachers’ Enhancement Program can be implemented, which include: 1) approval from the Schools Division Superintendent for the implementation of the program, 2) issuance of a Memorandum for the implementation of the Teachers’ Enhancement Program in the district, 3) support from the school administrators for its effective implementation, 4) cooperation of the School Administrators, District Supervisor and general PTCA officers for the effective implementation of the Enhancement Program, 5) participation in the activities of the program among elementary school teachers, and 6) alliance from the local government unit (LGU) or non-government organizations (NGO’s) and other stakeholders in the implementation of the program specially if budget is required.

Budgetary Requirements


In implementing this Teachers’ Enhancement Program, the following budgetary requirements will be entailed:


Supplies and Materials
. . . . . .  
P
15,000.00


Meals and Snacks during pre-

  and planning activities  . . . . . 
     25,000.00


Other Incidental Expenses  . . . . . 

10,000.00










--------------



Total

. . . . . . 
P    50,000.00










==============


Funding Source



Funding  for  this  enhancement program may be sourced 

out from the following:


1. General PTA or Homeroom PTA funds;  

2. Proceeds from an income-generating project launched by the school; and


3. Voluntary support and donations from the LGU and or NGO’s such as the PLAN Philippines and other stakeholders.


Monitoring and Evaluation



This is the most important part of the Teachers’ Enhancement Program because the implementers can determine whether the goals and objectives are carried out or not.  They can also ascertain what other things are needed to be done to accomplish the goals and objectives.  

In monitoring and evaluation, the following can be used as tools: 1) monthly progress report; 2) monthly accomplishment report of activities; and 3) regular strategic assessment and planning among school administrators and elementary school teachers as well as parents and stakeholders.
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Research Title:	TEACHERS’ EFFECTIVENESS IN TEACHING ENGLISH, SCIENCE, AND MATHEMATICS: BASIS FOR AN ENHANCEMENT PROGRAM
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  Degree:		Master of Arts in Education – 
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		Enhancement Program



This study determined the teachers’ competence as associated with the students’ academic performance in English, Science, and Mathematics in the District of Hinabangan during the School Year 2018-2019. Specifically, this study seeks to answer the following questions: 1) what s the profile of the teacher-respondents in terms of the following personal characteristics, namely: age and sex, civil status, highest educational attainment, teaching position, gross monthly family income, number of years in teaching, latest performance rating based on the IPCRF, number of instructional materials used for the first and second quarters, types of instructional materials prepared, number of relevant in-service trainings and attitude toward teaching; 2) what is the profile of the school administrator-respondents in terms of the following personal characteristics, viz: age and sex, civil status, highest educational attainment, gross monthly family income, number of years as administrator, latest performance rating based on the OPCRF, percentage of allocation for instructional materials, number of times classes are supervised and attitude toward supervision. 

Likewise, this study answered the following questions: 3) what is the level of teaching effectiveness of the teacher-respondents as perceived by themselves and by their school administrators in terms of the following areas: mode of delivery of the lesson and classroom management; 4) is there a significant difference between the perception of the two groups of respondents on the level of teaching effectiveness of the teacher-respondents in terms of the foregoing areas; 5) what is the academic performance of the student-respondents based on the mean grade of the first and second quarters in the following subjects: English, Science, and Mathematics; 6) is there a significant relationship between the academic performance of the student-respondents based on the mean grade of the first and second quarters in the aforementioned subjects and the level of teaching effectiveness of the teacher-respondents in terms of the identified areas; and 7) what enhancement program may be evolved from the findings of the study.

	Meantime, the following hypotheses were formulated from the afore-cited specific questions and were tested: 1) there is no significant difference between the perception of the two groups of respondents on the level of teaching effectiveness of the teacher-respondents in terms of the identified areas; 2) there is no significant relationship between the academic performance of the student-respondents based on the mean grade of the first and second quarters in the aforementioned subjects and the level of teaching effectiveness of the teacher-respondents in terms of the identified areas.

