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THESIS ABSTRACT

Title of Thesis	:	READING APPROACHES FOR GRADE 3 						STUDENTS OF CATBALOGAN V DISTRICT: 
BASIS FOR AN INTERVENTION PROGRAM

Author		:	AILEEN L. OBSUNAR
Language Used		:	English
Research Type		:	Thesis
Discipline Group	:	Educational Management
Program			:	M.A.Ed.
Full Title of Degree:	Master of Arts in Education
Year Completed		:	2017-2018
Institution		:	Samar College
Address			:	Catbalogan City
Keywords			:	Reading Approaches
					Grade 3 Students			
					Catbalogan V District

This study determined the extent of utilization of the different reading approaches by Grade 3 teachers of Catbalogan V District, during the School Year 2017-2018.
The study employed a descriptive-correlation method. This design was used to determine the extent of utilization of the different reading approaches by Grade three teachers for Grade three students. This involved the personal profile of the three groups of respondents. As to the students’ profile, the following were captured: age and sex, grade level enrolled in, parents’ occupation, parents’ highest educational attainment, and gross monthly family income. Their reading levels were ascertained based on the Phil-IRI results. The teachers’ profile which includes: age and sex, civil status, gross monthly family income, highest educational attainment, number of years in teaching, number of relevant in-service training and attitude toward teaching Reading was also ascertained. Moreover, they also responded to the extent of the utilization of the different reading approaches.
	For school administrator-respondents, the following variables were elicited in this study to wit: age and sex, civil status, gross monthly family income, highest educational attainment, number of years as administrator, number of relevant in-service trainings and attitude toward teaching Reading.
	Reading Approaches and Reading Levels based on Phil- IRI results were correlated. Descriptive and inferential statistical tools were used in the treatment of the data which were gathered such as frequency count, percentage, mean, standard deviation, weighted mean, Pearson’s Product-Moment of Correlation Coefficient, and Fisher’s t-test.
	Based on the conclusions drawn from the findings of the study, the following are hereby recommended:
	The student-respondents had an average reading level based on the results of the Phil-IRI which indicated that these students need assistance from their teachers to raise their reading level through an enhancement program.
	The teacher-respondents frequently utilized all the identified reading approaches in teaching reading to be effective.
	Of the profile variates of the teacher-respondents, only civil status posed significant influence to the student-respondents’ reading level based on the results of the Phil-IRI. The other variates proved to have no significant influence to it.
	None of the profile variates of the school administrator-respondents posed significant influence to the reading level of the student-respondents based on the Phil-IRI results.
	None of the profile variates of the student-respondents significantly influenced their reading level based on the results of the Phil-IRI.
	Of the identified reading approaches utilized by the teacher-respondents in teaching reading, more frequent utilization of guided reading, independent reading, directed listening – thinking activity, and using multiple intelligences for literacy learning significantly influenced the reading level of the student-respondents based on the Phil-IRI results in a direct proportional way. The other approaches proved to have no influence to it.	Another study may be conducted in other districts to validate the findings of this study.
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Chapter 1

THE PROBLEM AND ITS BACKGROUND


Introduction

“The only important thing in a book is the meaning that it has for you.” This adage of Maugham (www.goodreads.com, June 11, 2017) implies that one has to read with sense, with a heart and mind in order to get the significance of what he reads. 
According to Paul (2013:94), reading is an exercise for the brain and increases our real-life capacity for empathy. Immersion in reading is supported by the way the brain handles language which is rich in detail, allusion and metaphor: by creating a mental representation that draws on the same brain region that would be active if the scene unfolds in real life. The emotional situations and moral dilemmas which are the stuffs of literature are also vigorous exercises for the brain, propelling us inside the heads of fictional characters and eventually increase our real-life capacity for empathy as established in Paul's study.
However, reading in school is mainly handled by teachers who are supposed to be trained in teaching reading. But some universities do not teach teachers how to teach reading at the undergraduate level but they are coming through a traditional track not knowing how to teach reading, just the overall basic components of it (www.edition.cnn.com, June 20, 2017).
In line with one of the President’s Ten Point Basic Education Reform Agenda through the DepEd Order Number 39, s. 2016, which states that “Every child should be a reader by Grade 1,” the Department of Education (DepEd) is strengthening its reading program through the implementation of the Early Language Literacy, and Numeracy Program. 
This program aims to develop in Filipino children literacy and numeracy skills and attitudes which will contribute to lifelong learning. More specifically, it aims to improve reading and numeracy skills of Kinder to Grade 3 students, following K to 12 Basic Education Curriculum, and to establish a sustainable and cost-effective professional development system for teachers (DepEd Order Number 12, s. 2015).
According to Wallace (2015:112-113), traditionally, the purpose of learning to read in a language has been to have access to the literature written in that language. In language instruction, reading materials have traditionally been chosen from literary texts that represent higher forms of culture. This approach assumes that students learn to read a language by studying its vocabulary, grammar, and sentence structure, not by actually reading it. In this approach, lower level learners read only sentences and paragraphs generated by textbook writers and instructors. The reading of authentic materials is limited to the works of great authors and reserved for upper level students who have developed the language skills needed to read them.
Moreover, the communicative approach to language teaching has given instructors a different understanding of the role of reading in the language classroom and the types of texts that can be used in instruction. When the goal of instruction is communicative competence, everyday materials such as train schedules, newspaper articles, and travel and tourism web sites become appropriate classroom materials, because reading them is one way to develop communicative competence. Instruction in reading and reading practice thus become essential parts of language teaching at every level.
In addition, reading is an interactive process that goes on between the reader and the text, resulting in comprehension. The text presents letters, words, sentences, and paragraphs that encode meaning. The reader uses knowledge, skills, and strategies to determine what that meaning is. Reader's knowledge, skills, and strategies include: 1)Linguistic competence: the ability to recognize the elements of the writing system, knowledge of vocabulary, knowledge of how words are structured into sentences; 2)Discourse competence: knowledge of discourse markers and how they connect parts of the text to one another; 3)Sociolinguistic competence: knowledge about different types of texts and their usual structure and content; and 4)Strategic competence: the ability to use top-down strategies or strategies for developing reading skills for descriptions, as well as knowledge of the language or a bottom-up strategy (www.nclrc.org, June 22, 2017).
In terms of reading approach, it means a way to start teaching beginning readers and it is also known as a method. There are a lot of reading approaches a teacher may adopt in teaching reading. The changing concept of reading emphasizes the interactive process reflecting cognitive principles. If children are to experience success in reading, teachers need to be kept abreast with current thinking, and engage in methodologies which can foster literacy development through the grades. This can be achieved, if beginning reading acquisition is effective (www.unesdoc.unesco.org, August 5, 2017).
Likewise, beginning readers’ literacy concepts developed from experiences with print which include being read to or read aloud from favorite texts. Children need to be read to each day. In using this approach, the teacher selects a book with repetitive texts and illustrations at a level that matches children’s reading ability. Gradually, the selection should be at a level just beyond what children can read independently to expand children’s engagement in print. Selections should include folktales and different literacy styles. Another approach is shared reading, an interactive process of reading involving the whole class. Children participate in the process by reading key words and phrases they know, while the teacher reads aloud. Guided reading is an approach in which the teacher provides the structure and purpose of reading, and for responding to the material being read.
Moreover, the Language Experience Approach (LEA) is a comprehensive beginning reading method which integrates children’s language and background knowledge. It provides a more natural way in which children understand the features and functions of the written language. This is an excellent procedure for teaching varying aspects of reading.
Furthermore, children need time to read the appropriate text by themselves, this is independent reading. Each class has to have a reading corner. There should be materials for children to read independently. A wide variety of materials in the classroom and school library encourages reading.
Another approach is Directed Listening-Thinking Activity 
(DLTA). In the primary grades, the children will need direction in processing and using information. The Directed Listening - Thinking Activity provides the basis for processing and using information, and facilitates comprehension strategies in reading and critical thinking. The use of mother tongue can also be an approach in teaching reading and using multiple intelligences for literacy learning.
Despite of all those approaches, there are still non-readers and slow readers from among Grade 3 students in Catbalogan V. Based on the 2016 Philippine Informal Reading Inventory (Phil-IRI) pre-test results, there are 49 non-readers out of 276 Grade 3 students and for 2017, there were 43 non-readers out of 338 Grade 3 students in Catbalogan V District, Division of Catbalogan City. Moreover, post test results showed a decrease in the number of non-readers to 28 out of 49 and 31 out of 43 Grade 3 students in Catbalogan V District, Division of Catbalogan City for 2016 and 2017 respectively.
The above-cited situation motivated the researcher to conduct the study which is to determine the extent of utilization of the different reading approaches by the teachers teaching Grade 3 students in Catbalogan V District.

Statement of the Problem
This study determined the extent of utilization of the different reading approaches by Grade 3 teachers of the District of Catbalogan V, during the School Year 2017-2018.
Specifically, it sought answers to the following questions:
1. What is the profile of the student-respondents in terms of:
	1.1 age and sex;
	1.2 language spoken at home;
	1.3 parents’ occupation;
1.4 parents’ highest educational attainment; and 
	1.5 gross monthly family income?
2. What is the profile of the teacher-respondents in terms of the following variates:
2.1 age and sex; 
2.2 civil status;
2.3 gross monthly family income;
2.4 highest educational attainment;
2.5 number of years in teaching;
2.6 number of relevant in-service trainings; and
2.7 attitude toward teaching reading?
3. What is the profile of the school administrator-
respondents in terms of the following variates:
3.1 age and sex; 
3.2 civil status;
3.3 gross monthly family income;
3.4 highest educational attainment;
3.5 number of years as administrator;
3.6 number of relevant in-service trainings; and
3.7 attitude toward teaching reading?
4. What is the reading level of the student-respondents based on the Phil-IRI results? 
5.  To what extent are the reading approaches utilized by the teacher-respondents in teaching reading; to wit:
5.1 Read Aloud;
5.2 Shared Reading;
5.3 Guided Reading;
5.4 Language Experience Approach;

5.5 Independent Reading;

5.6 Directed Listening Thinking Activity;
[bookmark: _Hlk504970696]5.7 Use of the Mother Tongue; and
5.8 Using Multiple Intelligences for Literacy Learning?
6. Is there a significant relationship between the reading level of the student-respondents based on Phil-IRI results and the following variates:
	6.1 teacher-related factors;
	6.2 school administrator-related factors; and
	6.3 student-related factors?
7. Is there a significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents and the reading level of the student-respondents based on Phil-IRI results?
8. What intervention program can be developed to address the needs of the non-readers and slow readers based on the findings of the study?

Hypotheses
	Based on the specific problems, the following hypotheses were tested.
1. There is no significant relationship between the reading level of the student-respondents based on Phil-IRI results and the following variates:
		1.1 teacher-related factors;
		1.2 school administrator-related factors; and
	1.3 student-related factors.
2. There is no significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents and the reading level of the student-respondents based on Phil-IRI results.
Theoretical Framework
	This study was anchored on several theories that served as guide for the researcher, to wit: Ortony’s Traditional View Theory, Ausubel’s Cognitive Theory or Cognitive View, and Adam’s Schema Theory.
According to Dole et al. (1991:112), in the traditional view of reading, novice readers acquire a set of hierarchically ordered sub-skills that sequentially build toward comprehension ability. Having mastered these skills, readers are viewed as experts who comprehend what they read. Readers are passive recipients of information in the text. Meaning resides in the text and the reader has to reproduce meaning.
Furthermore, Nunan et al. (1991:65 pointed out that reading in this view is basically a matter of decoding a series of written symbols into their aural equivalents in the quest for making sense of the text. He referred to this process as the 'bottom-up' view of reading. McCarthy (1999:242) has called this view 'outside-in' processing, referring to the idea that meaning exists in the printed page and is interpreted by the reader then taken in. This model of reading has almost always been under attack as being insufficient and defective for the main reason that it relies on the formal features of the language, mainly words and
structure. 
The Cognitive Theory referred here is the top-down model which is in direct opposition to the bottom-up model. 	Moreover, Nunan, et al. (1991:66) pointed out that the psycholinguistic model of reading and the top-down model are in exact concordance. The changing concept of reading, which emphasizes the interactive model, has encouraged a shift from traditional approaches in teaching reading to a greater emphasis on methodologies reflecting cognitive principles. 
Goodman (1991:75) presented reading as a psycholinguistic guessing game, a process in which readers sample the text, make hypotheses, confirm or reject them, make new hypotheses, and so forth. Here, the reader rather than the text is at the heart of the reading process.
In addition, the Schema Theory of Reading also fits within the cognitively based view of reading. Rumelhart (1977:23-24) has described schemata as building blocks of cognition which are used in the process of interpreting sensory data, in retrieving information from memory, in organizing goals and sub goals, in allocating resources, and in guiding the flow of the processing system. He also stated that if the schemata are incomplete and do not provide an understanding of the incoming data from the text, one will have problems processing and understanding the text. Cognitively based views of reading comprehension emphasize the interactive nature of reading and the constructive nature of comprehension. Dole (1991:341) stated that, besides knowledge brought to bear on the reading process, a set of flexible, adaptable strategies are used to make sense of a text and to monitor ongoing understanding. 
The Schema Theory is closely related to top-down processing it also has a major impact on reading instruction. It describes in detail how the background knowledge of the learner interacts with the reading task and illustrates how a student’s knowledge and previous experience with the word is crucial to deciphering a text. The ability to use this schema, or background knowledge, plays a fundamental role in one’s trial to comprehend a text.
Moreover, the Schema Theory is based on the notion that past experiences lead to the creation of mental frameworks that help a reader make sense of new experiences. Smith (1994:14) calls this scheme the “extensive representations of more general patterns or regularities that occur in our experience”. For instance, one’s generic scheme of an airplane will allow him to make sense of airplane he has not previously flown with. This means that past experiences will be related to new experiences, which may include the knowledge of objects, situations, and events as well as knowledge of procedures for retrieving, organizing and interpreting information. 	Anderson (1994:469) presents that recall of information in a text is affected by the reader’s schemata and explains that “a reader comprehends a message when he is able to bring to mind a schema that gives account of the objects and events described in the message”. Comprehension is the process of “activating or constructing a schema that provides a coherent explanation of objects and events mentioned in a discourse”. 
For Anderson and Pearson (1988: 38), comprehension is the interaction between old and new information. Therefore, a learner’s schemata will restructure itself to accommodate new information as that information is added to the system (Omaggio,1993:221).
Conceptual Framework
Figure 1 shows the conceptual framework of the study. As reflected in the diagram, the study determines the extent of utilization of the different reading approaches by Grade 3 teachers. The diagram at the bottom shows the research environment which is District of Catbalogan V with the teachers, Grade 3 students and school administrators as respondents. The upper box which contains five small boxes indicates the processes and relationships of the different 
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Figure 1. The Conceptual Framework of the Study
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variables. At the left side is the teachers’ profile which includes; age and sex, civil status, gross monthly family income, highest educational attainment, number of years in teaching, number of relevant in-service trainings, and attitude toward teaching Reading.
      At the right side is the student-respondents’ profile which are: age and sex, language spoken at home, parents’ occupation, parents’ highest educational attainment, and gross monthly family income. The box at the center bottom is the profile of the school administrators which ascertained the following variables: age and sex, civil status, gross monthly family income, highest educational attainment, number of years as administrator, number of relevant in-service trainings, and attitude toward teaching reading.
The two boxes at the center which are Reading Approaches and Reading Levels based on Phil-IRI will test the correlational relationship as shown by the two-way arrow so with the profiles of the teachers, students and school.
	Moreover, a feedback mechanism would be provided to the respondents. The findings and implications of the study served as basis in crafting the intervention program and attainment of the ultimate goal of this study which was enhanced reading approaches utilized by Grade 3 teachers.

Significance of the Study
	This study would be beneficial to the students, teachers, school administrators, DepEd Officials,  parents, and future researchers.
To the Students. The study is significant to the students in order to improve their reading skills, thus, improve their academic performance through varied reading activities which they would be exposed to. Likewise, they would be given reading remediation activities to address their reading difficulties based on the intervention program to be conducted during School Learning Action Cell.
To the Teachers. The study would help the teachers in terms of teaching reading appproaches, they would be equipped with the techniques and methodologies using the different procedures of the different approaches in teaching reading, thus, address the problem on reading skills of the students. Likewise, the intervention program that the teachers may undergo would give them activities and teaching reading pedagogies which are updated and relevant.
To the School Administrators. This study would be beneficial to the school administrators for this would give them information based on the feedback of the teachers’ attitude toward teaching reading, and this would give them a view for further recommendations so as to improve the reading 
levels of the students.
To the DepEd Officials. This study would provide them  valuable inputs or information that would contribute in solving the problem on reading from among our students in the school. Policy may be recommended to further address the problem on reading.
To the Parents. This study would help them identify the possible causes why their children have difficulties in reading, thus, be involved in the school for further assistance so reading problems would be solved.

Scope and Delimitation
	This study determined the extent of utilization on the 
different reading approaches by the teachers in Grade 3 at the District of Catbalogan V. This covered profile of the students which includes: age and sex, language spoken at home, parents’ occupation, parents’ highest educational attainment, and gross monthly family income. Their reading levels were ascertained based on the Phil- IRI results. The profile of the teachers was also involved, to wit: age and sex, civil status, gross monthly family income, highest educational attainment, number of years in teaching, number of relevant in-service trainings and attitude toward teaching reading.
Likewise, the profile of the school administrators was
also considered in this study and this included: age and sex, civil status, gross monthly family income, highest educational attainment, number of years as administrator, number of relevant in-service trainings and attitude toward teaching reading. The reading approaches are limited to Read Aloud, Shared Reading, Guided Reading, Language Experience Approach, Independent Reading, Directed Listening - Thinking Activity, Use of the Mother Tongue and using Multiple Intelligences for Literacy Learning.
Teachers, Grade 3 students and school administrators of the District of Catbalogan V were involved in the study.
This was conducted during the School Year 2017-2018.