	Based on the findings of the study, the teacher-respondents perceived their level of teaching effectiveness in terms of mode of delivery of the lesson as “highly effective” being supported by the grand weighted mean of 4.33. Likewise, the school administrator-respondents perceived the teachers’ level of teaching effectiveness in terms of mode of delivery of the lesson as “highly effective” being shown by the grand weighted mean of 4.14. Furthermore, the teacher-respondents perceived their level of teaching effectiveness in terms of classroom management as “highly effective” being supported by the grand weighted mean of 4.40 while the school administrator-respondents perceived the teachers’ level of teaching effectiveness in terms of classroom management as “highly effective” also being manifested by the grand weighted mean of 4.32. In the comparison of the perception of the two groups of respondents on the level of teaching effectiveness of the teacher-respondents, a significant evaluation was arrived at along mode of delivery of the lesson while a not significant evaluation was arrived at along classroom management.

Moreover, the elementary grade students obtained a mean academic performance of 81.05 with a SD of 3.28 during the first quarter and 82.80 with SD of 2.37 during the second quarter whereby in associating relationship between the academic performance of elementary grade students and level of teaching effectiveness of the teacher-respondents in English, a significant evaluation was arrived at along mode of delivery and classroom management. Likewise, in associating relationship between the academic performance of elementary grade students and level of teaching effectiveness of the teacher-respondents in Science, a significant evaluation was arrived at along classroom management and a not significant evaluation was arrived at along mode of delivery of the lesson. Finally, in associating relationship between the academic performance of elementary grade students and level of teaching effectiveness of the teacher-respondents in Mathematics, a significant evaluation was arrived along mode of delivery of the lesson and a not significant evaluation was arrived along classroom management. 
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Republic of the Philippines


Commission on Higher Education
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Samar College
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August 11, 2018


Dear Respondent,


The undersigned is currently conducting a study entitled, “Teachers’ Effectiveness in Teaching English, Science, and Mathematics: Basis for an Enhancement Program”, as one of the requirements for the degree, Master of Arts in Education (MAEd) major in Elementary Education with the College of Graduate Studies of Samar College, City of Catbalogan.
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PART I. PROFILE OF RESPONDENT


Direction:
Kindly supply the information asked for by writing in the space provided or by checking appropriate box.

1. Name (optional): _______________________________________  




2. Age: ___________


3. Sex:     Male     Female




4. Civil Status:

Single
    Live-in









Married
    Annulled







Widowed
    Separated


5. Highest Educational


   Attainment:



Doctorate Degree 








Doctorate Units








Master’s Degree








Master’s Units










Baccalaureate Degree


6. Field of Specialization:

   





English 








Filipino







Science







Mathematics









General








Others, specify: __________



7. Teaching Position: 

Teacher I










Teacher II








Teacher III










Master Teacher I







Master Teacher II


8. Gross Monthly Family Income:
 




Less than P10,000

P50,000-P69,999




P10,000-P29,999

P70,000-P89,999




P30,000-P49,999

P90,000 and over


9. Number of Years in Teaching:   _________________________


10. Latest Performance Rating Based on the IPCRF:



Numerical:

___________________ 


Adjectival:

___________________


11. Number of Instructional Materials Used: 

		1st Quarter

		2nd Quarter



		

		





12. Types of Instructional Materials Prepared:


		Type of IMs

		1st Quarter

		2nd Quarter



		

		Yes

		No

		Yes

		No



		Multi-Media

		

		

		

		



		Video Clips

		

		

		

		



		Real Objects

		

		

		

		



		Charts

		

		

		

		



		Pictures

		

		

		

		



		Framed Pictures

		

		

		

		



		Others, specify: ___________________


____________________________________


____________________________________ 




		

		

		

		





13. Number of Relevant In-Service Trainings (for the past two school years):


		Training Level

		Number of Trainings



		

		SY 2016-2017

		SY 2015-2016



		International

		

		



		National

		

		



		Regional

		

		



		Division

		

		



		District

		

		





PART II. ATTITUDE TOWARD TEACHING


Direction:
Below are attitude statements toward teaching. Kindly assess each statement and signify your agreement or disagreement by checking appropriate column using the following scale:




5 – Strongly Agree

(SA)




4 – Agree



(A)




3 – Uncertain


(U)




2 – Disagree


(D)




1 – Strongly Disagree
(SD)


		Attitude Statement

		5

		4

		3

		2

		1



		

		(SA)

		(A)

		(U)

		(D)

		(SD)



		1. For me, teaching has been a pleasant experience.

		

		

		

		

		



		2. Most of my students seem to care about me as a person.

		

		

		

		

		



		3. The main purpose of education is to help my students find a good future.

		

		

		

		

		



		4. I work harder in school than most of my co-teachers.

		

		

		

		

		



		5. I do only enough work in school to get by.

		

		

		

		

		



		6. I should spend more time teaching.

		

		

		

		

		



		7. I seem to enjoy teaching.

		

		

		

		

		



		8. Teaching encourages me to be creative.

		

		

		

		

		



		9. I would consider teaching as my best chosen career.

		

		

		

		

		



		10. I try to please my students.

		

		

		

		

		





PART III. TEACHING EFFECTIVENESS

Direction:
Below are indicators related to the teaching effectiveness of elementary grade teachers. Kindly assess each indicator by checking appropriate column using the following scale:




5 – Extremely Effective
(EE)



4 – Highly Effective
(HE)



3 – Moderately Effective
(ME)



2 – Slightly Effective
(SE)



1 – Not Effective

(NE)

		Indicator

		5

		4

		3

		2

		1



		

		(EE)

		(HE)

		(ME)

		(SE)

		(NE)



		A. Mode of Delivery of the Lesson

		

		

		

		

		



		1. Using differentiated, developmentally appropriate learning experiences to address learners’ gender, needs, strengths, interests and experiences.

		

		

		

		

		



		2. Establishing a learner-centered culture by using teaching strategies that respond to their linguistic, cultural, socio-economic and religious backgrounds.

		

		

		

		

		



		3. Designing, adapting and implementing teaching strategies that are responsive to learners with disabilities, giftedness and talents.

		

		

		

		

		



		4. Planning, delivering teaching strategies that are responsive to the special educational needs of learners in difficult circumstances, including geographic isolation, chronic illness, displacement due to armed conflict, urban resettlement or disasters, child abuses and child labor practices.



		

		

		

		

		



		5. Adapting and using culturally appropriate teaching strategies to address the needs of learners from indigenous groups.

		

		

		

		

		



		6. Applying knowledge of content within and across curriculum teaching areas.




		

		

		

		

		



		7. Using research-based knowledge and principles of teaching and learning to enhance professional practice.




		

		

		

		

		



		8. Ensuring positive use of ICT to facilitate the teaching and learning process. 




		

		

		

		

		



		9. Using a range of teaching strategies that enhance learners’ achievement in literacy and numeracy.

		

		

		

		

		



		10. Applying a range of teaching strategies to develop critical and creative thinking, as well as other higher-order thinking skills.

		

		

		

		

		



		11. Displaying proficient use of mother tongue, Filipino and English to facilitate teaching and learning.

		

		

		

		

		



		12. Using verbal and non-verbal classroom communication strategies to support learner understanding, participation, engagement and achievement. 

		

		

		

		

		



		13. Designing, selecting, organizing and using diagnostic, formative and summative assessment strategies consistent with curriculum requirements.

		

		

		

		

		



		14. Monitoring and evaluating learners’ progress and achievement using learners’ attainment data.



		

		

		

		

		



		15. Using strategies for providing timely, accurate and constructive feedback to improve learners’ performance.



		

		

		

		

		



		16. Communicating promptly and clearly the learners’ needs, progress and achievements to key stakeholders, including parents or guardians.