Definition of Terms
	The terms in this study were defined conceptually and operationally so that other researchers who have similar topic will find them easier to understand as well as gain a lasting benefit after having read this research.       
	Direct Listening-Thinking Activity. Conceptually, this term refers to the basis for processing and using information, and facilitates comprehension strategies in reading and critical thinking (www.unesdoc.unesco.org, August 5, 2017). Operationally, this term refers to the Grade 3 students’ manner of using and processing information and comprehension
strategies in reading.
Enhanced Reading Approach. Conceptually, this term refers to a way to start teaching beginning readers and it is also known as method (www.unesdoc.unesco.org, August 5, 2017). Operationally, this term refers to how the teachers proceed or their methodologies in teaching beginning readers.
Guided Reading. Conceptually, this term refers to an approach in which the teacher provides the structure and purpose of reading, and for responding to the material being read (www.unesdoc.unesco.org, August 5, 2017). Operationally, this term refers to the teachers’ manner of introduction of the purpose for reading and expected outcomes from such activity.
Independent Reading. Conceptually, this term refers to children who need time to read the appropriate text by themselves (www.unesdoc.unesco.org, August 5, 2017). Operationally, this term refers to the Grade 3 students’ ability to read by themselves with less to no supervision from a mentor or teacher.
Language Experience Approach. Conceptually, this term refers to a comprehensive beginning reading method which integrates children’s language and background knowledge. It provides a more natural way in which children understand the features and functions of the written language (www.unesdoc.unesco.org, August 5, 2017). Operationally, this term refers to the procedures or methods utilized by the teacher in teaching reading and creating meaningful experiences from it.
Mother Tongue. Conceptually, this term refers to the language which a person has grown up speaking from early childhood (www.en.oxforddictionaries.com, January 12, 2018). Operationally, this term refers to the Grade 3 students’ common language spoken at home and in school which is Waray-waray.
Multi-intelligence. Conceptually, this term refers to intelligences that represent different intellectual abilities such as verbal-linguistic, logical-mathematical, visual-spatial, musical, naturalistic, bodily-kinesthetic, interpersonal, and intrapersonal (www.edutopia.org., January 12, 2018). Operationally, this study utilized the same definition.
Philippine Informal Reading Inventory (Phil-IRI). Conceptually, this term refers to an informal reading inventory composed of graded passages designed to determine the individual student’s performance in oral reading, silent reading and listening comprehension (www.teacherph.com, August 5, 2017). Operationally, this study utilized the same definition.
Read Aloud. Conceptually, this term refers to the students’ reading of repetitive texts and illustrations based from the teachers’ book selection that matches the students current reading ability (www.unesdoc.unesco.org, August 5, 2017). Operationally, this term refers to the Grade 3 students to repetitively and consistently read text and comprehend illustrations from books selected by their teacher.
Reading Intervention Program. Conceptually, this term refers to the activities and strategies created and implemented to help students in the five components of literacy namely, phonetic awareness, phonics, fluency, comprehension, and vocabulary (www.readingrockets.org, August 5, 2017). Operationally, this term refers to the output of this study that was designed to have an impact to the Grade 3 students’ five components of literacy used in reading.
Reading Level. Conceptually, this term refers to the criteria in identifying the reading levels of the students either independent, instructional or frustration. Operationally, this term refers to the Grade 3 student’s current reading ability based on the same criteria provided in the conceptual definition. 
School Learning Action Cell (SLAC). Conceptually, this term refers to an activity held in every school during semestral break to facilitate learning from the resource speakers from the community, school head or from peer to peer mentoring (www.mycreativepanda.com, August 5, 2017). Operationally, this term refers to in-service training conducted and implemented by the District of Catbalogan V for the teachers and school administrators.
Shared Reading. Conceptually, this term refers to an interactive process of reading, involving the whole class. Children participate in the process by reading key words and phrases they know, while the teacher reads aloud (www.unesdoc.unesco.org, August 5, 2017). Operationally, this study utilized the same definition.













Chapter 2
REVIEW OF RELATED LITERATURE AND RELATED STUDIES
	Significant literature and studies that take into some aspects of this research had been surveyed and reviewed to acquire better insights on the conduct of the present study. These included both foreign and local literature and studies done in relation to reading approaches. This chapter presented the review of literature and studies conducted by the researcher to support the problem under this study such as books, theses, journals, periodicals, magazines, and other reading materials including internet access.

Related Literature
	The following related literature were taken from the different reading materials that are relevant to the present study.
	Reading skills in the child is fundamentally important. According to Smith and Dechant as cited by Tejero (2010:2-3), reading is a key to success in school, to the development of out-of-school interests, to the enjoyment of leisure time and to personal and social adjustment. However, while the development of reading skills is considered important, teaching such skills is not an easy task. Oftentimes, reading teachers are faced with insurmountable difficulties in teaching not only in such phase as decoding language symbols, word recognition but also in teaching comprehension skills.
	Clark (1976:221-222) said that the purpose of early and subsequent literacy instruction in school education is to help students master the challenges of linking written and spoken language. These include acquiring knowledge about the alphabetic system, learning to decode new words, building a vocabulary that can be read on sight from memory, and becoming facile at constructing, integrating, interpreting and remembering meanings represented in text – in whatever form such representations are presented. For students, at any level, to be able to link their knowledge of spoken language to their knowledge of written language, they must first master the alphabetic code – the system of grapheme-phoneme correspondences that link written words to their pronunciations (www.research.edu.au, September 22, 2017).
	Moreover, the changing concept of reading, which emphasizes the interactive model, has encouraged a shift from traditional approaches in teaching reading to a greater emphasis on methodologies reflecting cognitive principles. It stresses the importance of language exposure and experience to children’s growth and cognitive development, helping to arouse interest in modifying reading experience of young children, and fostering literacy development across grades (UNESCO, 2013:12-13).
	More recently, the areas of emergent literacy, the literacy behaviors and concepts of young children that precede conventional reading and writing, and phonemic awareness, the awareness of the sounds - phonemes that make-up spoken words are being emphasized to encourage and accelerate the literacy development of young children. The need for rich language experiences is critical to the cognitive and language development of young children, and while this must be encouraged in homes, teachers also need to continue to provide these experiences for children when they start their formal education.
However, while students will likely have read numerous books, magazines, newspapers, blogs, graphic novels, and essays, by the time they enter university or college, academic reading has different purposes, expectations and responsibilities. It requires a different approach. In addition, being an undergraduate often means having a huge reading load to accomplish in a short period of time. Having so much to read, and so much content to absorb, can be daunting. It can be hard to know what to focus on.  There are two common mistakes. One is to read the book, chapter, or article as if it were a novel, focusing on the plot, characters and ending. This is especially true for reading ethnographies or case studies. Secondly, when trying to take notes, without some framework for filtering and organizing the information they are reading, it is easy for a student to fall into the trap of re-writing practically the entire article into their study notes.  That is such a waste of energy and time (www.heatheryoungleslie.wordpress.com, August 3, 2017).
The different approaches in teaching reading are teaching vocabulary, dimensional approaches, semantic webbing, gradual psychological unfolding approach, storytelling, directed reading thinking activity, reading aloud, sustained silent reading, language experience approach, dialogical thinking reading lesson, fan technique, and phono-visual rhythm and coordination (Tejero, 2010:105).
Furthermore, reading strategies that have been identified and recommended by recent literature can be classified into four categories: cognitive strategies, compensation strategies, memory strategies, and test-taking strategies. The use of appropriate strategies may improve reading comprehension and that readers could be trained to learn and use reading strategies, which raised the need to incorporate reading strategy instruction into the school curriculum. Reading strategy instruction is making its way into regular classrooms. The integration of reading strategy instruction with cooperative learning has changed the traditional pattern of reading as an individual activity. Group efforts, peer cooperation, and teacher-student interaction become an important part of the new reading strategy instruction approach. Considering the large number of students in a regular reading class, this seems to be a feasible solution (www.eric.ed.gov, July 22, 2017).
Guided reading strategies are often used to help students who struggle with reading comprehension. Pre-reading, during-reading and post-reading strategies are combined to facilitate learning and enhance literacy. Through the implementation of guided reading strategies, students become aware of how print works and students struggling with reading comprehension are better able to create meaning. In guided reading, teachers show students the “tricks of the trade,” then provide focused support to help them become independent readers and writers, "Teaching guided reading strategies to students provides them with the tools to enhance reading comprehension (www.fisherpub.sjfc.edu, July 25, 2017).
According to Ornstein (1992:143-144), students need a fair amount of guidance when first learning a complex process. One of the best ways to provide this guidance is to give them a model of the overall components and subcomponents of the process. For example, in using a model in the context of reading instruction in elementary school in order to construct meaning, students work on their ability to decode, to predict, to confirm, and disconfirm prediction, to make inferences, to create mental pictures, and to clear up confusions.
Moreover, in assessing the roles of vocabulary knowledge in reading, it has been recognized that vocabulary knowledge makes an important contribution to reading comprehension. Within this area, the two ends of the scale are still rather unbalanced: the greater part of the literature has been on how learners acquire their vocabulary through reading. It is said that students who read more will develop better comprehension and more words association which will contribute to a reservoir of vocabularies (www.studymode.com, September 11, 2017).
Guided reading is, potentially, a very powerful approach that teachers can use to develop students’ literacy. The extent to which that potential is reached is determined by a range of factors or some of which may be beyond an individual teacher’s control, for example, the range of texts available for use with students. Whatever the constraints, a teacher who understands the basic theoretical perspectives that underpin the guided reading approach is in a better position to use it effectively with students than a teacher who views the approach only as a set of activities to work through (www.guided-reaching-approach-en.pdf., January 15, 2018).
The foregoing related literature provided insights into the possible variables that have relationship with the reading approaches for Grade 3 students.

Related Studies
The following are studies conducted by several researchers which were found related to the present study. 	A study conducted by Abayan (2014) on “Academic Performance and Reading Ability of Grade VI Pupils from Complete and Incomplete Elementary Schools in Wright I District”, it disclosed that the reading ability of the pupil-respondents was influenced by their attitude along personality, intelligence, conscientiousness, and intellectual engagements, which could also be a strategy on how to improve reading ability.
	The study of Abayan is similar to the present study in the sense that both treated reading, however, they differ in terms of variables. Abayan covered academic performance while the present study dealt with reading approaches for Grade 3 students of the District of Catbalogan V.
	Another study conducted by Bacsal (2013), on “Verbal and Non-Verbal Abilities of Grade III Pupils in Daram II District: Basis for a Corrective Reading Program”, found out that the pupil-respondents manifested remarkable reading abilities in verbal and non-verbal aspects. The pupil-respondents were found essentially despaired in the language they used at home. Those who used a second language in addition to the first language used at home manifested higher non-verbal reading abilities.
	This study of Bacsal has a relationship with the present study. Bacsal dealt with verbal and non-verbal reading while the present study focused on the utilization of reading approaches for Grade three pupils in Catbalogan V District. The corrective reading program employed by the previous research covered varied teaching reading strategies which made it related to the present study.
From the study of Bolukbas (2013), on “The Effect of Reading Strategies on Reading Comprehension in Teaching Turkish as a Foreign Language”, the study revealed that students use reading and pre-reading strategies the most, whereas they use post-reading strategies the least. It was also discovered in the research that in parallel with the increase in the students’ level of reading strategy use, their comprehension achievement increased as well.
	This study of Bolukbas is similar to the present study for it also dealt with reading strategies, however, they both differed in the strategies used and the respondents of the study. The present study catered on the utilization of teaching reading strategies of teachers for the Grade 3 students in the District of Catbalogan V.
Cekiso (2012) conducted a study entitled, “Reading Comprehension and Strategy Awareness of Grade 11 English Second Language Learners”. The results of this study indicated that learners who received reading strategy instruction scored both statistically and practically significantly higher marks on the reading comprehension test than those in the control group, and explicit instruction in the use of reading strategies was essential to bring about the increased use of reading strategies of learners in the experimental group. 
This study of Cekiso is related to the present study for it both dealt with strategies in reading. However, they differed in terms of the variables and processes, the previous study emphasized reading comprehension and strategies awareness while the present study revolved on the teaching reading approaches utilized by the teachers in Grade 3 in the District of Catbalogan V.
The study of Hulya (2012), on "Improving Reading Skills 
Through Effective Reading Strategies", found out that teaching reading strategies is a key element in developing student comprehension. However, many teachers lack a solid foundation for teaching these reading comprehension strategies. Therefore, teachers need to be prepared on how to design effective comprehension strategies and how to teach these strategies to their students. Therefore, this study aims to study the effective reading strategies in order to improve reading skills in language classes. The results of the study indicate that the student had an improvement to a great extend have been tutored about the reading strategies.
This study of Hulya is related to the present study for it both dealt with strategies in reading. However, they differed in terms of the variables and processes, the previous study emphasized reading ability improvement while the present study revolved on the teaching reading approaches utilized by the teachers in Grade 3 in the District of Catbalogan V.
Abantao (2011) conducted a research entitled “A Reading Program in English for the Slow Readers in Grade II in the District of Hinabangan, Division of Samar.” It revealed that Grade II pupils showed unfavorable oral reading level, and they need reinforcement to run with the same pace with those whose levels were favorable. In the reinforcement, varied teaching reading strategies were utilized based on the Reading program developed. 
The study of Abantao has similarity with the present study considering that they both covered about reading, the former study focused on reading program where different teaching reading strategies were considered while the latter dealt with reading strategies utilized by teachers of Grade 3 students in the District of Catbalogan V.
The study of Manicani (2011) on “Instructional Program for Oral Reading Activity of Grade III Pupils”, revealed that there were oral reading deficiencies committed by the pupil-respondents that need attention from the administrators and teachers. Hence, a reading program was developed to enhance their oral reading performance.
These two studies were similar because they both delved on reading, but they differ in terms of variables like, Manicani made use instructional program to improve the oral reading performance of the pupils while the present study dealt with reading approaches utilized by teachers in Grade 3 at the District of Catbalogan V.
Another study conducted by Richardson (2010), entitled “Guided Reading Strategies for Reading Comprehension”, aimed to discover which guided reading strategies should be implemented to help develop comprehension skills. The methods used in this study included pre-reading strategies, during reading strategies, and post-reading strategies specifically modified to improve comprehension. Over the course of eleven weeks, multiple lessons and activities were tailored and implemented to fit the needs of a struggling reader, pre-reading strategies were found to have the greatest impact on comprehension. 	
This study of Richardson is similar to the present study for both studies delved on reading strategies, however, they differed on the type of strategies and the respondents. The present study involved Grade 3 teachers utilizing reading strategies for Grade 3 students in the District of Catbalogan V.
A study conducted by Cho et al., (2010) entitled, “Examining English Language Learners’ Motivation of, and Engagement in Reading: A Qualitative Study”, found out that there is a significant impact of motivation and engagement on reading activities. High interest, yet challenging reading materials, an interactive and collaborative learning environment, and the quality of instruction and attitude proved to be critical for student engagement in reading. 
Furthermore, English Language Learners’ (ELLs) particular challenges in oral reading and participation in making predictions were revealed. During reading, students pause at predetermined stops and generate hypotheses in regard to what the story is about or what will happen next. As they continue to read, students’ predictions are confirmed, rejected, or modified. Through this cycle, students are encouraged to make a prediction and are asked to reason their predictions. Students do most of the talking, and their ideas are valued to facilitate students’ thinking and reasoning skills.
This study of Cho et al., has similarities with the present study for both delved into reading. However, the previous study focused on the motivation and engagement of students in reading while the present study focused on the reading approaches utilized by teachers in teaching reading. They differed in terms of respondents and research environment.
	Another study conducted by Gaytos (2009) entitled “Reading Abilities and Experiences of Teacher Education Students: A Case Study,” revealed that conditions at home and in school affect the reading ability and the reading experiences of students. In school, reading experiences are influenced by people in school, the approaches utilized by the teachers, the availability of reading materials and other facilities, the physical state and its learning atmosphere. 
This study is related to the present study in terms of 
the reading experiences of the students as influenced by the teachers and as it would influence the reading interest of pupils, likewise, the reading materials used by teachers also affected pupils’ reading abilities. However, these two researches differed in terms of respondents. The study of Gaytos involved teacher education students in Leyte Normal University while in this present study, Grade 3 students from the District of Catbalogan V were involved.
	In the study of Lacandazo (2008) on “The Effect of Teacher Organized Reading Material on the Reading Ability of Grade II Pupils”, it concluded that the teacher-organized reading skills development materials was effective. It finally revealed that both traditional approach and the teacher-organized teaching material were both effective, the teacher organized reading material was however more effective. 
	The study of Lacandazo was similar to the present study since both were reading approaches.  The teaching reading material was a teacher-made supplementary material for Grade 2 pupils, focused on the utilization of the teacher organized reading material while the present study dealt with the different approaches in reading for Grade 3 students in the District of Catbalogan V. 
The different research literature and studies cited proved to be useful to the present study in terms of the different variables and approaches in reading.





















				Chapter 3

METHODOLOGY

This chapter discusses the method and procedures which would be used by the researcher in the conduct of the study. It includes research design, locale of the study, instrumentation, validation of the instruments, sampling procedures, data gathering procedure and statistical treatment of data.

Research Design
The study employed a descriptive-correlation method. This design was used to determine the extent of utilization of the different reading approaches by Grade 3 teachers for Grade 3 students. This involved the personal profile of the three groups of respondents. As to the students’ profile, the following were captured: age and sex, language spoken at home, parents’ occupation, parents’ highest educational attainment, and gross monthly family income. Their reading levels were ascertained based on the Phil-IRI results. The teachers’ profile which includes: age and sex, civil status, gross monthly family income, highest educational attainment, number of years in teaching, number of relevant in-service training and attitude toward teaching Reading was also ascertained. Moreover, they also responded to the extent of the utilization of the different reading approaches.
	For school administrator-respondents, the following variables were elicited in this study to wit: age and sex, civil status, gross monthly family income, highest educational attainment, number of years as administrator, number of relevant in-service trainings and attitude toward teaching reading.
	Reading Approaches and Reading Levels based on Phil- IRI results were correlated. 
Descriptive and inferential statistical tools were used in the treatment of the data which were gathered such as frequency count, percentage, mean, standard deviation, weighted mean, Pearson’s Product-Moment of Correlation Coefficient, and Fisher’s t-test. 

Locale of the Study

Figure 2 shows the Map of Catbalogan City indicating the schools involved in the study. The schools are: Catbalogan V Central Elementary School, Buluan Elementary School, Canhawan Elementary School, Rama Elementary School, Bagongon Elementary School, Cagutsan Elementary School, Mombon Elementary School, and Cinco Elementary School.
The original name of Catbalogan was Katbalaugan or
[image: F:\catbalogan.jpg]Figure 2 The Map Showing the Locale of the Study
Kabalaugan. It was first organized by the priests of the Jesuits Order or the Society of Jesus sometime in October 1596.On the first the decades of the Spanish colonization of the country, Samar was under jurisdiction of Cebu. Later, it was declared as a separate province. In 1735, Samar and Leyte were reunited into one province with Cariaga, in Leyte, as the capital. But the union did not prove satisfactory. In 1768, Catbalogan City became the provincial capital when Samar separated from Leyte and became an independent province.
From the colonization of Spaniards to the governance of Americans and to the oppressions of the Japanese troops, Catbalogan suffered much. Even though there were little developments when it comes to economy and infrastructures, the natives still hoped for the freedom they have been longing for. As early as 1960, Catbalogan already agitated to become a city. On March 15, 2007, Catbalogan finally attained its cityhood.

Instrumentation
The researcher made use of the questionnaire as the main data gathering instrument. Documentary analysis was also used to capture data on Philippine Informal Reading Inventory (Phil-IRI) results.
Questionnaire. The researcher prepared the questionnaires as the principal instruments in data gathering. There were three sets of questionnaire, one for student-respondents, teacher-respondents and for the school administrator-respondents.
For student-respondents, it was composed of only one part with their personal profile. The questionnaire for the teacher-respondents was composed of three parts. First part of the teacher-respondents’ questionnaire was on personal profile while the second part was on the checklist regarding their attitude toward the teaching of reading which was rated in a 5-point scale: 5 for strongly agree, 4 agree, 3 for uncertain, 2 for disagree and 1 for strongly disagree. Part three of the questionnaire was for the extent of utilization of the different approaches as perceived by the teacher-respondents.
The third questionnaire was for the school administrator-respondents and it is composed of two parts, the first part for the personal profile while the second part were on the checklist regarding their attitude toward Reading, which was rated in a 5-point scale: 5 for strongly agree, 4 agree, 3 for uncertain, 2 for disagree and 1 for strongly disagree.
The reading level of the student-respondents were 
Captured through documentary analysis for it was based on the Phil-IRI results.

Validation of Instrument
	The questionnaire which was developed by the researcher was validated through expert validation. The suggestions of the panel members during the pre-oral defense were considered and incorporated before the final draft was reproduced.

Table 1


Table of Reliability


	Reliability
Coefficient
	Degree of
Reliability

	0.95 – 0.99
	Very high.

	0.90 – 0.94

0.80 – 0.89

	High.

Fairly high, adequate for individual measurements.


	0.70 – 0.79

Below 0.70
	Rather low, adequate for group measurements.
Low, entirely inadequate for individual measurements although useful for group average and school surveys.




From the time the final draft was produced, it was subjected for dry-run among teachers, school administrators and students in the District of Catbalogan V. Ten teachers, 5 school administrators and 10 students were considered as try-out samples. Suggestions and recommendations from the dry-run were again incorporated and a one-time test method was administered. The results of the validation were; for teachers' questionnaire it was pegged at 0.92, for the students its 0.99 which were both excellent and for administrators its 0.821 interpreted as very good. The validation were subjected to the Cronbach’s Alpha formula (Raagas, 2010: 78-80) and was compared and interpreted with the Table of Reliability suggested by Ebel(1965:242).

Sampling Procedure
The researcher utilized the total enumeration in this particular study for the school administrators, teachers, and students in order to gather reliable information.
 
Table 2


Respondents of the Study


	School
	No. of Administrator
	No. of Teachers
	No. of Pupils

	Catbalogan V CES
	1
	5
	138

	Buluan ES
	0
	1
	12

	CanhawanEs
	1
	1
	4

	Rama ES
Bagongon ES
Cagutsan ES
Mombon ES
Cinco ES
	1
1
1
1
1
	1
1
1
1
1
	34
20
28
16
24

	     TOTAL
	7
	12
	276



This meant that all school administrators, teachers, and students in the District of Catbalogan V, both in the central school and non-central schools catering and handling Grade 3 classes were considered as respondents and were requested to answer the questionnaire. 
	Table 2 presents the number of respondents in this study. As shown in Table 2, the respondents of this study were 276 Grade 3 students, 12 teachers, and 7 school administrators.

Data Gathering Procedure
The researcher sought a letter of approval from the Schools Division Superintendent of the Division of Catbalogan City in order to conduct this study. The researcher informed the District Supervisors and school heads regarding the study.
The researcher personally administered the fielding of the questionnaire to the respondents to ensure 100 percent retrieval. After which, the data which were gathered from the survey questionnaire were tabulated and were fed to a computer for machine processing using Microsoft Excel.
The following constraints were encountered in the data gathering process, namely, unfamiliarity of the place and the identification of key informants, proximity of the locale of the study to the researcher’s current place of work, availability of the respondents and time taken in answering the questionnaires. 
This was conducted from December 2017 to February 2018
at the District of Catbalogan V, Catbalogan City.

Statistical Treatment of Data
To ensure better and reliable results, the following statistical treatments were employed in analyzing the raw data which were collected, namely, frequency count, percentage, mean, standard deviation, weighted mean, Pearson’s Product Moment of Correlation Coefficient, and Fisher’s t-test. The data which were gathered through the use of questionnaires was tabulated, analyzed and interpreted using appropriate statistical tools.
Frequency Count. This statistic tool was used in reporting the profile of the respondents in terms of age and sex, number of relevant in-service trainings, number of years in teaching and as an administrator. 
Percentage. Frequency distribution, is expressed in percentages of the subject responses, this was used for interpretation of simple numerical facts.  In this particular study, this was used to quantify respondents’ personal characteristics, such as:  age and sex, civil status, average monthly family income, and other profile
variates. The formula used (Sevilla, et al. 1992:200):

	where: 	P refers to the percentage;
			f refers to the number of occurrence; and 
			N refers to the total number of samples.
Arithmetic Mean. This was employed to calculate the averages where the measure is applicable like age and years of teaching. The following formula (Freud and Simon, 1992:35) was used:

where:	 	refers to the arithmetic mean;
f 	refers to frequency of occurrence;
x 	refers to identified variable; 
n 	refers to the sample size.
	Standard Deviation. The statistical measure was utilized in describing the extent to which the data vary among themselves such as age, average monthly family income. The following formula (Freud and Simon, 1992:35) was used:

where: 	S2	refers to the standard deviation;
∑f 	refers to the summation of frequency of
     occurrence;
		X 	refers to the identified variable; and
		 	refers to the arithmetic mean.
Weighted Mean. This was used to express the collective 
percentage of each group of respondents. 

			  ΣfiXiWi
		Xw = ----------
                    n 

where: 	Xw 	refers to the weighted mean;

		fi 	refers to the frequency of a category 

     of variable;

Xi 	refers to the identified category of 

     a variable;

Wi 	refers to the weights which are 

     Expressed in a five-point Likert or
	
     Thurston scales; and,

n 	refers to the sample size.


The scales used in the questionnaire were as follows:
Range				Interpretation
4.51 – 5.00		Strongly Agree 
3.51 – 4.50		     Agree	
2.51 – 3.50	        Uncertain
	   1.51 – 2.50			        Disagree
	   1.00 – 1.50			    Strongly Disagree
Pearson’s Product-Moment Coefficient Correlation. This statistical tool was used to determine the correlation between the reading level of the pupil-respondents based on the Phil-IRI results and the extent of utilization of the different reading approaches of the teacher-respondents.
 
Table 3


Table of Coefficient of Correlation


	Correlation
Coefficient
	Interpretation

	0
	No linear association

	0<p<+0.2
	Very weak linear association

	+0.2<p<+0.4
	Weak linear association

	+0.4<p<+0.6
	Moderate linear association

	+0.6<p<+0.8
	Strong linear association

	+0.8<p<+1.0
+1.0
	Very strong linear association
Perfect linear association



The formula used (Walpole, 1982:376):
		rxy	=	______n∑XY_-_(∑X)(∑Y)_____
				 _________________________
				   n∑X2–(∑X)2    n∑Y2–(∑Y)2	
			
	where:	rxy 	refers to the Pearson r value;
			∑X 	refers to the sum of the X scores;
			∑Y 	refers to the sum of the Y scores;
∑X2 	refers to the sum of the squared X 
     scores;
			∑Y2 	refers to the sum of the squared Y 
                   	scores;
			∑XY 	refers to the sum of the paired X and Y 
                    scores; and, 
			n 	refers to the number of paired scores.
	In interpreting the degree of correlation, the following table was used.
Fisher’s t-Test.  This was used to determine the significance of correlation after Pearson r analysis. The Fisher’s t-test (Walpole, 1982:382) formula used:


                       N - 2
		tf = rxy    ---------
				  1 – rxy2
	where:	tf 	refers to the Fisher’s t-test value;
			rxy 	refers to the value of the Pearson r;
			n-2 	refers to the degree of freedom; and
		n 	refers to the sample population.
For accuracy and precision in the analysis and interpretation of the data, the researcher employed both manual and machine processing with the use of the available statistical software package and applications, namely Microsoft Excel and SPSS.
	The acceptance or rejection of the hypothesis was based on the relation between the computed value and the critical or tabular value as guided by the following decision rule: the hypothesis was accepted if and when the computed value turned lesser than the critical or tabular value; on the other hand, the hypothesis was rejected if and when the computed value turned equal or greater than the critical or tabular value.  
Or it was based on the p-value against the α that if and when the p-value turned equal or lesser than the α, the null hypothesis was rejected and if it turned the otherwise, the null hypothesis was accepted.
Finally, in all cases of testing the hypotheses, the α = .05 level of significance was employed.












Chapter 4



PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA


	This chapter presents the findings of the study with the corresponding analysis and interpretation of data. Included in this chapter are: the profile of the teacher-respondents, profile of the school administrator-respondents, profile of student-respondents, reading level of the student-respondents, reading approaches utilized by the teacher-respondents in teaching reading, relationship between the reading level of the student-respondents based on the Phil-IRI results and the identified variates, relationship between the extent of utilization of the different reading approaches by the teacher-respondents and the reading level of the student-respondents based on the Phil-IRI results, and implications derived based on the findings of the study.

Profile of Student-Respondents
	This part presents the profile of student-respondents in terms of age and sex, language spoken at home, parents’ occupation, parents’ highest educational attainment, and gross monthly family income. 
Age and Sex. The fourth table presents the age and sex distribution of the student-respondents.
	From the table, it can be noted that majority of the student-respondents were aged eight years old accounting for 164 or 59.42 percent while 90 or 32.62 percent were aged nine years old, and the rest of the student-respondents were distributed to the other identified age brackets.
 
Table 4


Age and Sex of Student-Respondents


	Age 
	Sex
	Total (f)
	%

	
	Male
	Female
	Not Stated
	
	

	12
	2
	0
	0
	2
	  0.72

	10
	3
	2
	0
	5
	  1.81

	9
	38
	52
	0
	90
	 32.62

	8
	72
	90
	2
	164
	 59.42

	7
	2
	0
	0
	2
	  0.72

	Not Stated
	7
	5
	1
	13
	  4.71

	Total
	124
	149
	3
	276
	100.00

	%
	44.93
	53.99
	1.08
	100.00
	

	Mean
	8.40 years old

	S. D.
	0.62 year





The mean age of student-respondents was posted at 8.40 years old with a standard deviation 0.62 years. The data signified that the student-respondents were on their right age fitted for the grade level they were enrolled in which indicated that they were ready for the instruction as well as
to learn the competences required in this grade level.
	Language Spoken at Home. Table 5 presents the languages spoken at home by the student-respondents.
	The table shows that majority of the student-respondents spoke Waray at home accounting for 184 or 66.67 percent while 67 of them or 24.28 percent spoke Waray and Tagalog at home, and the rest of the student-respondents were distributed to the other identified language spoken at home with five or 1.81 percent who did not gave disclosure as to the language they spoke at home.

Table 5


Language Spoken at Home by the
Student-Respondents


	Language Spoken
	F
	%

	Waray
	184
	 66.67

	Tagalog
	1
	  0.36

	Waray and Tagalog
	67
	 24.28

	Waray and English
	2
	  0.72

	Waray, Tagalog and English
	14
	  5.08

	Waray, Tagalog and Cebuano
	2
	  0.72

	Waray, Tagalog, Cebuano and English
	1
	  0.36

	Not Stated
	5
	  1.81

	Total
	276
	100.00




	The data signified that the ethnicity of most of the student-respondents was Waray so that they usually spoke Waray at home with some spoke other Filipino language in addition to Waray which probably they acquired by birth or learned through schooling.
	Parents’ Occupation. Table 6 contains the data on the parents’ occupation of the student-respondents.

Table 6


Parents’ Occupation of Student-Respondents

 
	Occupation
	Father
	Mother

	
	F
	%
	F
	%

	Overseas Worker
	4
	  1.45
	4
	  1.45

	Teacher
	5
	  1.81
	12
	  4.35

	Engineer
	1
	  0.36
	0
	  0.00

	Armed Forces/Police
	19
	  6.88
	3
	  1.09

	Local Government Elected Official
	2
	  0.73
	3
	  1.09

	Government Employee
	4
	  1.45
	3
	  1.09

	Private Company Employee
	11
	  3.99
	4
	  1.45

	Sales Agent/ Entrepreneur
	4
	  1.45
	7
	  2.54

	Technician
	7
	  2.54
	0
	  0.00

	Fisherman
	123
	 44.57
	2
	  0.72

	Farmer
	3
	  1.09
	7
	  2.54

	Carpenter
	32
	 11.59
	1
	  0.36

	Tailor/Dressmaker
	1
	  0.36
	14
	  5.07

	Driver
	37
	 13.41
	0
	  0.00

	Stevedore
	1
	  0.36
	0
	  0.00

	Junk Shop Operator
	1
	  0.36
	0
	  0.00

	Vendor
	6
	  2.17
	11
	  3.99

	Baker
	1
	  0.36
	0
	  0.00

	Security Guard
	1
	  0.36
	0
	  0.00

	Mechanic
	1
	  0.36
	0
	  0.00

	Construction Worker
	1
	  0.36
	0
	  0.00

	House Helper
	0
	  0.00
	67
	 24.28

	Medical Practitioner
	0
	  0.00
	1
	  0.36

	Daycare Worker
	0
	  0.00
	1
	  0.36

	DSWD Volunteer
	0
	  0.00
	1
	  0.36

	Saleslady
	0
	  0.00
	2
	  0.72

	BHW
	0
	  0.00
	1
	  0.36

	Housekeeper
	0
	  0.00
	113
	 40.94

	None
	3
	  1.09
	1
	  0.36

	Deceased
	1
	  0.36
	0
	  0.00

	Not Stated
	7
	  2.54
	18
	  6.52

	Total
	276
	100.00
	276
	100.00


	

Table 6 presents that, of the fathers of the student-respondents, a number of them, that is, 123 or 44.57 percent were fishermen while 37 of them or 13.41 percent were drivers, 32 or 11.59 percent were carpenter, and the rest of the fathers were distributed to the other identified occupations.
	Also, the table shows that, a number of the mothers of the student-respondents, that is, 113 or 40.94 percent were housekeepers and the rest were gainfully employed. Of the employed ones, 67 or 24.28 percent were house helpers and the rest were distributed to the other identified occupations.
	The data signified that the parents of the student-respondents, mostly the fathers, were gainfully employed which served as their primary source of their monthly income which they used to finance the basic nutritional as well as educational needs of the members of the family.
Parents’ Highest Educational Attainment. Table 7 reflects the information on the highest educational attainment of the parents of the student-respondents.
	The table shows that on the part of the fathers of the student-respondents, a number of them, that is, 57 or 20.65 percent had reached the elementary level while 53 or 19.21 percent reached the high school level, 44 or 15.94 percent were high school graduate, 40 or 14.49 percent were college graduates, another 40 or 14.49 percent were elementary graduates, 35 or 12.68 percent reached the college level, and seven or 2.54 percent did not give information regarding the highest educational attainment of their father.