		

		

		

		

		



		17. Utilizing assessment data to inform the modification of teaching and learning practices and programs.



		

		

		

		

		



		18. Contextualization of teaching materials or lesson.



		

		

		

		

		



		B. Classroom Management

		

		

		

		

		



		1. Establishment of safe and secure learning environment to enhance learning through the consistent implementation of policies guidelines and procedures.



		

		

		

		

		



		2. Maintaining learning environment that promotes fairness, respect and care to encourage learning.



		

		

		

		

		



		3. Managing classroom structure to engage learners, individually or in groups, in meaningful exploration, discovery and hands-on activities within a range of physical learning environment. 



		

		

		

		

		



		4. Maintaining supportive learning environment that nurtures and inspires learners to participate, cooperate and collaborate in continued learning.

		

		

		

		

		



		5. Applying a range of successful strategies that maintain learning environment that motivates learners to work productively by assuming responsibility for their own learning.

		

		

		

		

		



		6. Managing learners’ behavior constructively by applying positive and non-violent discipline to ensure learning-focused environment.



		

		

		

		

		



		7. Planning, managing and implementing developmentally sequenced teaching and learning process to meet curriculum requirements and varied teaching contexts.



		

		

		

		

		



		8. Setting achievable and appropriate learning outcomes that are aligned with learning competencies.



		

		

		

		

		



		9. Adapting and implementing learning programs that ensure relevance and responsiveness to the needs of all learners.

		

		

		

		

		



		10. Participating in collegial discussions that use teacher’s and learners’ feedback to enrich teaching practice.

		

		

		

		

		



		11. Selecting, developing, organizing and using appropriate teaching and learning resources, including ICT, to address learning goals.

		

		

		

		

		





PART IV. MEAN GRADE OF STUDENTS


		LEARNING AREA

		QUARTER



		

		FIRST

		SECOND



		English

		

		



		Science

		

		



		Mathematics

		

		





Thank You . . .








The Researcher


APPENDIX D


QUESTIONNAIRE


(For School Administrator-Respondent)

Republic of the Philippines


Commission on Higher Education


Region VIII


Samar College


COLLEGE OF GRADUATE STUDIES


City of Catbalogan









August 11, 2018


Dear Respondent,


The undersigned is currently conducting a study entitled, “Teachers’ Effectiveness in Teaching English, Science, and Mathematics: Basis for an Enhancement Program”, as one of the requirements for the degree, Master of Arts in Education (MAEd) major in Elementary Education with the College of Graduate Studies of Samar College, City of Catbalogan.



As potent source of information, the undersigned requests your cooperation in answering the attached questionnaire.



Rest assured that any information given in this questionnaire will be held in strict confidentiality and shall be used solely for the purpose of this study.



Thank you very much for the usual cooperation.









Very truly yours,


(SGD) NENITA P. MENDE

  




     

   Researcher


PART I. PROFILE OF RESPONDENT


Direction:
Kindly  supply  information  asked  for   by 

writing in the space provided or by checking appropriate box.


1. Name (optional): _______________________________________  




2. Age: ___________


3. Sex:     Male      Female


4. Civil Status:

Single
    Live-in









Married
    Annulled







Widowed
    Separated


5. Highest Educational


   Attainment:



Doctorate Degree 








Doctorate Units








Master’s Degree








Master’s Units










Baccalaureate Degree



7. Gross Monthly Family Income:
 




Less than P10,000

P30,000-P39,999




P10,000-P19,999

P40,000-P49,999




P20,000-P29,999

P50,000 and over


6. Number of Years as Administrator:   ____________________


7. Latest Performance Rating Based on the OPCRF:



Numerical:
___________________ 



Adjectival:
___________________


8.  Percentage of Allocation for IMs Based on the SMEA 


    Report: 


		1st Quarter

		2nd Quarter



		

		





9. Number of Times Classes Are Supervised: 


		1st Quarter

		2nd Quarter



		

		