Table 7


Parents’ Highest Educational Attainment of
Student-Respondents


	Educational Level
	Father
	Mother

	
	F
	%
	f
	%

	College Graduate
	40
	 14.49
	52
	 17.81

	College Level
	35
	 12.68
	34
	 11.64

	High School Graduate
	44
	 15.94
	59
	 20.21

	High School Level
	53
	 19.21
	49
	 16.78

	Elementary Graduate
	40
	 14.49
	34
	 11.64

	Elementary Level
	57
	 20.65
	52
	 17.81

	Not Stated
	7
	  2.54
	12
	  4.11

	Total
	276
	100.00
	276
	100.00



	Likewise, the table presents that a number of the mothers, that is, 59 or 20.21 percent were high school graduates while 52 or 17.81 percent were college graduates, another 52 or 17.81 percent reached the elementary level, 49 or 16.78 percent reached the high school level, 34 or 11.64 percent reached the college level, another 34 or 11.64 percent were elementary graduates, and 12 or 4.11 percent did not disclose the highest educational attainment of their mothers.
	The data signified that the parents of the student-respondents were functional literate, that is, they had the capability to read, write, and understand simple messages which was an advantage for them specifically in processing information sourced from different sources including the tri-
media.
Gross Monthly Family Income. Table 8 provides the information regarding the gross monthly family income of the student-respondents.
	Table 8 shows that a number of the family of the student-respondents, that is, 82 or 29.71 percent earned a monthly income of P6,000 and above while 36 or 13.04 earned P1,999 and below, 32 or 11.60 percent earned P4,000-P4,499 monthly and the rest were distributed to the other identified income brackets.
	The mean income earned by the family of student-respondents was calculated at P4,638.18 with a SD of 1,586.48. The data denoted that the family of the student-respondents earned a regular monthly income from their occupations which they used to defray the monthly expenses of the family. Meager though but they prioritize the education of their schooling member.


Profile of Teacher-Respondents

	This portion presents the profile of the teacher-respondents in terms of the following variates, namely: age and sex, civil status, average monthly family income, highest educational attainment, number of years in teaching, number of relevant in-service trainings, and attitude toward teaching reading.

Table 8


Gross Monthly Family Income of
Student-Respondents


	Income Bracket
	F
	%

	P6,000 and above
	82
	 29.71

	P5,500-P5,999
	25
	  9.06

	P5,000-P5,499
	25
	  9.06

	P4,500-P4,999
	23
	  8.33

	P4,000-P4,499
	32
	 11.60

	P3,500-P3,999
	20
	  7.25

	P3,000-P3,499
	6
	  2.17

	P2,500-P2,999
	6
	  2.17

	P1,500-P2,499
	10
	  3.62

	P1,999 and below
	36
	 13.04

	Not Stated
	11
	  3.99

	Total
	276
	100.00

	Mean
	P4,638.18

	S. D.
	P1,586.48



	Age and Sex. Table 9 presents the age and sex distribution of the teacher-respondents.
	From the table, it can be noted that two of the teacher-respondents or 16.70 percent were aged 53 years old while the remaining eleven teachers were equally distributed to the other identified ages.
	The mean age of the teacher-respondents was posted at 39.91 years old with a standard deviation of 10.77 years. The data manifested the teacher-respondents were in their late 30s which signified that they were relatively young and at the prime of their age.


Table 9


Age and Sex of Teacher-Respondents

	Age
	Sex
	Total    (f)
	%

	
	Male
	Female
	
	

	53
	0
	2
	2
	 16.70

	52
	0
	1
	1
	  8.33

	47
	0
	1
	1
	  8.33

	45
	0
	1
	1
	  8.33

	38
	0
	1
	1
	  8.33

	36
	0
	1
	1
	  8.33

	35
	0
	1
	1
	  8.33

	30
	1
	0
	1
	  8.33

	27
	0
	1
	1
	  8.33

	23
	0
	1
	1
	  8.33

	Not Stated
	0
	1
	1
	  8.33

	Total
	1
	11
	12
	100.00

	%
	8.33
	91.67
	100.00
	

	Mean
	39.91 years old

	S. D.
	10.77 years



	Moreover, majority of the teacher-respondents were female accounting for 11 or 91.67 percent. The male counterpart was only one or 8.33 percent. 
	The data signified that the teacher-respondents were dominated by the female teachers which were a usual observation where in the roster of the teaching workforce in most districts in the Division of Samar the female outnumbered the male always indicating that more female embraced teaching as their profession of choice during their tertiary education.
	Civil Status. Table 10 shows the civil status of the teacher-respondents.
	The table shows that a number of the teacher-respondents, that is, five or 41.67 percent were married while another five or 41.67 percent were single, one or 8.33 percent was widowed, and the remaining one or 8.33 percent did not give disclose of their civil status.

Table 10

Civil Status of Teacher-Respondents

	Civil Status
	F
	%

	Single
	5
	 41.67

	Married
	5
	 41.67

	Widowed
	1
	  8.33

	Not Stated
	1
	  8.33

	Total
	12
	100.00


The data suggested that the teacher-respondents had their respective families to support to, through the income they earn from their teaching profession. For the married ones, they have their nuclear family to support while the single ones they support their family being part and parcel of a nuclear family where he/she belongs.
	Gross Monthly Family Income. Table 11 reveals the gross monthly family income of the teacher-respondents.

Table 11


Gross Monthly Family Income of
Teacher-Respondents

	Income
	F
	%

	40,000 and above
	3
	 25.00

	35,000-39,999
	2
	 16.67

	30,000-34,999
	0
	  0.00

	25,000-29,999
	3
	 25.00

	20,000-24,999
	2
	 16.67

	15,000-19,999
	0
	  0.00

	Below 19,999
	1
	  8.33

	Not Stated
	1
	  8.33

	Total
	12
	100.00



It can be gleaned from Table 11 that a number of the teacher-respondents, that is, three or 25.00 percent earned 
a monthly family income of P40,000 and above while another three or 25.00 percent earned an income of P25,000-P29,999, two or 16.67 percent earned an income of P35,000-39,999, another two or 16.67 percent earned an income of P20,000-P24,999, and the remaining teacher-respondents were distributed to the other identified income brackets.
The gross monthly family income of the teacher-respondents registered a bimodal income with the amount of P42, 499.50 and P27,499.50. This indicated that the teacher-respondents earned regular income which was sufficient to defray the basic nutritional needs of the family including the educational needs of the schooling family member.
	Highest Educational Attainment. Table 12 provides the information on the highest educational attainment of teacher-respondents.

Table 12


Highest Educational Attainment of
Teacher-Respondents

	Educational Level
	F
	%

	Ph.D./Ed.D.
	0
	0

	Doctoral Units
	0
	0

	MA Degree
	0
	0

	MA Units
	0
	0

	Baccalaureate Degree
	12
	100.00

	Total
	12
	100.00


	
	The table shows that all the teacher-respondents, that is, 12 or 100.00 percent were baccalaureate degree holders which indicated that they possessed the minimum educational requirement for the teaching position hence they were qualified.
	Number of Years in Teaching. Table 13 presents the number of years in teaching of the teacher-respondents.
	Table 13 shows that two of the teacher-respondents or 16.70 percent, and the rest of the teacher-respondents were equally distributed to the other identified years in teaching.

Table 13


Number of Years in Teaching of
Teacher-Respondents

	Years in Teaching
	F
	%

	30
	1
	  8.33

	28
	1
	  8.33

	25
	1
	  8.33

	17
	1
	  8.33

	16
	1
	  8.33

	10
	1
	  8.33

	5
	1
	  8.33

	4
	1
	  8.33

	3
	2
	 16.70

	2
	1
	  8.33

	1
	1
	  8.33

	Total
	12
	100.00

	Mean
	12 years

	S. D.
	10.83 years


	 The mean years in teaching of the teacher-respondents was posted at 12 years with a SD of 10.83 years. This signified that the teacher-respondents had been in the service for a longer period of time, an ample period to hone their skills and competence in teaching.
	Number of Relevant In-Service Trainings. Table 14 contains the information on the number of relevant in-service trainings of teacher-respondents in the different levels.

Table 14


Number of Relevant In-Service Trainings of
Teacher-Respondents

	Training Level
	Mean
	S. D.

	National
	1
	1.25

	Regional
	2
	1.75

	Division
	15
	13.31

	District/School
	9
	5.63

	Mean
	7 trainings

	S. D.
	5.49 trainings




	Table 14 shows that the mean trainings of the teacher-respondents in the different level was posted as follows: national, one training with a SD 1.25 trainings; regional, two trainings with a SD of 1.75 trainings; division, 15 trainings with a SD of 13.31 trainings; and district/school, nine trainings with a SD of 5.63trainings.
	The foregoing data signified that the teacher-respondents exerted efforts to enhance their teaching skills and competence by attending trainings in the different levels when opportunities warranted them to attend.
	Attitude Toward Teaching Reading. Table 15 appraises the attitude of the teacher-respondents toward teaching reading. There were 10 attitude statements considered whereby the respondents signified their agreement or disagreement.
	As gleaned from Table 15, the teacher-respondents “strongly agree” on four statements with weighted means ranging from 4.67 to 4.83. Statement Number 1 obtained the highest weighted mean stating, “every teacher is obliged to help students improve their reading ability.” On the other hand, Numbers 2, 3, and 8 equally obtained the least weighted mean with statements stating: “I introduce vocabulary in class before they meet those terms in a reading passage;” “even if I am teaching content subject, I still have to teach reading to my students;” and “a teacher who wants to improve students’ interest in reading should show them that he or she likes to read.” Another four attitude statements were “agreed” by this same group of respondents with weighted means ranging from 3.58 to 4.50. In these statements, Numbers 10 and 5 obtained the highest and the least weighted means, respectively, with statements stating: “every teacher should be familiar with theoretical concepts of the reading process;” and “the sole responsibility for teaching students how to study should lie with reading teachers.” 
	Furthermore, the teacher-respondents were “uncertain” along one statement corresponding to Number 9 stating,

Table 15


Attitude of Teacher-Respondents Toward
Teaching Reading

	Attitude Statements
	WM
	I

	1. Every teacher is obliged to help students improve their reading ability. 
	4.83
	SA

	2. I introduce vocabulary in class before they meet those terms in a reading passage.
	4.67
	SA

	3. Even if I am teaching content subject, I still have to teach reading to my students. 
	4.67
	SA

	4. I see to it that all students in Grade three can read at the end of the School Year.
	4.50
	A

	5. The sole responsibility for teaching students how to study should lie with reading teachers. 
	3.58
	A

	6. Knowing how to teach reading in content areas should be required for every teacher.
	4.42
	A

	7. Only English teachers should be responsible for teaching reading in schools.
	2.50
	D

	8. A teacher who wants to improve students’ interest in reading should show them that he or she likes to read.
	4.67
	SA

	9. Reading instruction in schools is a waste of time.
	2.58
	U

	10. Every teacher should be familiar with theoretical concepts of the reading process. 
	4.50
	A

	Grand Weighted Mean
	4.09

	Interpretation
	A


Legend:	4.51-5.00		Strongly Agree		(SA)
		3.51-4.50		Agree			(A)
		2.51-3.50		Uncertain/Undecided	(U)
		1.51-2.50		Disagree			(D)
		1.00-1.50		Strongly Disagree	(SD)

“reading instruction in schools is a waste of time,” and “disagreed” on one statement also corresponding to Number 7 stating, “only English teachers should be responsible for teaching reading in schools.”
Taken as a whole, the teacher-respondents “agreed” on their attitude toward teaching reading being shown by the grand weighted mean of 4.09. This signified that the teacher-respondents had a highly favorable attitude toward teaching reading.

Profile of School Administrator-Respondents
	This   section   presents   the    profile   of    the 
school administrator-respondents in terms of age and sex, civil status, gross monthly family income, highest educational attainment, number of years as administrator, number of relevant in-service trainings, and attitude toward reading.
	Age and Sex. Table 16 presents the age and sex of school administrator-respondents.
	The table shows that two of the school administrator-respondents or 28.58 percent were aged 45 years old while another two of them or 28.58 percent were aged 41 years old, and the rest of the school administrator-respondents were distributed to the other identified ages.

Table 16


Age and Sex of School Administrator-
Respondents

	Age
	Sex
	Total    (f)
	%

	
	Male
	Female
	
	

	51
	1
	0
	1
	 14.28

	45
	1
	1
	2
	 28.58

	41
	2
	0
	2
	 28.58

	39
	0
	1
	1
	 14.28

	37
	0
	1
	1
	 14.28

	Total
	4
	3
	7
	100.00

	%
	57.14
	42.86
	100.00
	

	Mean
	44.14 years old

	S. D.
	5.52 years


	
The mean age of the school administrator-respondents was posted at 44.14 years old with a SD of 5.52 years. The data signified that the school administrator-respondents were on their early 40s, relatively young and at the prime of their age, still far from the retirement age.
	Moreover, more than half of the school administrator-respondents, that is, four or 57.14 percent were male. The female counterpart was composed of three only or 42.86 percent. Usually, in the array of school administrators in most of the districts in the Division of Samar, female dominance was observed but in this study it turned the otherwise indicating that the male was already at par with the female in aspiring for the school administrator position.
	Civil Status. Table 17 shows the civil status of the school administrator-respondents.

Table 17
 


Civil Status of School Administrator-
Respondents

	Civil Status
	F
	%

	Single
	5
	 71.43

	Married
	2
	28.57

	Total
	7
	100.00



	As gleaned from Table 17, majority of the school administrator-respondents were single accounting for five or 71.43 percent. The remaining two or 28.57 percent were married.
	The data shows that the school administrator-respondents were more focused to their career as school administrator that they neglected their personal life and end up in the single blessedness. This indicated that they had concentrated more in enhancing their administrative and supervisory skills 
and competence.
Gross Monthly Family Income. Table 18 reveals the gross monthly family income of the school administrator-respondent respondents.
	
Table 18


Gross Monthly Family Income of School
Administrator-Respondents


	Income
	F
	%

	40,000 and above
	1
	 14.28

	35,000-39,999
	1
	 14.28

	30,000-34,999
	1
	 14.28

	25,000-29,999
	3
	 42.88

	20,000-24,999
	1
	 14.28

	Total
	7
	100.00

	Mean
	P30,070.93

	S. D.
	P6,900.66


	
	Table 18 presents that a number of the school administrator-respondents, that is, three or 42.88 percent earned an income of P25,000-P29,999, the rest of them were equally distributed to the other identified income brackets.
	 The mean monthly family income of the school administrator-respondents was posted at Php 30,070.93 with a SD Php 6,900.66. The data signified that the school administrator-respondents earned a regular monthly income sufficient enough to defray their monthly financial requirements.
Highest Educational Attainment. Table 19 contains the data on the highest educational attainment of school administrator-respondents.

Table 19



Highest Educational Attainment of School
Administrator-Respondents

	Educational Level
	F
	%

	Ph.D./Ed.D.
	1
	 14.29

	Doctoral Units
	0
	  0.00

	MA Degree
	2
	 28.57

	MA Units
	4
	 57.14

	Baccalaureate Degree
	0
	  0.00

	Total
	7
	100.00


	
	From the table, it can be noted that more than half of the school administrator-respondents had earned MA units while two of them or 28.57 percent were MA degree holders, and one or 14.29 percent was a Ph. D./Ed. D. graduate.
	The data suggested that the school administrator-respondents had pursued advance education and earned units which qualified them for the position.
	Number of Years as Administrator. Table 20 depicts the 
number of years as administrator of school administrator-respondents.
	As depicted in Table 20, a number of the school administrator-respondents, that is, three or 42.88 percent had been an administrator for five years and the rest were evenly distributed to the other identified number of years in service.

Table 20

Number of Years as Administrator of
School Administrator-Respondents

	Years as Administrator
	f
	%

	11
	1
	 14.28

	10
	1
	 14.28

	7
	1
	 14.28

	5
	3
	 42.88

	1
	1
	 14.28

	Total
	7
	100.00

	Mean
	6.29 years

	S. D.
	3.40 years


	
The mean number of years as administrator of the school administrator-respondents was posted at 6.29 years with a SD of 3.40 years. The data suggested that the school administrator-respondents had been administrators for quite a number of years which gave them ample time to hone their administrative and supervisory skills.
	Number of Relevant In-Service Trainings. Table 21 contains the information on the number of relevant in-service trainings of school administrator-respondents in the different levels.
	Table 16 shows that the mean trainings of the school

Table 21


Number of Relevant In-Service Trainings of
School Administrator-Respondents

	Training Level
	Mean
	S. D.

	National
	11
	18.44

	Regional
	15
	16.35

	Division
	43
	34.38

	District/School
	48
	69.43

	Mean
	29 trainings

	S. D.
	34.65 trainings



administrator-respondents in   the different level were posted as follows: national, 11 trainings with a SD 18.44 trainings; regional, 15 trainings with a SD of 16.35 trainings; division, 43 trainings with a SD of 34.38 trainings; and district/school, 48 trainings with a SD of 69.43 trainings.
	The foregoing data signified that the school administrator-respondents exerted efforts to enhance their administrative and supervisory skills and competence by attending trainings in the different levels when opportunities warranted them to attend.
	Attitude Toward Reading. Table 22 appraises the attitude of the school administrator-respondents toward reading. There were 10 attitude statements considered whereby the school administrator-respondents signified their agreement or disagreement. 
	Table 22 shows that the school administrator-respondents “strongly agree” on seven attitude statements with weighted means ranging from 4.57 to 5.00. Statement Numbers 1, 2, and 8 equally obtained the highest weighted mean stating: “every teacher is obliged to help students improve their reading ability;” “teachers must introduce vocabulary in class before they meet those terms in a reading passage;” and “a teacher who wants to improve students’ interest in reading should show them that he or she likes to read.” One of the statements was “agreed” by this group of respondents corresponding to the statement 
stating, “the sole responsibility for teaching students how to study should lie with reading teachers,” with a weighted mean of 3.86 and they “disagreed” on the two remaining statements stating: “only English teachers should be responsible for teaching reading in schools;” and “reading instruction in schools is a waste of time,” with weighted means of 2.14 and 1.57, respectively.
	Taken as a whole, the school administrator-respondents “agreed” on their attitude toward reading being indicated by the grand weighted mean of 4.17. This signified that the school administrator-respondents highly favored reading as a learning area.

Table 22


Attitude of School Administrator-Respondents Toward
Reading

	Attitude Statements
	WM
	I

	1. Every teacher is obliged to help students improve their reading ability. 
	5.00
	SA

	2. Teachers must introduce vocabulary in class before they meet those terms in a reading passage.
	5.00
	SA

	3. Even if he or she is teaching content subject, he or she still has to teach reading to her students. 
	4.88
	SA

	4. Teachers should see to it that all students in Grade three can read at the end of the School Year.
	4.86
	SA

	5. The sole responsibility for teaching students how to study should lie with reading teachers. 
	3.86
	A

	6. Knowing how to teach reading in content areas should be required for every teacher.
	4.57
	SA

	7. Only English teachers should be responsible for teaching reading in schools.
	2.14
	D

	8. A teacher who wants to improve students’ interest in reading should show them that he or she likes to read.
	5.00
	SA

	9. Reading instruction in schools is a waste of time.
	1.57
	D

	10. Every teacher should be familiar with theoretical concepts of the reading process. 
	4.86
	SA

	Grand Weighted Mean
	4.17

	Interpretation
	A


Legend:	4.51-5.00		Strongly Agree		(SA)
		3.51-4.50		Agree				(A)
		2.51-3.50		Uncertain/Undecided	(U)
		1.51-2.50		Disagree			(D)
		1.00-1.50		Strongly Disagree	(SD)

Reading Level of Student-Respondents 
Based on the Phil-IRI Results

	Table 23 discloses the reading level of the student-respondents based on the Phil-IRI results.

Table 23


Reading Level of Student-Respondents Based 
on the Phil-IRI Results

	Reading Level
	F
	%

	Independent
	70
		 25.36	

	Instructional
	69
	 25.00

	Frustration
	110
	 39.86

	Non-Reader
	27
	  9.78

	Total
	276
	100.00



From the table, it can be gleaned that a number of the student-respondents, that is, 110 or 39.86 percent were in the frustration level while 70 of them or 25.36 percent were in the independent level, 69 or 25.00 percent were in the instructional level, and 27 of them or 9.78 percent were non-readers.
	The data signified that the student-respondents had an average reading level based on the results of the Phil-IRI which indicated that these students need assistance from their teachers to raise their reading level through an enhancement program.

Extent to Which Reading Approaches are Utilized by
the Teacher-Respondents in Teaching Reading

	This part appraises the extent to which reading approaches were utilized by the teacher-respondents in teaching reading along: read aloud, shared reading, guided reading, language experience approach, independent reading, directed listening – thinking activity, use of the mother tongue, and using multiple intelligences for literacy learning.
	Read Aloud. Table 24 appraises the extent to which reading approaches were utilized by the teacher-respondents in teaching reading along read aloud. There were 10 reading approaches considered in this area whereby the respondents assessed the utilization of each item.
Table 24 shows that the teacher-respondents considered one reading approach as “always” utilized by them which corresponded to Number 2 with the statement stating, “engage children in oral language, as they interact while listening,” with a weighted mean of 4.58. On the other hand, this same group of respondents considered eight reading approaches as “often” utilized by them with weighted means ranging from 3. 
67 to 4.42.
In these approaches, Numbers 1 and 6 were rated with the highest and the least weighted means, respectively, which corresponded to the statements stating, “allow children to

Table 24


Extent to Which Reading Approaches are Utilized by
the Teacher-Respondents in Teaching Reading
along Read Aloud

	Reading Approaches
	WM
	I

	1.Allow children to see the text, as you read
	4.42
	O

	2. Engage children in oral language, as they interact while listening.
	4.58
	A

	3. Slow down at times, and point to a word, as you read it aloud
	4.33
	O

	4. Children join in on the repetitive language
	4.17
	O

	5. Children will retell story
	3.75
	O

	6. Role-play
	3.67
	O

	7. Respond to story, both orally and in writing
	4.17
	O

	8. Responding to story through drawing
	3.92
	O

	9.Sharing books with peers
	4.00
	O

	10. Children will dress like the character from a story.
	2.92
	SM

	Grand Weighted Mean
	3.99

	Interpretation
	O



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(SM)
		1.51-2.50	Seldom		(SL)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)

see the text, as you read;” and “role play.” And, the remaining approach, Number 10, was considered by this group as “sometimes” utilized stating, “children will dress like the character from a story,” with a weighted mean of 2.92.
Taken as a whole, the teacher-respondents considered the reading approaches along read aloud as “often” utilized by them being shown by the grand weighted mean of 3.99. This signified that the teacher-respondents frequently utilized this approach in teaching reading to be effective.
	Shared Reading. Table 25 depicts the extent to which reading approaches were utilized by the teacher-respondents in teaching reading along shared reading. Ten reading approaches also were considered in this area for the respondents to assess each approach in terms of their utilization in teaching reading.
As depicted in the table, the teacher-respondents considered all reading approaches in shared reading were considered as “often” utilized by them with weighted means ranging from 3.92 to 4.25.
Corollary, Number 7 was the approach which obtained the highest weighted mean stating, “model confirming answer or prediction using pictures and or the text.” On the other hand, Numbers 1 and 2 equally obtained the least weighted mean with statements stating: “discuss illustrations;” and “read the 
book all the way through.”
Taken as a whole, the teacher-respondents considered the reading approaches along shared reading as “often” utilized by them being shown by the grand weighted mean of 4.06. This signified that the teacher-respondents frequently utilized this approach in teaching reading to be effective.

Table 25


Extent to Which Reading Approaches are Utilized by
the Teacher-Respondents in Teaching Reading
along Shared Reading

	Reading Approaches
	WM
	I

	1. Discuss illustrations
	3.92
	O

	2. Read the book all the way through
	3.92
	O

	3. Pause before a word which is heavily cued by the picture and text. Allow children to fill in the word.
	4.17
	O

	4. Repeat reading the book, using a pointer to each word as it is read. Have children join in.
	4.00
	O

	5. Show a letter or syllable of a word to aid identification of the word.
	4.00
	O

	6. Encourage questions and comments.
	4.17
	O

	7. Model confirming answer or prediction using pictures and or the text.
	4.25
	O

	8. Discuss word patterns, punctuation plot structure characterization
	4.08
	O

	9. Some children will point and read along with the others
	4.00
	O

	10. Have the children read the book with you again.
	4.08
	O

	Grand Weighted Mean
	4.06

	Interpretation
	O



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(SM)
		1.51-2.50	Seldom		(SL)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)

Guided Reading. Table 26 shows the extent to which reading approaches were utilized by the teacher-respondents in teaching reading along guided reading. Ten reading approaches also were considered in this area for the respondents to assess each approach in terms of their utilization in teaching reading.
Again, as shown in Table 26, the teacher-respondents considered all reading approaches in guided reading were considered as “often” utilized by them with weighted means ranging from 3.64 to 4.50. In these approaches, Numbers 8 and 9 were equally rated by this group of respondents with the highest weighted mean corresponding to the statements stating: “teacher encourages comprehension strategy development through guided questions, discussions about words and their sounds, and opportunities to locate target words in text;” and “teacher engages in ongoing assessment to inform literacy planning for guided reading and writing experiences,” while Number 10 were rated with the least weighted mean stating, “children will write their own sentences about the text.”
Taken as a whole, the teacher-respondents considered the reading approaches along guided reading as “often” utilized by them being shown by the grand weighted mean of 4.09. This signified that the teacher-respondents frequently utilized this approach in teaching reading to be effective.
	Language Experience Approach. Table 27 shows the extent

Table 26


Extent to Which Reading Approaches are Utilized by
the Teacher-Respondents in Teaching Reading
along Guided Reading

	Reading Approaches
	WM
	I

	1. Teacher assigns groups, discusses the    structure and purpose for reading
	4.00
	O

	2. 2. Children read and discuss what they have read.
	3.92
	O

	3. Readers share different opinions and perceptions. Children can read with a partner, alternating pages as the teacher monitors.
	3.75
	O

	4. Readers learn strategies for effective   reading from peers, and models.
	3.83
	O

	5. Teacher observes individual children's strategies, as each child reads and interacts with ideas from the text.
	4.25
	O

	6. Teacher forms small group to work on particular strategies.
	4.25
	O

	7. Teacher interacts with groups for peer demonstration, explanation and support.
	4.25
	O

	8. Teacher encourages comprehension strategy development through guided questions, discussions about   words and their sounds, and opportunities to locate target words in text.
	4.50
	O

	9. 9. Teacher engages in ongoing assessment to inform literacy planning for guided reading and writing experiences.
	4.50
	O

	10.10. Children will write their own sentences about the text.
	3.64
	O

	Grand Weighted Mean
	4.09

	Interpretation
	O



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(SM)
		1.51-2.50	Seldom		(SL)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)
to which reading approaches were utilized by the teacher-respondents in teaching reading along language experience approach. Ten reading approaches also were considered in this area for the respondents to assess each approach in terms of their utilization in teaching reading.
Table 27 presents that, the teacher-respondents considered all reading approaches in language experience approach as “often” utilized by them with weighted means ranging from 3.75 to 4.25. Reading Approaches Numbers 7 and 1 obtained the highest and the least weighted means, respectively, with statements stating: “teacher displays word card with specific word from the text. 
Children will name the word card, and find a match in the text;” and “provide a stimulus. For example: A fish in a big jar. Caution children not to touch, but they can talk about the fish.” Taken as a whole, the teacher-respondents considered the reading approaches along language experience approach as “often” utilized by them being shown by the grand weighted mean of 4.02. This signified that the teacher-respondents frequently utilized this approach in teaching reading to be effective.

Table 27


Extent to Which Reading Approaches are Utilized by
the Teacher-Respondents in Teaching Reading
along Language Experience Approach

	Reading Approaches
	WM
	I

	1. Provide a stimulus. For example: A fish   in a big jar. Caution children not to touch, but they can talk about the fish.
	3.75
	O

	2. Children engage in five minutes discussion.
	4.00
	O

	3. Tell children that you will write what they say about the experience
	4.00
	O

	4. Children will illustrate the experience. The title will be added
	3.83
	O

	5. Children will point to words as they say them
	4.00
	O

	6. Locate specific words within a line of print.
	4.00
	O

	7. Teacher displays word card with specific word from the text. Children will name the word card, and find a match in the text.
	4.25
	O

	8. Using a language experience story to
teach phonics.
	4.17
	O

	9. Teacher and children choral read the text twice.
	4.08
	O

	10.Individual children will read lines.
	4.09
	O

	Grand Weighted Mean
	4.02

	Interpretation
	O



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(SM)
		1.51-2.50	Seldom		(SL)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)

Independent Reading. Table 28 presents the extent to which reading approaches were utilized by the teacher-respondents in teaching reading along independent reading. Ten reading approaches also were considered in this area for the respondents to assess each approach in terms of their utilization in teaching reading.

Table 28


Extent to Which Reading Approaches are Utilized by
the Teacher-Respondents in Teaching Reading
along Independent Reading

	Reading Approaches
	WM
	I

	1. Determine the children's area of interest.
	4.25
	O

	2. Display books of varying levels and interests
	4.17
	O

	3. Include publications from children in the class
	3.42
	SM

	4. Tape model reading of selected stories
	3.60
	O

	5. Children will read from books, while listening to stories.
	3.92
	O

	6. Place writing paper, pencil, crayon, dictionary and newspapers in the reading area.
	3.67
	O

	7. Provide seating, table or a mat to relax
	3.58
	O

	8. Include books, taped stories, and recorder
	3.42
	SM

	9. Encourage buddy system in the reading area.
	4.25
	O

	10. Pulling out students from their classes for reading.
	3.92
	O

	Grand Weighted Mean
	3.82

	Interpretation
	O



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(SM)
		1.51-2.50	Seldom		(SL)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)

Table 28 shows that the teacher-respondents considered eight reading approaches in this area as “often” utilized by them with weighted means ranging from 3.58 to 4.25. Reading Approaches Numbers 1 and 9 equally obtained the highest weighted mean corresponding to the statement stating: “determine the children's area of interest;” and “encourage buddy system in the reading area.” The remaining two approaches were considered by this group of respondents as “sometimes” utilized by them. 
These approaches corresponded to Numbers 3 and 8 with statements stating: “include publications from children in the class;” and “include books, taped stories, and recorder.”
Taken as a whole, the teacher-respondents considered the reading approaches along independent reading as “often” utilized by them being shown by the grand weighted mean of 3.82. This signified that the teacher-respondents frequently utilized this approach in teaching reading to be effective.
Directed Listening – Thinking Activity. Table 29 presents the extent to which reading approaches were utilized by the teacher-respondents in teaching reading along directed listening – thinking activity. Eight reading approaches also were considered in this area for the respondents to assess each approach in terms of their utilization in teaching reading.
It can be gleaned from Table 29 that, the teacher-respondents considered one reading approach as “always” 

Table 29


Extent to Which Reading Approaches are Utilized by the
Teacher-Respondents in Teaching Reading along
Directed Listening – Thinking Activity

	Reading Approaches
	WM
	I

	1. Teacher asks what the story might be about
	4.50
	O

	2. Children are allowed to think, and make suggestions
	4.50
	O

	3. Teacher reads to a pre-determined point, and stops where the plot or action will create excitement.
	4.50
	O

	4. Teacher refers to previous suggestion made by the children regarding what the story was about, then compares differences.
	4.42
	O

	5. Teacher asks the children to think, and predict what might happen, and prompt them to say “Why”, or “Why not”.
	4.50
	O

	6. Teacher tells the children to listen, and find out while the reading continues.
	4.58
	A

	7. At the end of the story, teacher asks questions to find out how did they know what would happen, and what would they have done.
	4.50
	O

	8. The children might be asked if that was like any previous experience.
	4.50
	O

	Grand Weighted Mean
	4.50

	Interpretation
	O



Legend:	4.51-5.00	Always			(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(SM)
		1.51-2.50	Seldom			(SL)
		1.00-1.50	Never			(N)
				Weighted Mean		(WM)
				Interpretation	(I)

utilized by them which corresponded to Number 6 with statement stating, “teacher tells the children to listen, and find out while the reading continues,” with a weighted mean of 4.58. The remaining seven approaches were considered by this same group as “often” utilized with weighted means ranging from 4.42 to 4.50. 
Six of the seven approaches in this group equally obtained the highest weighted mean and Number 4 obtained the least weighted mean which corresponded to the statement stating, “teacher refers to previous suggestion made by the children regarding what the story was about, then compares differences.” 

Taken as a whole, the teacher-respondents considered the reading approaches along directed listening – thinking activity as “often” utilized by them being shown by the grand weighted mean of 4.50. This signified that the teacher-respondents frequently utilized this approach in teaching reading to be effective.
Use of Mother Tongue. Table 30 presents the extent to which reading approaches were utilized by the teacher-respondents in teaching reading along use of mother tongue. Five reading approaches also were considered in this area for the respondents to assess each approach in terms of their 
utilization in teaching reading.
From the table, it can be noted that, the teacher-

Table 30


Extent to Which Reading Approaches are Utilized by the
Teacher-Respondents in Teaching Reading along
Use of the Mother Tongue

	Reading Approaches
	WM
	I

	1. Provide opportunities for children to engage in dialogue.
	4.42
	O

	2. Designate a period for reading stories to the children.
	4.42
	O

	3. Make children aware of the routine for specified periods.
	4.33
	O

	4. Plan activities in reading and writing, examples: diary writing, dialogue journals, response to literature, and storytelling.
	3.91
	O

	5. Encourage individual and group activities using Mother Tongue to relate stories and by writing them.
	4.33
	O

	Grand Weighted Mean
	4.28

	Interpretation
	O



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(SM)
		1.51-2.50	Seldom		(SL)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)

respondents considered all the reading approaches as “often” 
utilized with weighted means ranging from 3.91 to 4.42. Numbers 1 and 2 equally obtained the highest weighted mean with statement stating: “provide opportunities for children to engage in dialogue;” and “designate a period for reading stories to the children.” 
On the other hand, Number 4 was the approach which was rated with the least weighted mean corresponding to the statement stating, “plan activities in reading and writing, examples: diary writing, dialogue journals, response to literature, and storytelling.”
Taken as a whole, the teacher-respondents considered the reading approaches along use of the mother tongue as “often” utilized by them being shown by the grand weighted mean of 4.28. This signified that the teacher-respondents frequently utilized this approach in teaching reading to be effective.
Using Multiple Intelligence for Literacy Learning. Table 31 depicts the extent to which reading approaches were utilized by the teacher-respondents in teaching reading along using multiple intelligences for literacy learning. 
Five reading approaches also were considered in this area for the respondents to assess each approach in terms of their utilization in teaching reading.
As depicted in Table 31, the teacher-respondents considered all the reading approaches in using multiple intelligences for literacy learning as “often” utilized by them with weighted means ranging from 3.75 to 4.25. Numbers 5 and 2 obtained the highest and the least weighted means, respectively, with statements stating: “activities should be

Table 31


Extent to Which Reading Approaches are Utilized by the
Teacher-Respondents in Teaching Reading along Using
Multiple Intelligences for Literacy Learning

	Reading Approaches
	WM
	I

	1. Developing Multiple Intelligences Inventory
	3.92
	O

	2. Writing questions under each type of intelligence.
	3.75
	O

	3. Letting students answer the statements.
	4.17
	O

	4. Determining the type of intelligence based on their answers: as the strengths and weaknesses.
	3.92
	O

	5. Activities should be planned, utilizing these areas of strengths to meet the needs in the areas of weaknesses.
	4.25
	O

	Grand Weighted Mean
	4.00

	Interpretation
	O



Legend:	4.51-5.00	Always		(A)
		3.51-4.50	Often			(O)
		2.51-3.50	Sometimes		(SM)
		1.51-2.50	Seldom		(SL)
		1.00-1.50	Never			(N)
				Weighted Mean	(WM)
				Interpretation	(I)
planned, utilizing these areas of strengths to meet the needs 
in the areas of weaknesses;” “writing questions under each type of intelligence.”
Taken as a whole, the teacher-respondents considered the reading approaches along using multiple intelligences for literacy learning as “often” utilized by them being shown by the grand weighted mean of 4.00. This signified that the teacher-respondents frequently utilized this approach in teaching reading to be effective.