PART II. ATTITUDE TOWARD SUPERVISION

Direction:
Below are attitude statements toward supervision. Kindly assess each statement and signify your agreement or disagreement by checking appropriate column using the following scale:




5 – Strongly Agree

(SA)




4 – Agree



(A)




3 – Uncertain


(U)




2 – Disagree


(D)




1 – Strongly Disagree
(SD)


		Attitude Statement

		5

		4

		3

		2

		1



		

		(SA)

		(A)

		(U)

		(D)

		(SD)



		1. For me, supervising teachers is a pleasant experience.

		

		

		

		

		



		2. Most of my teachers seem to regard me as a person of authority.

		

		

		

		

		



		3. The main purpose of my supervision is to help my teachers enhance their teaching pedagogies and competence

		

		

		

		

		



		4. I make it a point to supervise as many of my teachers as I can.

		

		

		

		

		



		5. I do have enough supervision in the school to improve its performance.

		

		

		

		

		



		6. I should spend more time supervising instruction in my school.

		

		

		

		

		



		7. I seem to enjoy supervising and mentoring my teachers.

		

		

		

		

		



		8. Supervision encourages me to be strategic.



		

		

		

		

		



		9. I would consider supervision as my primordial function in my chosen career.

		

		

		

		

		



		10. I try to develop my teachers professionally.

		

		

		

		

		





PART III. TEACHING EFFECTIVENESS OF TEACHERS

Direction:
Below are indicators related to the teaching effectiveness of elementary grade teachers. Kindly assess each indicator by checking appropriate column using the following scale:




5 – Extremely Effective
(EE)



4 – Highly Effective
(HE)



3 – Moderately Effective
(ME)



2 – Slightly Effective
(SE)



1 – Not Effective

(NE)

		Indicator

		5

		4

		3

		2

		1



		

		(EE)

		(HE)

		(ME)

		(SE)

		(NE)



		A. Mode of Delivery of the Lesson

		

		

		

		

		



		1. Using differentiated, developmentally appropriate learning experiences to address learners’ gender, needs, strengths, interests and experiences.

		

		

		

		

		



		2. Establishing a learner-centered culture by using teaching strategies that respond to their linguistic, cultural, socio-economic and religious backgrounds.

		

		

		

		

		



		3. Designing, adapting and implementing teaching strategies that are responsive to learners with disabilities, giftedness and talents.




		

		

		

		

		



		4. Planning, delivering teaching strategies that are responsive to the special educational needs of learners in difficult circumstances, including geographic isolation, chronic illness, displacement due to armed conflict, urban resettlement or disasters, child abuses and child labor practices.

		

		

		

		

		



		5. Adapting and using culturally appropriate teaching strategies to address the needs of learners from indigenous groups.

		

		

		

		

		



		6. Applying knowledge of content within and across curriculum teaching areas.

		

		

		

		

		



		7. Using research-based knowledge and principles of teaching and learning to enhance professional practice.

		

		

		

		

		



		8. Ensuring positive use of ICT to facilitate the teaching and learning process. 




		

		

		

		

		



		9. Using a range of teaching strategies that enhance learners’ achievement in literacy and numeracy.




		

		

		

		

		



		10. Applying a range of teaching strategies to develop critical and creative thinking, as well as other higher-order thinking skills.




		

		

		

		

		



		11. Displaying proficient use of mother tongue, Filipino and English to facilitate teaching and learning.

		

		

		

		

		



		12. Using verbal and non-verbal classroom communication strategies to support learner understanding, participation, engagement and achievement. 

		

		

		

		

		



		13. Designing, selecting, organizing and using diagnostic, formative and summative assessment strategies consistent with curriculum requirements.

		

		

		

		

		



		14. Monitoring and evaluating learners’ progress and achievement using learners’ attainment data.

		

		

		

		

		



		15. Using strategies for providing timely, accurate and constructive feedback to improve learners’ performance.




		

		

		

		

		



		16. Communicating promptly and clearly the learners’ needs, progress and achievements to key stakeholders, including parents or guardians.