Relationship Between the Reading Level of the Student-
	Respondents Based on the Phil-IRI Results and
	the Identified Factors

	This part presents the relationship between the reading level of the student-respondents based on the Phil-IRI results and the identified variates, namely: teacher-related factors; school administrator-related factors; and student-related factors.
	Teacher-Related Factors. Table 32 presents the relationship between the reading level of the student-respondents based on the Phil-IRI results and the teacher-related factors, namely: age, sex, civil status, gross monthly family income, highest educational attainment, number of years in teaching, number of relevant in-service trainings, and attitude toward teaching reading.
Age. In associating relationship between the reading 
level of the student-respondents based on the Phil-IRI results and the age of their teachers with the use of the correlation coefficient, the calculated value was posted at .106 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .337 with
 
Table 32

Relationship Between the Reading Level of the Student-
Respondents Based on the Phil-IRI Results and
the Teacher-Related Factors

	Variate
	Linear Association
	Fisher’s t-Value
	p-Value
	Evaluation/ Decision

	
	Coeffi-cient
	Degree
	
	
	

	Age
	.106
	Very Weak
	.337
	.757
	NS / Accept Ho. 

	Sex
	.518
	Moderate
	1.915
	.085
	NS / Accept Ho. 

	Civil Status
	-.742
	Strong
	3.500
	.009
	S / Reject Ho.

	Gross Monthly Family Income
	.327
	Weak
	1.094
	.326
	NS / Accept Ho. 

	Highest Educa-tional Attain-ment
	0
	No Linear Association
	.000
	1.000
	NS / Accept Ho. 

	Number of Years in Teaching
	.143
	Very Weak
	.457
	.657
	NS / Accept Ho. 

	Number of Relevant In-Service Trainings
	.390
	Weak
	1.339
	.210
	NS / Accept Ho. 

	Attitude Toward Teaching Reading
	.361
	Weak
	1.224
	.249
	NS / Accept Ho. 


Fisher’s t-critical =+2.228
df = 10
α = .05
S  = Significant
NS = Not Significant
a p-value of .757. The critical value was set at +2.228 at df = 10 and α = .05. 
In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “There is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the age of the teachers.” This signified that the age of the teacher-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Sex. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the sex of their teachers with the use of the correlation coefficient, the calculated value was posted at .518 denoting a moderate linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.915 with a p-value of .085. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the sex of the teachers.” This signified that the sex of the teacher-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Civil Status. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the civil status of their teachers with the use of the correlation coefficient, the calculated value was posted at -.742 denoting a strong linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 3.500 with a p-value of .009. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. 
This denoted that the linear association between the aforesaid variables was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the civil status of the teachers.” This signified that the civils of the teacher-respondents significantly influenced the reading level of the student-respondents based on the Phil-IRI results.
The coefficient being negative suggested an inverse linear relationship which signified that the student-respondents who were under teachers whose civil status were single obtained better reading level based on the result of the Phil-IRI results. This could be attributed that the these teachers could focus more in teaching the students obtain good reading level by utilizing varied reading approaches.
Gross Monthly Family Income. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the gross monthly family income of their teachers with the use of the correlation coefficient, the calculated value was posted at .327 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.094 with a p-value of .326. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the gross monthly family income of the teachers.” This signified that the gross monthly family income of the teacher-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Highest Educational Attainment. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the highest educational attainment of their teachers with the use of the correlation coefficient, the calculated value was posted at 0 denoting a no linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .000 with a p-value of 1.000. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the highest educational attainment of the teachers.” This signified that the highest educational attainment of the teacher-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Number of Years in Teaching. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the number of years in teaching of their teachers with the use of the correlation coefficient, the calculated value was posted at .143 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .457 with a p-value of .657. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater
than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the number of years in teaching of the teachers.” This signified that the number of years in teaching of the teacher-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Number of Relevant In-Service Trainings. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the number of relevant in-service trainings of their teachers with the use of the correlation coefficient, the calculated value was posted at .390 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.339 with a p-value of .210. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the number of in-service trainings of the teachers.” This signified that the number of relevant in-service trainings of the teacher-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Attitude Toward Teaching Reading. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the attitude of their teachers toward teaching reading with the use of the correlation coefficient, the calculated value was posted at .361 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.224 with a p-value of .249. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the attitude of the teachers toward teaching reading.” This signified that the attitude of the teacher-respondents toward teaching reading did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
In summary, of the profile variates of the teacher-respondents, only civil status posed significant influence to the student-respondents’ reading level based on the results of the Phil-IRI. The other variates proved to have no significant influence to it.
	School Administrator-Related Factors. Table 33 presents the relationship between the reading level of the student-respondents based on the Phil-IRI results and the school administrator-related factors, namely: age, sex, civil status, gross monthly family income, highest educational attainment, number of years as administrator, number of relevant in-service trainings, and attitude toward reading.
Age. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the age of their school administrators with the use of the correlation coefficient, the calculated value was posted at -.214 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .537 with a p-value of .610.

Table 33


Relationship Between the Reading Level of the Student-
Respondents Based on the Phil-IRI Results and
the School Administrator-Related Factors

	Variate
	Linear Association
	Fisher’s t-Value
	p-Value
	Evaluation/ Decision

	
	Coeffi-cient
	Degree
	
	
	

	Age
	-.214
	Weak
	.537
	.610
	NS / Accept Ho.

	Sex
	-.300
	Weak
	.770
	.470
	NS / Accept Ho.

	Civil Status
	-.017
	Very Weak
	.042
	.968
	NS / Accept Ho.

	Gross Monthly Family Income
	.089
	Very Weak
	.219
	.834
	NS / Accept Ho.

	Highest Educa-tional Attain-ment
	.070
	Very Weak
	.172
	.869
	NS / Accept Ho.

	Number of Years as Adminis-trator
	.385
	Weak
	1.022
	.346
	NS / Accept Ho.

	Number of Relevant In-Service Trainings
	.142
	Very Weak
	.351
	.737
	NS / Accept Ho.

	Attitude Toward Reading
	.364
	Weak
	.957
	.375
	NS / Accept Ho.


Fisher’s t-critical =+2.447
df = 6
α = .05
S  = Significant
NS = Not Significant

The critical value was set at +2.447 at df = 6 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the age of the school administrators.” This signified that the age of the school administrator-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Sex. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the sex of their school administrators with the use of the correlation coefficient, the calculated value was posted at -.300 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .770 with a p-value of .470. The critical value was set at +2.447 at df = 6 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the sex of the school administrators.” This signified that the sex of the school administrator-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Civil Status. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the civil status of their school administrators with the use of the correlation coefficient, the calculated value was posted at -.017 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .042 with a p-value of .968. The critical value was set at +2.447 at df = 6 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the civil status of the school administrators.” This signified that the civil status of the school administrator-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Gross Monthly Family Income. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the gross monthly family income of their school administrators with the use of the correlation coefficient, the calculated value was posted at .089 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .219 with a p-value of .834. The critical value was set at +2.447 at df = 6 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the gross monthly family income of the school administrators.” This signified that the gross monthly family income of the school administrator-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Highest Educational Attainment. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the highest educational attainment of their school administrators with the use of the correlation coefficient, the calculated value was posted at .070 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .172 with a p-value of .869. The critical value was set at +2.447 at df = 6 and α = .05. In the comparison, it was noted that the computed value turned lesser than the
critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the highest educational attainment of the school administrators.” This signified that the highest educational attainment of the school administrator-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Number of Years as Administrator. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the number of years as administrator of their school administrators with the use of the correlation coefficient, the calculated value was posted at .385 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.022 with a p-value of .346. The critical value was set at +2.447 at df = 6 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the number of years as administrator of the school administrators.” This signified that the number of years as administrator of the school administrator-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Number of Relevant In-Service Trainings. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the number of in-service trainings of their school administrators with the use of the correlation coefficient, the calculated value was posted at .142 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .351 with a p-value of .737. The critical value was set at +2.447 at df = 6 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the number of relevant in-service trainings of the school administrators.” This signified that the number of relevant in-service trainings of the school administrator-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Attitude Toward Reading. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the attitude of their school administrators toward reading with the use of the correlation coefficient, the calculated value was posted at .364 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .957 with a p-value of .375. The critical value was set at +2.447 at df = 6 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the 
aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and the attitude of the school administrators toward reading.” This signified that the attitude of the school administrator-respondents toward reading did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
In summary, none of the profile variates of the school administrator-respondents posed significant influence to the reading level of the student-respondents based on the Phil-IRI results
Student-Related   Factors. Table   34   presents the relationship between the reading level of the student-respondents based on the Phil-IRI results and the student-related factors, namely: age, sex, language spoken at home, parents’ occupation, parents’ highest educational attainment, and gross monthly family income.
Age. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and their age with the use of the correlation coefficient, the calculated value was posted at .082 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.362 with a p-value of .184. The critical value was set at +1.969 at df = 274 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and their age.” This signified that the age of the student-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Sex. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and their sex with the use of the correlation coefficient, the calculated value was posted at .082 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.354 with a p-value of .179. The critical value was set at +1.969 at df = 274 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and their sex.” This signified that the sex of the student-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Language Spoken at Home. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and their language spoken at home with the use of the correlation coefficient, the calculated value was posted at .114 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.889 with a p-value of .061. The critical value was set at +1.969 at df = 274 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the 
aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and their language spoken at home.” This signified that the language spoken at home of the student-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Parents’ Occupation. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and their parents’ occupation with the use of the correlation coefficient, the calculated value was posted at .027 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .445 with a p-value of .660. The critical value was set at +1.969 at df = 274 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and their parents’ occupation.” This signified that the parents’ occupation of the student-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Parents’ Highest Educational Attainment. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and their parents’ highest educational attainment with the use of the correlation coefficient, the calculated value was posted at .028 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .461 with a p-value of .645. The critical value was set at +1.969 at df = 274 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and their parents’ highest educational attainment.” This signified that the parents’ highest educational attainment of the student-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
Gross Monthly Family Income. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and their gross monthly family income with the use of the correlation coefficient, the calculated value was posted at .035 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .577 with a p-value of .570. 
The critical value was set at +1.969 at df = 274 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α.
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the reading level of the student-respondents based on the Phil-IRI results and their gross monthly family income.” This signified that the gross monthly

Table 34


Relationship Between the Reading Level of the Student-
Respondents Based on the Phil-IRI Results and
the Student-Related Factors

	Variate
	Linear Association
	Fisher’s t-Value
	p-Value
	Evaluation/ Decision

	
	Coeffi-cient
	Degree
	
	
	

	Age
	.082
	Very Weak
	1.362
	.184
	NS / Accept Ho.

	Sex
	.082
	Very Weak
	1.354
	.179
	NS / Accept Ho.

	Language Spoken at Home
	.114
	Very Weak
	1.889
	.061
	NS / Accept Ho.

	Parents’ Occupa-tion
	.027
	Very Weak
	.445
	.660
	NS / Accept Ho.

	Parents’ Highest Educa-tional Attain-ment
	.028
	Very Weak
	.461
	.645
	NS / Accept Ho.

	Gross Monthly Family Income
	.035
	Very Weak
	.577
	.570
	NS / Accept Ho.



Fisher’s t-critical =+1.969
df = 274
α = .05
S  = Significant
NS = Not Significant

family income of the student-respondents did not significantly influence the reading level of the student-respondents based on the Phil-IRI results.
In summary, none of the profile variates of the student-
respondents significantly influenced their reading level based on the results of the Phil-IRI.

Relationship Between the Extent of the Different 
	Reading Approaches by the Teacher-Respondents 
	and the Reading Level of the Student-Respondents

	Table 35 contains the relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of read aloud, shared reading, guided reading, language experience approach, independent reading, directed listening – thinking activity, use of the mother   tongue, and using multiple intelligences for literacy learning and the reading level of the student-respondents.
Read Aloud. In associating relationship between the extent of utilization of the different reading approaches by the  teacher-respondents in terms of read aloud and the reading level of the student-respondents with the use of the correlation coefficient, the calculated value was posted at .103 denoting a very weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .254 with a p-value of .809. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of read aloud and the reading level of the student-respondents.” This signified that the reading level of the student-respondents based on the result of the Phil-IRI was not significantly influenced by the extent of utilization of read aloud by the teacher-respondents as an approach to the teaching of reading.
Shared Reading. In associating relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of shared reading and the reading level of the student-respondents with the use of the correlation coefficient, the calculated value was posted at .476 denoting a moderate linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 1.326 with a p-value of .233. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of shared reading and the reading level of the student-respondents.” This signified that the reading level of the student-respondents based on the result of the Phil-IRI was not significantly influenced by the extent of utilization of shared reading by the teacher-respondents as an approach to the teaching of reading.
Guided Reading. In associating relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of guided reading and the reading level of the student-respondents with the use of the correlation coefficient, the calculated value was posted at .820 denoting a very strong linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 3.509 with a p-value of .013. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. 
This denoted that the linear association between the aforesaid variables was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of guided reading and the reading level of the student-respondents.” This signified that the reading level of the student-respondents based on the result of the Phil-IRI was significantly influenced by the extent of utilization of guided reading by the teacher-respondents as an approach to the teaching of reading.
The coefficient being positive denoted a direct proportional linear relationship which signified that the more frequent the teacher-respondents utilized guided reading as an approach to teaching reading the higher reading level the student-respondents obtained.
Language Experience Approach. In associating relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of language experience approach and the reading level of the student-respondents with the use of the correlation coefficient, the calculated value was posted at .278 denoting a weak linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at .709 with a p-value of .505. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of language experience approach and the reading level of the student-respondents.” This signified that the reading level of the student-respondents based on the result of the Phil-IRI was not significantly influenced by the extent of utilization of language experience approach by the teacher-respondents as an approach to the teaching of reading.
Independent Reading. In associating relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of independent reading and the reading level of the student-respondents with the use of the correlation coefficient, the calculated value was posted at .770 denoting a strong linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 2.956 with a p-value of .025. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. 
This denoted that the linear association between the aforesaid variables was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of independent reading and the reading level of the student-respondents.” This signified that the reading level of the student-respondents based on the result of the Phil-IRI was significantly influenced by the extent of utilization of independent reading by the teacher-respondents as an approach to the teaching of reading.
The coefficient being positive denoted a direct proportional linear relationship which signified that the more frequent the teacher-respondents utilized independent reading as an approach to teaching reading the higher reading level the student-respondents obtained.
Directed Listening – Thinking Activity. In associating
 relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of directed listening – thinking activity and the reading level of the student-respondents with the use of the correlation coefficient, the calculated value was posted at .796 denoting a strong linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 3.221 with a p-value of .018. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. 
This denoted that the linear association between the aforesaid variables was significant. Following the decision rule, this gave the researcher enough evidence to reject the null hypothesis stating, “there is no significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of directed listening – thinking activity and the reading level of the student-respondents.” This signified that the reading level of the student-respondents based on the result of the Phil-IRI was significantly influenced by the extent of utilization of directed listening – thinking activity by the teacher-respondents as an approach to the 
teaching of reading.
The coefficient being positive denoted a direct proportional linear relationship which signified that the more frequent the teacher-respondents utilized directed listening – thinking activity as an approach to teaching reading the higher reading level the student-respondents obtained.
Use of the Mother Tongue. In associating relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of the use of mother tongue and the reading level of the student-respondents with the use of the correlation coefficient, the calculated value was posted at .658 denoting a strong linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 2.140 with a p-value of .076. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned lesser than the critical value and the p-value turned greater than the α. 
This denoted that the linear association between the aforesaid variables was not significant. Following the decision rule, this gave the researcher enough evidence to accept the null hypothesis stating, “there is no significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of the use of the mother tongue and the reading level of the student-respondents.” This signified that the reading level of the student-respondents based on the result of the Phil-IRI was not significantly influenced by the extent of utilization of the mother tongue by the teacher-respondents as an approach to the teaching of reading.
Using Multi Intelligences for Literacy Learning. In associating relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of using multi intelligences for literacy learning and the reading level of the student-respondents with the use of the correlation coefficient, the calculated value was posted at .777 denoting a strong linear association. To test further the significance of the coefficient, the Fisher’s t-test was employed whereby the computed value was posted at 3.023 with a p-value of .023. The critical value was set at +2.228 at df = 10 and α = .05. In the comparison, it was noted that the computed value turned greater than the critical value and the p-value turned lesser than the α. 
This denoted that the linear association between the aforesaid variables was significant. 
Following the decision rule, this gave the researcher 
enough evidence to reject the null hypothesis stating, “there is no significant relationship between the extent of utilization of the different reading approaches by the teacher-respondents in terms of using multi intelligences for literacy learning and the reading level of the student-respondents.” This signified that the reading level of the student-respondents based on the result of the Phil-IRI was

Table 35


Relationship Between the Extent of Utilization of the Different Reading Approaches by the Teacher-Respondents 
and the Reading Level of the Student-Respondents

	Reading Approaches
	Linear Association
	Fisher’s t-Value
	p-Value
	Evaluation/ Decision

	
	Coeffi-cient
	Degree
	
	
	

	Read Aloud
	.103
	Very Weak
	.254
	.809
	NS / Accept Ho.