		

		

		

		

		



		17. Utilizing assessment data to inform the modification of teaching and learning practices and programs.

 

		

		

		

		

		



		18. Contextualization of teaching materials or lesson.

		

		

		

		

		



		B. Classroom Management

		

		

		

		

		



		1. Establishment of safe and secure learning environment to enhance learning through the consistent implementation of policies guidelines and procedures.

		

		

		

		

		



		2. Maintaining learning environment that promotes fairness, respect and care to encourage learning.

		

		

		

		

		



		3. Managing classroom structure to engage learners, individually or in groups, in meaningful exploration, discovery and hands-on activities within a range of physical learning environment. 

		

		

		

		

		



		4. Maintaining supportive learning environment that nurtures and inspires learners to participate, cooperate and collaborate in continued learning.

		

		

		

		

		



		5. Applying a range of successful strategies that maintain learning environment that motivates learners to work productively by assuming responsibility for their own learning.

		

		

		

		

		



		6. Managing learners’ behavior constructively by applying positive and non-violent discipline to ensure learning-focused environment.

		

		

		

		

		



		7. Planning, managing and implementing developmentally sequenced teaching and learning process to meet curriculum requirements and varied teaching contexts.

		

		

		

		

		



		8. Setting achievable and appropriate learning outcomes that are aligned with learning competencies.

		

		

		

		

		



		9. Adapting and implementing learning programs that ensure relevance and responsiveness to the needs of all learners.

		

		

		

		

		



		10. Participating in collegial discussions that use teacher’s and learners’ feedback to enrich teaching practice.

		

		

		

		

		



		11. Selecting, developing, organizing and using appropriate teaching and learning resources, including ICT, to address learning goals.

		

		

		

		

		





Thank You . . . 


The Researcher


APPENDIX E


LETTER REQUEST TO THE SCHOOLS DIVISION SUPERINTENDENT


TO CONDUCT PILOT-TESTING ÀND TO FIELD THE INSTRUMENT

Republic of the Philippines


Commission on Higher Education


Region VIII


Samar College


COLLEGE OF GRADUATE STUDIES


City of Catbalogan









August 11, 2018


THE SCHOOLS DIVISION SUPERINTENDENT

Department of Education 


Division of Samar

City of Catbalogan


M a d a m e:


The undersigned is currently conducting a study entitled, “Teachers’ Effectiveness in Teaching English, Science, and Mathematics: Basis for an Enhancement Program”, as one of the requirements for the degree, Master of Arts in Education (MAEd) major in Elementary Education with the College of Graduate Studies of Samar College, City of Catbalogan.



In this regard she is requesting from your good office the permission to conduct the Pilot-Testing at the District of Calbiga and to field the instrument in the District of Hinabangan among teachers and school administrators.



Rest assured that any information given in this questionnaire will be held in strict confidentiality and shall be used solely for the purpose of this study.



Thank you very much for the usual cooperation.









Very truly yours,


(SGD) NENITA P. MENDE


  




     

   Researcher

APPROVED:


(SGD) MARISSA MAGAN, EdD

Schools Division Superintendent


APPENDIX F


LETTER REQUEST TO THE DISTRICT SUPERVISOR OF THE DISTRICT OF CALBIGA TO CONDUCT PILOT-TESTING 


Republic of the Philippines


Commission on Higher Education


Region VIII


Samar College


COLLEGE OF GRADUATE STUDIES


City of Catbalogan









August 11, 2018


THE DISTRICT SUPERVISOR

Department of Education 


District of Calbiga


Calbiga, Samar

M a d a m e:


The undersigned is currently conducting a study entitled, “Teachers’ Effectiveness in Teaching English, Science, and Mathematics: Basis for an Enhancement Program”, as one of the requirements for the degree, Master of Arts in Education (MAEd) major in Elementary Education with the College of Graduate Studies of Samar College, City of Catbalogan.