	Shared Reading
	.476
	Moderate
	1.326
	.233
	NS / Accept Ho.

	Guided Reading
	.820
	Very Strong
	3.509
	.013
	S / Reject Ho.

	Language Experience Approach
	.278
	Weak
	.709
	.505
	NS / Accept Ho.

	Independent Reading
	.770
	Strong
	2.956
	.025
	S / Reject Ho.

	Directed Listening
	.796
	Strong
	3.221
	.018
	S / Reject Ho.

	Use of Mother Tongue
	.658
	Strong
	2.140
	.076
	NS / Accept Ho.

	Using Multiple Intelli-gences for literacy Learning
	.777
	Strong
	3.023
	.023
	S / Reject Ho.



Fisher’s t-critical =+2.228
df = 10
α = .05
S  = Significant
NS = Not Significant

significantly influenced by the extent of utilization of using multi intelligences for literacy learning by the teacher-respondents as an approach to the teaching of reading. The coefficient being positive denoted a direct proportional linear relationship which signified that the more frequent the teacher-respondents utilized multi intelligences for literacy learning as an approach to teaching reading the higher reading level the student-respondents obtained.
In summary, of the identified reading approaches utilized by the teacher-respondents in teaching reading, more frequent utilization of guided reading, independent reading, directed listening – thinking activity, and using multiple intelligences for literacy learning significantly influenced the reading level of the student-respondents based on the Phil-IRI results in a direct proportional way. The other approaches proved to have no influence to it.

Implications Derived Based on the 
Findings of the Study

	As it was uncovered in this study, the reading level of the student-respondents was on the average, there is a need for the teachers to exert all efforts to raise it from frustration to independent with the use of reading approaches. The use of the identified reading approaches is necessary.
The study revealed also that the teacher utilized several identified reading approaches in teaching reading whereby, single teachers focused more on its use than the married ones because of the luxury of time they devoted in teaching reading. Therefore, for any intervention to be implemented for the reading teachers, better appreciation of the different approaches should be given to the married ones who thought that they have no time to indulge with these approaches due to their family matters.
	Likewise, from the study, it was discovered that four of the identified reading approaches influenced significantly to the reading level of the students, namely: guided reading, independent reading, directed listening – thinking activity, and using multiple intelligences for literacy learning. Therefore, these four approaches should be recommended to be used in teaching reading.
	However, the influence of other approaches should not be discounted so that teachers should focus also in developing and using them. 









Chapter 5



SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS


	This chapter presents the summary of the findings of the study with the corresponding conclusions drawn and the recommendation anchored on the conclusions drawn from the findings of the study.

Summary of Findings

	The following were the major findings of the study:
1. The mean age of student-respondents was posted at 8.40 years old with a SD 0.62 years.
2. Majority of the student-respondents spoke Waray at home accounting for 184 or 66.67 percent.
3. Of the fathers of the student-respondents, a number of them, that is, 123 or 44.57 percent were fishermen while a number of the mothers of the student-respondents, that is, 113 or 40.94 percent were housekeepers.
4. On the part of the fathers of the student-respondents, a number of them, that is, 57 or 20.65 percent had reached the elementary level while a number of the mothers, that is, 59 or 20.21 percent were high school graduates.
5. The mean income earned by the family of student-
respondents was calculated at P4,638.18 with a SD of 1,586.48.
6. A number of the student-respondents, that is, 110 or 39.86 percent were in the frustration level.
7. The mean age of the teacher-respondents was posted at 39.91 years old with a standard deviation of 10.77 years whereby majority were female accounting for 11 or 91.67 percent.
8. A number of the teacher-respondents, that is, five or 41.67 percent were married.
9. A number of the teacher-respondents, that is, three or 25.00 percent earned a monthly family income of P40,000 and above.
10. All the teacher-respondents, that is, 12 or 100.00 percent were baccalaureate degree holders.
11. The mean years in teaching of the teacher-respondents was posted at 12 years with a SD of 10.83 years.
12. The mean trainings of the teacher-respondents in the different level was posted as follows: national, one training with a SD 1.25 trainings; regional, two  trainings  with  a  SD of 1.75 trainings; division, 15 trainings; and district/school, nine trainings with a SD of 5.63 trainings.
13. The teacher-respondents “agreed” on their attitude toward teaching reading being shown by the grand weighted mean of 4.09.
14. The mean age of the school administrator-respondents was posted at 44.14 years old with a SD of 5.52 years whereby more than half of the school administrator-respondents, that is, four or 57.14 percent were male.
15. Majority of the school administrator-respondents were single accounting for five or 71.43 percent.
16. The mean monthly family income of the school administrator-respondents was posted at P30,070.93 with  a SD P6,900.66.
17. More than half of the school administrator-respondents had earned MA units while two of them or 28.57 percent were MA degree holders.
18. The mean number of years as administrator of the school administrator-respondents was posted at 6.29 years with a SD of 3.40 years.
19. The mean trainings of the school administrator-respondents in the different level were posted as follows: national, 11 trainings with a SD 18.44 trainings; regional, 15 trainings with a SD of 16.35 trainings; division, 43 trainings with a SD of 34.38 trainings; and district/school, 48 trainings with a SD of 69.43 trainings.
20. The school administrator-respondents “agreed” on their attitude toward reading being indicated by the grand weighted mean of 4.17.
21. The teacher-respondents considered the following approaches as “often” utilized, namely: read aloud, shared reading, guided reading, language experience approach, independent reading, directed listening – thinking activity, use of the mother tongue, and using multiple intelligences for literacy learning.
22. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the teacher-related factors, the following was the evaluation: age, not significant; sex, not significant; civil status, significant; gross monthly family income, not significant; highest educational attainment, no linear association; number of years in teaching, not significant; number of relevant in-service trainings, not significant; and attitude toward teaching reading, not significant. 
23. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the school administrator-related factors, the not significant evaluation was arrived at along age, sex, civil status, gross monthly family income, highest educational attainment, number of years as administrator, number of relevant in-service trainings, and attitude toward reading.
24. In associating relationship between the reading level of the student-respondents based on the Phil-IRI results and the student-related factors, a not significant evaluation was arrived at, also, along age, sex, language spoken at home, parents’ occupation, parents’ highest educational attainment, and gross monthly family income.
25. In associating relationship between the extent of utilization of the different reading approaches by the teacher-respondents and the reading level of the student-respondents, the following was the evaluation: read aloud, not significant; shared reading, not significant; guided reading, significant; language experience approach, not significant; independent reading, significant; directed listening – thinking activity, significant; use of the mother   tongue,   not significant; and  using  multiple  intelligences for literacy learning, significant. 

Conclusions
	From the findings of the study, the following conclusions were drawn:
1. The student-respondents were on their right age fitted for the grade level they were enrolled in which indicated that they were ready for the instruction as well as to learn the competences required in this grade level.
2. The ethnicity of most of the student-respondents was Waray so that they usually spoke Waray at home with some spoke other Filipino language in addition to Waray which probably they acquired by birth or learned through schooling.
3. The parents of the student-respondents, mostly the fathers, were gainfully employed which served as their primary source of their monthly income which they used to finance the basic nutritional as well as educational needs of the members of the family.
4. The parents of the student-respondents were functional literate, that is, they had the capability to read, write, and understand simple messages which was an advantage for them specifically in processing information sourced from different sources including the tri-media.
5. The family of the student-respondents earned a regular monthly income from their occupations which they used to defray the monthly expenses of the family. Meager though but they prioritize the education of their schooling member.
6. The student-respondents had an average reading level based on the results of the Phil-IRI which indicated that these students need assistance from their teachers to raise their reading level through an enhancement program.
7. The teacher-respondents were in their late 30s which signified that they were relatively young and at the prime of their age, dominated by the female sex which was a usual observation where in the roster of the teaching workforce in most districts in the Division of Catbalogan City the female outnumbered the male always indicating that more female embraced teaching as their profession of choice during their tertiary education.
8. The teacher-respondents had their respective families to support by the income they derived from their teaching profession. For the married ones, they have their nuclear family to support while the single ones they support their family being part and parcel of a nuclear family where he/she belongs.
9. The gross monthly family income of the teacher-respondents registered a bimodal income with the amount of P42,499.50 and P27,499.50. This indicated that the teacher-respondents earned regular income which was sufficient to defray the basic nutritional needs of the family including the educational needs of the schooling family member.
10. The teacher-respondents possessed the minimum educational requirement for the teaching position hence they were qualified.
11. The teacher-respondents had been in the service for a longer period of time, an ample period to hone their skills and competence in teaching.
12. The teacher-respondents exerted efforts to enhance their teaching skills and competence by attending trainings in the different levels when opportunities warranted them to attend.
13. The teacher-respondents had a highly favorable attitude toward teaching reading.
14. The school administrator-respondents were on their early 40s, relatively young and at the prime of their age, still far from the retirement age. Usually, in the array of school administrators in most of the districts in the Division of Samar, female dominance was observed but in this study it turned the otherwise indicating that the male was already at par with the female in aspiring for the school administrator position.
15. The school administrator-respondents were more focused to their career as school administrator that they neglected their personal life and end up in the single blessedness. This indicated that they had concentrated more in enhancing their administrative and supervisory skills and competence.
16. The school administrator-respondents earned a regular monthly income sufficient enough to defray their monthly financial requirements.
17. The school administrator-respondents had pursued advance education and earned units which qualified them for the position.
18. The school administrator-respondents had been administrators for quite a number of years which gave them ample time to hone their administrative and supervisory skills.
19. The school administrator-respondents exerted efforts to enhance their administrative and supervisory skills and competence by attending trainings in the different levels when opportunities warranted them to attend.
20. The school administrator-respondents highly favored reading as a learning area.
21. The teacher-respondents frequently utilized all the identified reading approaches in teaching reading to be effective.
22. Of the profile variates of the teacher-respondents, only civil status posed significant influence to the student-respondents’ reading level based on the results of the Phil-IRI. The other variates proved to have no significant influence to it.
23. None of the profile variates of the school administrator-respondents posed significant influence to the reading level of the student-respondents based on the Phil-IRI results.
24. None of the profile variates of the student-respondents significantly influenced their reading level
based on the results of the Phil-IRI.
25. Of the identified reading approaches utilized by the teacher-respondents in teaching reading, more frequent utilization of guided reading, independent reading, directed listening – thinking activity, and using multiple intelligences for literacy learning significantly influenced the reading level of the student-respondents based on the Phil-IRI results in a direct proportional way. The other approaches proved to have no influence to it.

Recommendations
	Based on the conclusions drawn from the findings of the study, the following are recommended:
1. As it was uncovered in this study, the reading level of the student-respondents was on the average, with this, it is recommended for teachers to use the different reading approaches. The use of the identified reading approaches enables the reading level of the students to rise from frustration to independent.
2. As the study revealed also, the teachers utilized several identified reading approaches in teaching reading whereby, single teachers focused more on its use than the married ones because of the luxury of time they devoted in teaching reading, it is recommended that for any intervention to be implemented for the reading teachers, better appreciation of the different approaches should be given to the married ones who thought that they have no time to indulge with these approaches due to their family matters.
3. [bookmark: _Hlk507252696]Likewise, as it was discovered, four of the identified reading approaches influenced significantly to the reading level of the students, namely: guided reading, independent reading, directed listening – thinking activity, and using multiple intelligences for literacy learning, it is recommended that these four approaches should be used in teaching reading to raise the reading level of the students.
4. However, considering that the influence of the other approaches cannot be discounted, it is recommended, also, that teachers should develop such approaches and use them frequently in teaching reading.
5. As it was indicated in the study, the respondents favored reading approaches utilized by the teachers. With this regard, the school as well as the government should prioritized programs that can improve the reading approaches of the teachers. Such program is not limited to seminars, workshops and trainings wherein teachers and school administrators can also acquire Continuing Professional Development (CPD) units needed for license renewal. 
6. Another study may be conducted in other divisions 
to validate the findings of this study.
7. A follow-up study may be conducted, also, considering other approaches and variables relative to teaching reading.





















Chapter 6



TEACHING READING INTERVENTION PROGRAM

Rationale
	The study revealed that four of the identified reading approaches influenced significantly the reading level of the students, namely: guided reading, independent reading, directed listening – thinking activity, and using multiple intelligences for literacy learning, it is recommended that these four approaches should be used in teaching reading to raise the reading level of the students.
	As an offshoot of this research endeavor the researcher is proposing an intervention program entitled “Teaching Reading Intervention Program” which will be conducted to Grade 3 teachers in public elementary schools in the Division of Catbalogan City.
	The intervention program will be a sort of an enhancement activity for teachers teaching reading particularly in Grade 3, thus, a School Learning Action Cell (SLAC) shall be conducted.

Objectives
	The intervention program shall be in a sort of an enhancement activity through a School Learning Action Cell (SLAC). This will equip teachers with the proper strategies in teaching reading using the four approaches such as guided reading, independent reading, directed listening – thinking activity, and using multiple intelligences for literacy learning.

Features of the Intervention Program
	The intervention program will be in a sort of School Learning Action Cell (SLAC) in which a facilitator will demonstrate how the strategy in teaching reading is properly done. Grade 3 teachers will likewise show a return demonstration teaching applying the strategy being discussed during SLAC. This will be done every second and fourth Friday of the month until all the approaches will be mastered by the teachers teaching reading to Grade 3 students.
TEACHING READING INTERVENTION PROGRAM
School Learning Action Cell Plan
	Topic
	Objectives
	Strategies
	Schedule/ 
Time
	Persons Involved
	Expected Output

	
Guided Reading
	
To provide very effective support for students.

To actively enhance
students’ understanding
	
Selects a text that is appropriate for a particular group of students
	
Second Friday of the Month
	
Facilitator

Grade 3 Teachers

 School Head
	
Enhanced students’ under-standing

	Topic
	Objectives
	Strategies
	Schedule/ 
Time
	Persons Involved
	Expected Output

	
	To build their own
Understanding
	Introduces that text by talking to the students about relevant experiences
that they may have had,

Provides sensitive support for the students to talk, read, and think their way through the text

	
	
	

	Independent Reading



	To allow students to practice the strategies they have learned
	Decoding

Comprehen-sion

Visualiza-tion
	Fourth Friday of the Month
	
Facilitator

Grade 3 Teachers

 School Head
	Students can read independently and get to the end of a book

	Directed listening– thinking
activity
	To give the students skills so that they can eventually internalize reading skills.
To develop reading abilities for better comprehension, understanding, and connections to texts.
	Preparing for reading,
Reading the story and Discussion after reading
	Second Friday of the Month
	
Facilitator

Grade 3 Teachers

 School Head
	Engaged and skilled readers who possess the ability to think critical and analyze the texts that they have read

	Multiple Intelligences for learning literacy
	To teach reading to students with varied types of intelligences
	Reading, writing and storytelling,
Saying, hearing and seeing words

	Fourth Friday of the Month
	
Facilitator

Grade 3 Teachers

 School Head
	Enhanced reading abilities of learners with varied type of intelligences 



Strategy of Implementation
	The school head and the facilitator will initiate the activity.  The school head shall assign Grade 3 teachers who are actually reading specialists to take charge of the demonstration of the different teaching reading approaches during the conduct of the School Learning Action Cell (SLAC). 
Since School Learning Action Cell (SLAC) is conducted twice a month and held on a Friday, there will be four (4) teachers who shall take charge of the demonstration of the different teaching reading approaches. All teachers in the school shall serve as participants, however, the school head may assign one teacher to have a return demonstration teaching. There will be process observers to evaluate the activity.

Monitoring and Evaluation
	The monitoring and evaluation of the SLAC shall be based on DepEd Order Number 35, Series of 2016 specifically on the following areas: development in teacher quality; impact on students’ performance; and effectiveness of the implemented strategies.
	In terms of budget, it now depends on the school administrators and personnel to allocate funds and other resources for the above-mentioned activity, however, school heads are allowed to use school fund for SLAC activities based on DepEd Order Number 35, Series 2016.
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APPENDIX C

QUESTIONNAIRE FOR TEACHER-RESPONDENT
PART I.PERSONAL PROFILE
Directions: Please supply the necessary data indicated below or tick (/) the box or the space provided

Name	: (Optional)  	__________Age:___Sex: Male   Female

Civil Status: Single	Married	Widowed	  Separated

Gross Monthly Family Income:
(Include income of husband/wife and children who are earning)

_____Php 40,000 above		_____Php 25,000-30,999
_____Php 35,000-39,999		____Php 20,000- 24,999
____Php 31,000-34,999		____Php 19,999 and below

Highest Educational Attainment:
	Ph. D. /Ed. D.		

	MA with doctoral units		

	MA degree

	Baccalaureate degree with MA units

	Baccalaureate degree

Number of Years in Teaching: 			
Number of Relevant in-service Training:			
	International
	

	National
	

	Regional
	

	Division
	

	District/School
	




PART II :	ATTITUDE TOWARD TEACHING READING

Directions: Below are statements which describe your 	attitude toward teaching reading. Please indicate your 	agreement or disagreement to each statement by 	checking the appropriate column corresponding to each 	statement using the scale as guide:

	5 	Strongly Agree		-	(SA)
		4 	Agree			-	(A)
		3	Uncertain/Undecided	-	(U)
		2 	Disagree			-	(D)
		1 	Strongly Disagree	_	(SD)

	STATEMENTS
	5
(SA)
	4
(A)
	3
(U)
	2
(D)
	1
(SD)

	1. Every teacher is obliged to help 
   students improve their reading 
   ability. 
	
	
	
	
	

	2. I introduce vocabulary in class 
   before they meet those terms in a 
   reading passage.
	
	
	
	
	

	3. Even if I am teaching content 
   subject, I still have to teach 
   reading to my students. 
	
	
	
	
	

	4. I see to it that all students in 
   Grade three can read at the end 
   of the School Year.
	
	
	
	
	

	5. The sole responsibility for 
   teaching students how to study 
   should lie with reading teachers. 
	
	
	
	
	

	6. Knowing how to teach reading in 
   content areas should be required 
   for every teacher.
	
	
	
	
	

	7. Only English teachers should be 
   responsible for teaching reading 
   in schools.
	
	
	
	
	

	8. A teacher who wants to improve 
   students’ interest in reading 
   should show them that he or she 
   likes to read.
	