In this regard she is requesting from your good office the permission to conduct the Pilot-Testing at the selected schools under the District of Calbiga among teachers and school administrators.



Rest assured that any information given in this questionnaire will be held in strict confidentiality and shall be used solely for the purpose of this study.



Thank you very much for the usual cooperation.









Very truly yours,


(SGD) NENITA P. MENDE


  




     

   Researcher

APPROVED:


(SGD) not legible

District Supervisor


APPENDIX G


LETTER REQUEST TO THE SCHOOL PRINCIPAL TO CONDUCT 

PILOT-TESTING 


Republic of the Philippines


Commission on Higher Education


Region VIII


Samar College


COLLEGE OF GRADUATE STUDIES


City of Catbalogan









August 11, 2018


THE SCHOOL PRINCIPAL

Department of Education 


Calbiga Central Elementary School


Calbiga, Samar

M a d a m e:


The undersigned is currently conducting a study entitled, “Teachers’ Effectiveness in Teaching English, Science, and Mathematics: Basis for an Enhancement Program”, as one of the requirements for the degree, Master of Arts in Education (MAEd) major in Elementary Education with the College of Graduate Studies of Samar College, City of Catbalogan.



In this regard she is requesting from your good office the permission to conduct the Pilot-Testing in your school among teachers and school administrators.



Rest assured that any information given in this questionnaire will be held in strict confidentiality and shall be used solely for the purpose of this study.



Thank you very much for the usual cooperation.









Very truly yours,


(SGD) NENITA P. MENDE


  




     

   Researcher

APPROVED:


(SGD) not legible

School Principal

APPENDIX H


LETTER REQUEST TO THE DISTRICT SUPERVISOR OF THE DISTRICT OF HINABANGAN TO FIELD THE QUESTIONNAIRE 


Republic of the Philippines


Commission on Higher Education


Region VIII


Samar College


COLLEGE OF GRADUATE STUDIES


City of Catbalogan









August 11, 2018


THE DISTRICT SUPERVISOR

Department of Education 


District of Hinabangan


Hinabangan, Samar

M a d a m e:


The undersigned is currently conducting a study entitled, “Teachers’ Effectiveness in Teaching English, Science, and Mathematics: Basis for an Enhancement Program”, as one of the requirements for the degree, Master of Arts in Education (MAEd) major in Elementary Education with the College of Graduate Studies of Samar College, City of Catbalogan.



In this regard she is requesting from your good office the permission to field the questionnaire at the different schools under the District of Hinabangan among teachers and school administrators.



Rest assured that any information given in this questionnaire will be held in strict confidentiality and shall be used solely for the purpose of this study.



Thank you very much for the usual cooperation.









Very truly yours,


(SGD) NENITA P. MENDE


  




     

   Researcher

APPROVED:


(SGD) not legible

District Supervisor


APPENDIX I


LETTER REQUEST TO THE SCHOOL PRINCIPAL TO CONDUCT 


PILOT-TESTING 


Republic of the Philippines


Commission on Higher Education


Region VIII


Samar College


COLLEGE OF GRADUATE STUDIES


City of Catbalogan









August 11, 2018


THE SCHOOL PRINCIPAL

Department of Education 


Hinabangan Central Elementary School


Hinabangan, Samar

M a d a m e:


The undersigned is currently conducting a study entitled, “Teachers’ Effectiveness in Teaching English, Science, and Mathematics: Basis for an Enhancement Program”, as one of the requirements for the degree, Master of Arts in Education (MAEd) major in Elementary Education with the College of Graduate Studies of Samar College, City of Catbalogan.



In this regard she is requesting from your good office the permission to field the questionnaire in your school among teachers and school administrators.



Rest assured that any information given in this questionnaire will be held in strict confidentiality and shall be used solely for the purpose of this study.



Thank you very much for the usual cooperation.









Very truly yours,


(SGD) NENITA P. MENDE


  




     

   Researcher

APPROVED:


(SGD) not legible

School Principal
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