	
	
	
	

	9. Reading instruction in schools is 
   a waste of time.
	
	
	
	
	

	10.Every teacher should be familiar 
   with theoretical concepts of the 
   reading process. 
	
	
	
	
	


PART III. Extent as to How Reading Approaches are Utilized by the Teachers in Teaching Reading

Directions: Below are different activities under each 
	approach. Please indicate the extent on how you 	utilize them in teaching reading by checking the 	appropriate column corresponding to each statement 	using the scale as guide:

	5 	Always	-	(A)
		4 	Often	-	(O)
		3	Sometimes	-	(SM)
		2 	Seldom	-	(SL)
		1 	Never	-	(N)
	APPROACH
	5
(A)
	4
(O)
	3
(SM)
	2
(SL)
	1
(N)

	Read Aloud
	
	
	
	
	

	1. Allow children to see the text,       
   as you read
	
	
	
	
	

	2. Engage children in oral 
   language, as they interact while 
   listening.
	
	
	
	
	

	3. Slow down at times, and point to 
   a word, as you read it aloud
	
	
	
	
	

	4. Children join in on the 
   repetitive language
	
	
	
	
	

	5. Children will retell story
	
	
	
	
	

	6. Role-play
	
	
	
	
	

	7. Respond to story, both orally 
   and in writing
	
	
	
	
	

	8. Responding to story through 
   Drawing
	
	
	
	
	

	9. Sharing books with peers
	
	
	
	
	

	10.Children will dress like the 
   character from a story.
	
	
	
	
	

	Shared Reading
	
	
	
	
	

	1. Discuss illustrations
	
	
	
	
	

	2. Read the book all the way 
   Through
	
	
	
	
	

	3. Pause before a word which is 
   heavily cued by the picture and 
   text. Allow children to fill in 
   the word.
	
	
	
	
	

	4. Repeat reading the book, using a 
   pointer to each word as it is 
   read. Have children join in.
	
	
	
	
	

	5. Show a letter or syllable of a  
   word to aid identification of 
   the word.
	
	
	
	
	

	6. Encourage questions and 
   comments.
	
	
	
	
	

	7. Model confirming answer or 
   prediction using pictures and or 
   the text.
	
	
	
	
	

	8. Discuss word patterns, 
   plot structure characterization
	
	
	
	
	

	9. Some children will point and 
   read along with the others
	
	
	
	
	

	10.Have the children read the book 
   with you again.
	
	
	
	
	

	Guided Reading
	
	
	
	
	

	1. Teacher assigns groups, 
   discusses the structure and 
   purpose for reading
	
	
	
	
	

	2. Children read and discuss what   
   they have read.
	
	
	
	
	

	3. Readers share different opinions 
   and perceptions. Children can 
   read with a partner, alternating 
   pages as the teacher monitors
	
	
	
	
	

	4. Readers learn strategies for 
   effective reading from peers, 
   and models.
	
	
	
	
	

	5. Teacher observes individual 
   children's strategies, as each 
   child reads and interacts with 
   ideas from the text.
	
	
	
	
	

	6. Teacher forms small group to 
   work on particular strategies.
	
	
	
	
	

	7. Teacher interacts with groups   
   for peer demonstration, 
   explanation and Support.
	
	
	
	
	

	8. Teacher encourages comprehension 
   strategy development through 
   guided questions, discussions 
   about words and their sounds, 
   and opportunities to locate 
   target words in text.
	
	
	
	
	

	9. Teacher engages in ongoing 
   assessment to inform literacy 
   planning for guided reading and 
   writing experiences.
	
	
	
	
	

	10.Children will write their own 
   sentences about the text.
	
	
	
	
	

	Independent Reading
	
	
	
	
	

	1. Determine the children's area of 
   interest.
	
	
	
	
	

	2. Display books of varying levels 
   and interests
	
	
	
	
	

	3. Include publications from 
   children in the class
	
	
	
	
	

	4. Tape model reading of selected 
   Stories
	
	
	
	
	

	5. Children will read from books, 
   while listening to stories.
	
	
	
	
	

	6. Place writing paper, pencil, 
   crayon, dictionary and 
   newspapers in the reading area.
	
	
	
	
	

	7. Provide seating, table or a mat 
   to relax
	
	
	
	
	

	8. Include books, taped stories, 
   and recorder
	
	
	
	
	

	9. Encourage buddy system in the 
   reading area.
	
	
	
	
	

	10.Pulling out students from their 
   classes for reading.
	
	
	
	
	

	Language Experience Approach
	
	
	
	
	

	1. Provide a stimulus. For example: 
   A fish in a big jar. Caution 
   children not to touch, but they 
   can talk about the fish.
	
	
	
	
	

	2. Children engage in five minutes 
   discussion.
	
	
	
	
	

	3. Tell children that you will 
   write what they say about the 
   experience
	
	
	
	
	

	4. Children will illustrate the  
   experience. The title will be 
   added
	
	
	
	
	

	5. Children will point to words as 
   they say them
	
	
	
	
	

	6. Locate specific words within a 
   line of print.
	
	
	
	
	

	7. Teacher displays word card with 
   specific word from the text. 
   Children will name the word 
   card, and find a match in the 
   text.
	
	
	
	
	

	8. Using a language experience 
   story to teach phonics.
	
	
	
	
	

	9. Teacher and children choral read 
   the text twice.
	
	
	
	
	

	10.Individual children will read 
   lines.
	
	
	
	
	

	Directed Listening-Thinking Activity
	
	
	
	
	

	1. Teacher asks what the story 
   might be about
	
	
	
	
	

	2. Children are allowed to think, 
   and make suggestions
	
	
	
	
	

	3. Teacher reads to a pre-
   determined point, and stops 
   where the plot or action will 
   create excitement.
	
	
	
	
	

	4. Teacher refers to previous 
   suggestion made by the children 
   regarding what the story was 
   about, then compares 
   differences.
	
	
	
	
	

	5. Teacher asks the children to 
   think, and predict what might 
   happen, and prompt them to say 
   “Why”, or “Why not”.
	
	
	
	
	

	6. Teacher tells the children to 
   listen, and find out while the 
   reading continues.
	
	
	
	
	

	7. At the end of the story, teacher 
   asks questions to find out how 
   did they know what would happen, 
   and what would they have done.
	
	
	
	
	

	8. The children might be asked if 
   that was like any previous 
   experience.

	
	
	
	
	

	Use of the Mother Tongue
	
	
	
	
	

	1. Provide opportunities for 
   children to engage in dialogue.
	
	
	
	
	

	2. Designate a period for reading 
   stories to the children.
	
	
	
	
	

	3. Make children aware of the 
   routine for specified periods.
	
	
	
	
	

	4. Plan activities in reading and 
   writing, examples: diary 
   writing, dialogue journals, 
   response to literature, and 
   storytelling.
	
	
	
	
	

	5. Encourage individual and group 
   activities using Mother Tongue 
   to relate stories and by writing 
   them.
	
	
	
	
	

	Using Multiple Intelligences for Literacy Learning
	
	
	
	
	

	1. Developing Multiple 
   Intelligences Inventory
	
	
	
	
	

	2. Writing questions under each 
   type of intelligence.
	
	
	
	
	

	3. Letting students answer the 
   statements.
	
	
	
	
	

	4. Determining the type of 
   intelligence based on their 
   answers: as the strengths and 
   weaknesses.
	
	
	
	
	

	5. Activities should be planned, 
   utilizing these areas of 
   strengths to meet the needs in 
   the areas of weaknesses.
	
	
	
	
	








APPENDIX D

QUESTIONNAIRE FOR STUDENT-RESPONDENT

PART I. PERSONAL PROFILE 
Directions: Please supply the necessary data indicated 
            below or tick (/) the box or the space provided

Name	: (Optional)  	__________Age: 	Sex: Male   Female

Language Spoken at Home: 
Waray	Tagalog	   Cebuano	English	  Others	   	   

Parents’ Occupation:
  Father:							Mother:
			Overseas Worker	 			
			Medical Practitioner 			
	Teacher    		 			
	Engineer								
	Armed Forces/Police						
	Local Gov’t Elected Official		
			Government Employee	 			
			Private Company Employee  		
			Sales Agent/Entrepreneur	 		
			Technician		 			
         		Fisherman			 			
			Farmer			 			
			Carpenter			 			
			Tailor/Dressmaker	 			
			House Helper		 			
			Driver			 			
         		Stevedore			 			
			Others, pls. specify   			


Parents’ Highest Educational Attainment:
Father:					Mother:
	Elementary					
	Elementary Graduate					
	High School	Level			
	High School Graduate			
	College	Level				
	College Graduate				
	Others, please specify 			

Gross Monthly Family Income: (Include income of	father/ 
				mother and siblings who are earning)
	Php 6,000 and above		Php 3,500-3,999
	Php 5,500-5,999		Php 3,000-3,499
	Php 5,000-5,499		Php 2,500-2,999
	Php 4,500-4,999		Php 2,000-2,499
	Php 4,000-4,499 		Php 1,999 and below
Phil-IRI Result_________________   ________________



















APPENDIX E

QUESTIONNAIRE FOR SCHOOL ADMINISTRATOR-RESPONDENT
PART I. PERSONAL PROFILE
Direction: Please supply the necessary data indicated below 
		or tick (/) the box or the space provided

Name	: (Optional)  	__________Age:___Sex: Male   Female

Civil Status: Single	Married	Widowed	  Separated

Gross Monthly Family Income:
(Include income of husband/wife and children who are earning)

	Php 40,000 and above        	    Php 25,000-30,999
	Php 35,000-39,999	    	    Php 20,000-24,999
	Php 31,000-34,999	    	    Php 19,999 and below
Highest Educational Attainment:
		Ph. D./Ed. D.		

		MA with doctoral units		

		MA degree

		Baccalaureate degree with MA units

		Baccalaureate degree
Number of Years as Administrator: 		
Number of Relevant in-service Trainings

	International
	

	National
	

	Regional
	

	Division
	

	District/School
	



PART II:	ATTITUDE TOWARD READING

Direction: Below are statements which describe your 
	attitude toward reading. Please indicate your 	agreement or disagreement to each statement by 	checking the appropriate column corresponding to each 	statement using the scale as guide:

	5 	Strongly Agree		-	(SA)
		4 	Agree			-	(A)
		3	Uncertain/Undecided	-	(U)
		2 	Disagree			-	(D)
		1 	Strongly Disagree	-	(SD)

	STATEMENTS
	5
(SA)
	4
(A)
	3
(U)
	2
(D)
	1
(SD)

	1. Every teacher is obliged to help        students improve their reading ability. 
	
	
	
	
	

	2. Teachers must introduce vocabulary in class before they meet those terms in a reading passage.
	
	
	
	
	

	3. Even if he or she is teaching content subject, he or she still has to teach reading to her students. 
	
	
	
	
	

	4. Teachers should see to it that all students in Grade three can read at the end of the School Year.
	
	
	
	
	

	5. The sole responsibility for teaching students how to study should lie with reading teachers. 
	
	
	
	
	

	6. Knowing how to teach reading in content areas should be required for every teacher.
	
	
	
	
	

	7. Only English teachers should be 
   responsible for teaching reading 
   in schools.
	
	
	
	
	

	8. A teacher who wants to improve 
   students’ interest in reading 
   should show them that he or she 
   likes to read.
	
	
	
	
	

	9. Reading instruction in schools 
   is a waste of time.
	
	
	
	
	

	10.Every teacher should be 
   familiar with theoretical concepts 
   of the reading process. 
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CURRICULUM VITAE
NAME				:    AILEEN LAMOGRAR OBSUNAR

Date of Birth       :    December 31,1983

Civil Status        :    Married

Home Address        :    164-A San Roque Extension Bryg 10,                                                                                                                                                                              
                         Catbalogan City

Name of School      :    Cinco Elementary School
Brgy.Cinco Sierra Islands         Catbalogan City

Present Position    :    Teacher I

Name of Spouse      :    Chef Crisanto T.Obsunar

Name of Parents     :    Marina Lim-Lamograr
					Danilo Centino-Lamograr

				EDUCATIONAL BACKGROUND

Elementary		:	Catbalogan I Central Elementary			School
			Catbalogan,Samar
			(1990-1996)

Secondary		:	Samar National School
			Catbalogan City,Samar
			(1996-2000)

Tertiary		:	Samar College
					Bachelor in Elementary Education
			Catbalogan City,Samar
			(2000-2004)

Graduate Studies	:	Samar College
			Catbalogan City
			(Summer 2017-2018)

Curriculum Pursued	:	Master of Arts in Education

Specialization		: 	Educational Management

HONORS/AWARDS AND RECOGNITION RECEIVED
Certificate of Recognition	Coach, Judge
				Division STEP Competition 				held at Silanga Elementary 				School,Catbalogan City on 				November 9,2017.

Certificate of Recognition	Coach, Facilitator
				District STEP Competition 				held at Catbalogan V Central 				Elementary School,Catbalogan 				City on September 11,2017.

Certificate of Recognition	Participant
				Joint BSP-GSP Jamborally 2015 			at Cinco Elementary School 				Catbalogan City held on 
				December 2-3,2015.

Certificate of Recognition	Technical Management Official
				2015 District Athletic Meet 				at Cinco Elementary School 				Catbalogan City on 
				September 17-19,2015.

Certificate of	Recognition	Cooperating Teacher
				Student Teachers of				          Samar College Off Campus 
				Internship Training
				Samar College
				Catbalogan City on March 2006

CUM LAUDE				Samar College 
				Catbalogan City
				March 2004

Academic Achievement		Samar College 
Award				Catbalogan City
				March 2004

Dean's Lister and			Samar College 
Outstanding Student   		Catbalogan City
				March 2004



ELIGIBILITY

Licensure Examination for Teachers (LET), Tacloban City, August 29,2004, rating 79.00.

Civil Service Eligibility Honor Graduate issued on 
March 19, 2004 in Palo Leyte.
		

			WORK EXPERIENCE

Elementary Grade	:	Samar College
Teacher			Catbalogan City
			2005-2006

Customer Service 	:	Teleperformance
Representative			Shaw Blvd.Mandaluyong City
			2007-2010


Resolution		:	Startek BPO
Specialist			Ortigas Pasig City
			2010-2014

Elementary Grade 	:	Cinco Elementary School
Teacher			Brgy.Cinco Sierra Islands
			Catbalogan City
			2014 to date


MEMBERSHIP IN ORGANIZATION

Secretary		:	Cinco Elementary School Faculty
			Organization
			Catbalogan City
			2016 to date

Member		:	CPPSTEA


SEMINARS/CONFERENCES AND OTHER IN-SERVICE 
TRAININGS ATTENDED

STEP/Technolympics Skills Enhancement-Workshop conducted by 	Dep Ed Catbalogan City Division at SNS Social 	Hall, Catbalogan City on August 30-September 1,2017.
Division Training-Workshop in Teaching Reading Strategies for Kindergarten to Grade 3 Teachers (Batch 5), held on July 17-19,2017 at the 2nd Floor, Tia Anitas,  Catbalogan City.
Division Seminar Workshop for Science Teachers on Effective 	Teaching-Learning Delivery held on May 8-10,2017 at 	3rd Floor, Tia Anitas Building, Catbalogan City.
Capability Building for Untrained Grades 1 to 5 Teachers in 	the Implementation of the K to 12 Basic Education 	Program (BEP) held at Catbalogan V Central School 	Catbalogan City on December 7-10,2006.
Mentoring Mentors 2016: Addressing the Learning Gap and 	Changing Educational Landscape held on November 17-	19,2016 at Samar National School,Catbalogan City.
Pansangay na Pagsasanay sa Intelektuwalisasyon ng Wikang 	Filipino na ginanap noong Setyembre 5-7,2016 sa 	Pambansang Paaralan ng Samar, Lungsod ng Catbalogan.
Seminar Workshop on Curriculum Contextualization held on 	August 1-3,2-16 at Social Hall, Samar National 	School, Catbalogan City.
Division Enhancement Training Workshop for Elementary and 	Secondary School Paper Advisers held at Samar National 	School, Catbalogan City on August 11-13,2016.
Orientation Workshop on LRMDS Assessment and Evaluation 	System for the School LR Team held on August 20-	22,2015 at Villa Josefa, Brgy Ubanon, Catbalogan City.
Division Training on Developing Localized Teaching and Learning Materials for Grades 1 to 3 Teachers held on March 7-9,2016 at Tia Anita's Function Hall, Catbalogan City.
Troop Leadership Course Training conducted at Samar GS 	Council Hqs. Catbalogan City on February 15-21,2016
District Echo Seminar Workshop on MAPEH (Music and Arts) held at Catbalogan V Central Elementary School, Mercedes, Catbalogan City on February 12-	14,2016.
Division Orientation Training Workshop on Early Language 	Literacy and Numeracy (ELLN) Program held on January 	8-17,2016 at Villa Josefa, Brgy. Ubanon, Catbalogan 	City.
Training on Emergency Response and Disaster Preparedness 	for School DRRM Coordinators and Selected Division 	Personnel, conducted on December 7-11,2015.
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Figure 2: The Map Showing the Locale of the Study





